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Developing the Communicative Competence of Non-Linguistic Universities Students

Summary

The article deals with the issue of developing communicative competence of students of non-lingual universities. The concept of communicative competence as one of the significant features of quality education is considered. Its formation in university students takes place through and thanks to their foreign language speech activity, and the learning process is considered as a communicative process of including students in interaction with the world. The development of speaking, listening, reading and writing skills is carried out through the implementation of these types of speech activities in the learning process in conditions that simulate real-life communication situations. In contrast to the traditional approach - learning from textbooks - the Dogme method is considered and its advantages in foreign language teaching are described. The impact of using modern technologies in the classroom on improving learning outcomes is also analyzed. 
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Introduction.

Among the goals set for modern education is its new quality, focused on comprehensive development, formation of a competent personality capable of optimal interaction with society. The competency-based approach has become a conceptual guideline in determining the content and forms of education. A prerequisite for successful professional and personal life, effective interaction with other people is the ability to communicate, the ability to establish and maintain contacts. 
In this regard, one of the significant features of quality education is the formation of students' communicative competence, which is the basis for the effective course of the communication process. A person's communicative competence cannot be formed spontaneously. One of the most important stages for the formation of this quality is the stage of professional training in higher education, the organization of which should be aimed at this, and not only at mastering certain elements of professional knowledge, skills and abilities. The formation of students' communicative competence takes place through and by means of their foreign language speaking activities.

Purpose, subject and methods of the study

In this regard, the purpose of our study is to analyze the approaches to the concept of "communicative competence" in Ukrainian science and the peculiarities of its development in students through foreign language learning classes using the methods of the Dogme approach described by foreign scholars and practitioners.
The concept of "communicative competence" has a fairly wide range of definitions: from (in a broad sense) the ability to communicate, sociability, the ability of a person to establish communicative contact with others to a more specific consideration of communicative competence as knowledge of cultural norms and rules of communication.  
In this regard, according to the American researcher D. Goleman, communicative competence is included by employers - along with specialized knowledge and experience - in the "threshold", i.e. basic, competence required by  employees to perform their professional tasks. [4]
О. Korniaka argues that the development of communicative competence is determined by both external influences (changes in society, the presence of a communicative environment with high developmental potential, etc. This is, first of all, the self-movement of an individual's natural forces aimed at developing his/her communicative and speech ability and self-development of the personality as a whole. After all, the process of acquiring competence in communication is impossible without personal development, as it is impossible to form a personality without its communicative development [4].
D. I. Izarenkov in interpreting the concept of "communicative competence" singled out features like the attribution of communicative competence to the group of intellectual abilities of an individual, and the sphere of these abilities is an activity process, a necessary link of which is the language component, the so-called speech activity. In view of this, the author clarifies the content of communicative competence, pointing out that this ability to communicate is a complex, acquired skill that is formed either in the process of a person's natural adaptation to living conditions in a particular language environment or through specially organized training. [8]
I. Lyashenko writes about the manifestations of communicative competence directly in communication, communicative behavior. On the basis of her research, she determines that communicative competence is the ability to carry out language activities that implement communicative language behavior on the basis of phonological, lexical and grammatical, sociolinguistic knowledge in accordance with the tasks and situations of communication. 
She also examines the work of N. Savelyeva, who refers to communicative competence as an integrative ability of a person. In her opinion, communicative competence implies situational adaptation and freedom of use of verbal and non-verbal means of communication. [6]
Speaking is the dominant skill, the development of which is the focus of all language teaching efforts. It is considered to be a way of realizing communicative intentions through language, so the learning process is seen as a communicatively oriented process of engaging in interaction with the world. [2]
The speech functional system that ensures communication is complex and systemic and includes a number of links: motive, intention, internal program, etc. Another condition for communicative skills is the presence or absence of a learner's motive for engaging in speech activity in a foreign language. According to many scholars, an important condition for the effectiveness of the activity is the presence of both the motive and the subject of the activity, their identity [9]. 
The formation of students' communicative competence is achieved through teaching a foreign language, which means mastering a language as a means of intercultural communication, developing the ability to use a foreign language as a tool in the dialogue of cultures and civilizations of the modern world. This goal implies that students reach a level that would be sufficient to communicate in oral (speaking, listening) and written (reading, writing) forms within certain communicative areas, topics of situational speech and on the basis of the studied language and speech material.
In other words, mastery of the means of communication (phonetic, lexical, grammatical) is aimed at their practical application in the process of communication. The development of speaking, listening, reading and writing skills is carried out through the implementation of these types of speech activities in the learning process in conditions that simulate real-life communication situations. In this regard, learning activities are organized in such a way that they perform motivated actions with speech material to solve communicative tasks aimed at achieving the goals and intentions of communication. [3]
In his 2000 article, Scott Thornbury questioned the effectiveness of textbook-based foreign language learning, which, in his opinion, can make language learning even more difficult. The article was supported by many sympathizers who expressed their concern about how the use of textbooks limits language acquisition and steals time for communication by over-engaging students with printed materials.
An alternative approach was proposed to involve learners, their lives, and their language. This approach is called Dogme, and its principles were outlined in the book Teaching Unplugged in 2009. It is based on the idea that learning is driven by communication and the needs that arise in the process, and the amount of additional materials is negligible. [1]
According to this approach, the language learning material is based on students' language needs and interests, not on information prepared by the teacher. Grammar and vocabulary exercises arise naturally during the lesson and are not the main object of learning. That is, the focus of the lesson is not on the English textbook, but on the student.
The premise of this vision is that students can more easily remember and learn a language if it is directly related to them personally. Practitioners note that although there is now a dominance of printed and other materials in foreign language classes, the most attractive and interesting for students are personalized cases, so they advise the teacher to encourage students to find texts that are personally interesting for them. After all, effective language learning is a phenomenon driven by a student's internal motivations and cannot be determined/imposed from the outside. Teachers only engage students in communication driven by immediate needs, encouraging them to use the language and improve it for better and more perfect social interaction.
In contrast to the methods that were common in the past, when the communicative method classroom was strictly classroom-based and regulated by the teacher and a rigid syllabus, Dogme focuses on the students, who are placed in a free-flowing order, and their communication needs, and the teacher uses minimal materials. 
This minimalist approach is undoubtedly difficult for the teacher, who must, by listening carefully, decide on aspects of language and speech or practical skills that need additional attention and consideration. That is why teachers with insufficient experience often avoid it. However, the bold decision to teach in this way will be a valuable and successful experience for both students and teacher, which, according to the practitioner, will help to increase his or her own confidence in their skills.
Jo Bertrand calls Dogme a teaching philosophy that is much more than standard pedagogical methods. The main thesis is that learning is much more effective only if students are engaged and interested in the material, because if the material is not important to them, the results will also be disappointing. Proponents of Dogme advocate removing inappropriate material or even eliminating any material at all to achieve better results. 
Scott Thornbury, who was among the inspirers of this method, emphasized that classes were so heavily dependent on syllabi, textbooks, and overloaded with audio and video, flashcards, and other media that students and their needs were secondary in the classroom. According to Dogme principles, the student becomes the goal of teaching again. [1]
Although the rules and principles of this methodology refer to a separate and self-sufficient method of teaching a foreign language, they can also be adapted to your own teaching experience. They include the following:
- Resources, whether audio, video, or printed, should be student-supplied;
- All audio materials should be recorded by students;
- Students should feel that the teacher puts himself or herself on the same level as them;
- All materials used should be authentic, real and serve a communicative purpose;
- Grammatical aspects are addressed as a natural consequence of language use and not as a goal of the class;
- Students are not segregated by language level.
According to practicing teacher Jo Bertrand, when teaching students using this method, she does not suggest that they sit at desks, because such an unnatural arrangement does not promote their self-expression. The effect is much better when they are seated arbitrarily, at will, and their learning is not limited to using a textbook. Her students use a paper or interactive whiteboard, feel free to sit on soft chairs or on the floor with pillows. An atmosphere of relaxation is a prerequisite for learning according to Dogme. 
According to her observations, when students become autonomous and control their own learning, they feel more involved in the process and their desire to participate increases. When they become responsible for certain types of work, there is no need to control their discipline. Thus, very soon they come to class with enthusiasm and a long list of ideas, while the teacher becomes a facilitator and assistant in this process, not a supervisor.
The lesson, as she describes it, is driven primarily by the students' overall, global goals. While lessons using this methodology with younger students are often similar to each other, lessons with advanced students are more driven by their personal learning needs and requests. These lessons are especially important for each student personally, as they themselves notice their progress throughout the course. Another advantage of this approach is that students can refer back to their own lists of goals and see how the material they are learning contributes to their achievement.
According to Bertrand, the preferred format for the class is to divide the group into smaller groups, each of which offers its own list of activities for the class, whether it is speaking skills training and public speaking training in general, or reviewing certain aspects of grammar while speaking. Then a representative of each group writes down the most popular activities on the board, which are then chosen by all participants. With experience, this process takes students less and less time.
If some students want to focus on writing skills and others on listening, the order can be decided during the discussion, or with the appropriate kind of activities, they can be trained simultaneously. For example, she says, dictation helps with this, where some students can practice speaking, while others can practice listening or writing. [1]
The practicing teacher advises students to keep notes on what they are learning for their further analysis of the work done. It is worth advising students on how they can take notes conveniently. Instead of, for example, writing a ready-made translation next to a word, she suggests coming up with a picture instead. Finding a translation is not a problem nowadays, and this artistic approach will arouse students' curiosity and allow them to memorize the word better than if they were given a ready-made translation. She also recommends writing down words by topic rather than alphabetically, as this will help students remember the words faster.
Among the advantages of this method, she notes:
- a significant reduction in the time spent preparing for the class;
- students are in full control of their learning, which adds to their motivation;
- the teacher is always ready for a challenge, because it is not always clear what the next question will be;
- students always understand the reason for all activities in the classroom;
- the teacher can cope with any challenge if he or she has had experience of teaching   Dogme classes.
But she also writes about a number of disadvantages of this method:
- some students may feel uncomfortable because they, not the teacher, are responsible for the course of the class, which is not their usual practice;
- an inexperienced teacher may feel insecure without a textbook;
- others may be constrained by an approved official work plan;
- this student-driven approach somewhat undermines the role and importance of the teacher in the classroom.
		But, according to Jo Bertrand's observations, Dogme training is more like a class with a hidden structure that allows students to feel independent in their own improvement and gives them full control over its content and quality. The teacher in this approach mainly plays the role of a guide and observer of the process of students' transformation into confident native speakers.  
Scientists and practitioners S. Moir and T. Spein rightly note that along with the use of various approaches to language teaching, the use of technology helps to improve learning outcomes, facilitate the teacher's work, and develop students' independence and responsibility. [5]
For example, dialog in the classroom is by its nature an unpredictable activity, as spontaneous questions and genuine answers may not always come easily to students. In this case, they always have a phone with Internet access at hand to search for the right word or phrase to continue the dialog. Teachers are supportive of students' searches, and usually emphasize the need to write down any difficulties with language use.
Students' photos are a great topic for dialogues. They no longer have to look for them in their home photo albums or take them out of their frames at home to remember to bring them to class. It is thanks to their phones that students have constant access to photos that can be a topic for discussion and stories - about family, holidays, or anything interesting that catches their eye. Questions such as "Which relative do you look like?" or "What is the most memorable place for you?" are just examples of a range of questions that can be asked. And after telling their opponent, the student can get feedback on what they have heard and then change the discussion group to share the information again, improving their story.
For example, a dialog in the classroom is by its nature an unpredictable activity, as spontaneous questions and genuine answers may not always come easily to students. In this case, they always have a phone with Internet access at hand to search for the right word or phrase to continue the dialog. Teachers are supportive of students' searches, and usually emphasize the need to write down any difficulties with language use.
Students' photos are a great topic for dialogues. They no longer have to look for them in their home photo albums or take them out of their frames at home to remember to bring them to class. It is thanks to their phones that students have constant access to photos that can be a topic for discussion and stories - about family, holidays, or anything interesting that catches their eye. Questions such as "Which relative do you look like?" or "What is the most memorable place for you?" are just examples of a range of questions that can be asked. And after telling their opponent, the student can get feedback on what they have heard and then change the discussion group to share the information again, improving their story.
A Google Drive document is one of the tools where the teacher can post answers to students' questions as well as comments on their work. At the same time, it is a good place to show students how to create links from their own vocabulary to online ones to practice pronunciation, for example. Each lesson, you can add material to the document, so it becomes an archive and a record of the group's progress in learning the material and mastering the language. After that, students get access to the document, and every week, for example, one of the students gets editorial rights.
To work with new words and their pronunciations, students can use phoneme tables and download the corresponding app. In class, it is an indispensable tool for familiarizing students with symbols and sounds, and outside of class, it is a useful reference. Using online dictionaries also has a number of advantages over working with paper dictionaries: much faster search for the right word, the ability to hear the correct pronunciation, and the absence of additional physical burden in the form of a dictionary book is a big bonus for them.

Research results

The presentation of completed assignments can be done with the help of prepared presentations, if students talk about their work rather than read. As is typical for all Dogme activities, the audience should also be active and ask questions about the presentation. Interesting topics encourage the audience to give active feedback and sometimes give them the opportunity to learn some new skills.  
While watching the presentation, the teacher can record their comments using electronic notebooks with the Jing app, which allows them to record the activity that is taking place, add their feedback to it immediately, and share a link to this recording either by email or in another app after the class. And accordingly, this activity can also be assessed as an individual task. A good extension of this, according to practicing teachers, is a task for student viewers to write down their comments and reactions to the experience they had in the class.
For a long time, we have been fascinated by learning based on natural communication, which is often what we reduce our classes to. Therefore, the use of modern tools and technologies should also serve to enrich the learning experience in this context.

Conclusions.

Thus, to summarize, we can state that the ability to communicate, in a foreign language in particular, which is improved by students during their studies in higher education, contributes to the formation of their communicative competence. And since this competence belongs to the class of intellectual abilities of an individual, it is a meaningful component of the professional development of modern specialists, and one of the priorities of modern professional training of future specialists should be to provide and maintain conditions for the development of this ability.
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