Sprachverwendung, gerecht werden, um nicht Grammatik zu lernen, sondern zu
lernen, grammatisch richtig zu sprechen (und zu schreiben). Ziel meiner Erorterungen
war es, einen bescheidenen Beitrag bei der Entwicklung solcher Konzepte zu leisten.
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NATURAL OCCURRING ENGLISH AS A BASIS OF LANGUAGE
TEACHING: OPPORTUNITIES AND PITFALLS SHOWN BY
OF AND TO USAGE

Amongst learners of English, prepositions are an important element of the
language as, more often than not, the constructions found in the target language are
different to what is known in the learner’s L1 (cf. 1). Sinclair (2, p.81-82) has
highlighted that pre-corpus dictionaries were fairly useless, were a learner to consult
them to find out how to use of. Similarly, grammar books have “of pop up all over the
place, attracting dozens of special statements ... in one recent grammar, there are
over 50 entries of of spanning the entire book with substantial entries in over half the
chapters”. Taking the cue from Sinclair, it can true that such an approach might be
deemed fully comprehensive — yet it does little to assist a learner.

Tim Johns (cf. 3; and others, for example Flowerdew (4)) was an early
advocate of employing corpora and corpus-based data in the classroom. Students
were presented with concordance lines, and given the chance to “play Sherlock
Holmes” and find salient patterns of use and meaning for the words presented. Thus,
Johns (3) describes the differences found for persuade and should. His students were
able to distinguish different semantic categories that occur overall (while singular
events are felt to be less relevant). While Johns focussed on lexical words, this paper
concentrates on two grammatical words: to and of. Two lecturers at the University of
Valencia have, indeed, applied a similar approach to teach prepositions: “A cross-
curricular approach in the use of prepositions [in subject modules] such as Lexicology
and Critical Discourse Analysis ... where students are shown how to conduct
research that will yield revealing insights into the highly context-dependent meanings
of common prepositions” (5).
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This paper will look at the occurrence patterns of the items of and to in spoken
forms as well as in written usage. Such focus on the nesting of of and to, and their
most frequent occurrences, reveals clear distinct patterns of usage. These are relevant
for the understanding and teaching of a language:

Focusing on patterns can, we believe, provide a more comprehensive and
useful description of English than has been available to teachers up to now. What is
so new about this work is that it does not rely on a distinction between grammar and
vocabulary, but provides connections between the two. (6, p. 208)

As such, the work presented here functions as an extension of the work
presented by Renouf and Sinclair (7). With reference to Johns, lines of concordances
and occurrence-patterns of collocates, clusters and colligations have been compared
in order to describe the most commonly found patterns for the items of and to; so to
highlight differences and commonalities apparent between different genres. All this is
hoped to be conductive to the task of both teaching and learning English as a
language. In a way that can be seen as similar to the view expressed by Hunston et al.
(6) above, Hoey is concerned with how learners first encounter language:

What distinguishes learners (or, more accurately, types of learning) is not
therefore whether they are native or non-native but how primings come into
existence. When a speaker is surrounded by evidence — all of it good, in marked
contradiction made by Chomsky (e.g. 1965) — the primings get up inductively at
variable speeds. (8,184)

This approach has been adopted for this paper. Were a learner of English given
all the possible functions that either of or to seem to fulfil; were a learner to decide
how and which preposition works best in context, the resulting thought-processes
would take far too long to provide a basis for fluent communication. If, on the other
hand, there is an awareness of relative frequencies, a knowledge of common
prefabricated chunks, a learner can make a fairly quick decision and move towards
fluency faster. As Cheng points out (9, p. 102), “Language comes quite often in the
form of repeated phrases made up of two or more adjacent words.” Similarly, Stubbs
(10, p. 59) speaks of “the pervasive occurrence of phrase-like units of idiomatic
language[s]”.

The material used as the basis of this talk can be found in (11).
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Ilooeperxnceuv Onexcanopa Anamoniiena,
XmenbHuybKull HAYIoHAILHUL YHIBEpCUmem

TBOPYA OCOBUCTICTB M. CTPIXH SK IIEPEKJIATAYA
HOETHUYHOI'O TEKCTY

XyA0XKHINA Nepeknaa — e sSICKpaBuid MPUKIIAJl B3AEMOJI1 Ta B3aEMHOTO BIUTUBY
KYJbTYp, MPEICTABICHUX TEKCTaMH OpUTIHATY Ta mepeknany. [loetnunuii mepexnan
€ HaWBUILIMM pIBHEM TBOpUOi poOOTH mnepekianada. BiH Bumarae rianbOKoOro
JIHTBICTUYHOTO  aHaJI3y OpPUTIHAJIBHOTO AaHIJIIHCHKOTO TEKCTY, BPaxOBYHOYH
CTHJIICTUYHI 3acO0U Ta eMoIiiHui HacTpid. OcoOIMBe 3HAUYCHHS JUTS TIEPEKIIaay Mae
BIITBOPEHHS  CaMOOYTHBOTO  KOJIOPUTY  OpHUTIHATYy, WOro PUTMOMEJIOIUKH,
1HAMBIAyaTi30BaHOTO OadueHHs 00’ €KTUBHUX peaiit aBTopoM [ 1, c. 164].

Hame pocnipkeHHST TPUCBAYEHO 3 SCYBAHHIO OCOOJIMBOCTEH TMOETUYHOTO
nepekiaay Ta cnenudiku ctutro nepekiany M. B. Ctpixu 3 Touku 30py HOHETHIHUX
3aco0iB. Ilepexnan moesii € OAHIEI 3 HAMBAXIMBIMIKMX (OPM MDKIITEPATYPHHUX
B3aEMUH, a TBOpYA OCOOWCTICTH IMEpeKiiajava € KIFYOBUM (PaKTOpoM st TXHBOTO
icCHyBaHHS. 3a BEIIMKHUM pPaxXyHKOM, 3aJIMIIAIOTHCS HEPO3KPUTUMHU SK HAayKOBE
PO3YMIHHS MEpPeKIaAabKoi TBOPYOCTi, TaK 1 MEXaHI3MU ii peanizallii y MI)XMOBHiI
KOMYHIKaIIii, 1110 1 3YMOBJIIO€ AKTYAJbHICTh HAILLIOTO JOCTi/I?KEHHS.

AHaJli3 OCTaHHIX JOCHIKEHb 1 HAayKOBHX MyOJiKalii 3 mpobiemMu Jae
MIJCTAaBU CTBEPIXKYBATU MpO ii aKTyalbHICTh Ta MPAKTUYHY 3HAUYYLIICTh. [Ipo 1e
CBilUaTh pobOTH Takux BigoMux HaykoBiiB sk JI. Komomienn, B. Komicaposa, A.
Ky3nemnosa, 3. JlanoBuk, A. Jledesepa, FO. Jlormana, [I. PobGincona, O. Pebpis Ta iH.

Meta nociiaskeHHs1 — BCTAHOBUTH OCHOBHI CTpaTErii MOETUYHOTO MEPEKIaTy
Ta PUCH TBOPYOI 1HAUBIAyaIbHOCTI nepekiiagada M. B. Ctpixu.

VY cBoiii pobori M. B. Crpixa Hamae mepeBary CKJIagHI HE TUIBKH IS
PO3yMIHHS, a i 32 0OOPa3HICTIO MOE3ii, 30KpemMa TBOpaMm, 110 HAJIEKATh 10 XYAOKHBOT
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