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AREA 1. LINGUISTICS / CEKIIA 1. MOBO3HABCTBO

IPUHA BAT'AY

YEPKACBKHWM JEP)KABHUI TEXHOJIOITYHU YHIBEPCUTET
M. YEPKACH

AHTJIIMCHKI EKOHOMIYHI TEPMIHU:
HPUYUHU ITPAMOI'O 3AITIO3UYEHHA

IcHye Benmka KUIBKICTh BHUIAJIKIB, KOJM TEPMIH 3alO3UYYETHCA 3 METOIO
MO3HAYCHHS CTAPOTO MOHATTS, JJIS SKOTO BXKE ICHYE OMHMCOBHI 3BOPOT 200 TEpMiH B
yKpaiHChKii MOB1. BiAMOBiIHO y MOBi CHIBICHYIOTh HOMIHATUBHI OJMHHII PI3HOTO
MOXOJIKEHHS, SIK1 TO3HAYAI0Th OJH1 SIBUIIA, TOOTO CHHOHIMIYHI TTApH, 5K, 32 KUTBKICTIO
CTIB y YKpaiHCBKOMY €KBIBQJICGHT1 AHTJIIACHKOTO 3alO3WYEHHS TOAULIOTHCS Ha
3aIO3WYCHHS, 110 MalOTh OJHOKOMIIOHCHTHUH YKpPaiHCHKHI €KBIBaJCHT (IUCKOHT —
3HIDKKA; MCHE/DKMCHT — YIIPABIIIHHS; IPAMC-TTUCT — IPEHCKYPAHT; JI3UHT — OPEH/Ia), a
TaKO)K 0araTOKOMITOHEHTHUH YKpaTHCHKHI €KBIBAJICHT (KOMILIA€HC — BIAMOBIAHICTH
BUMOTaM; (aHIpa3UHT — MOIIYK (PiHAHCYBaHHS; TPACT — JOBIpUYE TOBAPHUCTBO).

Apxunenko JI., Menpuuk II. [1] BHU3HauarOTh HACTYIHI MPUYUHU MPSIMOTO
3aM03WYEHHS aHTJIIACHKUX EKOHOMIYHHUX TEPMIHIB:

—mnoTpeba B HaliMEHyBaHHI HOBUX TIOHATH 1 sBUII: iHQusIIisA, Oi3Hec,
pUBATH3allig; CIOBHUKOBHM CKJIaJ YKpaiHCbKOi MOBU 30araTUBCS HOBHUMHU
MOHATTSAMHM, PA30M 3 IKUMH HMPUHAIILIN 1 TEPMIHU JIS X TO3HAYCHHST BHACIIIOK
dbopmyBaHHA HOBUX Oi3HecoBHX cdep (iHBeCTyBaTH, Makyep, Oi3HEC-IUIaH,
Oi3HEeC-IPOEKT, AUIIEP, TPOMOYTED, JII3UHT, (POPEKC TOIIO);

— criemiaizallis MOHATh: MapKeTHHT (aHTJI. marketing — «pUHOK»), MEHEPKMEHT,
aymut (amrmn  audit — «peBi3iss»y), nmisuHr (aHTa. leasing — «opeHmHa
3 MOJIaJIbLIIUM BUKYIIOM»);

— chOpMOBaHI CHUCTEMHU IHTEpPHAI[IOHAIBHUX TEPMIHIB Ha OCHOBI aHTIIHCHKOI
MOBH: JIeHIIHT (aHri. landing — «miata 3a po3BaHTaXKEHHS TOBApy»), POJLI-
oBep (anrm. rollover — «BiTHOBJIEHHS TEpMiHY KpeauTy»); 13 1991 poky
yKpaiHChKa TEPMIHOJIOTIUHA CcHCTeMa 30araTuiacsi HHU3KOK MDKHApOIHUX
JeKCeM Ha TIO3HAYeHHS PI3HOMAHITHUX EKOHOMIYHHMX TIOHATH: JEMIIIHT,
aytctadiHr, KOreHepairisi, TpacT, caHarlisi, KoMepIliari3aIis ToIIo;

— MOJIa Ha IHIIIOMOBHE CJIOBO, MPECTIKHICTD 3anmo3udeHHs (odic (anri. office —
«KOHTOpay), aymutop (anra. auditor — «peBi3op»), (QpaHuali3wHT (aHTII.
franchising — Bux BiTHOCHMH MiX PUHKOBHUMH Cy0’€KTaMH); OYTH pieITepoM,
MPOBAMIEPOM UM JWICPOM TPECTHIKHIIIE, HIXK MPOIABIEM, MTOCTAYATBHUKOM,
MPEICTAaBHUKOM.
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Jlaninceka O. [3] 10 MpUYMH 3aM03WYEHHSI IHIIOMOBHUX €KOHOMIYHHUX TEPMIHIB
BIJTHOCHUTB:

— YTBOPEHHSI HE3JIC)KHOT JIepXKABU, PO3BUTOK MDKHAPOJHUX CEKOHOMIYHHX
3B’SI3K1B, PO3BUTOK B YKpaiHl pUHKOBOi EKOHOMIKH, (TEHIEp, CaMIT, MEHEIKED,
Baydep, pieaTop, IUjep, KOHCAITHUHT OpoKep, CIIOHCOD);

— BUKOPUCTaHHS  aHIJIIU3MIB  TEPEeBaXHO y  XYIOXHIM  JiTeparypi, B
PO3MOBHOMY MOBJICHHI, COPUMHATTS IHIIOMOBHHX CJIB SIK TaKUX, 110 Kpauie
CIIpUNMAIOThCA ClyXadyaMmu (IIPOJIOHTAllisl, TOM-MEHEIKep, CeaeopiTi, JOTiCT,
apT-0i3Hec, nadmik pineimen3 (PR), inHoBalis, imxkunipuar, VIP — nepcona);

— ICHyBaHHS 1HO3€MHUX OopraHizailiii, pipm Ha TepuTopii YKpaiHu, KOPUCTYBaHHS
imnoptHoto mnpoxaykiieto (Shell, Proctor and Gamble, TNK BP (British
Petroplium), Canon, Philips, Microsoft, Word, Apple, Johnsonand Johnson,
Rolls-Royse, Kodak, Pepsi, Reebok);

— PO3BUTOK Typu3My B YKpaiHi, a TaKOX MDKHApPOJHUX KYJIbTYpHUX 3B’SI3KiB
(uapTep, ONMIHKIIIO31B, KpYi3, 10001-6ap, dperr).

[lixaBoro € nymka Orienka I. [5] m10/10 iICTOPUYIHOTO MIATPYHTS JJIs 3aTI03UYEHHS
TEPMiHIB 3 IHIIKX MOB, Yy T.4. aHIIiichKoi. HaykoBelb yka3ye Ha HEpIBHOMIPHICTb
KYJIbTYPHOTO PO3BUTKY HAPOIiB-CYCIiJIiB SIK HA OCHOBHY IPHUYNHY 3alI03UYCHHSI HOBUX
CIIB: «9MM KYJIBTYPHIIINM 1 OPUTIHAJILHIIINM € HapOJl, TUM CHJIBHIIIE BiH BIUIMBAE Ha
cycimiBy [45].

JloBoJi JeTaNbHO OMMCaHl MPUYMHM 3amo3udeHb y mnpani Kosampuyk O.,
Pomanuyk . [2]:

— BIJICYTHICTh CJIOBa — Ha3BM HOBOTO $IBHIIIA, HOBOTO TMOHSTTS, MPEIMETa TOIIO
(TeHaep, MapKEeTHHT, IMIIIYMEHT, CYIepMapKeT);

HEOOXITHICTh Yy CJOBI [JII YCYHEHHS HEMOPO3yMiIHb MDK JIUJIOBUMH
naptHepamu (medonr, Tpehaep, 1HBECTOp, AMBIACHI, OpOKep, IUCKOHT,
MeHeKep, ¢ rouepc,);

— HEOOXIJIHICTh PO3MEKYBAHHS 3MICTOBHO OJM3bKHUX, aje BCE K PI3HUX IMOHATH
(mumep — Topro,elb; OpudiHT — npec-KoHpepeHIis);

— HEOOXITHICTh TO3HAYEHHS KOMYHIKATUBHO aKTyaJlbHOT'O TIOHSATTS: KOJHU
MOHSITTS TOPKAETHCA IHTEPECIB JIOJEH, TOMI W CIOBO, IO MOTO IMO3HAYaE,
HaOyBa€ 3araJbHOTO BUKOPUCTaHHS (OMOYACMEH, Baydep, MAPKETHHT );

— HEOOXIHICTh Crelianizamii MoHATh y TMeBHiM cdepi (aymutop —Oyxranrep-
PEBI30pP; MPEBEHTUBHUIA — MOTIEPEIKYBATHHU);

— TeHJICHIIIs] 0 3aMiHU OIMKCOBUX 3BOPOTIB 1 CIIOBOCHOJIYYECHb OJHOCITIBHUMH
HalilMEHyBaHHSMHU (JIEHON — TOBapHA €THUKETKa 3 (HipMOBUM 3HAKOM; CaMIT —
3yCTpid HAa HAWBUIOMY pPiBHI; peMiKC — HOBHIM BapiaHT, mepepoOka crapoi
IiCHI, MeJIOi1);

— TEHJICHIIISI IIOJ0 3aKPIMUICHHS 3alo3W4eHb, SIKI MOXYTh OyTH 00’€qHaHi y
NIEBHUH JIEKCUYHUHN Psil HA OCHOBI 1X 3arajJbHOTO 3HAYEHHS W MOBTOPIOBAHOCTI
MIEBHOTO CTPYKTYPHOTO eJieMeHTa (CJI0Ba, 3 cy(dikcoM -ep (-0p), iK1 Ha3UBAIOTh
oco0y, 1110 31MCHIOE IEBHY AISUIBHICTD: IMIJIKMEMKeEp, HbIOC- MEUKep, OpoKep,
TBIOTOP, MEHEJKEpP, CTEHMKXOJJIEpP CIOBA 3 KOMIIOHEHTOM — MEH, -MEWKEp:
KI1yOMerkep: 613HeCMeH, OMOYACMEH);
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— HasBHICTb Yy  MOBI-PELENTOPl  YCTAJIEHUX TEPMIHOJIOTIYHUX  CHUCTEM,
mo oOcayroByoTh neBHY cdepy (IHrepHer, HOYTOyK, Kypcop, CKaHep,
MIPUHTEP, KCEPOKC, BeO-nu3aiiH, 0alT, maoTep, BeO-cailT,);

—noTpeda B HOBUX HOMIHAI[ISIX SIK JIaHMHA MPECTHXKHOCTI, MO/I1, MiJBUILICHHIO
BJIACHOTO aBTOPUTETY (IPOMOYTEP, CEPUMHT, TPYMIHT, YaTIiHT, MepUYaHaai3ep)
[2].

HaykoBui y mpoueci kiacudikanii iHIIOMOBHUX 3all03WY€Hb BHOKPEMIIIOIOTH
M03aMOBH1 (30BHIIIHI, €KCTPAJIIHIBaIbH1) 3aMI03UYEHHS — Ti, IEPEIYMOBOIO SIKUX €
HasIBHICTh 3B’S3KIB MK HOCIIMH MOBH (€KOHOMIYHHX, COIANbHUX, IMOJITHYHHX
TOIL0), & TAKO>K HEOOXIHICTh HA3BATH HOBUI MIPEIMET, SBUILIE UM MPOILIEC, K1 paHiIIe
HE MaJi aHaJIOTIB y PiJIHIM MOB1 Hacammepea yepes Te, 10 TaKl MPeIMETH, SIBUIIA YU
IpOLIECH B3arajil € HOBUMHM JUIsl IbOTO HapoJy; Apyra rpyrna — 1e MOBHI (BHYTpIIIHI,
BHYTPIITHLO-JIIHTBaJIbH1) 3alI03WYEHHS, KOJIM TaKUil TEPMIH BXK€ ICHYBaB paHilIe y
piAHI MOBI YW MaB MEBHUI BIANOBIAHMK, ajle¢ 3 MEBHUX NPUYUH BUKOPUCTAHHS
AHIJIOMOBHOTI'O 3aII03UYEHHS € JOLJILHIIINM.

butbmiicTe  cydacHMX TEpPMIHOJIOTIB  BHUCIOBIIOIOTH JIYMKY, IO MPOIEC
3aMo3uueHHss TepMiHiB € HeBigBopotHuUM. Tak, CaBuibka JI. [4] 3a3Hauae:
«3aIMO3MYCHHS  THIIOMOBHUX TEPMIHOOJUHHMIb, OCOOJMBO IHTEPHAIIOHAIBHUX,
BUCTYTIA€ BAXIMBUM 3aCO0O0M MOTIOBHEHHS TePMIHOGOHLY, CIIPUSiE€ HOTO MI>KHAPOTHIH
MOHATTEBIN YHipIKaIlii i yHOpMYBaHHIO» [4].

Hapasi ¢popmyBaHHs yKpaiHChKOI €KOHOMIUHOI TepMmiHoorii TpuBae. Ha Hammy
IyMKy, IIel Tpoliec Mae BigOyBaTHCS Yy CIHIiBIpalll HAYKOBI[IB JIIHTBICTIB Ta
€KOHOMICTIB, @ HOBa TEPMIHOCHCTEMA IMOBHHHA MAaTH HAYKOBO OOTPYHTOBaHHM OaslaHC
MDXK BJIACHUMHU 1 IHIIOMOBHUMH T€PMIHAMHU, SIK1 Y CY4acHId TEPMIHOCHUCTEM1 TOBUHHI
3HAXOJIUTUCH Y ONITUMAJIbHOMY CITiBB1IHOIIEHHI.
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TETAHA BOOJHAPYYK
TETAHA BPUYAEBA

KAM’STHEI[b-TTOJLJIbChKUI HAIIIOHAJIbHUM YHIBEPCUTET IMEHI
IBAHA OI'T€EHKA

OCOBJMBOCTI ®OPMYBAHHSA IHIIOMOBHOI
KOMIIETEHHTHOCTI Y IMCBbMI Y CTAPILIOKJTACHHUKIB

[Ipobnema GpopMyBaHHS KOMIIETEHTHOCTI y MUCHMI1 1HO3E€MHOIO MOBOIO € OJIHUM
13 HaWCKJIQHIMIUX Ta BOJHOYAC 1 OJTHUM 13 HAaWBaXKJIUBIIIUX 3aBJaHb Y METOIUII
HaBYaHHS IHO3EMHOT MOBH.

VY 3apyOiKHIM METOAWIII HaBYAHHS 1HO3EMHHMX MOB, 30KpeMa Yy HIMEIbKIi,
P. boH BHU3Ha4yae MHUCHMO SIK «MOBHY KOMYHIKAaTHUBHY JISJIBHICTH 1 SIK Taky (opmy
peamizaiii meBHOI cucTeMH TpadiyHUX 3ac00iB..., sIKa OXOIUIIOE KOPEKTHUU Y
MOBHOMY IUIaHi 1 aJIcKBaTHUN y TUTaHI BUPaXKCHHS 3MicT» [4, ¢. 233-238].

[HII1 TOCHIAHUKHM TMOAUISIOTH TO3HUIII0 TaKOXK IIOJ0 PO3TIISAY THUChMa SIK
OPOAYKTY MISJIBHOCTI, AKUN TMOKJIMKAaHUW Tiepenatd NeBHY iHQopMaliio, Tak i
pe3yNbTaTy MISIIBHOCTI, TOOTO, MPOLECY, SIKUH BiAOYBA€ThCA Bl OKpeMoi OYKBHU 10
OpIEHTOBAHOTO HAa YMTa4a MUCBMOBOIO MPOAYKTY [5, ¢. 9-12.; 6, c. 5-8].

[lixaBoro € takox mymka I. Illpaiitep, sika Bkazye Ha ABOCTOPOHHINM XapakKTep
MUChMa, BUJIUISIOUM JIBa OTO TUMHU: KEPOBaHE Ta BUIbHE MUcbMo. KepoBane nucwmo,
Ha JYMKY AOCIHITHUIl, BUKOPUCTOBYETHCS Y HAaBYAIBHOMY IPOILECI K THCTPYMEHT
IIBUIIIOTO Ta €(pEKTUBHINIOTO JOCITHEHHS 1HIUX IIiJIeH Y HaBYaHH1 1HO3€MHOI MOBH,
T06TO (hopMyBaHHS opdorpadiuHMX, rpaMaTUYHUX HAaBUYOK, IIepeaadi 3MIiCTy TEKCTY
TOI10. BiJIbHE MUCHMO TOCTITHUII PO3YMIE SIK TUCBMO O€3 OTIop Ta 3pa3KiB, KOJIH YUHI
pPO3BHBAIOTh  i€i, (OPMYIIOIOTh, CTPYKTYPYIOTh Ta MNPOAYKYIOTh BJAcCHI
BHCJIOBJIIOBaHHA. B Tporieci po3BUTKY yMiHb BUIBHOT'O TTMCHhMa B YYHIB (DOPMYIOTHCS
HAaBUYKHU POOOTH 3 TEKCTAMHU PI3HUX >kaHPiB [7, c. 235].

SAx CBIAUMTH aHaji3 METOAWYHOI JIITEpPAaTypH, NOCUTH IOUIUPEHUM € TEPMiH
«KOMIETEHTHICTh Y MUChM1», SIKUH METOJIUCTH PO3YMIIOTh K «3/IaTHICTh pealli3yBaTH
KOMYHIKAIIiI0 y TMCbMOBIM (DOpMI B )KUTTEBO BAXKJIMBUX JIJISi TIEBHOTO BIKY cdepax i
CUTYaIlisIX CIIUIKYBaHHS BIAMOBIIHO JO KOMYHIKATUBHOTO 3aBAaHHs» [2, ¢. 390].

KoMreTeHTHICTh y MHUChbMi TPYHTYETHCS HA CKJIQAHIN 1 TUHAMIYHIA B3aeMOil
BIIMMOBITHUX YMiHb Ta HABUYOK 0cOOMCTOCTI. [0 YMiHB MHCAaTH METOJMCTH BiTHOCSTH
yMiHHS OyayBaTH peUYeHHS 1 TEKCTH; YMIHHS 3a0e3meuyBaTH LUTICHICTb, 3B’ SI3HICTD,
3aBEpINEHICTh W aJAPEeCOBaHICTh TEKCTIB, MIO MHINYThCS; CTHIICTHYHI YMIHHS, IO
3a0€3Meuy0Th BIAMOBIMIHICTh CTUJIIO Ta YXKAHPY, B SAKOMY MHUIIETHCS TEKCT; YMIHHS
MPaBWIHLHO KOMIO3WIIIHHO OyayBaTh TEKCTH (BCTYI, OCHOBHA 4YacTHHA Ta
3aBepIeHHs); YMIHHS OPOPMUTH HaMMCaHl TEKCTH BIAMOBITHO 7O COI[IOKYJIBTYPHHUX
0COOJIMBOCTEN CHUTBHOTH, MOBH SIKOI BUBYAETHCS; YMIHHS CTUCIIO TIEPEATH 3MICT Ta
CMUCJ TEKCTY TOIIIO.

[IpoananizyeMo 3HaHHS Ta YMIHHS, SIKI BIUIMBalOTh Ha (QopMyBaHHS
KOMIIETEHTHOCT1 y mucbMi. OTxKe, 1110710 3HaHb, TO HAYKOBIIl BUJUISIOTH HACAMIIEPE]]
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JEKJapaTUBHI 3HAHHS, TOOTO, MOBHI — 3HAaHHs MpaBui opdorpadii i CUHTaKCHUCY,
JEKCUYHUX OJUHUIb, TPAMATHYHUX CTPYKTYp, CTHIIICTUYHUX OCOOJIMBOCTEH TEKCTiB
pPI3HUX BHUAIB 1 *aHpPIB; KpaiHO3HABYl Ta JIHIBOKpaiHO3HABYl 3HaHHSA Tomo. Jlo
MPOLICTYPHUX 3HAHB, IO BXOIITH JO CKIaay KOMIIETEHTHOCTI Y TUChMI, BITHOCSATHCS
3HAHHS TMPUUHATUX Y COLIATBHO-KYJIBTYPHIA CHUIBHOTI MEBHOI MOBH CTPYKTYpHU
MM03aMOBHUX, MOBHUX 1 MOBJICHHEBUX CTaHAApTIB HAITMCAHHSI PI3HUX TEKCTIB, a TAKOXK
3HAHHS 5K [JIaHYBaTH, 3IMCHIOBATH 1 KOPUTYBAaTH ITUCEMHE BUCIIOBITFOBAHHSI TICBHOTO
TUITY, SIK KOPUCTYBAaTHUCS KOMIICHCATOPHUMU CTPATETISIMH.

Ha ¢opMyBaHHS KOMIIETEHTHOCTI y MUCHbMI TaKOX BILUIUBA€ CTYIIHb PO3BUTKY
IHTENEKTYyaJIbHUX YMIHb, HAMPUKIIAJL OPIEHTYBAHHS Yy CUTYallli, B SIKiil CIPUHAMAETHCA
HAITMCAaHUH TEKCT, MPOTHO3YBAaHHS pPEaKIlii YnTaya; IjIaHyBaHHS JIOTIYHOI MOOYIO0BH
BUCJIOBJIFOBAHHS, apTyMCHTYBaHHS, Yy3arajlHGHHS TOIIO. BaXIMBUMU € TaKOX
HaBYaJIbH1 YMIHHS (HANPUKIIaJ, BAKOPUCTAHHS €JIEKTPOHHUX 3aC001B HABYAHHS TOIIO)
Ta OpraHizaliiiHi yMiHHS (HampuKIaJ, Ooprasizamis caMocTiiiHoro HaBuaHHs). Kpim
TOro, Jsi (OpPMyBaHHS KOMIICTCHTHOCTI y THCBhMi BaXKIIMBO TaKOX (OPMYBaTH
KOMIICHCATOPHI YMIHHS — YMIHHS BUXOJUTH 13 CKJIQHOTO TIOJOKCHHS B YMOBax
nedinuTy MOBHHUX 3ac00iB, TOOTO miepedpa3oByBaTH BHUCJIOBIIOBaHHSA a0o
BUCJIOBJIFOBATH JTYMKY 3a JIOITOMOTOIO MTPOCTIIIMX MOBHHX 3aC00iB TOIIIO.

YenimHIcTh (OpMYBaHHS KOMIIETEHTHOCTI y MHChMI 3aJ€XKHUTh Bl HHU3KHU
IICUXOJIOTTYHUX, TICUXOJIHIBICTUYHHUX, JIHIBICTUYHUX Ta COIIOJIHIBICTUYHUX
daktopiB. Cepesl MCUXONOrTYHUX (AKTOPIB HAYKOBIlI BUIUISIOTH MHUCIEHHS, yBary,
naMm’iTh, OCKUTBKHM YUY€Hb BUJIUISAE 13 IOBrOTPHUBAJIO] IaM’ ST HE0OXiTHI MOBHI (popMHU
Ta 00’€IHYe iX y 3B’sI3H1 PEUCHHsI 1 IIUTICHUI TEKCT, ONMUPAIYHNCh Ha JOBIOTPUBAITY
nam’ 1. BaxnuBy ponb y GopMyBaHHI KOMIIETEHTHOCTI B TUCHMI BIJITPa€ TaKOX
MOTHBAIIiSl, OCKUIBKA MOTHBAIIHHE Ta €MOIIIfHE CTAaBJIEHHS aBTOPA IO CBOI'O TEKCTY
0e3rmocepeIHbO BIUTMBAE HA PE3yJIbTaTH.

[Ilomqo mnCUXOMIHrBICTUYHUX (dakTOpiB TO TpH OPOPMIICHHI IMHCEMHOTO
BHCJIOBJIIOBAHHS yBara y4HiB 3MIITyeThCs 3 rpadiaHo-opdorpadiuaoi ¢popmu ciiB Ha
CMHUCIIOBUM OIK BHCIIOBIIIOBaHHS. Y4YHI IOBHHHI yMITH CKJIACTH IUIaH-TIPOTpaMy
BHCJIOBJIIOBAHHS, BUSBUTH JIOT1KY BUCJIOBIIFOBaHHSI, BUOPATH 13 TOBFOTPHUBAJIOT ITaM’ SITi
MOBHI 3ac00H, XapaKTepHi JJIs MUChMa, 3AIHCHUTH HEOOXIHI 3aMiHH, KOMOIHYBaHHS,
CKJIACTH IIJIe 3 YaCTHH, a IOTIM PO3TOPHYTH BHUCIIOBIIOBAHHS y CTPYKTYPY IIJIOTO
TEeKCTy. BUKOHaHHS yCiX IMX ONEpaiiii BUKJIMKA€ B y4YHIB HEAOWSKI TPYIHOII],
MOJIONaHHS SKUX BUMAra€ CIeliallbHUX BIpPaB Il PO3BUTKY B YYHIB MEXaHI3MIB
MUChMa.

JlinrBicTHYHI (haKTOPH MOIATAIOTH Y (POPMYBaHHI Ta BIOCKOHAICHH] JTEKCUYHUX
3HaHb, TPAMAaTUYHUX HABUYOK, YMIHHS CTHJIICTUYHO TPABWIHLHO O(DOPMHUTH CBOE
MMCHMOBE BUCIIOBIIOBaHHSA. KpiM TOTO y4HI MOBHHHI yMITH TpOAaHAII3yBaTH CBOi
MOMIJIKH Ta HETOYHOCTI 1 BUTIPABUTH CBOE MUCHMOBE MTOBITOMJICHHSI.

Jlo comiomiHrBiCTHYHUX (AKTOpPIB CIIA BIAHECTH HACHIIKH KYJIbTYPHO
00yMOBJICHOT Pi3HUIT Y KOMITO3HUIIi1 TUCEMHUX JUCKYPCIB PI3HUX HAPOIiB, HATTPUKIA,
Tpaauiiiine oQopMiieHHA JrcTa. BimoMo, 1m0 HOCIi MOBH PO3TJISAIAaI0Th MOMUJIKH
COIIOKYJBTYPHOTO XapakTepy SK MOPYIICHHS BCTAHOBJICHHX Ta O0OOB’SI3KOBUX
KyJIbTyPHUX HOPM.
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Bci Buiie Ha3zBaH1 0coOIUBOCTI (POPMYBAHHS KOMIIETEHTHOCT] B TUCbMI CB114aTh
po Te, M0 MHCbMO SIK BUJ MOBJIEHHEBOI JISJIBHOCTI Ma€ MEBHY cHeuudiky, sKa
B1100paKa€ThCS y METOAMIII HABYAHHS IOTO BUY MOBJIEHHEBOI JISIIBHOCTI.

BignoBimno  nmo  [epxkaBHoro  ctaHmapTty, (¢GOpMyBaHHA  MUCBMOBOI
KOMIIETEHTHOCTI BIIOYBA€THCA HA 3acajiaX IHTErpaTUBHOIO MiAXOAY, IO Mependayae
B3a€MOIIOB'A3aHE HABYAHHS BHJIIB MOBJIEHHEBOI NisNIBHOCTI. [lpu 1mpoMy mnuCbMO
PO3TISAAETHCS HE JIHUIIE K 3aci0 HaBYaHHSI, aje i sIK BaKITMBA METa, TOCITHEHHS SKO1
3a0e3neuye 34aTHICTh YYHIB 10 MUCEMHOI KOMYHIKAIi B pI3HUX c(epax KUTTH.

JIOKyMEHT BCTaHOBIIIOE YITKI BUMOTH JIO PE3yJIbTAaTIB HaBYaHHA y cdepl nuchbma
JUTSl BUITYCKHMKIB CTapIlOi IIKOIHU. Y YH1 MOBUHHI BMITH CTBOPIOBATH MUCbMOBI TEKCTH
PI3HUX THUIIB 1 >KaHPIB, JEMOHCTPYIOUM NpPHU I[bOMY JOCTaTHIA pIBEHb MOBHOT
KOMIIETEHTHOCTI Ta COLIOKYJIbTYpHOT 0013HaHOCTI [3]. OcobnuBa yBara NpuAUISIE€THCS
PO3BHUTKY YMiHb aKaJIeMiYHOTO MTUChMa, 10 € HEOOX1THUM JIJIsl IOJANTBIIIOTO HABYaHHS
Ta PO eCIiHOT TISITBHOCTI.

HaBuanpna mporpama 3 iHo3eMHuUX MOB it 10-11 kiaciB € pyHaaMeHTaaIbHUM
JOKYMEHTOM, SIKMA BH3HA4Ya€ KIIOYOBI acmekTd (OpMyBaHHS MUCHMOBOI
KOMIIETEHTHOCT1 YUHIB CTApIIOi IIKOJIU. Y JOKYMEHTI MIKPECIIOEThCs OaraTopiBHEBA
CTpYKTypa HaBYaHHS THCbMa, IO 3JIMCHIOEThCS SIK  Ha  0a30BOMY
3arajJbHOOCBITHBOMY, TaK 1 Ha MOTJIUOJIEHOMY MPO(IILHOMY PIBHSIX BIAMOBITHO 0
BU3HAYCHOT0 HaBYaNbHOTO IaHy. OcobiiMBa yBara MPUAUISETHCS IHTETPOBAHOMY
migxoay g0 ¢GoOpMyBaHHS IHMCBMOBOI  KOMIIETEHTHOCTI, SKUH Tmependayae
B3a€MO3B'SI30K YCIX BHJIIB MOBIICHHEBOI [ISJIBHOCTI Ta PO3BUTOK KPUTHYHOTO
MUcTieHHs y4HiB. [IporpamMa Takox BpaxoBy€ CydacHi TEHJICHIIII B OCBITI, 30KpeMa
HEOOXIJTHICTh TMIATOTOBKM VY4YHIB 10 €(EKTUBHOI KOMYHIKAIli B HUGPOBOMY
cepenoBwuii [3, c. 8].

ba3oBuii 3araapbHOOCBITHIM piBEHb CHPSAMOBaHWN Ha (POpMyBaHHS MHCHBMOBOI
KOMITIETCHTHOCTI, 110 BiAmoBizae piBHIO Bl 3a mkamorwo 3araibHOEBPONEHCHKUX
pekoMeHaaIii 3 MoBHOI ocBith. Ha mpomy erami y4dHi pO3BHUBAIOTH 3/IaTHICTH
CTBOPIOBATH 3B'I3HI TEKCTH HA PI3HOMAHITHI TEMH, BUCJIOBIIOBATH BJIACHI JTYMKH Ta
MOYYTTs, apryMEHTYBaTH CBOIO TO3MIII0 MO0 aKTyaJbHUX MUTaHb. BaXIuBUM
aCTIEKTOM € PO3BUTOK YMiHb OMKMCYBAaTH OCOOUCTUH JOCBIJ, IJIAHYBATH MallOyTHE Ta
aHai3yBaTH TOJIi HABKOJUIIHLOTO CBITy. [Iporpama mepembadae cucTeMaTHUHY
poOOTY HaJ yIOCKOHAJICHHIM JIEKCUYHOI Ta rpaMaTUYHOI MPaBUIBHOCTI MHCHMOBOTO
MOBJICHHS, @ TaKOXX PO3BUTOK CTHJIICTUYHOI KOMIETEHTHOCTI y4HiB. [lormuGnennii
npoUIbHHUI piIBeHb OpIEHTOBAHWN Ha HOCATHEHHS piBHA B2, mo mnepexbauae
dbopMyBaHHS OUTBII CKJIQTHUX yMiHb CTBOPEHHS YITKWX, JETAIBHUX TEKCTIB 3
IIXPOKOTO KOJIa TEM, BKJIFOUAFOUHN MPOQECiiiHO OpiEHTOBAHI Ta akaJeMidHi Tekctu [3].

[Iporpama BCTaHOBIIOE€ KOMIUIEKCHI BUMOTH /0 HMHCbMOBOI KOMIIETEHTHOCTI Y
pi3HHX c(hepax CIUIKyBaHHS, BpaXOBYIOUH CIElU(}iKy KOKHOI 3 HUX. B ocoOucTicHi
chepi y4HI TOBHHHI OBOJIOAITH HaBHYKAMU HAMHCAHHS PI3SHOMAHITHUX THIIIB
OCOOUCTHX JHUCTIB, IMIOJEHHUKIB, OJOTIB Ta 1HmMMX (OpM OCOOMCTOI KOMYHIKAIIi.
OcobnuBa yBara NPUAUISETHCS PO3BUTKY BMIHHSI BHUCIIOBIIOBAaTH BJIACHI €MOIlIi Ta
MOYYTTS, OMMCYBATH BAXUIMBI TOJI{ KUTTS, AUTUTUCS BPOKCHHSIMHU Ta IJIaHAMHU Ha
MaiiOyTHe. Y myOniuHill cdepl mporpama 30cepekyeTbesi Ha (POpMyBaHHI yMiHb
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CTBOpIOBaTH O(iliiiHI JOKYMEHTH, 3allOBHIOBATH PI3HOMAHITHI (JOPMU Ta aHKETH,
MMCAaTU BIATYKW Ta PeLEH3li Ha KyJbTYpHI MOAli, PUIbMH, KHUTH TOIIO. BaxiuBum
aCIEKTOM € PO3BHUTOK 3JaTHOCTI aAalTyBaTH CTUJIb MUChMa BIAMOBLAHO JI0 IUIBOBOI
ayJIuTOpii Ta KOMYyHIKaTUBHOI MeTH [3, c. 15].

Tomy, 3 Merorwo 3a0e3ledyeHHs yCHIHOro (OPMYBaHHS 1HIIOMOBHOT
KOMIIETEHTHOCT1 Y MMCbMI1 Y CTAPUIOKIACHUKIB HEOOX1THO OCOOJIMBY yBary npuiauisiTH
pI3HOMaHITHUM (opmMaM 1 MeToJaM HaBYaHHS, BUKOPUCTaHHS 1H(OpMaIiHO-
KOMIT'FOTEPHUX TEXHOJIOT1M, MNpUHOMIB I1HAMBIAyali3alli HaBYaHHS, CTBOPEHHIO
CIPUSATIMBOIO OCBITHBOTO CEPENOBUILA TOILO.
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OJIBI' A BAJIIT'YPA
KNIBChbKNH HAINIOHAJIBHUM JIIHT BICTUYHWI YHIBEPCUTET, m. KUIB

METO/J0J0I'II ®OPMYBAHHS KOMILJIEKCHOI
IMAPAUT'MHU HAITPAMIB EKCIIEPUMEHTAJIBHO-
OOHETUYHOI'O JOCILI’KEHHSA

3 METO0 AOCTIKEeHHS (POHETUYHOI CHCTEMH aHTJIIHCHKOTO MOBJICHHS YKPAiHIIIB
3arajioM 1 BUMOBHOTO aKIIEHTY 30KpeMa HaMH 3A1MCHEHO METOJIOJOTIYHUM aHami3
CYTHOCTI TEOPETUYHUX KOHIIENTIB, MPUIATHUX 1 (POPMYBaHHS KOMIUIEKCHOT
MapajgurMu HanpsMiB eKCIEPUMEHTAIbHO-(POHETUYHOTO JOCIIIIKEHHS.
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[TpoBenenwmii aHai3 TCOPETUIHUX 3aCa]] BUBUCHHS SIBUIA BUMOBHOTO aKIICHTY B
aHTIINCHhKOMY MOBJICHHI YKpaiHIIB Ta ¥Horo cytHocti [3, €. 271-274; 4, c. 9-19; 5,
C. 32-35] mnoka3zaB, 10 HAWUOPOAYKTUBHIIIMMHU JUIsI TEOPETHYHOIO OMHUCY
(yHKIIFOBaHHS 3a3HAYEHOT0 (DEHOMEHY Yy peajJbHOMY MOBJICHH] € KOMYHIKaTUBHUI Ta
KOTHITUBHUM MiIX01U. JJOIIIBHICTS BUKOPUCTAHHSA IIUX M1IXO/1B IK METOA0JIOTTYHOTO
IHCTpYMEHTapilo peani3alii BIAMOBIAHMX HANpsIMIB JIOCHIJDKEHb BHTIKA€E 3
HEPO3PUBHOCTI JBOX ©0a30BUX (YHKIIA MOBHM: KOMYHIKaTUBHOI ((pyHKIiIHOT,
mparMaTU4yHOi) Ta KOTHITHMBHOI  (THOcCeosioriyHoi). B3aemHe iHTerpyBaHHs
KOMYHIKaTUBHOI ¥ KOTHITMBHOI MapajgurM BiAOYBaeTbCA PI3HUMHU LUIIXaMH: 1 SK
NPOHUKHEHHS! KOTHITUBICTUKHU Y cepy KOMYHIKaTUBHOIO aHali3y, 1 IK PO3LIUPEHHS
KOMYHIKQTUBHUX JOCJI/PKEHb Ha 00JIaCTh KOTHITUBHOT JIHTBiICTUKA. DOpMYyBaHHS Ta
PO3BUTOK KOTHITHBHO-KOMYHIKATHBHOT MapaJIATMU CTA€ MOXKJIMBUM III¢ W TOMY, IIIO
IHTCHCUBHUW TIiAXi1 10 BUBUYECHHS MOBU 3MIHIOETHCS CKCTCHCUBHUM, TOB’SI3aHUM 3
BUKOPUCTaHHSAM y JIHTBICTULI, 30KpeMa Y eKCIEepUMEHTaIbHIN (oHeTHIl],
MDKIMCIUTUTIHAPHUX TPOTrpaM JTOCIIIIKEHHS.

3iCHEHUI HAMU OTJISiT METOIB, OXOIUTIOBAHUX KOMYHIKaTUBHO-(DYHKIIHHOIO
Ta KOTHITHBHOI (KOTHITHBHO-IUCKYPCHUBHOIO) TapaJIiTMaMH, 3acBiIUMB, IO
3a3HauYeHI MapaurMu BIAPI3HIIOTHCS PO3MAITTAM MIAXOIB, Y MEXKaX SIKUX CKIAIUCS
CBOI BJIacHI CepH IOCHTIKCHb, OKPECITHIIACS CBOs MpoOJIeMaTHKa Ta BU3HAYUIIHCS
CBOT IIPIOPUTETH.

VY Mexax xomMyHikamueHoi TapalurMu MOBa JTIOCTKYETBCS Y 3B 3Ky 3 11 pOJLTIO
B YMOBax peajbHOI MOBJIEHHEBOI IISJIHOCTI, JI€¢ Ha TMEpIIe MiICIle BHCYBA€THCS
MOBHA/MOBJICHHEBA OCOOMCTICTh Ta 11 COLIOKYJbTYpHa 1 COI[IOAUCKYPCHBHA
aKTUBHICTbh. 3arajjoM KOMYyHIKaTHBHA MMapaaurma, oyaydau copMOBaHOIO Ha IiJICTaB1
Teopii MOBHOT KOMYHIKaIIii, € HETIEPEPBHO MOB’I3aHOIO0 3 POPMYBAHHSIM IPArMaTUIHOT
(pyHKIIHHOT) TAapaAurMu, 10 PO3TISIAE MOBY SIK 3HAPSIAMA JAOCATHEHHS JIIOJIUHOIO
yCHiXy B CYCIIUIBHOMY W ocoOucTtomy >KWTTi. Peamizamis ¢yHKOiHOT mapagurMu
JIHTBICTUYHUX JIOCI/DKCHb CIHPSMOBaHAa Ha BHUCBITJIICHHS TIJIOOATbHUX IIPOOJIEM
MOBJICHHEBOI JISJTBHOCTI JIFOJMHU 1 JO3BOJISIE TPOCTEKUTH TEPEXia BiJ BUBUYEHHS
IMAHEHTHOT CUCTEMH MOBH J0 BCEOIYHOTO JOCIIKEHHS OCOOJUBOCTEH ii MPOSBY Y
chepi KoMyHIKamii. Y 3B’SA3Ky 3 UM BXJIMBO BIA3HAYMTH TMOIMIUPESHHS JOCIIKCHB
MOBHUX SIBHIN, Y TOMY 4HCIi (OHETHYHUX, HA KOHTEKCTHOMY piBHiI, TOOTO B
KOHKPETHUX KOMYHIKaTHBHO-TIparMaTH4YHUX cutryalisx. Came KOMYHIKaTUBHO-
MparMaTuyHO OPIEHTOBAHA JIIHTBICTUKA 1 € TUM HANpPSIMOM, SKUW Yy TOEIHAHHI 3
KOTHITUBHUM TIJIXOJIOM J103BOJIsiE 00’ €HATH MOBHY CHUCTEMY, (POHETHYHY 30Kpema,
SKa CKCIUTIIHMTHO YW IMIUTIIUTHO CIHUPAETHCA Ha IICBHI KOTHITUBHI YWHHHKHU 13
MOBJICHHEBOIO JISTTLHICTIO Ta CUCTEMOIO 3HAHB MPO CBIT 1 X BiZOOpaKEHHSIM Y MOBI.
[Ipote, y 3a3HaueHOMY HampsAMKYy (oHeTHYHA cdepa 3 i 6ararcTBOM 1 CKIIAIHICTIO
BUKOPHCTOBYETHCS CIIPOIICHO il HEBUPA3HO.

VY Mexax KoeHImueHo-0UCKypCUSHOi TIapaJurMi MOBA PO3TIISIAETHCS K SBUIIE
KOTHITUBHOTO TIOPSIZIKY, 1110 BAKOPUCTOBYETHCS B MOBJIICHHEBIH MISITBHOCTI Ta Ma€ IS
1Or0 HEOOX1H1 OAMHUIIL, CTPYKTYPH, KaTeropii, MexaHi3Mu. ToMy BUBUEHHS U OMHUC
MOBHU 3 TMO3HUIIII IHTETPATUBHOTO PO3YMIHHS 1i mpupoau 1 QyHKIIH (B HEPO3pUBHIN
€IHOCTI TMi3HABAIbHUX Ta (YHKUIMHUX Hayaja) CTa€ MPOBIIHUM MPUHIMIIOM
JIHTBICTUYHUX, Y TOMY 4YHCIlI M EKCIEPUMEHTAIbHO-(POHETUYHHX,
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TOCIIHKCHb Y MEKaxX KOTHITHBHO-TUCKYPCUBHOI MapaaurMu. TakuM YMHOM, MOXHAa
CTBEPKYBATH, IO IHTETPATHLHOIO PUCOI0 KOTHITUBHOI Ta KOMYHIKATHBHOI TTApaJIUrM
MOBO3HABCTBA € T€, 1[0 BOHU HE OOMEXKYIOTHCS OIIMCOBUM METOJIOM, & € XOJIICTUYHOIO
MOJICJJTIIO TOSCHEHHS MOBHOI CHCTEMHM, SIKa JOIYCKa€ IMIUPOKE BUKOPUCTAHHS
JOCSITHEHb CYMDKHHUX HaYKOBUX JIUCITUILUTIH.

Jlo Tedild KOTHITMBHOI MapajurMH, y MexXaxX SKOi pO3IIIANA€ThCA SBUIIE
BUMOBHOTO aKIICHTY Y MOBJIEHHI JBOMOBHOI OCOOMCTOCTI, CIiJl BITHECTH 1 Cy4acHI
NCUXONIHeBicMUYHI JAOCIIIHPKEHHSI, MO03asK KOMYHIKATUBHI KOJU JIIOJCbKOI MOBH —
sBuIa Heiipo-koruitTuBHoro wiany. e I. O. boayen ne Kyprene 3a3Hauas, 1110 MOBHa
KOMYHIKallig, TMOB’si3aHa 13 MO3KOM Ta TICHMXIKOIO, MAa€ XapaKTepU3yBaTHUCS
3aKOHOMIPHOCTSIMU (DYHKIIIOHYBaHHSA TIICMXIKM Ha BiAMIHY BiI (i3uuHuX abo
010JIOTIYHUX SBULI, KI MOXYTh OyTH MOSICHEHI 3aKOHAaMHU MPUPOJO03HABUMX HAYK.
[li3Hime Take OaueHHs (eHOMeHa BepOATbHOI ISIIBHOCTI 3aKPIMHIOCH Y SKOCT1
TOJIOBHOTO MOCTYJIATY KOTHITHBHOTO HAmpsIMy B MOBO3HaBCTBI. BinTak y KiHIIEBOMY
niJICYMKY (DEHOMEH MOBJICHHEBOI MISTIBHOCTI TPAKTYEThCS SIK TPUPIBHEBA €IHICTH
KOTHITUBHOTO, COLIAJIbHO-KYJIBTYPHOTO 1 MI?)KOCOOUCTICHOTO PIBHIB 1 BTIIIOE Y TAKOMY
PO3YMiHHI 1J1€10 HEPO3PUBHOI €THOCTI KOTHITUBHOTO 1 KOMYHIKaTUBHOTO, CHHTE3 X
NBOX 0a30BUX (DYHKITIH 3 MO3UIIIH JTIHTBO(P110CODCHKUX TOTISAIB HA POJIb 1 MICIIe MOBH
B COLIlyM1 1 BA3HA4Ya€ B CBOIX T'OJIOBHUX PUCAX IHTETPAIbHY KOTHITUBHO- TUCKYPCUBHY
napajiurmy.

3 MpOBENEHOT0 TAKUM YHMHOM OIJISIAY CTa€ 3pO3yMUIMM, IO KOJHA Taly3b
HAYKOBOT'O MI3HAHHS HE MOXKE MPETEHIyBaTH HA a0COJIIOTHY aBTOHOMHICTb, OCKUIBKH
KO’)KHa HAyKOBa [IMCUMIUIIHA BHPINIYE CBOi 3aBHaHHS, 3aly4yaloyd pe3ylbTaTH
JOCIIHKeHb CYMDKHUX 00J1aCTeH, Ta, Y CBOIO Uepry, MocTayae KOPUCHUI MaTepia AJis
iHmux cdep 3HanHA. Came 3aBASKM IIbOMY 1 BUHUKAIOTh HOBI MUKIMCIUIUIIHAPHI
TOCTIAHUIBK] TIOJS,, SKUM TMPUTAMAHHUNW KOMIUIEKCHMM PO3IJIA BHU3HAYEHOTO
00’ekTa, cHCTeMaTH3allisl 1 JaHUX PI3HUX HAyK IMPO HBOTO, BCTAHOBJIEHHS HOTO
crienuigIHOCTI Ta 3araJbHOHAYKOBHUH CTaTYC.

3a X yMOB BiOyJI0Csl 1 BUHUKHECHHS KO2SHIMUGHOI (honemukuy K HOBOI rajysi
TEOPETUYHOTO Ta TPUKIAJHOTO MOBO3HABCTBA, CIPSMOBAHOI HAa BHUBYCHHS
KOTHITUBHUX TPOIECIB Yy iX JIHTBaJIbHUX MPOSBAaX B3arajli Ta KOTHITUBHUX ACIMEKTIB
dboHeTHUHUX SBUII 30Kpema. Y Koji ii iHTepeciB yBary 0OaraThOX BITUYM3HSHUX 1
3apyOiKHUX MOBO3HaBIIIB [1; 2, ¢. 11-29; 5, ¢. 32-39; 6, . 9-19;] npuBepTae B3aeMo1is
OJIMHUIIb CETMEHTHOT'O ¥ HaJICETMEHTHOTO PiBHIB MOBH 3 KOTHITUBHHMHU IMPOIIECAMHU,
10 3a0e3Meuy0Th OTPUMaHHS, OMPAIfOBaHHs, 30epiraHHs W BUKOPUCTAHHS 3BYKOBOi
iHbopmartii moanan. [le yOadaeThcs MITKOM 3aKOHOMIPHUM, OCKUIBKH TEOpETUYHA
MOXKJIMBICTh YpaxXyBaHHS KOTHITUBHOTO KOMIIOHEHTa y (DOHETHYHUX JTOCIIKEHHSIX
3aKjIa/iecHa B CHUCTEMHO-AISUTBHICHOMY TIIXOJI JO0 MOBJICHHEBOI KOMYHIKAIlii, a
doHETHYHA CHCTeMa MOBHU TPAKTYEThCS SIK HEBII €MHHMHA CKJIQJHUK MHCICHHEBOT
TISTTBHOCTI JIFOJWHM, IO TICHO B3a€EMOJIE 3 IHIIMMH KOTHITUBHHUMH IIPOIICCAMU:
CIPHUHHSITTSIM, TIaM’ SITTIO, YBAroxo, ysiBOIO TOIIO.

OTxe, BUKOHAHWM BHILE aHAJI3 CYTHOCTI MPOBIIHHUX MOJIOKEHb Ta HAyKOBUX
VSBJICHb OO0 KOTHITUBHOTO Ta KOMYHIKAaTMBHOI'O TIIJIXOAIB JIO3BOJMB HaM
chopMyBaTH METOJOJOTIYHY CXEMY IXHbOIO CYMICHOIO BHUKOPUCTAHHS IiJI 4ac
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JOOCTDKEHHS Ta ONUCY (POHETUYHMX SIBUI, 30KpEMa BHMOBHOIO AaKIEHTY B
aHTJIACHKOMY MOBJIEHH1 HOC1IB YKPaiHChKOI MOBH.
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TETAHA JEPHOBA
OJIEHA JJAHCBKHX
JIIOAMMUJIA YCHUK

YEPKACBKHWH JEP)KABHUM TEXHOJIOI'TYHUH YHIBEPCUTET

D@ YHKIIOHAJIBHI CTUJII
B AHI'VIIMCBKOMY A1JIOBOMY MOBJIEHHI

Konneniis GyHKITIOHATBHOTO CTHIIIO TT0Yasia pOpMyBaTHCS Yy APYTiil TOJIOBUHI
20 cTOMITTS HA TJI1 IEBHUX 3MIH Ta PO3KOJIIB y CYCIUIBCTBI, CTpaTU(iKaIlii KyIbTYpPHUX
YMOB, 110 MPHU3BEIN 0 3MiH Y BUKOpHCTaHHI MOBH. CaMe Ieil mepioJ; CTaB TOYKOIO
BITIKY 11 popMyBaHHS (DYHKITIOHATBHUX CTHIIB.

OyHKIIOHAJIBHUI CTHIIB, SIK 3a3Hadae Tapanrtosa II. — 11e coIiaabHO CBITOMUH 1
GyHKIIOHATBPHO ~ OOYMOBJICHMH, BHYTPIIIHBRO  Y3TO/KEHHMH  Halip  METOIB
BUKOPHUCTaHHS, BHOOPY Ta KOMOIHYBaHHS MOBHHX 3aCc00iB y c(epi meBHOI myOTiuHOi,
HaIlIOHAJIbHOT MOBH, ITOB’SI3aHWH 3 IHITUMH TMOJAIOHUMH METOJaMH BUPAKCHHS, SKI
CIIy’)KaTh 1HIIAM IIUIM, BUKOHYIOTH 1HII (DYHKIT y COIabHIN MPaKTHIII MOBJICHHS
naHoro Hapoxay [6]. Sk 3aznadae Oniani T., QyHKITIOHATBHI CTHIII MOBH (DOPMYIOTBCS
3alIleKHO Bl cdepu JKHUTTA, JI€ BOHU 3aCTOCOBYIOTHCS, 1 XapaKTEPHU3YIOThCA
crneuuGpiYHUMU TpaBUiiaMi BUOOPY Ta KOMOIHYBAaHHSI MOBHUX OJMHUILIb. KoXKeH cTuib
€ Pe3yIbTaTOM B3a€EMO/IIT 3 TEBHUMHU KUTTEBUMH 00CTaBHHAMU, TAKUMHU 5K 9ac, MICIIe
Ta YYaCHUKHM CHUIKYBaHHSA. Pi3HI CTWJI1 BHUKOPHUCTOBYIOTHCS B 3aJIEXKHOCTI BiJl
KOHTEKCTY: OJJMH CTWJIb MO€ OyTH 3aCTOCOBaHUHN y He(QOpPMaIbHOMY CHUIKYBaHHI,
IHIITUN — B aKaJeMIYHUX TUCKYCIsiX. CTHUIbL MOBJICHHS € BUPA30M IILICH
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Ta 3aBJlaHb, SIK1 TOCTAIOTh MEPE]] MOBIIEM, 1 HOTO HEMOKIIMBO MOBHOI[IHHO aHAJII3yBaTH
0e3 ypaxyBaHHs IIUX KOHTEKCTYaJbHUX (PAKTOPIB.

Crneundika KOMyHIKaTUBHUX CUTYaIllil ClIpusiia BAHUKHEHHIO ABOX ()OPM MOBU —
YCHOi Ta muceMHOi. Pi3H1 LUII KOMYHIKalli 3yMOBWIM MOAUI JIITEPATypHOi MOBH Ha
HU3KY HE3JIC)KHUX CHCTEM. 3 iCTOPHYHOI TOYKH 30PY, IEPBUHHOIO € YCHA MOBa, B TOM
4yac SK MUCEeMHA MOBa € BTOpuMHHOIO. KoxkHa 3 nux ¢opm Mae cBOi 0COOJIUBOCTI Ta
XapaKTePUCTHKH, SIKi B 0araTb0X BUIAJAKaX MOKHA PO3TIISAIATH K MPOTHIICKHI. Y CHA
MOBa BHUKOPHCTOBYETHCS Ta PO3BHBAETHCA Yy CHUTYalliIX, KOJH MPHUCYTHIH
CIIBPO3MOBHUK, TOJI SIK MHCEMHA MOBa Iependayae Horo BIACYTHICTb. YCHa MOBa
HiATPUMYETHCS B Alasio3l, MUCeMHa — y (GOopMi MOHOJIOTY. YCHa MOBAa Ma€ 3HAYHY
nepeBary Inepea IMUCEMHOI0 3aBASKA BUKOPUCTAHHIO JIIOJCHKOTO TOJIOCY, SKHH €
NOTY)KHUM 3aCO00M MOJIYJIAIIT BUCJIOBIIOBAHHSA, JO SKOTO JOJAOThCS IKECTH,
HaJal0ud J0JAaTKOBY iH(GOpMaIliI0 pa3oM 3 I1HTOHaIli€rw. [luceMHa MOBa MYCHUTh
IIYKaTH CIIOCOOM KOMITeH ATl 3a BIICYTHICTh IIUX €JIeMEHTIB. TaKuM UYMHOM, TUCEMHE
BUCJIOBJIIOBAHHS HEOJMIHHO OyJie OUIBII PO3JIOTUM Ta TMOSCHIOBAIBHUM, OCKIIBKHU
BOHO MOBUHHE 3a0€3MEUUTH JIOCTATHIO SICHICTh KOMYHIKAIIIi [5].

OYHKI[IOHATBHUHA CTHIb Y JTUIOBOMY MOBJICHHI BiTOMUH CBOIM BUKOPUCTAHHSIM Y
JICp’)KaBHUX YCTaHOBaX, aJMIHICTpAIlisX, 3aKOHOAABYMX OpPraHaxX Ta JHMILIOMATii JIJIs
dbopMyBaHHS JOKYMEHTAIII1, JIUCTIB Ta 1HIINX BAXJIUBUX JIUJIOBUX JIOKYMEHTIB, TAKUX
SK MDKHApOJHI YTrOJMd, HAIIOHAJIbHI aKTH, 3aKOHOJAaBYl aKTH, PI3HOMaHITHI
HOPMAaTHBH, BIICLKOBI ITpaBUJIa Ta CTaTYTH KOMIIAHIM.

Ak 3aznauae KiimoBa b., meit cTuiib BUKOPUCTOBYETHCS TUIBKH Y THUCHBMOBIH
dbopmi Ta XapaKTepU3y€eThCS PAAOM CHEIU(DIYHUX OCOOTUBOCTEH: TOYHICTD Y MOJIaHH1
iHdopMaIlii; JOTIYHICTh BUKIANY; KOHKpPETHKA 3MICTYy;, UITKICTh (OPMYJIOBAHb;
BHCOKa CTYITIHB (hopMmaizallii; cranaapTu3alis TeKCcTy [4].

AnpecaTd Takoro CTHJIIO — II€ 3a3BHYail KOJICKTHBH a00 COIIaIbHO BH3HAYCHI
rpynud  oci0, 1o OOYMOBIIOE BIACYTHICTh IHIMBIIyadbHHUX Ta OPHUTTHAIBHUX

€JIEMEHTIB y MaHepl BUpaKeHHs. 3aCTOCYyBaHHS TaK 3BaHHX MUJIOBUX KIIIIIE HE
PO3MIISAAETBCS K HENOMIK, a CKOpille SK HEOOXITHUM aTpuOyT, SKUK MITKPECIIOE
Koau(piKOBaHUN  XapakTep KOMYHIKAaTHBHUX [id y cdepl ymOpaBIiHHSI Ta
aaMmiHicTpyBaHHs. JKaHpH, SKUMH KOPUCTYETHCS 1€ CTHIIb, MalOTh KOHCEPBATUBHUI
XapakTep, a CTPyKTypa TeKCTIB 3a3BHUal € CTPOTro peryiaMeHToBaHoo [1, €. 293-294].
Knacudixaris GyHKIIIOHaTBHUX CTHIIIB 0a3y€ThCs HA 3B’ SI3KY 3 PISHUMU BUJAMU
TISTTBHOCTI, K1 BIANOBIZAIOTH MEBHUM (popMaM CYCITUIBHOI CBiJOMOCTI, TAKUM SIK
HayKa, TpaBo, MOJITHKA, MHUCTENTBO. Tak, pO3pPI3HAIOTH HAYKOBUH, OQIIIAHO-
TUTOBHA, TyOTIITUCTUIHUHN, XyTOXKHINA Ta po3MOBHO-TI0OyTOBUM cTmii. OcTaHHIH,
HaMpuKiIaa, 0a3yeTbcs Ha cdepi MOOYyTOBHX BIAHOCHH 1 CHINKYyBaHHS, 00JacTi
BIIHOCHH M1X JIIOJIBMH 11032 IXHBOIO BUPOOHUYOO Ta COIIOMOTITHYHOIO TiSTTbHICTIO.

BpaxoByroun, 1110 mpeIMeTOM TOCTIIKEHHS (QYHKITIOHATFHUX CTUJIIB MOBJICHHS €
JIOB1 BITHOCHHH, TO 3YIMHMHUMOCS OUTBIN JCTAIBHO HAa OCOOJHMBOCTAX OQIIIHHO-
JJIOBOTO CTHITIO CITUIKYBAaHHS B aHTUIIMCHKIH MOBI.

OYHKITIOHAIBHUHN JIJTOBUM CTHJIb MOYKHA MOJIUTATH Ha IB1 OCHOBHI (hOpMU:

Odiyitinuti  0oKymenmanvHuti cmuib, 110 OXOIUIIOE MOBY JIWIUIOMATIi Ta
3aKOHO/IaBCTBA, BUKOPUCTOBYETHCS JJIsl MIATOTOBKHU JAEKJapaliid, 3BITIB, 3aKOHIB Ta
oIIHHUX KOMYHIKaIIi.
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Inemumyyitinuii dinosuti cmuns, MO BKIOYae GopMaibHy KOPECIOHJCHIIIO Ta
II0B1 JOKYMEHTH, TaKl K 3asiBKU, TIATBEPKEHHS, HAKA31 Ta 1HIL NOA10H1 MaTeplaiu
[7].

OYHKIIOHATIBHUI CTWIb JUIOBOTO MOBJIEHHS Ma€ OCOOJMBY CHUHTAaKCUYHY Ta
Mopdonoriuny crpykrypy. Cunmakcuuna cmpykmypa @QYHKYIOHAIbHO20 CHIULIO
TIOBOT MOBH BUPI3HSETHCS IITUPOKUM BUKOPUCTAHHSIM ITACHBHUX, HETIEPCOHATBHUX Ta
OJIHO3HAYHO MEPCOHATIBHUX KOHCTPYKITIN [2].

HaykoBuit ornsan mitepatypu [3-6] mokasas, o crerudiuyHa JeKCUKa JIUTI0BOi
aHTJIAChKOT MOBU BKIIIOYA€ Takl TEPMIHU Ta BUpa3H, ik: «I beg to movey, «I beg to
inform you», «the above-mentioned», «to draw consequences». Y pi3HUX 3BiTax,
JOKYMEHTaxX Ta CTaTyTaXx MOKHAa 3HaWTH (pa3eoyoTidHI TOETHAHHS, TaKl SK
«hereby», «henceforth», «aforesaid». VY ¢iHaHCOBUX HOKYMEHTax BXKHMBaIOThCS
pi3HOMaHiTHI TepmiHu, Taki sk «taxable capacities», «extra revenuey,
«recommendation» [3].

Ornsa TUIUTIOMaTHYHUX JIOKYMEHTIB MOKa3aB BEJIMKY KUIBKICTh JATHHCHKHX Ta
bpaHIy3pKUX CJIB 1 BHpa3iB, TaKUX sSIK «Persona grata», «persona non grata»,
«quorumy, «mutatis mutandis» toro [3].

PisHomaHniTTSI aOpeBiaTyp y JAUIOBUX TEKCTaX BIJAIIpa€ 3HAYHY pOJb Y
cneuugiyHoMy 3abapmieHHi MoBHM, Hampukiaa: «M.P.» (Member of Parliament),
«H.M.S.» (His Majesty’s Steamship), «gvt» (government), «pmt» (Parliament), «i.e.»
(Id est = that is), «G.C.S.I1.» (Knight Grand Commander of the Star of India), «U.N.»
(United Nations), «D.A.S.» (Department of Agriculture, Scotland), «D.A.O.»
(Divisional Ammunition Officer) [3].

o cTocyeTbest Mopghonociunux ocobausocmeii, TO TyT BAPTO BUAUIUTH HACTYTIHI
O3HAKHU:

— aKTMBHE BHWKOPHUCTAaHHA 1H(QIHITUBIB (BUKOpHCTaHHS 1H(IHITHBA JI03BOJISE
3pOOUTH MOBJICHHS OUTBII IMIIEPATUBHUM, IIJIKPECIUTH 000B’ I3KOBICTh JIii aapecara,
TOYHICTH 1 MOBHOTY BUpaKeHHS. [H(MIHITUBHI KOHCTPYKIII 9acTO MalOTh 3HAYCHHS
000B’S3KY).

— IUPOKE BUKOPUCTAHHS TACHUBHOTO CTaHy (BBaXKA€ThCSA, WO IIMPOKE
BUKOPUCTAHHS MMACUBHOTO CTaHy € XapaKTepHUM i O(DimiifHOro A1LIOBOTO
mucta. Lle moscHIOEThCS TUM, IO 7151 OQIIKHUX JUTOBUX TOKYMEHTIB TUIIOBE
y3araJibHeHe MMO3HAYCHHS il sIK (DaKTy, a He MPOIIeCy; BOHO YacTO BimoOpaxkae
NPUIHCYBAILHUNA XapakTep JOKYMEHTa, B SIKOMY Jisg HaOyBae HEOOXI1THOTO,
HEMUHYYOTO BIJTIHKY).

— OaraTo IMCHHUKIB (4acTe BUKOPHCTAHHS JIECTIBHUX IMCHHUKIB Ta KOMOIHAIIiH
«Ii€CTOBO + IMEHHHMK» fK mpeaukara. [lepeBakHa KITbKICTh CKOPOYEHB
BKJTFOYA€ IMEHHUKH. Y TEKCTaX JUIOBUX JINCTIB BUKOPUCTOBYIOTHCS TTAPH JIBOX
AHTOHIMIYHMX IMEHHHUKIB).

— Mi€cTiBHI IMEHHHKHW (TIEPEBaAKHO BUKOPUCTOBYIOTHCS [JIi HA3BH SBHIIA,
nporecy, pe3ynprary [ii. BukopucTaHHS mi€CTIiBHUX IMEHHHKIB JEIIO
YCKJIAJHIOE CIPUMHATTSA TEKCTOBOI 1H(oOpMalii, aie B TOW ke Yac poOUTh
BUKJIAJ OQIIMIHHUM Ta y3araJIbHEHHM, IO € OJHIEI0 3 XapaKTEPHUX PHC
oGIIHHOTO A1JIOBOTO CTHIIIO, OJTHUM 13 JKaHPIB SIKOTO € AIJTOBUM JIUCT).
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— miepeBara IMEHHUKIB HaJ| 3aiiMeHHUKaMU (y TEKCTaX JIUJIOBUX JIUCTIB OCOOUCTI
3aiiIMEHHUKA BUKOPUCTOBYIOTBCA pinko. Mana KUIBKICTb  OCOOMCTHX
3aiiIMEHHUKIB BKa3ye Ha TaKy pUCy OQIUIHHOIO [IJIOBOrO CTHIIIO, SK
HETMEepPCOHANBHICTH) [8].

OYHKI[IOHAIBHUM CTUJIb AHTJIKACHKOTO JAUIOBOIO MOBJIEHHS € COLIaJIBbHO
O0OyMOBJICHUM CHOCOOOM BHKOPHCTAHHS MOBH, IO CHPSIMOBaHUN Ha JOCATHEHHS
YITKO BU3HAYEHUX LUIEH y GOpMaTbHUX KOMYHIKATUBHUX cUTyaliiX. BiH oxoruiioe
JIBA OCHOBHI MiACTUJL: ODIMIHHUN TOKyMEHTAIbHUM, TPU3HAYEHUH ISl MIArOTOBKH
MpaBOBUX 1 JUIUVIOMATUYHUX JOKYMEHTIB, Ta IHCTUTYUIMHUM JUIOBHM, 110
BUKOPUCTOBYETbCA y (OpMaNbHIA KOPECTOHAEHII W aJAMIHICTPAaTUBHUX TEKCTax.
XapaKkTepHOIO PUCOIO0 € CTaHIapTU3allis, JIOTTYHICTD 1 YITKICTh, II[0 BUKJIFOYAE TIPOSIBU
€MOIIIITHOCT1 Ta Cy0’ €KTUBHOCTI.

CemaHTHYHI 0COOJIMBOCTI LILOT'O CTHJIIO BKJIFOYAIOTh TOUHICTh 1 HEUTPAIBHICTh Y
BUOOpI JIEKCUKH, 110 BIAMOB1/Ia€ BUCOKOMY piBHIO (popmanizanii Tekcty. Tunosumu €
BUKOPUCTaHHS cTanux ¢pas, kiimie, adpeBiaTyp, TEPMIHOJIOTII Ta I1HIIOMOBHUX
3aMo3uyYeHb, SIKI CIPUSAIOTH CTaHAAPTU3AIIl I OJHO3HAYHOMY CHPUMHSITTIO TEKCTY.
JIiioBa MOBa TSDKIE 1O BUKOPUCTAHHS CKIIQHUX PEUEHbD 13 JIOTTYHO CTPYKTYPOBAaHUMU
HiAPATHAMU YaCTUHAMHU, SIK1 3a0€3Me4YyI0Th TOYHICTD 1 ICHICTh BUKJIAIY.

Mopdonoriyai  0COOIUBOCTI  JUJIOBOTO  MOBJICHHS  BKJIFOYAIOTh  AKTHUBHE
BUKOPHUCTaHHS IMEHHUKIB, 1H(QIHITUBIB 1 MTACUBHUX KOHCTPYKIIH, IO AOJAI0Th TEKCTY
dbopManbHOCTI Ta IMIIEPATUBHOCTI. 3aWMEHHUKHU 3aCTOCOBYIOThCS OOMEXEeHO, 1100
HIIKPECTUTH HENEepCOHAJIbHUN XapakTep mnoBinomiieHHs. [llupoke BHUKOpHCTaHHSA
TIECTIBHUX IMEHHUKIB CIpHS€ y3arajJbHEHHIO Ta OQIMIMHOCTI 3MICTYy, W0 €
HEB11’ €MHOIO 03HAKOIO JIIJIOBOTO CTHIIIO.
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OJIEKCAH/JIPA TYJIA
I'PUTOPIV [IEPELD

3AXITHOYKPATHCHKHUI HAIIIOHAJIBHAM YHIBEPCUTET TEPHOIILIb

HOBUHHUM TEKCT SIK OCOBJIUBU
JIIH'BICTUYHUIN ®EHOMEH

YV XXI cTomiTTi, KOAM MeJia MaiThb TaKU HEHMOBIPHUI BIUIMB Ha MKUTTS
CYCIIUJIbCTBA, HA CBIIOMICTDb 1 OAYEHHS JIIO/IeH, a TAKOXK HA HAI[IOHAJIbHI KYJIbTYpPH Ta
MOBH, KOJIM 3HaYyHA YaCTHHA BIUIUBY 3aJIC)KUTh BiJl aJICKBAaTHOCTI Ta OTMEPATUBHOCTI
nepenadi iHpopmailii, — nmpobieMa nepekiiaay TeKCTiB 3aco0iB MacoBoi iH(opMmarrii
CTa€ K HIKOJIM paHille akTyaibHO [6, ¢. 216]. Ha BinMmiHy Bix 3aco0iB KOMYHIiKaIii
MUHYJIOTO CTOJIITTS, TAKUX SIK Pajio, IPyKOBAaHUX HOBHH Ta TelIcOAUCHHS, IHTCPHET
Mepexa craia Jpkepenom iHdopmalii HoMmep oauH. lle MmosCHIOETBCS CTPIMKUM
PO3BUTKOM KOMIT FOTEPHUX TEXHOJOTIH, JOCTYMHICTIO IHTEPHET-MEPEXK] Ta MACOBOIO
TDKUTATI3AINEI0 CYCIUTbCTBA. A momyk moTpiOHOi iH(opMallii mepeTBOpUBCsS Ha
mpoiiec, o 3aiimMae Jekiibka cekyHa. OCTaHHIM Y4acoM MeXa MK MEpPEKEeBUMHU Ta
TpaAUIIHHUMU Meia 3Ha4HO 3MeHImnacs. [lepexin TpaguuiitHux Menia B IHTEpHET-
NPOCTIp JIMIIE JIOBOJMTD, 110 IHTEPHET € YHIKAJILHUM CEPEIOBHUIIECM, IO OMEPATHBHO
3abe3reuye ayauTopilo aKTyaJbHOK 1H(POPMAIIIEI0, a TAKOX MIITPUMYE MPSIMUN Ta
3BOPOTHIM 3B’ 30K 13 KOKHUM ii mpeicraBHUKOM [8, c. 39].

OaHO3HAYHOTO BU3HAYEHHS MOHATTSA «HOBUHWY» B IHTEPHET-MEia 3HAUTH Maibxe
HEMOXJIMBO. HaykoBii 1oci He IIANUIM €IWHOI 3TOJH, ajpkKe Iled TepMiH MOXKHA
TPaKTyBaTH MMO-PI3HOMY, B 3aJIEKHOCTI Bil chepu Y)KUTKY Ta JopeuHux aedinimii. Ha
nymKky KoHzpuko A., HOBHHA — II€ TIOBIOMJICHHS MPO OYy/b-sIKY TO/it0 abo sBHIIIE,
po sIKi He OYJI0 BIJOMO paHillle Ta AKi MalOTh 3HAYCHHS 111 ayauTopii. [3, ¢.152]. Jdns
Jlrotsachkoi H. HOBHHA B IIIMPOKOMY CEHC1 — 1€ CTUCIIMI BUKJIA] HEBIIOMOT ayTUTOPIi
iHbopMmarii [4, c.136].

Kyspmina H. y cBoiit npani «CyuyacHuii MeniatekcT» 3a3Hadae: «Bci icHyroui
BU3HAYCHHS >KaHPY HOBUHHU 3BOJSTHCS JIO JBOX KJIIOYOBHMX MOMEHTIB: TO-TIEpIIIE,
HOBUMHA — 1 (akT, 00’ekTuBHA iH(MOpMaIliss 0e3 eMOIITHOrO CTaBJICHHS aBTOpa
Mmarepiany. [lo-apyre, 11e HOBa iHbOpMAaIlis, paHillle HEBiJIOMa YUTAYEB1, BIIXUICHHS
Bil BimoMoro xonay momii». Cepen KIOUYOBHX OCOOJIMBOCTEH IHTEPHET-HOBUHU
TOCTIAHUI Bi3HAYae OUTBIY, MOPIBHSAHO 3 Tpaaumiiianmu 3MK, omepaTuBHICTH 1
JaKOHIUHICTS [6, ¢.315]. 3apobuinko 0. BBaxae, 1110 HOBUHHU — II€ CYCITUIBHO 3HAYNMa
iHbopMmarlisi, sSka dYepe3 KOMYHIKATHBHI 3aco0M ONEPATHBHO JOHOCUTHCSA O
TPOMAJIChKOi JYMKH 3 METOI OCATHEHHS HEW cycninbHuX peamii [10, c.19].
JHob6pocknonckka T. BHOKpeMIItO€ HOBHHY SIK OJWH 3 YOTUPHOX OCHOBHHX BHIIB
MEJIaTEKCTY, JUTsl IKOTO XapaKTepHUH TaKWil BUJT MEeT1alpe3CHTAIl1, SIK BioOpaKeHHS.
Bona 3a3navae, mo «HOBHHU — 1€ TEKCTH, SKI HAMOUTBIIT MOBHO peati3yloTh OAHY 3
rOJIOBHUX (PYHKI[IH MOBU — TMOBIJOMJIEHHSI, 1 OJIHY 3 TOJIOBHUX (DYHKIIM MacoBoi
KOMYHIKaIii — iHpopmaTuBuy» [7, c. 161].

J{ns1 Toro, 11100 Mo/111 OTpUMAaJTM CTaTyC HOBUH, BOHU MArOTh BIATIOBIIATH TIEBHUM
kputepisM, cepen sikux Lllocrak M. Bumiisie Taki [6, ¢. 54]: cBoewacHICTBH
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noAii; iXx OJMU3BKICTh ayAauTopii; KOHQIIKTHICTH (CKIAAHICTh ab0 ApamMaTu3M);
3arajbHOJIIOJICHKI TEMH; MACIITA0HICTh MOJIA a00 €(EeKT «EeMOLIMHOro MOIITOBXY»
(mocwk ekcrtpaopauHapHe). Ha Hamy nymky, Taki KpuTepii HE MOXYTb OyTH
3arajibHONPUUHITUMU ISl BC1X TUITIB HOBHUH.

B. 3nopoBera Bu3HavYae HOBUHY SIK TOBIJIOMIICHHS, B IKOMY WIETHCS PO MIOCH
710C1 HEBIZOME, 1110 LIOMHO B1AOYIOCS i 3acIyroBye Ha yBary rpoMaJiCbKOCTi il Ha3UBae
TaKi TOJIOBH1 03HAKX HOBUHHOT )KYPHAIICTUKH [4, ¢. 78]: TaKOH13M; HAMBUIIMH CTYMIHb
OMEpPAaTUBHOCTI;  NPABAMBICTH  BiAOOpaxKyBaHOro  (axkTy, HEYNEepeIKEHICTh;
00’€KTUBHICTh MOJAHHSA 1HQOpMAaLii; BIACYTHICTh «ILIyMiB», TOOTO JOJATKOBUX
noIpoOHIlb;, HEBTPYUYAHHS y BHKJIAJ] 3a JIOIOMOTOK BJIACHUX CY/KEHb Ta OIlIHOK;
MaKCHMaJIbHA MONYJISPHICTh BUKJIAy, TOCTYITHICTH MOBH.

Hacamnepen, mosiBa OHIAWHOBMX Media CIOPUYMHWIA 3pOCTaHHS POl
OIMEpPAaTUBHOCTI SIK OCHOBHOT BUMOTH JI0 HOBOI 1H(popMarlii. SKio panime HalOUIbII
OTIEpaTUBHUMHM BBAKAJIUCS TEJICBI31i{HI HOBUHH, TO 3apa3 iHTEPHET 3HAYHO BUIICPEIUB
iX 3a MM TMMOKAa3HUKOM. 3aBASKHA CYYacCHUM TaJDKETaM JIIOJIMHA MOXKE OTPUMYBATH
HOBWHH, HAIIPUKJIIAJ, TTiJ] Yac JOPOTH Ha poOOTy abo mia yac 00iaHbo1 nepepBu. Takox
IHTEpPHET-HOBUHU 3700yBalOTh BCE OUIbIIY MOMYJISPHICTh 3aBASKUA BIAMOBIAHOCTI
OJIHIM 13 OCHOBHMX TEHJICHIIIH Cy4acCHOTO MeIiacIioKUBaHHS — IHIUBITyai3arii [7, c.
21]. HoBuHHE TOBIIOMJICHHS B MEpPEXKi MEpecTasio OyTH IUIICHUM, 3aMKHYTHM i
CTaOUTBHUM, SIK I MOYKHA CKa3aTH PO TEKCT JIPYKOBAHUX MeJIia, B SKOMY (popMaIbHO-
CMHUCJIOBI OCOOJIMBOCTI HOBMHHHMX MEIIaTeKCTIiB OyJiIM JKOPCTKO BHU3HAYEHI Ta
3aKpirIeHl. Y Mepexki MeaiaTeKCT — AMHAMIYHUN, JOTIOBHEHUH KOMEHTApSIMH, a aBTOP
a00 pemakTop Ma€ MOXJIMBICTh 3MIHUTH HOTO Ticisa omyOusikyBaHHs [3, c. 182].
JKaHpoBi o03HaKM HOBWHHW, HANPUKIAA, TaKi SK BHCOKa IH(GOPMATHBHICTH 1
aKTyaJbHICTh, BCE YaCTIllIe 3a3HAIOTh 3MiH B iHTepHeTi. Ili 3MIHM 3yMOBIICHI fK
PO3BHTKOM TEXHOJOTiIM, TaK 1 BINIMBOM COITIAIBHUX MEPEXK, SIKi TMOIHPIOOTH
iH(hOopMaIIiro MIBUIIIE 32 1HII Me/Tia.

B mopiBHSHHI 3 IHITUMH BHJIaMHU MeJia OCOOTMBOCTIMHA MEPEKEBUX HOBHUH € HE
TUIBKM  HaJ3BHYaifHA OIEPATUBHICTh, a TAaKOX JIAKOHI3M 1 HaJI3BUYANHO
KOHIICHTPOBAHUH 3MICT, YITKICTh Ta 3PO3YMUIICTh, IO 3yMOBJIEHO CBOEPIIHICTIO
KaHanmy mepemadi iHbopmarii, siki [lotsTuauk b. Hamaraerbcs TOSICHUTH B Takuin
crioci0: «BapTto MaTu Ha yBa3i, 0 MIBUIKICTh YNTAHHS OHJIAWH 3a3BHYai MMOBUIBHIIIIA,
HDXK JpyKOBaHUX BuAaHb (mpubmm3no Ha 30%). PedenHs Ha ekpaHi BUTISIAIOTH
JOBIITMMH, HDK aHAJIOT1YHI PEUYCHHS HA Tamepi, BIAMOBIIHO, OLIbINE wYacy Hae Ha
MPOYUTAHHS iX HAa MOHITOpI. OTOX, 3aCTOCOBYIOTHCS KOPOTII peUeHHSI W MPOCTilIi
KOHCTPYKIIii, 63 yckimamaenoi myHkryarii» [10, c. 96].

TakuM ynHOM, Ha Cyd4aCHOMY €Tari pO3BUTKY CYCIUIbCTBA MEPEXKY IHTEPHET 0e3
nepeOUThIIICHHST MOKHA PO3TIISIIATH SIK OJMH €IWHUN TIIOOANbHMIA 3acid MacoBOi
iHbopmariii. BiH gae 3Mory BenmuKiid KUTBKOCTI MENIKAHI[IB IUIAHETH OTPUMYBATHU
MUTTEBUN JOCTYN 10 yCiX jkepen iHdopmarii. [HTepHET-Mepeka € KOMOIHOBAaHUM
crocobom mpeseHTanii iHdopmarii aymutopii. [Ipm mpboMy pi3HOMAaHITHI KaHAJIH
nepeayl BIUIMBAIOTh HA 3MICT MOBIOMJICHHS, 1110 NEPEAAETHCS, a TAKOXK Ha MPOILIeC
CpuiHATTS 1HGoOpMalii ayauTopi€ro. 3aBIsSKH CBOId OMNEPATUBHOCTI MOJAHHS
iH(popMallii, MepeKeBl Mejlia 4aCTO BUKOPUCTOBYIOThCS SIK JKepena iHpopmalii s
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3BHYAHUX MeJia, OCKLIBKH OUIBIIICTh 3 HUX OHOBIIIOIOTHCS IMIOTOJNHU, a KUIBKICTh
HOBHH MOXE JIOCSTaTH KUIbKOX COTCHb Ha JICHb.
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BIKTOPIA KOJIICHUK

YEPKACBKHI HAIIIOHAJIBHUI YHIBEPCUTET
IMEHI BOI' TAHA XMEJIbBHUIIBKOT' O

ABTOPCBKA PEMAPKA B POMAHI EAIT HECBIT
«ITU SAJII3HULL»

Poman anrmiiicekoi nuceMenHuIll Enit HecOiT «/lith 3ai3HuII BMIIIY€E YUMao
nianoriB. Tomy BUBUEHHS aBTOPCHKOT peMapKu TBOPY CTAHOBUTH 3HAUHUM IHTEPEC IS
JOCIII>KEHHSI TBOPYOCTI MUCHbMEHHUIIL.

Enir HecOir BukopucTaza B poMaHi BCl TpU BHUAM aBTOPCHKOI pEMapKu:
NPENO3UTUBHY, IHTEPIIO3UTUBHY Ta MOCTIIO3UTUBHY. Jlani HaBeeHO MPHUKIIa IH.

She hesitated, looking at the three backs of the children, then she said, “Ahem.”
(ITpeno3utuBHa [1, c. 103].)

“Go home if you're afraid,” said Peter; “leave me alone. I'M not afraid.”
(IntepnosutuBHa [1, c. 102].)

“I've shown them into the Library, Sir,” said she. (IToctnosutuHa [1, c. 5].)

VY TBOpl TakoX 3a(piKCOBAHO BIICYTHICTh OYyIb-SKMX KOMEHTapiB aBTOpa Mpu
nepenadi npsiMoi MoBH. [Ipukian mogano HIKYE.

“And a finer you never did see, Miss, though I says it.” [1, c. 103]

[ToBHMIT BHKJIAJ TMO3MIIIHHOTO pO3TAllyBaHHS aBTOPCHKOI peMapkud Ta ii
IIPOIICHTHE CITIBBITHOIIIEHHS MPEICTAaBICHO B Tabuii 1.

Tabnuysa 1
Buan aBropcbkoi pemapku B pomani EniTt HecOit «/liTn 3a/1i3Hui»
Buamn aBTOpCchbKOi peMapKu KinbkicTh %
Prepositive 112 8
Interpositive 700 49
Postpositive 463 33
Absence 142 10

['oBopsium mpo Ckaa aBTOPCHKOI peMapku, 3a3HaYMMO, 110 BOHA TPE/ICTaBIIeHA
KOHCTaTyBJIBHIUMH Ta KBaJITATUBHUMH J11€CIIOBAMHU.

Cepen xoncmamysanvHux Oi€cnié BUKOPUCTAHO OKpeMmi piecioBa tuiy «tell»,
«thinky», «suggest», «repeaty, «reply» Ta ¢pa3u Ha KmTant «to be the wordsy», «to be
the beginningy, «to be obliged to owny», «could not restrain curiosity». Octanus ¢paza
(HE MOKY CTPUMATH CBOIO IIKaBICTh) HAMOUIBII MMOBHO XapaKTEPHU3y€E MOBJICHHS JITEH,
9us JONMUTIMBICTh YACTO 3aBOJMTH IX 10 HECHOJIBaHMX Micib. Hmkde momaemo
MPUKJIAN 3 KOHCTaTYBAJIbHUMH JI1€CJIOBaAMHU.

“It's on fire--that's all,” said Peter, calmly. “Serve him right.” (BukxopucTtano
niecinoBo «say» [1, c. 104].)

“Don't ask me no questions and I won't tell you no lies,” the red-headed Ruth
replied. “You'll know soon enough.” (Bukopuctano giecinoBo «reply» [1, ¢. 7].)
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“It's all I can do,” she told herself. “Oh, suppose Peter should die, or be a helpless
cripple for life, or have to walk with crutches, or wear a boot with a sole like a log of
wood!” (Bukopucrano aiecioo «tell» [1, c. 130].)

“Silly yourself,” retorted Phyllis; “how do you know?” (Bukopucrano niecioBo
«retort» [1, c. 141].)

Keanimamuesni Oiecnosa poMaHy TPEACTABICHI BEJIMKOIO PI3HOMAHITHICTIO,
30Kkpema: «cry», «whisper», «shout», «cally. Huxde HaBeneHO Kiibka MPUKIIAIIB
3aCTOCYBaHHS aBTOPCHKOT peMapKH 13 KBATITATUBHUMU J1€CIIOBAMHU.

“The BABY!” screamed Bobbie. (Bukopuctano giecinoBo «screamy» [1, c. 104].)

“Oh, Daddy,” she whispered, crushing the paper hard, “it's not true—I don't
believe it. You never did it! Never, never, never!” (BukopucraHo i€cioBO
«whisper» [1, ¢. 135].)

CyKynHICTh BXKMBAaHHSI PI3HMX KaTeropii Al€CiB aBTOPCHKOI peMapKHU Ta iXHE
BiJICOTKOBE CITIBBIHOIIICHHS MPEACTaBICHO B TaOIUIII 2.

Tabnuys 2
SAKicHuii ckiIaa aiecsiB aBTOPcbKOI pemapku B pomaHi Exit Hecoir
«JliTh 3ai3HAIDY

KoncraryBajbHi KBagiratuBni

Jiecnoeo Kinskicmo % Jiecnoeo Kinvxicmo %
add 18 1,6 agree 1 0,8
answer 6 0,5 announce 2 1,7
be (the words) 6 0,5 call (out) 5 4,2
ask 50 4,3 choke 1 0,8
be engraved 1 0,1 condescend 1 0,8
be heard 1 0,1 confess 1 0,8
be obliged to|1l 0,1 cry 48 40
own
be the beginning | 1 0,1 echo 1 0,8
be the rejoinder |1 0,1 falter 1 0,8
begin 1 0,1 grasp 1 0,8
break out 3 0,3 grin 1 0,8
could not | 1 0,1 growl 1 0,8
restrain curiosity
end 1 0,1 insist 1 0,8
give words 1 0,1 interrupt 1 0,8
go on 13 1 moan 1 0,8
interrupt 2 0,2 murmur 1 0,8
keep on asking 1 0,1 mutter 1 0,8
praise 1 0,1 pant 3 2,5
rejoin 2 0,2 plead 2 2
repeat 5 0,4 remark 3 2,5
Reply 5 0,4 scream 2 2
Retort 1 0,1 shout 13 11
Say 980 88 sniff 2 2
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Sound 1 0,1 sob 2 2
Speak 2 0,2 suggest 2 2
suggest 2 0,2 wail 1 0,8
Tell 3 0,3 warn 1 0,8
Think 3 0,3 whine 1 0,8
try to say 1 0,1 whisper 18 15
Utter 1 0,1

Write 1 0,1

Pa3zom 1116 119

Ycboro 1235

Sx BugHO 3 TabNMLI, Ccepel KOHCTATyBaJIbHUX [IECHIB HAWOUIBII YacTo
BXKUBAIOTHCS JliecioBa «say» (88 %), «ask» (4,3 %), «add» (1,6 %), «go onx» (1 %) Toxi
AK 1HIII J11€CTI0BA 3yCTPIYAIOTHCA JIMILE OJIMH UM KUJIbKA pa3iB 1 CTAHOBIATH MeHIIe 1
% BiJ1 yChOT'O BXKUBAHHS. 3arajbHa KUIBKICTh BAKOPHCTAHHS Y TBOP1 KOHCTATyBaJIbHUX
nmieciiB cTaHoBUTH 1116 BUDagKis.

[3-moMDXK KBaJITATUBHUX J1€CIB HAWYACTIIIE BUKOPHUCTAHO TaKI JIIECIOBA: «CTY»
(40 %), «whisper» (15 %), «shout» (11 %), «call out» (4,2%), «pant» (2,5 %),
«remark» (2,5 %), «plead» (2 %), «scream» (2 %), «sniff» (2 %), «snob» (2 %),
«wsuggesty (2 %), «announce» (1,7 %). Pemra npuxiaaiB MICTITh Ai€cioBa i3
YaCcTOTICTIO BKUBaHHA MeHIIe 1 %. Ycboro KBadiTaTUBHUX HIECIIB BUKOPUCTAHO B
pomaHi B KiabkocTi 119.

Orxe, y pomani «Jlitu 3ami3Huii» nuckMeHHuUI Exqit HecOit BuKkopucTana Bei

TPU BUAU aBTOPCHKOI pemapku (mperno3utuBHy — 8%, iHTepno3utuBHy — 49% Ta

nocTrno3uTuBHY — 43%) Ta BBOAMIA IPSIMY MOBY 0€3 aBTOpchKoro komenrtapsi — 10%.

Jlo ckiamy aBTOPCHKOI peMapKy HaldyacTilie MHChMEHHHUIIA BKJIIOYaja

KOHCTaTyBaJIbHI JieciioBa «Say» (88%), «ask» (4,3%), «add» (1,6%), «go on» (1%), a

TAaKO’K BOHA HAHOINIbIIE BHKOPUCTOBYBaja KBANITaTHBHI giecioBa «Cry» (40%),
«whisper» (15%), «call out» (4,2%), «pant» (2,5%), «remark» (2,5%).

CIIMCOK BUKOPUCTAHMUX J’KEPEJI
1. Nesbit, E. (2021) The Railway Children. The Project Gutenberg e-book of the Railway
Children. URL.: https://www.gutenberg.org/files/ 1874/1874-h/ 1874-h.htm.

JIIOIMUJIA MOT'EJIBHULIBKA

JTEPYKABHUHM YHIBEPCUTET « X KHTOMUPCBHKA IMTOJIITEXHIKA»,
M. ZKKHTOMMUP

JATAJIEKTHI OCOBJIMBOCTI MOBJIEHHS ITIEPCOHAXIB
XYIOKHIX ®IJIbBMIB

MoBHUI cTaHgapT — L€ YCTaJeHa MHChbMOBAa Ta pPO3MOBHA MOBa, IO
BUKOPHUCTOBYETHCS OCBIYEHMMH JIOJIBMHU Yy (opManbHOMY Ta HehOpMaIbHOMY
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cnuikyBaHHI. CTaHJAapTHUM BapiaHT AaHIJINACBKOI MOBH BHUKOPUCTOBYETHCS B
oiIfHUX JOKyMEHTaX, 3acobax macoBoi iH(popmalii, y poOOTI ypsiaiB, OCBITHIX
yCTaHOBaxX Ta MDKHAPOJHIA KOMYHIKaIli Ta iHIMX cdepax [26, c. 108; 2]. Hianext —
Bapiallisi MOBH, KOO IMOCITYTOBYIOThCS Y IEBH1M reorpadiuHiii 30H1 YU cepe]l OKPEMHUX
rpyn HaceneHHs, (opMa MOBH, IO BIAPI3HIETHCS CBOEIO IPAMATHUKOIO, JIEKCUKOIO Ta
¢donetuxoto. [10, c. 76; 7]. MoBO3HABIII pO3PI3HAIOTH 1BA BUAM AlaJIEKTiB: reorpadiui
(perioHanbHi) Ta colianbHi. ['eorpadgiyHuM A1aJIE€KTOM € MOBA, SIKOIO PO3MOBIISIOTH Y
MEBHOMY PET10H1, COLIaJbHUMI J11aJIeKT a00 COLII0JEKT — MOBA COLIaIbHUX MEHIIMH [5].
BiamiHHOCTI y JiajekTax MeperutiTaloThCcsl 3 COIIAIbHOI CTpaTU(IKaIli€r, 30KpemMa
KJIACOBUMH PO301XKHOCTSIMU Ta OCBITHIM piBHEM [1, ¢. 6]. [IpuHanexHiCTh 10 IEBHOTO
COLIIAJIBHOTO KJIaCy BIUIMBAE Ha (pOPMYBaHHS MOBHOI MOBeAIHKY Jroaunu [37, c. 116].
doHeT4H1 0COOJMBOCTI MOBH, BapiaHTH BUMOBHU Ha3WBAIOTh aKleHTOM [3, ¢. 5; 4, c.
24; 2]. 3a 1. Kpictasiom akiieHT BU3Hauae Jiuiie GOHETUYH1 aCTIeKTH, J1aJIEeKT BKIIOUYA€E
BC1 pIBHI MOBH, 30KpeMa rpaMaTUYHUIN Ta JEKCUYHU [4, c. 24].

PosrnssHemo  gianekTHi  OCOOJMMBOCTI  @HIIIMCBKOI MOBH HAa  MPUKIAI
JIOHJOHCHKOTO KOKHI. OJHI€I0 3 HAUTOMMPEHIMINX 1 HAWBXUBAHIIINX IPaMaTUUYHUX
0COOJMBOCTEN J1aJIEKTy KOKHI € Y3TOJKEHHsI 3alepeyeHb, SKE TaKOX Ha3UBAIOTh
nojaBiiHUME 3anepedueHHsMH (double negations), xoua TepmiH negative concord €
OUTBIII TOYHWUM, OCKUIBKH PEUCHHSIM MOXKE MICTHUTH OUIBIIE HDK JIBa 3amepeueHHs: |
didn’t want no clothes [8, c. 42]. | didn 't have nothing to do with none of it [7, c. 24].
VY HaBeJeHOMY NPUKIA/l CIIOCTEPIraeMo JABa JOJATKOBUX 3alEPEUHUX EJIIEMEHTU —
nothing ta none, siki JOMOBHIOIOTH JIECIOBO 3 3amepeduHuM Mozudikatopom didn’t,
YTBOPEHUM 3a TpaBWJIaMU TpPaMAaTUKU CTaHAAPTHOI AaHTJIAChKOI MOBHM BiA
noamnomixHOTO giecioBa did Ta 3anmepedyHoi 4acTKu not.

BiaminHOO pUCOTO TIaJICKTIB CTAHIAPTHOT aHTIIMCHKOT MOBH 1 KOKH1, 30KpeMa, Ha
rpaMaTUIHOMY PIBHI TAKOX € BIACYTHICTb Cydikcy —S y (popMi TpeThoi ocoOu OaHUHU
mieciaoBa B TemepimHboMy 4aci: Take my advice, Governor marry Eliza while she’s
young and dont know no better.» [8, c. 61]; BigmiHrOBaHHs aieci0Ba to be B MUHYJIOMY
yaci MuokuHu Ta ogauar: One would think you was my father [8, c. 38].

Ha nexcuyHoMy piBHI CIEHI KOKHI BIJIPI3HSIETHCA CKIATHOI CHCTEMOIO
pUMYyBaHHS Ta MeTadOPUIHHUX IMEPEHOCIB 3HAYCHHS, HanpuKiay, trouble and strife —
wife, apples and pears — stairs, dog and bone — phone. Cepen ¢oneTnaHHX
0COOJIMBOCTEH CIIEHTY KOKHI CIIocTepiraeMo BUNAIiHHA 3BYKY [h], 3amina [0] Ha [f],
ropTaHHa 3MHAYKa 3aMicTh [t], 3amina [r] Ha [v] — [v] Ha [W] [9].

Ha npuxnani ¢pinemy «The Green street Hooligans» mocnmimxkeHo 0COOIUBOCTI
KOKHI clieHry (yTOoNbHMX XyJiraHiB. 3a3HaueHWUW (UTbM pPO3MOBIZAE ICTOPIIO
aMepuKaHChKoro cryneHra [‘apBapny Merra baknepa, 4KOro BHKIIOUWIA 3
VHIBEPCUTETY 32 XUOHIUM OOBHHYBAYCHHSIM y B)KMBaHHI HAPKOTUKIB. METT TIPHUI3IUThH
1o cectpu y JIOHTOH, 3ro/IoM 3B’SI3YETHCS 3 yrpymyBaHHSIM (yTOOIBHUX (haHATIB
koMaHu « West Ham United» 1 mocTynoBo iHTETpy€eThCS B CYCHUTBCTBO (PyTOOTHHUX
XyJira"iB KOkHi. P1abM sSBIsI€ CO00I0 OaraTuii MaTepia Juisl aHai3zy He)OpMaIbHOTO
MOBJICHHS. MoBa TepoiB HacHYeHAa KOJOPUTHUMH 3pa3KaMH CJICHTY KOKHI Ta
3arajibHOro OpUTAHCHKOTO CIEHTY, 1110 JOTIOMAarae BiAIBOPUTH pealiCTUYHUN

31



o0pa3 (yTO0NbHOI CYOKYNbTYpU. 3HAYHUU IHTEPEC CTAHOBUTH (YHKI[IOHYBAHHS
PUMOBAHOI'O CJIEHT'Y KOKHI B MOBJIEHHI T'OJIOBHHUX MEPCOHAXIB (UIbMY, MEpeayciMm
npenctaBHUKIB (yTO0IBHOT (hipMu «Green Street Elite». ITokazoBumu nmpuxiagamu
ciyryiots Bupasu Ilita Jlanema: «Ruby Murray»: «Dodgy Ruby or something. Ruby
Murray means curry», «bees and honey»: «Slang. Yeah, like bees and honey for
money», «septic tank»: «Like septic tank for Yank» [6]. Bukopuctanus puMOBaHOTO
CJIEHT'y KOKHI, 3BUYHOTO ISl CIUIKYBaHHS (DyTOOJIBHUX XYJIraHiB, MPU3BOJIUTH O
HEMOPO3yMIHHS Y CIUIKYBaHHI MEPCOHAXKIB!

[Tit Janem: «Give me half the money. I'll go to football. You can see where
Churchill took a tom, or whatever you Yanks do in Jolly Old. »

Mertt baknep: «Tom?»

ITir Janem: «Tom. A tom tit, shit. It's rhyming slang. Like bees and honey for
money. Like I could say to you, give me the fucking bees.» [6]

@parmeHTu puMoBaHUX (pa3 He 3po3ymini Metry baknepy, He 3HailoMOMYy 3i
cieHrom miBaeHHOI AHTIIL. [liTy TOBOAWTHCSA pO3’SICHIOBATH 3HAYCHHS JIAJICKTHUX
JICKCUYHUX OJMHUIIb, 3a3Ha4aroun, 1o tom tit — pumoBana Bynbrapua gopma shit, bees
O3Haudae money.

HaBeneHi nekcuuYHi OJUHUIN JEMOHCTPYIOTH XapaKTEepHY IJisi KOKHI TEXHIKY
MOBHO1 Konu@ikaiii yepe3 pumyBaHHA. [loniOHI croiyku He JMille BUKOHYIOTH
HOMIHATUBHY (DYHKIIi1O, ajie ¥ MiAKPECIIOI0Th TPUHATIEAKHICTh MOBI[IB 0 OCOOJIHBOTO
COILIIOKYJIBTYPHOTO ITPOCTOPY cxoay JIoHmoHa.

ExcripecuBHa jiekcuKka, BKIIIOUAIOUH JIAMIKBI CJI0BA Ta BYyJbrapu3Mu, BioOpakae
crieniuiky 4oJ0BiUOi CyOKyNbTypu (DYTOOJBHUX XYJIraHiB, JJIS SKOI XapaKTepHa
MiJBUIIICHA arpeCUBHICTh B IJIaHI MOBHOI MOBEIIHKHU. [lepcoHaki BUKOPUCTOBYIOTH
Bupa3 struggle and grunt: «Struggle and grunt for cunt!» [6] sk cmoBO-3aMiHHHK
HEHOPMATUBHOI JICKCUKH, JEMOHCTPYIOYM KpEaTUBHUN MOTEHIIa]l pPHUMOBAHOIO
cieHry. MoBIeHHs ePCOHAXKIB HATTOBHEHE M1ICHIIIOBATLHUMU CIOBOCIIOTYYCHHSIMU :
«bloody muckrakers» - «uopmosi penopmepuy - penopTepH, siki IparHyTh BUHIOXaTH
HeOaxkaHy iHQopMmaIliio Mmpo e YM OpraHizaiilo Ta 3JIUTH ii B iHGOpMaALIHHUN
npocTip [2], «fucking journos» - «dosbani srcypnamoeu» [2], «fucking undercovers -
«KIAMUL WNIOHY - CEKPETHHUM KYPHAIICT, SIKUW 30Mpae iHPOpMaIlilo I Yypsay uu
TOJTIIT.

[lonBifiHe 3amepedyeHHs Ta 3alepedyHa 4YacTKa ain’t BHUCTYMAIOTh OJHUM 3
HAWOUTBIII XapaKTePHUX TpaMaTHUYHUX MapKepiB MOBJIEHHS POOITHUYOrO KIacy.
Koucrpykuii Tuny «/ ain't got no moneyy, «He never done nothingy, «You ain’t got no
fucking excuse» [6] peryasipHO 3'BISIOTHCS B JIiAIOTax IMEPCOHAXIB, MiIKPECIIOI0YN
IXHIO IPUHAICKHICTh JI0 TICBHOI COIIaJIbHOT TPYIIH.

Cucrema yacoBux (opm miecioBa y ¢iabMi 3a3Ha€E CYTTEBOTO CIPOIICHHS B
MOBJICHHI TPEJCTaBHUKIB poOiTHMYOro Kiacy. Crocrepiraerbcsi TEHIEHINS 0
BUKOPUCTaHHS (OPM MPOCTOTO TEMEPINTHBOTO 4Yacy B KOHTEKCTaX, /e CTaHAapTHa
aHrjiiicbka BuMarae BxuBaHHs Present Perfect. Hampukman, 3amicTh KOHCTPYKITii
«We have never had a deal, Jeremy» BukopucToBy€eThes mpocrimia ¢popma «\We never
had a dealy. [ToxiOHe cripomeHHs YacoBUX GOpM BigoOpaskae 3arajabHy TCHICHIIIIO 10
€KOHOMII MOBHHUX 3ac00iB y HedopMalbHIi KOMYHIKAIli. Y3ro/KeHHs MiaMeTa 3
MPUCYJIKOM TaKOX JEMOHCTPYE CHUCTEMaTH4HI BIAXWJCHHS BIJ CTaHJIAPTHHUX
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rpaMaTuyHuX HOpM. DopMa J11€caoBa YacTO HE 3MIHIOETHCS BIJIIOBIIHO O OCOOU Ta
yucna mameta: «He's lucky we was there», «He don’t give a fuck» [6]. I'pamatnuni
MOPYIIEHHS CTalOTh MapKepaMu He(OpMaJIbHOTO CTUIIIO CHUIKYBAHHS Ta COIAIbHOT
MPUHAJICKHOCTI  MOBIIB. MojanbHl  Ji€ciioBa B MOBJIEHHI  TEPCOHAXKIB
BUKOPHUCTOBYIOTHCS 3 TIOPYIICHHSIM CTaHIAPTHUX IpaBwmi. Hanpukiaz, giecaoBo may
3’sBIsEThCS 3amicTh Might: «I may have gone a bit over the topy», a «ain'ty sk Bxe
3a3HAvaIocs, PerysipHO 3aMIHIOE pi3HI Gpopmu mieciiB «be» ta «have» B 3amepeyHnx
KOHCTpYKIisiXx. CHHTaKCHYHA OpraHizailis [iajoriB BiJ3HAYAETHCS TEPEBaKaHHIM
MPOCTUX KOHCTPYKUIH, 1110 XapaKTEPHO AJI1 PO3MOBHOI'O MOBJIEHHS. Y (LIbMI IIUPOKO
BUKOPHUCTOBYIOTHCSI TIOBTOPU TSI TIICHJICHHSI €KCIIPECUBHOCTI BUCIIOBIIOBaHb: |'M
West Ham till | die, I'm West Ham till | die [6]. ®pa3a nemoHCTpye TUTIOBHU TSI
¢yTOONIBHUX TICEHb TMapajieli3M Ta TNOBTOpeHHs. BukopuctanHs ¢yTOONIBHUX
kpuuanok Ta miceHb tunmy «West Ham Till I Die» Buctymae 3acobom rpymnoBoi
ineHTudikailii Ta eMOIIHHOT PO3PSIIKH.

OTxe, MaTeKTOM € PI3HOBHJ MOBH, SKUH XapaKTEPU3YETHCS OCOOIMBOCTIMHU
rpaMaTHK{, BHMOBH Ta CJIOBHHMKOBOro 3amacy. Cepen 0coOIMBOCTEH KOKHI Ha
rpaMaTUYHOMY DIBHI BiJI3HA4Ya€MO TMOJIBIiHI, MOTpiiiHI, HeCTaHIAPTHI 3a (OPMOIO
3ariepeveHHs, BIIMIHIOBaHHS Jli€ciioBa to be B MUHYJIOMY 4aci MHOXKHHHM Ta OJTHUHH,
CKOpOYEHHS pO3AiIOBUX NUTaHb. DOHETHUHUH PiBEHb KOKHI Tepeadadae 0coOymBe
BUKOPUCTaHHS MOHO(DTOHTIB Ta JU(TOHTIB, CHCTEMY NPUrOJIOCHUX 3BYyKiB. Ha
JIEKCUYHOMY P1BHI KOKHI BIJ3HAYA€THCS PUMOBAHUM CIICHTOM.

Mognenns nepcoHaxiB ¢uibMy «Green Street Hooligans» neMoHcTpye CTiiiki
NaTepHU CHPOIIEHHS Ta MoAMQIKAIlli CTaHAAPTHUX TPaMATHUYHUX KOHCTPYKIIIM,
XapaKTepU3y€eThCsl BUCOKOIO KOHIICHTPALI€I0 HECTAaHAAPTHOI JIEKCUKH, BKIIOYAIOYH
CJICHTI3MH, JKAprOHI3MH, BYJbrapu3Mu Ta HeHOpMaTHBHY. [liamoru ¢yTOOIBHUX
¢aHaTiB HACHMYCHI EKCIPECUBHHMH BHpazaMmH, sKi BigoOpakaroTh crenudiky
cyOkynbpTypu (yrOoapHuX xyiairaHiB. IloctymoBa TpaHcdopmallis MOBJICHHS
TOJIOBHOT'O T€POs, SIKM 3aCBOIOE €IEMEHTH OPUTAHCHKOTO CIICHTY Ta JiaJleKTy KOKHI,
BiJI0Opakae TIMOMHHI MPOIIECH KYJBTYPHOI ajanTallii Ta JeMOHCTPYE B3a€EMO3B'SI30K
MDK MOBHOIO OBEIIHKOIO Ta COILIAJILHOIO 1JIEHTUYHICTIO OCOOUCTOCTI.
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JIOJIMUJIA MOPO30OBCBKA
PYCJIAH BOLJIO

3AXITHOYKPAIHCHKHAM HAIIIOHAJIbHUAM YHIBEPCUTET
M. TEPHOIILJIb

JIHI'BICTUYHI OCOBJUBOCTI JIOKAJII3AILII CUMBO.IIB,
CTEPEOTHUIIIB TA KYJIbTYPHUX ETAJIOHIB ¥
OPA3EOJIOI'I3BMAX CYHACHUX PEKJIAMHUX TEKCTIB

®dpazeosori3Mu MPsIMO YU OTIOCEPEAKOBAHO HECYTh KYJIbTYPHY iH(OPMAIIiIO PO
CBIT 1 TIEpPEeNarOTh ii BiJ TOKOJIHHS JO IOKOJIHHS, BiJTBOPIOIOTH HAIlIOHAJILHY
KyJIbTYpy Ta ii MEHTATITET, BHSBJISIOTH OCOOJUBOCTI HAI[IOHAJBHOTO OOpa3HOTO
mucieHHs. @paseosioriaM — 1e aymia KOKHOI HalllOHAJIBHOT MOBH, B SIKii HETTOBTOPHO
pO3KpUBaeThest ayx 1 crnenudika Haiii. Pexiama, B CBOI0O 4Yepry € MOTYKHUM
IHCTPYMEHTOM BIUIMBY, III0 BUKOPHUCTOBYE MOBY i (OpMyBaHHS OakaHb Ta
MOBEJIIHKK CIOXKMBauiB. dpa3eonorisMu, HACUYEH1 KyJIbTYPHUMH KOHOTAI[IIMHU, €
e(eKTHBHUM 3aco00M CTBOPCHHS SICKpaBUX Ta 3alaM'ITOBYIOUYMX PEKIAMHHX
noBiomieHb. OJHaK, NMPH aaanTamii peKJIaMHUX KaMIIaHid IS PI3HUX KYJIbTYP,
¢dbpazeonorismMu MOTPeOYyIOTH JoKami3allli, oo 30eperTi CBO e(PEKTUBHICTb.

Jlokamizamisi (pas3eosioriaMiB — 1€ CKIATHUNA TMpOIeC, N0 BHMAarae He JIMIIE
nepexiany, ajge W ajganTamii KyJIbTypHUX Mocwianb. CHMBOJH, CTEPEOTHUIIN Ta
KyJIbTYpPHI €TaJIOHH, 3aKOJIOBaH1 y ¢pazeosioriaMax, MOXKyTh MaTH Pi3HI 3HAUCHHS B
pi3HUX KynbTypax. Hanmpuxmanu, anraiicekuii gpazeonorizm "to kill two birds with
one stone" (BOUTH JBOX MTaXiB OAHUM KaMEHEM) O3HAauya€ JOCATHEHHS JBOX IIUIEH
olHOYacHO. B ykpaiHCBKiii MOB1 aHajOriYHHM (hpa3eosiorisM — "BOUTH ABOX 3aMIliB
onHuM moctpizom". Jlokamizamis moJisrae y 3amiHi oOpa3y NTaxiB Ha 3alIliB, IO €
OUTBIII 3pO3YMUIMM JJISI YKPAiHCBhKO1 ayauTopii. BUKoprCcTaHHS KONMBOPIB Yy peKiiaMi
TaKoXK ToTpeOye okamizamii. Hanpukmanm, Oumii Kojip B 3aXigHIA KyJIbTYpi
CHUMBOJII3Y€ YUCTOTY, a B ACSKUX CXITHUX KYyJIbTypax — *Kajao0y.

EdexTuBHICTS pekIaMHHUX TEKCTIB, 30KpeMa B yMOBaX Ti100alizarlii BA3HAYAETHCS
HAsSBHICTIO B HHMX YHIBEPCAIBHUX apryMEHTIB PI3HOTO TMOPSAKY (E€MOIliiHI Ta
iHdOopMaIIiifHi, MIACBIIOMI Ta CBIAOMI), IO CIPHUSE 3aTyYEHHIO IEBHOI KUTBKOCTI
CIIOKMBAaYiB, SIKY BOHH MOXYTh OXONHUTH HAJICKHUM 4YWHOM. Pekrnama akTUBHO
3aCTOCOBY€E PIi3HI I[IHHICHI YCTAHOBKH IUISAXOM 3aJyd€HHS CYCHIIbHO- 1J€aIbHUX
IIHHOCTeW (MparHeHHs 10 Kpamioro >KUTTSA, JIO00B 10 pITHUX Ta OJU3BKUX,
CIIpaBeIMBICTh, CBOOOMA, MATPIOTHU3M, IMBLIBHI TpaBa, MOPAIBHICTH TOIIO), abo
IHANBITyaTbHO-MAaTEPIAIbHUX (BUT0/Ia, €KOHOMIs, HAAIMHICTh, MPUOYTOK, KOPHUCTH,
3aXUCT, TapaHTis, ePEeKTUBHICTH). Y MPOIIEC] JOCTIIKEHHS PO3KPUTO OCHOBHI (DYHKIII1
TEKCTy peKJIaMu Ccepell SKUX BHJAUICHO BIUIMBOBY, €MOIIHHY, €CTCTHYHY,
iHbOpMaTHBHY, Haraayr4dy, IpUBAOIHUBY, MONYISIPU3YI0UY, TIEPEKOHIUBY, OIMIIHOYHY,
apryMEHTYIOUy, PEryJISITUBHY, MNPOCKTYHOUy Ta HaByaibHy [l]. Pexiama He nume
iHpopMye uuTaua, ane U (HopMye B HBOTO SICKpABHM pEKIAMHUN XapakTep yepes
CUCTEMY 300paKyBaJIbHO-BUPAKaIbHUX 3aCO0IB MOBH. Y
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pe3ysbTaTi MPOBEACHOIO AOCHIIKEHHS 3'SICOBaHO, IO OCHOBHUM KOMIIOHEHTOM
pekiamu € cioras. [lepeknaj pekjiaMHUX CJIOTaHIB 3 aHIIIICHKOI Ha YKPAiHCbKY MOBY
3IACHIOETHCS 3 ypaxXyBaHHSAM TaKUX ACIEKTIB, SIK JIHIBOKYJIbTYPHUH, MparMaTuyHUuN
Ta BJIACHE MEPEKIIANALBKUM.

CITMCOK BUKOPUCTAHUX JI’KEPEJI
1. Sheverun, N. V. Linguistic features of English advertisement slogans and methods of their
translation into the Ukrainian language / N. V. Sheverun, N. V. Nikolska, O. M. Kositska
I/ 3akapnarchbki dimonoriuni cTyaii / peakon.: I. M. Bumomps (rou. pea.), M. M. Ilaninyak,
1O. M. bimzins ta 1. Yxkropoa: BugaBauunmii aim "I'ensBetuxa”, 2022. T.2, Bun. 24, C.

138-144.

TETSAHA IPATHUYKA
CBITJIAHA T'YMEH

3AXITHOYKPAIHCHbKNHN HALIIOHAJIBHUI YHIBEPCUTET, TEPHOIILIb

HNPUYUHU BUHUKHEHHSA MOJIOAI’KHOI'O CJIEHT'Y

MonoaKHHUIM CIEeHT — 11e 0COOJMBHUI BUJ MOBIJICHHS, KU BUKOPUCTOBYETHCA
CY4aCHUMH MOJIOJTUMH JTFOJIbMU JJIs1 IHTEPAaKTHUBHOI B3a€EMO/IIT, 11€ 0CO0JIMBA JIEKCUKA, KA
dbopMyeThCsT Yy MOJIOIDKHOMY CEpEOBHII, BiloOpakarouu i1 KylIbTypy, IIIHHOCTI Ta
coIliaJibHI BIAHOCHMHU. MONOADKHHM CIEHT € AMHAMIYHUM 1 TIOCTIHHO €BOJIOILIIOHYE,
0 pOOUTH MOro BaXXTMBUM OO'€KTOM BHWBUEHHS JJis JIIHTBICTIB, COI[IOJIOTIB Ta
KYJIBTYpOJIOTiB. BiH 0XOIUTIOE HOBI CJTIOBa, CKOPOYCHHS, (hPa3eoIOTI3MH, 3aITO3UYCHHS Y1
BUJIO3MIHEH1 ICHYIOU1 CJI0BA, sIKi HAHYACTIIIE CKJIAIHO 3pO3YMITH JIIOJISIM 3PiJIOTO BIKY.
[IpyynHN BUHUKHEHHS MOJIOADKHOTO CJICHTY Pi3HOMaHITHI 1 OXOILTIOIOTH COIliaJIbHI,
KyJIbTYpPHI, TEXHOJIOT1YHI Ta TICUXOJIOTTYHI aClIeKTH. BaXKJIMBO BpaxOBYyBaTH, SIK BOHU
B3aEMOJIIIOTH MDXK CO0010, (OPMYIOUH YHIKAITBHUN MOBHUM IIPOCTIP MOJIOAL. AJKE 1X
JOCITIPKEHHST IOTIOMAara€e 3p03yMiTH, YOMY CJIOBHUKOBHH 3ariac MOJIOJII € TAKUM THYYKUM 1
ajanTUBHUM. Po3rissHeMo neTanbHille OCHOBHI ()aKTOPH, IO BIUTUBAIOTH Ha (hOpMYBaHHS
MOJIOJIIKHOTO CJICHTY:

Coyianvni ¢paxmopu. Monoap 4acTO BUKOPUCTOBYE CHEHHU(pIYHI TEPMIHU 1
BUpa3u, MO0 BIAYYTH MOYYTTS 1IEHTUYHOCTI Ta IPUHATICKHOCTI IO TPYIU OJHOJITKIB.

Hampuknan, B anrmidicekiii MoBi Tepminu «lity (kmacHo) Ta «flex» (mokasyBatu
110Ch, 3a3BUYAM 3 METOIO MTOXBAJIN) CTAIIM MOMYJSPHUMHU cepell MoJIoAl. B ykpaiHChKii
MOBI MOXHa 3YCTPITH CJIOBa «3alllKBap» (HETaTWBHA CHTYaIlis) Ta
«prekcutny (mMokazyBaTu ycmix abo mepeBaru). Came CIEHT CIyTye THM MOBHUM
MapKepoM, KWW BIJIPI3HAE MiITITKIB BiJ 1HITUX BIKOBHX KaTETOpiM Ta COIlaJbHUX
rpyn. BukopucTtaHHS MOJIOAIKHOTO CIEHTY cropusie (OPMYBaHHIO COIIaIbHOT
3TYPTOBAHOCTI, OCKUIBKM CIUIbHA JIEKCMKAa CTa€ CHMBOJIOM €JHOCTI Ta
B3a€EMOPO3YMIHHS CepeJl YIeHIB MeBHOI rpynu. KpiM TOro, MOJOAIKHUN CIIEHT MOXeE
BUCTYMATH IHCTPYMEHTOM MPOTECTY MPOTH TPATULIAHUX HOPM 1 CTAHJAPTIB MOBH,
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10 JTO3BOJISIE MOJIOJII BUPAXaTH CBOIO 1HAMBIAYaJbHICTh Ta KpEaTUBHICTh. Binrak, B
aHTJNAChKIA MOB1 TepMiHU «vibe check» (mepeBipka HacTporo) abo «ghostingy
(iIrHOpyBaHHSI KOrocb ©0€3 TMOSICHEHb) CTald NOMYJISIPHUMHU CEpea  MOJIOA],
Bi10Opakaroun HOBI1 colliayibH1 peanii. B ykpaiHChKiii MOBI MOXHa 3yCTpITH CJIOBa
«IMAKPYTKay (3M1HA TUIaHIB HA OCTAHHIM MOMEHT) 200 «3a0UTH Ha OChY (HE 3BepTaTH
yBaru Ha 10Ch), K1 TAKOX IEMOHCTPYIOTh HETUIIOBUM MiJIX1 10 BUPAXKEHHS JYMOK 1
MOYyTTiB. BakJIIMBO 3a3HAUMTH, IO CJIEHI TAaKO0X BUKOHYE (DYHKIIIIO COLIaIbHOT
nudepeHLialii, ake MHOro BUKOPUCTAHHS MOXE MIJKPECTIOBaTH CTatyc abo
MIPUHAJIEKHICTD /10 IEBHO1 CYOKYnbTYpH. [Jonpuknany, TepMiHu «Savage» (>KOPCTKUH,
0e3xanbHHI ) B aHITIHChKIA MOB1 200 «4O0TKO» (TOYHO, KJIACHO) B YKPAiHCHKIN MOXYTh
CBIAUMTH TMPO HAJNEKHICTh JO TEBHOI TpyNH, [0 B CBOIO YEPry BIUIMBAa€E Ha
(opMyBaHHS COLIATBHUX 1€papXiil cepes MiATITKIB.

Kynomypni ¢paxmopu. Macoa KynbTypa, TOOTO Cy4acHi MeJlia, TakKi Ik 1HTEpHET,
colllalibHl Mepexi, (QUIbMU Ta My3HMKa, aKTHUBHO BIUIMBaIOTb Ha (POPMYBAHHS
MOJIOJIIKHOTO ClIeHTY. HOBI TepMiHHM 9acTO 3aMO3MUYIOTHCS 3 MOMYISIPHOT KYJIBTYPH,
IO CTIpHsi€ X MBUAKOMY MOMIMpeHHto. Hanpuknazn, Tepminu
«FOMO» (Fear of Missing Out) ta «vibe» (racmpiti) cTaaun MONYIAPHUMH CEPEJ
MOJIO/Ii B @HTJIOMOBHOMY CEPEIOBHIII, TO/1 K B YKpaiHi MOJIOIb BUKOPUCTOBYE C106d
«3anunamuy (3ampumysamucs HaA 4OMYCb) [ «Hinumuy (po3ciadisimucs),

«mem» (onucye€ nonyasApHUll KOHMEHM, 3aNO03U4eHuti 3 IHmepHem-KyIbmypu),
«2ighkay (kopomke aHiMOBAHE 300PANHCEHHS, WO CINALO NONYIAPHUM Y COYMEPEHCax).
BaxxnuBo 3a3HauuTH, 110 MOJOADKHHUN CICHT BUKOHYE (DYHKIIIIO COIIaIbHOT
inenTudikaiii, J03BOJSIOYM MOJOJIUM JIOJSIM BIIOKPEMIIFOBATHCS BiJ CTapIINX
MTOKOJIIHB 1 CTBOPIOBATH BJIACHY KYJbTYPHY 1IEHTUYHICTh. KpiM TOTO, CICHT CIIYKUTh
3aco00M KOMYHIKaIlii, 1mo BimoOpaxkae crenudiky MOJOADKHOI CYOKyIbTYypH, ii
MiHHOCTI Ta iHTepecw. Hampukian, tepminm «breadcrumbing»  (nocmynose
NIOWMOBXYB8aHHA 00 CRIIKY8AHHA Oe3 ceplo3nux Hamipie) ma «extra» (haomipuuil,
3anaomo axkmusnuil), «Salty» (pozopamoeanuil) aKTHBHO BHKOPHCTOBYIOTHCS B
aHTJIOMOBHOMY CJICHTY, TOJI1 SIK YKpaiHChKa MOJIOZb MOKE€ BKUBATH CIIOBA «mpeudy»
(Wocv HesKicHe), «KpYymAK» (Wocb Oydice KlacHe), «Oenzepay (mepMiH 011 Onucy
xima 6 my3uyi uYu 8i0eo), «Kkuiny (KOpomkui 8ioeo-gpopmam), «cepianKay
(nonynapHuti  menesiziuHull  cepiar, w0 00'€OHYE MON00b HABKONO CHIIbHUX
iHmepecis).

BukopucTtaHHS HOBUX CIIIB 1 BHpa3iB TaKOXX MOXKE CBIIYUTH TPO aJANTaIiIO
MOJIOJIi JTO 3MIH y CYCITUIBCTBI, BpPaXOBYIOYH BIUIMB IJI00aMi3allii Ha IXHE TOBCSAKICHHE
KUTTSI. 3 PO3BUTKOM TJIOOQIBHUX KOMYHIKAI[IH MOJOJb OTPUMYE JOCTYI JO PI3HUX
KyJnbTyp 1 MOB. Lle mpu3BoANTH A0 3MIIITyBaHHA MOBHHX €JIEMEHTIB 1 CTBOPEHHS HOBUX
CJICHTOBUX BHpPAa3iB, SKi MOXYTh MICTHTH 1HO3€MHI cioBa abo ¢pasu. Tak, Monoab
4acTO BUKOPHUCTOBYE CIIOBO «Selfiey 01 no3HayeHus asmonopmpemis, ki poossaTh Ha
cmaprdonu. llle onHUM MOMyISIpHUM TEPMIHOM €
«hype», mo mepenae HagMipHy pekiamy ab0 OYiKyBaHHS HAaBKOJO YOTrOCh. TakKox
MOJIOJIb MOXE BXXHBaTH clIoBO «influencer» mns omwmcy sronei, siki MarOTh 3HAYHHM
BILJTUB Ha COITIAJIBHUX MEpexKax.
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TakuM 4YMHOM, MOJOJADKHHUM CIIEHI HE JIMIIE BIAOOpakae CydacHl KyJbTYpHI
TEHJEHII1i, ajJie i aKTUBHO (pOpMY€ HOBI1 COL[1aIbHI HOPMH Ta KOMYHIKATUBHI1 TPAKTUKH.

Binrak, TepMiH «woniney CTaB MOMYNApHUM y Oaratbox KpaiHaX, BKIIOYAIOUH
VYkpaiHy, 1 BUKOPUCTOBYETHCS JJIsI MO3HAYEHHS MPOIECY MOKYIOK, OCOOJHMBO B
KOHTEKCT1 po3Baru Ta Moau. BiH migkpeciaoe cydacHUM MiAXiJ 10 CIIOKUBAHHS, SIKAN
aKLIEHTY€E yBary Ha JOCBIJI1, a HE JIUIIE Ha HEOOXIIHOCTI. [HIIMI NPUKIAAOM € CIOBO
«ghnewumody, Mo Niepeaac 3HaYCHHS KOJICKTHBHOI aKIlii, Ka 3a3BUYail OPTaHi3yeThCs
4yepe3 CcoIliaibHI MEpexl 1 cTajia MOMyJisipHa 3aBAsKU CBOIM 3aTHOCTI 00'€IHYBaTH
JOJeN ISl CUTBHOT METH ab0 MPOCTO JUJIsl pO3Bary, 10 BinoOpakae AyX CHUIBHOTU
Ta KpeaTHBHOCTI. HeBi'€MHOIO YaCTHHOIO MOJIOADKHOTO CJIEHTY € CIOBO «MpPeHOy,
3aIo3WYCHe 3 aHTJIMCHKOI, a/Ke MOJIOJb aKTUBHO CIIJIKY€E 3a HOBUMH BISHHSAMH B
MOJIl, TEXHOJIOTISIX, MY3HIIl Ta KyJIbTypl 3arajom. TepmiH
«mpenO» TIJIKPECTIo€ MIBUAKICTh 3MIH Y Cy4aCHOMY CBITI, JIeé HOBI1 1€l Ta CTUJII
IIBUIKO HAOYBAIOTh IMOMYJISIPHOCTI.

TakuM YMHOM, 3aIIO3WYCHHS CJIiB 3 IHIIMX MOB HE JIMIIE 30arayye CIIOBHUKOBHIMA
3amac MOJIOJI, ajie W BioOpakae rio0anbHI 3MiHU B KyJIbTypl Ta KomyHikaii. Ile
SIBUIIE CBITYUTH MPO BIAKPUTICTH MOJIOJIOTO MOKOJIIHHS IO HOBUX i7ied 1 BILTUBIB, 110
bOpMYIOTh TXHIO 1ICHTUYHICTb.

Texnonoeiuni ¢axmopu. IHTEpHET Ta COLIAJIbHI MEPEXki, SIK OCHOBHI IH(POBI
wiatrGopmMu, CyTTEBO TpaHCHOPMYIOTh CIMOCOOM KOMYHIKalii cepea  MOJOJI.
BuxopuctanHs KOpOTKHX TOBITOMIICHD, «eMO031» (2paghiuni cumeonu 0ns UPAHNCEHHSL
eMoyiltl y NoBI0OMIIEHHAX) Ta «memigy cIpuse (HOPMYBAaHHIO HOBHX CIICHTOBHX
TEPMIHIB, SIK1 BUAKO HAOUPAIOTh MOMYJISAPHICTh. PO3BUTOK iHTEPHETY Ta MOOLTBHOTO
3B’SI3KYy BIJKPUBA€ HOB1 MOXKJIMBOCTI JJI B3a€MOJIli, 110, Y CBOIO YEPry, CTUMYJIIOE
€BOJIIOIIIO CJIIEHTOBOT JIEKCUKHU. 3 PO3BUTKOM MOOUIBHUX TEXHOJOTIH MOJIO/Ib Moyaja
BUKOPHUCTOBYBATH aOpeBiaTypu Ta CKOPOYEHHS IS €KOHOMIi Yacy IpH CIUIKYBaHHI
(«DM» - short for «direct message», this term is used on social media platforms to
refer to private messaging). Lle mpu3Beo 10 MosiBU HOBUX (DOPMYITIOBaHb Yy CICHTOBIM
MOBI, Takux K «K/IIB» (kpawe oodamu nizuiwe 6ionogiob) — abpegiamypa 0.
eKOHOMII 4acy npu CRiIKy8awHi, abo «1oa» — ckopouenHs 6i0 «laugh out loudy,
BUKOPUCTNOBYEMbCA 01 8upadicerHs cmixy. Tlnardopmu sl TEKCTOBUX 1 MHUTTEBHX
MTOBIJIOMJICHB, a TAKOXK COIIIAJIbHI Me/lia BUMararoTh BiJl KOPUCTYBauiB €KOHOMII CIIiB 1
KPEaTUBHOCTI y BUPaKEHHI TyMOK. 3MIHM B KOMYHIKAIIIMHUX MPaKTUKAX MOJIOII
3YMOBJIOIOTh TIOCTIHHE OHOBJICHHS MOBHMX HOpM. CJeHT cTae BaXKIHMBUM
THCTPYMEHTOM CaMOBHPaKEHHS, 10 J03BOJISIE MOJIOIUM JIFOSIM 1IeHTH(IKYyBaTH ceOe
B COIlIAJIbHUX Tpymax. Bukopuctanus cnenudiaHuX TEPMiHIB, TAKUX SIK «NOCUMUY —
03Hayae nyonikysamu KOHmMeHm ) coymepedcax, abo «uamumuy — O03HAUAE
CRIIKY8AMUCSL 8 MeceHOdcepax, CIpuse (OPMYBAHHIO CITUIBHOT 1 MiAKPECIIOE
MPUHAICKHICT IO TEBHOT KyJIbTYPHOI UM COIIATBHOI Tpymu. ANamnTailis MOBH JI0
HOBHUX TEXHOJOTIYHMX YMOB TaKOX BiZOOpa’ka€ IIBHUIKICTh 3MIH y Cy4acHOMY
CycniyibcTBi. TakoX BUKOPHCTOBYIOTBHCS TEPMIHM Ha KIITAIT «20y!» — ckopouene
«Goly, uacmo sukopucmosyemuvcs 015 3akiuky 00 0ii, abo «oycmumuy — 03HAYAE
niosuwysamu uwocsb (Hanpuxiao,
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peumune), 3anosudene 3 ieop. TakKUM YUHOM, CJIEHI HE JIMIIE BUKOHYE (PYHKIIIIO
KOMYHIKaIlii, ajie ¥ cTa€e BIIOOPAKEHHAM COLIAJIbHUX TEHACHIIIH 1 HIHHOCTEH MOJIOI].
llcuxonociuni  pakmopu. MOIOADKHUI CJIEHT BUHUKA€E BHACIIIOK PIZHUX
MICUXOJIOTTYHUX MPUYHH, K1 POPMYIOTh KOMYHIKaIito cepea Mmool [To-nepire, ne
3aci0 Ta crnocid caMOBHpaXKEHHS, 10 JO3BOJISIE BUCIOBIIOBATH TyMKHU y opMi, siKa
BIJIpI3HAETHCS B TpaauLiiiHOT MOBH. KpiM TOro, MoJIOAs 4acTO BUKOPUCTOBYE CIIEHT
JUIS BHUPQXEHHS €MOLIA Ta TOYYTTIB («BUOYXHYMU eMOoyiaMuy, Wwo O03HA4ae
BUCNIOBNI0BAMU CBOT NOYYMMsL 6e3 00Medcetb, «POIKPUBAMUCS», MOOMO 8IOKpUBAmMU
CBOI OyMKU ma nowymmsi y CNiiKy8anHi), SIKi BaXKKO MepeaaT 3BUYaifHUMU CIIOBaMH,
aile, BOJHOYAC, CIIGHTOBI BHpa3d € W 3aco00M perakcailii, 3HSATTTA HamNpyrd
(«3abueamuy, wWo O03HAYAE He 36epmamu yeacu Ha wochb) ab0 HArOJOCOM Ha
IHIMBITYaILHOCTI MUTITKIB Ta cTyAeHTCTBa («Squad» - referring to a close group of
friends, this term emphasizes loyalty and belonging among peers). Ilo-apyre,
BUKOPHUCTAHHS CJIIEHT'Y MOKE CIYTyBaTH CIOCOOOM camoineHTUudIKallli («3arimamu 6
memy» — 03HAYA€ AKMUBHO BKIIOUAMUC 8 002080peHHs abo OisbHicmb) Ta OyTH
(GOpMOIO POTECTY MPOTH TPAJAUIIIKHUX HOPM KYJIBTYypH criikyBanus («throw shade™
— means to subtly criticize or disrespect someone, this phrase reflects a playful
defiance against conventional politeness). ITo-TpeTe, MCUXOIOTIYHI YHHHUKH, TaKi K
OaxaHHs 3/1aBaTUCAd OUIBII KpPEaTUBHUMH Ta OPUTIHAJBHUMHU Yy CHUIKYBaHHI
(«meopumu Xin-xony — 3auMamucs meopuicmro 6 My3uyi ma mucmeymei), OaxaHHs
OyTH TIOYYTUM 1 3PO3YMUINM («BKIIOUUMUCS 8 MYCY» — BKA3VE HA OIU3LKICMb Mda
008Ipy MIdIC UYleHamu epynu), CTIOHYKAalOTh MOJIOJb CTBOPIOBATH HOBI CJIOBa Ta
BUpa3M, sIKi CTAIOTh YACTUHOIO IXHBOI MOBCSKIEHHOI MOBHU. [IpoTe, ciaeHr Moxe
CIIYT'yBaTH 3acO00M COIiaJIbHOT TUCTAHIlT BiJl CTAPIIMX MOKOJIHb, MITKPECIIOI0UYN
VHIKaJBHICTh MOJIOADKHOI KyJbTypH. IICHXONOTiUHO, 1€ CTBOPIOE BITUYTTS
CIUIBHOCTI Ta COJIZAPHOCTI Cepell OJHOJITKIB, OCKUIBKH CIIJIbHE BHUKOPHUCTAHHS
crienuGigHOT JICKCUKHU CIIPUSE 3MIIHCHHIO COLIAJIbHUX 3B'sI3KIB, HAMPUKIAA CJIOBO
«famy 6 aHenilicoKill MO8i 8UKOPUCMOBYEMbCA Ol NO3HAUEHHS ONU3LKUX OpY3i6,
NIOKpecarodu OaU3bKicms ma niOmpumMKy.

JlocmiIPKeHHSI 3aCBITUYIOTh, 1110 MOBA € BAXJIMBUM €JIEMEHTOM CaMOCBI1JIOMOCTI, 1
MOJIOJIb YaCTO BUKOPHUCTOBYE CIICHT JIJIsl (pOPMYBaAHHS BIACHOI 1IIEHTUYHOCTI B yMOBax
IIBUJIKO 3MIHIOBAHOTO CYCITUTHCTBA. TakKMM YWHOM, MOJIOADKHUK CJIEHT HE JIWIIe
BiloOpaka€ KyJIbTYpHI 3MiHHU, ajieé ¥ BUKOHYE BAXKIWBY POJb Yy TCHUXOJOTIYHOMY
PO3BUTKY MOJIOJUX JIIOJICH.

Bucnosox. llpyuunHu BUHUKHEHHS MOJIOADKHOTO CJEHTY € OaraTOrpaHHHMH i
pi3HOMaHITHUMH. BOHH OXOIUTIOIOTH COIlIANbHI, KYJIbTYPHI, TEXHOJIOTIYHI Ta
MICUXOJIOTIYHI AaCTEKTH, fAKI B3a€EMOMIIOTH MK c00010. PO3yMiHHS 1WMX TPUYHH
JI03BOJISIE TJIMOIIE YCBITOMUTH HE JIUIIIE CaM CJICHT, aJie i TMPOIECH, 10 BiIOYyBAIOTHCS
B CYCHUIBCTBI B HIIOMY. AK€ MOJOIDKHUN CICHT — 1€ HE MPOCTO MOBa — II€
BiTOOpaXE€HHS Cy4acHOI KyIbTYpH, IIHHOCTEH Ta CBITOTIIAIY MOJOOTO TTOKOJIIHHSI.
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TETSIHA PEJJUULb

YEPKACBKHWM JEPKABHUM TEXHOJIOTTYHUI YHIBEPCUTET
M. YEPKACH

TEPMIHOJIOTI3ALISI TA JETEPMIHOJIOT'I3ALIIS
®AXOBOI JEKCUKHA

TepmiHOIOTIS € HEeB1I'EMHUM CKJIATHUKOM JIEKCUYHOI CUCTEMH Oy/Ib-sKOI MOBH,
TOMY BOHA BIAITPa€ BaXJIMBY POJb Y PO3BUTKY HAyKH M TEXHIKU Ta BU3HAYAE HAIIPSIM
JUISL TIOJIaIbIIOT PO3POOKH TEOPETUYHUX IOJOKEHb MEBHOI ramysi. TepMmiHoJOris
BU3HAYAETHCA SIK CYKYMHICTH TEPMIHIB, TOOTO CJIiB abo0 CIIOBOCHOJYYEHb, IO
00CIIyTOBYIOTh c(pepy HAYKOBOT Ta JOCTITHUIIBKOT AISTILHOCTL. S poM TepMiHOJIOTII €
TepMiH. DOpMyBaHHS TEXHIYHOTO TEpPMIHA € TPHUBAIUM TNPOLIECOM: 3 MOMEHTY
peecTpallii KOHKPETHOT CIIeH1aTbHOCT1 O OCTATOYHOTO (POpMYyBaHHS TEPMIHOJIOTTYHOT
O}II/IHI/IIIi. HpOIICC YTBOPCHHSA TepMiHiB OB’ I3aHUH 3 TTOSBOIO0 HOBUX MMOHATH, IPUIOMY
TepMiHI/I MOXYTb BUHHUKATH Habararto Ii3HilIe IOInX MNOHATH. CnoanKy IIOHATTA MOXE
HE MaTH TEPMIHY JJIsl HOTO OIHKCY, TMTOTIM BOHO MOXE MPUIHATH CIIOBECHY (HOpPMY, SIKY
e He MO)XKHa Ha3BaTh TepMiHOM. YacTo cioBecHe oOpMIIEHHS JayKe yMOBHE abo
OTIMCOBE 1 JIUIIIE MOCTYIOBO TpaHchopMyeThest B TepMiH. Ciiff mam’ iTaTH, 110 TOHSITTS
3aBXKIM HAaBMHUCHO TEPMIHOJIOTI3YIOThCS 1 JIMIIE B IIbOMY BHUIIAJKYy 30€piraeThcs
aKTyaJpHHUM TepMiH. TepMiHOJIOTI3AIs € XapakTepHUM sBUIIEM Yy (opMyBaHHI
tepminoiorii. Ilporiec TepMiHOYTBOpeHHS BinOyBaeTbcs Yy (opMmi mepexomy
3arajlbHOBKMBAHOI JICKCUKH Y KOHKPETHY MOHSTIMHY cuctemy. llepexinm 3HavueHHS
TaKMX CIIB  BiAOYBA€ThCA  MIIAXOM  METaQOPUYHOTO Ta  METOHIMIYHOTO
IMCPCOCMUCIICHHSA CCMAaHTUKH, HAITPUKIIAT:

das Blatt 1) ein meist grines, flachiges Organ von Pflanzen; 2) ein beschnittenes
Stiick Papier oder Folie; 3) das Endstiick eines Ruders oder Paddels, das man ins
Wasser taucht; 4) die Karten, die man beim Kartenspiel auf, in der Hand halt; 5) flacher
Teil von verschiedenen Werkzeugen; 6) Fleischerei und Jégersprache: der vordere
Oberschenkel eines Tieres [6];

die Gabel 1) die Astgabel; 2) ein mit Zinken ausgestattetes Werkzeug;
3) Besteck zum Aufspiel’en von Nahrungsmitteln mit mindestens zwei Zinken; 4) eine
Radaufhédngung, insbesondere bei Zweirddern; 5) Kurzbezeichnung fir eine
Gabelschaltung; 6) ein Zeichen der musikalischen Notation; 7) Vorrichtung zum
Hinlegen des Telefonhorers; 8) Jagersprache: eine Geweihstange, die nur zwei Enden
hat; 9) allgemein: Dinge, die der Form einer Gabel dhneln [6];

die Maske 1) Gesichtsbedeckung; 2) charakteristische Strukturen auf Képfen von
Tieren; 3) zur Straffung der Haut auf das Gesicht aufgetragene Kosmetik;
4) Eingabeformular im Computer; 5) Schablone [6].
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HaBeneHi iekcemMu meperIuIg i3 3araJbHOBKUBAHOT JICKCHKH IO TEPMIHOCUCTEMHU
HUISIXOM MeTadopu3allii MoYyaTKoBOro 3HadyeHHs. BoHuM HaOynu B TEXHIUHIM MOBI
0CcO0NMMBOI TepMiHOJIOTIYHOT (YHKIII Ta 30araTujiii CBOE TOYATKOBE 3HAYCHHS
eJeMeHTaMHi HayKoBoi iH(opmMmailii. Jlekcema movana mo3HayaTu 3arajibHE MOHSITTS,
1110 BXOJUTh JI0 MOHATIHHOT CHCTEMH MEBHOI I'aly3i 3HaHb YM JTisUTbHOCTI [4, ¢.157].

[Ipote mopsix 13 mOpolecOM TEPMIHOJIOTI3AIT 3araJibHOBKUBAHOI JIEKCUKHU
BIIOYyBa€eTbCsl 1 3BOPOTHUM nmpouec — jgerepmiHonorizamis. [IpoGaemoro
JETepMIHOJIOT13a1lii 3aiiMajiocsl YMMaJo K BITUYM3HSAHUX, TaK 13apyOLKHUX HAYKOBIIIB
[1-4]. CyvacHuii  TiaymayHud  CIIOBHHK  YKpPalHCbKOi ~ MOBHM  BHU3HAua€
JETEPMIHOJIOTI3AIII0 SIK «PO3IIMPEHHS 3HAUEHHs TEPMIHIB 1 IXHIM nepexi] y CUCTEMY
3arajibHOJIITepaTypHOI MOBH//COIIIAIBHO MOTHUBOBAHE SIBUIIE MIrpailii TEpMiHIB 3a
MeX1 cBOiX cucteM [6]». Ha nymky nocnigauii Kpumens O., nerepMminosorizaiis — e
nepexiji TEXHIYHOTO TEPMIHY 3 KOHKPETHOT TEXHIYHOT MOBH JI0 3arajbHOTO CloBa. [2,
c. 37]. Hocmimkyroud GYHKIIOHYBAHHS JI€TEPMIHOJIOTI30BAaHUX JIEKCEM Y
XyHOXKHBOMY TeKCTi, KpacHoxxan XK., y CBOIO uepry 3a3zHayae, 0 Ui PO3IINPCHHS
CEMaHTUKHA TaKMMH OJMHHUIIMUA BUKOPUCTOBYETHCS OHA a00 KijbKa CEM CMHUCJIOBOI
CTPYKTYpPH CJIOBa, SIKi BKa3ylTh Ha (OpMy, 30BHINIHIA BHIJISA] TO3HAYYBAHOTO
npenmeta [1, c. 176]. Kpumens O. cTBepmxye, 10 OyIb-IKe MOHATTS MOXE CTaTH
CJIOBOM 3arajibHoOi JIGKCUKH, TIPH IIbOMY 1 BITOYBAETHCS IETEPMIHOJIOTI3AIlis: TIOHSITTS
BTpaya€e CBOIO CTPYKTYPHY MOHSTIHHICTb, CUCTEMHICTh, OJIHO3HAYHICTh 1 HaOyBae
NparMaTUYHUX BJIACTUBOCTEH, SKUX II€ MOHATTS paHimie Oyio mo3z0aBiieHe, TOOTO
CTBOPIOETHCSI HOBE CJIOBO 3 TEPMIHOJOTIYHMM 3HAYEHHSIM, SIKe TMOTpedye He
BU3HAYCHb, a TiaymaudeHb [2, ¢. 40]. Takum 4YMHOM Yy 3arajJibHOBXHBAHY JIEKCUKY
TpaHchOpMyBaIrCSd TEXHIYHI TEPMIHM Ta TEPMIHOJOTIUHI CIIOIYKH, SIKI HaldacTimne
BUKOPUCTOBYBAJIMCS B PI3HUX Tally3dX 3HaHb (MPaBO3HABCTBO, MAaTEMAaTHKa,
OyIIBHUIITBO, KOMIT' FOTEpHI TexHoJyorii Tomro). Ilim dwac nmerepmiHoJorizamii 11l
TEPMIHM 3aJMINAIOTHCS YACTHMHOIO CBO€I TEPMIHOCHCTEMH, ajié KOJH BOHH
(YHKITIOHYIOTh Y 3araJlLHOMOBHIH MOBI, TO BOHH BTpa4yaloTh CBO1 ()yHKIIIOHAJIbHI Ta
CEMaHTHYHI MEX1, HaTp.: 8AKYYM — «IIPOCTIP, Y IKOMY 30BCIM HEMA€ PEYOBUHU 1 KU
saBiusie  coboro  (QizuuyHe moie B HE30y/HKEHOMY  CTaHi» @ —
(TIOPOXKHEYAY»;, KOHBEEp — «IPUCTPIM I Oe3MepepBHOrO IMEpEeCcyBaHHS JeTallei
BUPOOIB Bijl OTHOTO POOITHUKA JI0 1HIIIOTO, JJI TPAHCTIOPTYBAHHS BAaHTAXIB 1 T. 1H.»
— «pAI JTIOJCH, TMPEAMETIB, 3aIy9eHUX N0 3IIMCHEHHS Oynb-sakoi mii [6]. CioBo
imlomiHamop, BIIOME HaM Yy 3HAU€HHI TePMiHA «KpyTie, 3 TpyOoro ckja BIKHO Ha
Kopabii», y KOHTEKCT1 «BiKHO st 3poOUB c001, SIK LTIOMIHATOP) BTpava€e CBOE MIEPBUHHE
TEPMIHOJIOT14YHE 3HAYEHHS 1 BXXUBAETHCA /I BKa3iBKU Ha (hOpMYy 3BUUYAHOTO BikHa [ 1,
c. 177]. SIx 6aunmo, po3MIUPEHHS] CEMAaHTHUKU TEPMiHa BiIOYBAa€ThCS HA MiJCTaB1 HOTO
MeTadopu3zarii.

Jlekcu4yHl OWHUIN 3a3HAIOTH P 3MIH T 4Yac TepMiHOJorizalii Ta
JeTepMiHOJIOTI3aMil, o0 3MIMCHUTH TepeXil BiJ KOHIENTYaJdbHOI CHCTEMH 0
3araJbHOMOBHOI 1 HaBMakd. MiX IIUMHU JBOMAa MOBHHMH CHUCTEMaMH ICHYE TICHHUM
3B’S130K 1 OOMIH JIEKCUUHUMH OJIMHUISIMU. B3aemolisi 3arajbHOBXKUBAHOT JICKCUKH 3
($axoBOO €, TAKMM YUHOM, KIIOYEM A0 JUHAMIKA TEPMIHOJOTTYHUX CHCTEM, IO
BUSIBJISIETBCSL B MpOLlecaxX TEPMIHOJIOTI3Alli Ta JETepMIHOJIOri3allli, SKi, B CBOIO
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yepry, 0a3yloTbCsl Ha CXOXXMX CEMaHTHYHMX I[pollecax — Mertadopusalii Ta
MeToHIMI3amil. TepMiHoori3amnis 3araJlbHOBKMUBAHOI JIEKCUKH € OJHHUM 13 JIKepeln
MOTIOBHEHHS Tally3eBOi TepMmiHoJiorii. TepMiHu He mepecTaroTh (DyHKIIOHYBaTH B
MeXax MEBHUX TEPMIHOCUCTEM, KOJIH MEPEXOATh 0 3arajJbHOro BXXHUTKY. Jlo Toro x,
OCBO€HHSI PO3MOBHOIO MOBOIO (PaxoBOi JIEKCMKH HEPIAKO CIPUYMHSIE PO3IIUPEHHS
3HAYEHHS TEPMIHIB 1 MPU3BOAUTH A0 MOSBU B CJIOBHUKY OJMHHIL 1 LIMPOKOIO
CEMAHTHUKOIO.
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OJIbI'A CTAHICJIAB

BOJIMHCHKHM HAI_IIOHA..'JII)HI/II71 YHIBEPCUTET
IMEHI JIECI YKPAIHKMU, m. IYIbK

BUKOPUCTAHHA COMATU3MIB Y IOPTPETHUX OIINCAX
(Ha martepiaui ppaHIy3bKOI MOBH)

Y XynoKHBOMY TEKCT1 IIEHTPATbHUM OO0 €KTOM 300pa)K€HHS € JIIOJNHA, a BCI
MoJii, CUTYyallii, o OMHCYIOThCS B TEKCTI — 3aCO00M ii BCeOIUYHOT XapaKTePUCTUKH.
CBiif mOTJIsA1 HA CYTHICTB JIFOJICBKUX XapaKTepiB aBTOP XyT0KHHOTO TBOPY PO3BUBAE B
CUCTEMi CTBOPIOBAaHWX HHUM OO0pa3iB MiHOBHX 0OCi0, IO BTUTIOIOTH y OO0l CHUHTE3
XYZI0’)KHBOT'O y3arajlbHeHHS 1 KOHKPETHOI HETIOBTOPIOBAHOI 1HAMBIMyami3amii y CBiTi
€CTEeTHYHOTO i7ieaTy Xy0KHHKA.

Y cTtBOpeHHiI 00Opa3y mMmepcoHaxy, B MHOro 3MICTOBHiM, KOMYHIKaTHBHIA Ta
€CTEeTUYHIA IUIBHOCTI BEJIMKAa POJb MNPUIUISETHCS MOPTPETYy. Y TBOpAaX BEIUKHUX
MMCbMEHHUKIB TOPTPETHUN ONHUC CTa€ OJAHUM 13 HAWBUPA3HINIUX EJIEMEHTIB Y
CTPYKTYpP1 XyIOXHBOTO o0Opa3y. Y pucax oOJWY4s repos, KOCTIOMi, MaHepax HOro
MOBEAIHKA Ta TOBOPIHHS, JyMKaX 1 TOYYTTSIX, CMakaxX Ta 3BUYKAX ICTHHHHA
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XYJO’KHUK CJIOBa BUIBHO a00 HEBUIBHO BiOOpaXka€ COIlaIbHUNA CTaH €IMOXH,
CBITOTJISIAHI 11€i, JIHIBOKYJIbTYpHI TeHnaeHuii vacy [1, c. 180]. Binrak, mousarTs
MOPTPETY TMEPCOHAXKA B XYA0KHBOMY TBOP1 € JOCTATHBHO MIUPOKE Ta MOKE BKIFOYATH
B ce0e: OmuC 30BHINIHOCTI Teposi, HOro couiadbHy XapaKTEpUCTHKY, OIIHC
BHYTPIIIHBOTO CTaHY MEPCOHAXY, MOBHUI MTOPTPET TOIIIO.

B cBoemMy nmociipkeHHI MH 30CepeIuMOCs Ha OJIHIN 13 CKJIaJ0BUX MOPTPETHOTO
OMUCY — JIEKCHIIL, sIKa € PYHAAMEHTOM OY/1b-SIKOT'O MOPTPETY, JIEKCUII], 1[0 MO3HAYAE
«Tio» [2, c. 45] 1 TpanuiliiiHO BOHA Ha3UBAETHCS coMatudMaMu. CoMaTHYHA JICKCUKA
— OJIHa 3 HaWOUIBII CTApOJIaBHIX YHIBEPCAIbHUX JEKCUYHUX TPyl 1 OJAHMH 13
HalaKTyaJbHIIUX 00'€KTIB JOCIIPKEHHsS] B MOPIBHJIBHO-ICTOPUYHUX, CTPYKTYpPHO-
HNOPIBHSUIBHUX 1 JIIHTBOKYJIBTYPOJOTIYHUX TMpalsiX BITYUZHAHUX 1 3aKOPJOHHUX
JIHTBICTIB, IO BHAUIAIOTH I€H IUIACT JIEKCHMKW 3a3BHYall TEPIIUM B JICKCHUKO-
TEMaTUYHIN cucTeMi OyAb-SKOi MOBHU.

[Tpy4rHOI0 MOCTIHHOI yBaru BUEHUX JIO COMATU3MIB € TOW (pakT, MO MPOIIEC
YCBIZOMJICHHS ce0e y HAaBKOJMIIHIN M1MCHOCTI 1 BU3HAYEHHS ce0e Ik 0COOU JII0IMHA
moyaja 3 BIIUYTTIB, III0 BUHUKAIOTh OC3MOCEPEIHBO YEPe3 OpraHu YyTTs 1 YaCTHHHU
BJIacHOTO Tiuna. JIroJChbKE TUIO BHUSBUIIOCS OJHUM 13 HAWJOCTYMHIIIUX JIJIs
CIIOCTEPEIKCHHS 1 BUBUEHHS 00'€KTOM, BiJITaK, CJIOBA, 110 MO3HAYAIOTh YaCTHHM Tija
JIIOJIMHM, TaK CaMO JPEBHI, SK 1 caMa JIF0JIChKa CB1JOMICTb.

3a J0MOMOTOI0 IIUX «IHCTPYMEHTIBY» Mi3HAHHS JIOMHA [0Yajia OPIEHTYBATHUCS B
IPOCTOP1 1 B Yaci, BUpaKarouul CBOE BITHOIIEHHS J0 CBITY. ETaJIoHOM mpocTOpOBOi
Opi€HTAIlll JIIOAUHU € aHaTOMIYHA OpIEHTAIlis ii TuTa: TEepeaHs YacTHHa — Ta, JIe
pO3TAalllOBaHi Oro OpraHu 4yTTs, OpraHu 30py, 3aJHs CTOPOHA — CTOPOHA CIHUHHU, 110
BigoOpaxkae CTPYKTYpHUN aCUMETPHU3M.

Brnepiie B JIHrBICTUYHHN YKUTOK TEPMIH «COMaTUYHUI» OyB BBeaeHUM O.
BakkowMm, sxuli, po3risgatoun (ppa3eosorisMu €CTOHCHKOT MOBU 3 Ha3BaMHU YacTHH
JIIOJICBKOTO TiJIa, HA3BaB iX COMaTUYHUMH. BiH 3poOMB BHCHOBOK MpO T€, IO BOHU
CKJIaJIal0Th HAaHOLIBITY YacTUHY (Ppa3eosiori3aMiB €CTOHCHKOT MOBH.

Tepminn «coMaTu3M», «COMATHUYHUW» MalOTh pIi3HI TIyMadeHHs. 3TiHO
IIAPOKOMY TIIyMaueHHIO, COMaTH3MH, COMaTHYHUH (BiX rperbkoro soma (somatos) —
TiJ10), — II€ 3acCOOM IMO3HAYCHHS SIBWII, IO BITHOCATHCA OO0 cPepH TUIECHOCTI. Y
BY)KUOMY CEHCi, COMaTHU3M — II¢ Oy/Jb-sfiKa 3Ha4yIlla O3HAKa, MOJIOKEHHS a00 pyXy
0co0M 1 BCHOTO TiNA JIOJWHU, TOOTO TEPMIH, IO OXOIUIIOE BCi (OpMH OJHIET 3
HeBepOATbHUX MOB — COMATHYHOI MOBH, IO BKIIFOYAE JKECTH, MIMIKY, ITO3H, BUPA3H
0ci0 1 pi3HOMaHITHI CHMIITOMH AYIIEBHUX PYXIiB 1 CTaHIB.

TepMiH «coMaTUYHHIN BUKOPUCTOBYETHCS B TYMAaHITAPHUX HAyKax y 3HAYCHHI
WIOB'SI3aHUA 3 TUIOM  JIIOJWHW, TUISCHHM» 1 TIPOTHCTABIIETBCS  IOHSTTIO
«rcuxigauiy. CoMmaTH4YHA JIGKCHKA BIZHOCUTHCS JO OCHOBHOTO MOBHOTO (DOHITY, SIKUH
CKJIaJIaBCs MPOTATOM OaraThbOX THUCSYONITH 1 SKHH BimoOpaxkae HE TUIBKH 3HAHHS
HOCI1B MOBH TTPO HABKOJIUIITHIN CBIT, aje 1 iX ysBJICHHS Mpo cebe 1 mpo CBill OpraHi3m.

OauHUIEI0 COMATHYHOI JIEKCUKH € comMaTeMa. 3ajie’HO BiJl (YHKIIOHATHLHOTO
HAaBAaHTKCHHS BOHW MOJUIIOThCS Ha cTpykTypHi (les yeux, le visage, la téte, les
mains, les jambres), crpykrypro-inauBigyamizyrodi (la moustache, la barbe, la
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calvitie, les cheveux) i crpykrypHo-xapakrepusytoui (la gueule, le museau).
Hanpuknan:

Il avait les épaules larges, le buste bien développé, les muscles apparents, des
mains épaisses, carreées et fortement marquées aux phalanges par des bouquets de poils
touffus et d’un roux ardent (Balzac H., «Le pére Goriot» p. 90).

CTpyKTYpHI COMAaTHU3MH BiJI3HAYAIOTHCS IMIMPOKHUM J1alla30HOM BUKOPHUCTAHHS 1
CTaHOBJIATH JIBI TpPETIX BiA 3aramxy. bulbIICTh COMaTU3MIB YXKHBAIOTHCS 3
XapaKTEepUCTUYHUMU CIIOBaMU, AKI MOKHA PO3MOJUIMTH Ha JIOTIYHI Ta Cy0’ €KTUBHI.
JloriuHi cioBa nepeaarTb 00’ €KTUBHY 1H(OPMAIIIO PO 30BHILIHICT T'eposi, 3aBASKU
SIKi¥ OIMH TIepcoHaX BiApi3HsAeThes Bif iHimoro (les grandes yeux, la peau blanche, un
nez aquilin). Hanpukmnan:

Sa figure, rayée par des rides préematurees, offrait des signes de dureté que
démentaient ses manieres souples et liantes. Sa voix de basse-taille, en harmonie avec
sa grosse gaieté, ne déplaisait point (Balzac H., «Le pére Goriot» p. 90).

Cy0’exTHBHI CJI0Ba, IOpA[ 3 00’ €KTUBHOIO 1H()OPMAIII€IO PO 30BHIMIHIA BUIJISI,
MICTATh JOJIATKOBY 1H(OPMAIIitO, KA CKIAJAEThCA 3 eMOLIMHOrO 1 (DYHKI[IOHATBHO-
cruiictuaroro kommoneHTiB (les yeux luisants, le visage souriant). Hanpukoia:

Sa physionomie roussatre, ses cheveux d’un blond fauve, sa taille trop mince,
exprimaient cette grace que les poetes modernes trouvaient aux statuettes du Moyen-
Age._Ses yeux gris mélangés de noir exprimaient une douceur, une résignation
chrétiennes (Balzac H., «Le pére Goriot» p.58).

ABTOp HE OMHUHAE >KOJIHOI JeTalli, ONMHCYIYH $Ki, BIH BHKOPHUCTOBYE Biaii
CHUHOHIMH, emiTeTH, MeTadopu Ta mopiBHAHHS. Lle qomomarae ynTadeBi Kpare ySIBUTH
nepcoHaXka, OUTbIIE TOTO, 3pO3YMITH HOTO COIllajJbHE CTAHOBHIIE Ta TICUXOJIOTTYHUM
CTaH.

JocnimpkyBaHa Tpynma MOBHUX OJMHHMIIb, SKa Ja€ 3arajbHy TOPTPETHY
XapaKTePUCTUKY TIEPCOHAXKIB, € JIOCUTh OaraTOYMCeIbHOI B XYJOXKHIA TIPO3I.
CriocTepexeHo, 10 HaOUIbI y>KUBAHUMHU COMATH3MaMH, 1[0 BUKOPUCTOBYIOTHCS B
HOPTPETHHUX OMHKcax rmepcoHaxis €: les yeux, les cheveux, le corps, le visage, les joues,
les levres. 3a gomomMororo pi3HUX JEKCEM Ha MO3HAYEHHS 30BHIIIHOCTI (COMAaTHU3MIB,
30KpeMa), THCBMEHHUKH 300paXylOTh TaKOX BIiK, Kpacy, HpuBaOIuBICTH /
HEMpUBaOIUBICTh, (Di3UUHI MapameTpu TOImO. ba3oBo (YHKIIEI0 BUKOPUCTAHHS
COMAaTH3MIB y TIOPTPETHHX OIUCAX BHOKPEMIIIOETHCS JECKPUIITUBHA, a TaKOX
€CTeTUYHA Ta OI[IHHA (PYHKIIII.

OTtxe, MaTepian 3aCBiIUMB, 110 COMAaTU3MH — HEB1JI’ EMHHH €JIEMEHT MOPTPETHOTO
00pa30TBOPEHHSI TEPOiB XYyMOXKHHOTO TBOPY. JlOCHiMKEHHS IHIIUX CTPYKTYPHUX
CKJIaJIOBUX MOPTPETHOIO OMHUCY Ta iX IPYHTOBHUHM aHali3 K 3ac001B TBOPEHHS
XYZO’)KHBOTO TIOPTPETY Ha KOHKPETHOMY JITEpaTypHOMY Marepiani BOadaemo
MEPCIEKTUBHUM 3aBIAHHSIM JUIs TIOJIAJIBIINX HAYKOBUX PO3BIMIOK.

CIIMCOK BUKOPUCTAHUX JTKEPEJI
1. Kyxapenko, B. A. (2004). Intepnperamis Tekcty. Binauis: HoBa kawura.
2. Miraux, J.-P. (2005). Le Portrait littéraire. Paris: Hachette.

43



CIIMCOK JIZKEPEJI LIIOCTPATUBHOI'O MATEPIAJIY
1. Balzac, H. Le pere Goriot. http://beq.ebooksgratuits.com/balzac/Balzac-39.pdf

MARIANA BANEVYCH

TERNOPIL VOLODYMYR HNATIUK NATIONAL PEDAGOGICAL
UNIVERSITY, TERNOPIL

PRAGMATICS AND IDEOLOGY OF MODERN ENGLISH-
LANGUAGE POLITICAL DISCOURSE

Introduction. Modern English-language political discourse is a complex
phenomenon where language acts not only as a means of communication but also as a
tool of influence and manipulation. Language discloses information, influences public
opinion, forms ideological attitudes, and mobilises voters. Political discourse is
inextricably linked to the pragmatic aspects of language, as word choice, intonation,
context, and communication strategy determine how the audience receives political
messages. As a branch of linguistics that studies the use of language in context,
pragmatics allows for a deeper understanding of how politicians shape their messages
to achieve specific ideological goals. These tools play a key role in shaping public
opinion in political discourse, mainly through rhetorical strategies, emotional
argumentation, manipulative techniques, and ideological framing. This study examines
the relationship between pragmatics and ideology in contemporary English- language
political discourse by analyzing the primary linguistic devices used to advance
ideological positions.

This study aims to identify and analyze the pragmatic mechanisms by which
ideology is implemented and transmitted in modern English-language political
discourse. Particular attention is paid to speech acts, implicatures, presuppositions,
euphemisms, and dysphemisms in political rhetoric.

Political communication always has a specific, pragmatic focus because its
primary goal is not simply to transfer information but to influence the recipients, cause
particular reactions, and change or consolidate their political beliefs. According to
Dramnescu, B., political discourse's most critical pragmatic reflections are “speech
acts” since discourse involves immediate actions. Speech acts are fundamental
elements of political discourse, allowing politicians to influence their audiences
through promises, statements, orders, and other forms of utterance. The words used in
speech can have an extraordinary impact on the way future events may occur. They are
promised, declared statements that radicalise a change of perspective. Sentences are
not composed in isolation but depend on the context of meaning. The interpretation of
any sentence relies on understanding the relationship between contexts. For example,
campaign promises («We'll cut taxes») function as imperatives, committing the speaker
to specific actions in the future and reflecting their ideological stance [4, p. 6].
However, some speech acts can be ambiguous. Rhetorical techniques of demonstrating
readiness to defend/fight for one’s country
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are positive for citizens of the country but, at the same time, racist for representatives
of other countries. A clear proof of this is D. Trump’s expression: No més, no more
fake asylum, no more «catch and release», no more illegal entry into the United States
[5, status/1174436714586132480]. The first sentence of the expression No mas is
written in Spanish and translates as «No more». The expression «Catch and release»
actualizes the verbal metaphor that Immigrants are animals, which is inherent in racist
discourse and deprives immigrants of their human qualities.

Wilson J. analyzes contemporary political discourse and considers implications
and assumptions. Politicians rarely express their opinions directly. Instead, they use
implicatures (indirectly expressed meanings) and presuppositions (hidden
assumptions). Implicatures allow politicians to imply specific ideas without stating
them directly. For example, «Some politicians don't care about the people» gives the
Impression that a particular opponent is indifferent to public problems, even though
this is not explicitly stated. Presuppositions are used to make the audience perceive
specific facts as self-evident. Implicature and presuppositions allow politicians to
convey implicit meanings that are not expressly stated but are understood from the
context. This creates the opportunity to manipulate the audience's perceptions. For
example, «Even Rishi Sunak is facing a question of his Britishness» implies that such
questions are unexpected, highlighting particular public sentiments about national
identity [6, p. 2]. Such linguistic techniques are often used in election debates and
media coverage of political events.

Furko P. emphasizes ideological framing through pragmatic markers. Pragmatic
markers, i.e. words or phrases that structure discourse can be purposefully used to
construct ideological narratives. Pragmatic markers include a functional class of
linguistic elements that usually do not change the propositional meaning of an utterance
but are essential for organizing and structuring discourse, indicating the speaker's
attitude to the uttered proposition, and facilitating the processes of pragmatic inference.
From the point of view of cognitive linguistics, in contemporary English-language
political discourse, one can distinguish between informative and manipulative
communication based on the intentions attributed to the speaker and the listener's
ability to recognize such intentions. Manipulative communication is successful if the
listener recognizes the speaker's informative and communicative intentions but cannot
identify the speaker's intention to influence. Expressions such as
«to be honest,» «therefore,» or «actually» can convey the speaker’s attitude, regulate
the level of politeness, or mark logical transitions, thereby influencing the audience’s
interpretation. Through strategically using these markers, discourse can subtly direct
perception towards certain ideological positions [5, p. 4].

Exploring the ideological aspect of political discourse, Meleshchenko O.
highlights euphemisms and dysphemisms. The use of euphemisms and dysphemisms
IS @ common practice in political discourse to soften or, conversely, sharpen certain
concepts. Euphemisms help to avoid negative connotations, while dysphemisms can be
used to discredit opponents. For example, instead of «war», terms such as
«military operation» can reduce the emotional impact on the audience. The rhetorical
strategy of proving dysphemisms is implemented by appealing to statistical/scientific
data. A vivid example is an excerpt from Trump's speech at the presidential debate:
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«Crimea was TAKEN by Russia during the Obama Administration. Was Obama too
soft on Russia?» shows the destruction of the opponent [1, p. 153].

Yegorova O. believes that the ideology of political discourse is expressed through
expressiveness. This ideological technique can be found in the presence of emotion. In
the case of repetition, emotional impact is achieved by logically highlighting the
component of the statement to which attention needs to be drawn. For example,
Johnson B. made it clear that he would continue to play an active role in British politics
because the conceptual metaphor «Politics is war» is often revealed in his speeches.
This metaphor is found in the expressions:

— Hard fight in the primary;

— Parallel battles;

— Mutual attacks among the candidates [2, p. 74].

Political discourse always reflects the ideological positions of its participants. The
main mechanisms for expressing ideology through language include framing. This tool
determines how a certain phenomenon is presented. For example, the issue of migration
can be presented as a «humanitarian problem» or as a «threat to national security»,
depending on the ideological approach of the speaker. «Us-them» dichotomies create a
clear distinction between «right» and «wrong» groups (e.g., patriots versus traitors).

Political discourse is shaped by the context in which it occurs, which determines
its pragmatic and ideological nature. Various media platforms — from traditional to
social networks — influence the dissemination and reception of political messages. For
example, the rise of right-wing populism is primarily supported by information
strategies that reinforce specific ideological messages. This can be seen in the rhetoric
of political figures such as Nigel Farage and through the influence of alternative media
platforms, including Triggernometry. Ideological manipulation is particularly
noticeable in media discourse, where journalists, analysts, and politicians use linguistic
means to reinforce their narratives.

Conclusions. The pragmatic and ideological aspects of contemporary English-
language political discourse are closely interrelated. These aspects formulate and
convey ideological messages. Using speech acts, implicatures, presuppositions, and
pragmatic markers allows politicians to effectively influence public opinion, shaping
the desired perception of political reality. Since the media plays a key role in
disseminating political messages, a critical analysis of the pragmatics and ideology of
political discourse is necessary to understand contemporary communicative strategies
and their impact on society. Understanding these mechanisms allows for a deeper
analysis of political rhetoric and the identification of hidden meanings, which
contributes to a more critical perception of information and an increase in the level of
political consciousness of society.
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THE EXPRESSIVE FUNCTION OF SYNTACTIC STYLISTIC
DEVICES IN JOURNALISTIC TEXTS

Stylistic artistic devices represent deliberate deviations from stylistically neutral
language norms, enhancing expressiveness and fulfilling various functions beyond
mere communication, including emotional and affective purposes [2]. While lexical
stylistic devices are more prevalent in journalistic texts, syntactic stylistic devices, such
as repetition, periphrasis, ellipsis, rhetorical questions, antithesis, and inversion, also
play a significant role. This study examines their frequency and function in journalistic
discourse.

Our analysis revealed that while syntactic devices appear less frequently than
lexical ones, they play a significant role in journalistic writing. The study identified
several key devices, with repetition and periphrasis emerging as the most prevalent.

Among syntactic stylistic devices, repetition is the most commonly employed. It
emphasizes key ideas, draws attention to crucial elements, and reinforces meaning
through reiteration. Repetition is the most frequent in the sentences, often occurring
multiple times within a single sentence. For instance: Her paintings intensely represent
dramatic elements of a dramatic life.; Unfilled moments, moments when you don 't have
entertainment, or moments when you don’t have companionship, may actually spawn
creativity [1]. These examples demonstrate how repetition reinforces the core message
by emphasizing key words and phrases.

Ellipsis, another frequently used device, contributes to conciseness and maintains
a dynamic flow in journalistic writing. It is particularly common in subheadings and
edited quotations, where omitted words improve readability without altering the
intended meaning. Examples include: ...but that’s so far removed from what my
painting could be doing to serve the [Communist] Party.; [Climate justice] also gives
us an opportunity to redress those colonial racial class-based harms that have
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occurred over time [1]. In both cases, ellipsis allows for a more fluid reading
experience while implying omitted details that the audience can infer.

Periphrasis, the rewording of expressions for emphasis or variation, is also widely
used, particularly in articles featuring interviews or surveys. It serves to paraphrase
direct speech, ensuring clarity while subtly reinforcing key messages. For instance:
Dani, who has beaten an alcohol addiction, says she can see how social media can feel
addictive.; Now she has changed who she follows, swapping influencers for body-
positive accounts [1]. These cases illustrate how periphrasis reinterprets statements to
emphasize certain ideas, often reshaping direct speech into more structured
commentary.

Rhetorical questions, though less frequent, function as persuasive tools, prompting
reflection and engaging readers by presenting statements in an interrogative form.
However, their rhetorical nature often becomes apparent only within the broader
context of the text. Examples include: Is this what the rest has become?; This is
criminal, you count loans as climate finance, which are going to come back to you with
interest? [1] These questions do not expect direct answers but serve to challenge
assumptions or provoke thought.

Antithesis enhances contrast and highlights opposing ideas. This device is
particularly effective in opinion pieces and analytical journalism, where stark
juxtapositions create a compelling argument. For example: Instagram: a blessing or a
curse?; ...although the negatives probably outweigh the positives [1]. By presenting
opposing concepts within a single phrase, antithesis sharpens the contrast and
strengthens the impact of the statement.

Finally, inversion, the least common syntactic stylistic device, disrupts
conventional word order for emphasis, lending a dramatic or poetic quality to the text.
Examples include: But behind the glossy celebrity patronage lies a long history.; So
ends an agonizing journey, creator Neil Gaiman tells Stephen Kelly [1]. These
examples highlight how inversion shifts word order to create a more striking or
memorable effect.

The use of syntactic stylistic devices in journalistic texts serves multiple functional
purposes beyond mere embellishment. These devices enhance reader engagement,
structure information effectively, and reinforce key messages. Repetition, for instance,
ensures that central themes are emphasized, making complex narratives more
accessible to a broad audience. Ellipsis contributes to conciseness, allowing journalists
to present information dynamically while maintaining the reader’s focus. Periphrasis,
often employed in paraphrasing direct speech, provides clarity and prevents
misinterpretation, particularly in interviews and analytical pieces. Rhetorical questions
function as persuasive tools, prompting reflection and subtly guiding the reader’s
perception of the issue at hand. Antithesis sharpens contrasts, making arguments more
compelling, while inversion disrupts conventional syntax to draw attention to specific
elements, adding a dramatic or authoritative tone. Collectively, these devices shape the
stylistic identity of journalistic discourse, balancing informative precision with
expressive impact.

Syntactic stylistic devices, though less frequent than lexical ones, play a crucial
role in shaping the tone and persuasiveness of journalistic writing. Their strategic use
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not only enhances expressiveness but also helps journalists structure narratives in ways
that maintain reader engagement and clarity. By emphasizing key points, creating
contrast, or gquiding interpretation, these devices contribute to the rhetorical
effectiveness of journalistic discourse. Understanding their function provides insight
into how language choices influence audience perception, reinforcing the
communicative and persuasive power of journalistic texts.
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EVOLVING ENGLISH: LEXICAL AND SEMANTIC SHIFTS IN
DIGITAL COMMUNICATION

The rise of digital platforms has reshaped the English language, giving birth to a
wave of lexical and semantic transformations that capture the vibrancy of online
interactions. Spaces like Twitter (X), Reddit, and TikTok have emerged as hubs of
linguistic invention, fostering the creation of new words and the reimagining of
established vocabulary at an extraordinary pace. This research delves into the
processes, characteristics, and cultural influences behind these linguistic
developments, providing a fresh perspective on how virtual settings mold modern
English. It resonates with current linguistic inquiries into the interplay between
language change and digital ecosystems.

The importance of this investigation lies in the swift evolution of vocabulary
propelled by online environments, which both reflect and shape societal dynamics. As
Crystal (2019) observes, digital tools amplify linguistic shifts by promoting user-
driven expressions, evident in terms like «doomscrolling» (compulsive negative news
consumption) and «finsta» (a private Instagram persona) that arise from distinct social
contexts [2, p. 153]. Similarly, words like «ghosting» have expanded from denoting
romantic disconnection to broader social withdrawal, showcasing linguistic flexibility
[3, p. 47]. For Ukraine, where English is a vital global medium, grasping these changes
bolsters philological studies and educational practices in a digital era.

This study adopts a dual-method framework, blending corpus linguistics with
discourse analysis. A dataset of 75,000 entries from Twitter (X) and Reddit, gathered
over 2024, was processed using AntConc to pinpoint new lexical forms and meaning
expansions. Analysis shows that 62% of innovations result from compounding, such
as «infodemic» (merging «information» and «epidemic»), 28% from meaning
extension, like “vibe” evolving into a mood descriptor, and 10% from truncation,
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such as «sus» (shortened from «suspicious»). Data indicate a 35% rise in
«doomscrolling» usage since 2020, tied to crisis-driven narratives, and a 40% growth
in “stan” as an action verb within fan circles [4]. Contextual factors, including memes,
global incidents, and youth trends, were identified as key influencers through
qualitative review.

Findings emphasize the agility of digital language, with 70% of new terms gaining
popularity within six months — far faster than in conventional channels [6, p. 130].
Words like «tea» now signify gossip («spill the tea»), illustrating polysemy rooted in
interactive online culture, while blends like «covidiot» (COVID-19 + idiot) critique
behavior. These shifts demand adaptive, real-time approaches to language cataloging
[1, p. 89].

This research offers significant insights for linguistics and education. It equips
linguists with a model to observe language transformation as it happens, revealing how
digital platforms empower users to reshape vocabulary organically. In Ukraine, where
English proficiency is increasingly vital, these findings enhance sociolinguistic
analysis and lexicographic updates by capturing real-world usage trends. For educators,
embedding terms like «sus», «slay», or «vibe check» (e.g., «Time for a vibe check —
how'’s everyone feeling?») into language teaching bridges the gap between classroom
English and its digital reality, aligning with contextual learning principles [5, p. 102].
This approach not only boosts vocabulary retention but also fosters cultural awareness
among learners, preparing them for global communication. Future studies could
broaden the corpus to include TikTok or examine these innovations’ effects on
multilingual learners, further enriching this exploration.

This paper informs linguistics by offering a lens to observe language evolution as
it unfolds, highlighting the role of digital spaces in lexical democratization. In
Ukraine’s context, it enriches sociolinguistic understanding and vocabulary
documentation. Educationally, it suggests embedding digital terms in curricula to
mirror real-world usage, a strategy echoed by J.C. Richards and T.S. Rodgers (2014)
[5, p. 102]. Future studies might include additional platforms or explore non-native
speaker impacts, broadening this analysis.
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TERM-FORMATION TYPES OF ENGLISH DENTISTRY -
IMPLANTOLOGY TERMS

Over the past decades, the term as a linguistic phenomenon has been a chief focus
of scholars not only in the field of terminology, but also in general linguistics [M.
Castellvi; R. Kohler; G. Altman]. On the one hand, this interest is connected with the
development of linguistic science of the term — a natural process of transition from
mainly descriptive research to a theoretical generalization of the obtained results, an
increasingly deeper awareness of the role of the term in scientific discourse  [T.
Kyiak; L. Mysyk; S. Rybachok; E. Skorokhodko; T. Skopiuk,

V. Sipetska, etc.].

The English terminology of dentistry-implantology consists of one-component
and multi-component terms [V. Lopushansky, Yu. Talalay, 2024]. One-component
terms include one root morpheme of a full-meaning word. We consider the root
morpheme as the minimum unit of the lexical length of the term. Accordingly, multi-
component terms are terms consisting of two or more root morphemes [Skorokhodko,
Slipetska, 2006].

In spite of numerous studies on English dentistry terms, the English terminology
of dentistry-implantology is not researched properly, which in its turn formulated the
topicality of the research.

The goal of the research is to elucidate the term-formation types of the English
intra-domain terms in the field of dentistry-implantology.

The object is the English intra-domain terms of dentistry-implantology.

The subject of the study is the term-formation types of the English intra-domain
terms in the field of dentistry-implantology.

Our sample consists of 300 English intra-domain terms of dentistry- implantology.
According to term-formation characteristics we should singe out the following term-
formation types, recorded in our sample:

Root terms: bite, bone, bridge, fill, mesh, root, tooth, plaque, sinus, etc.

Terms affixal derivatives: ankylosis, autograft, buckling, abutment, bruxism,
cavity, dehiscense, extraction, grafting, infection, lining, periosteum, resorption
premolar, nonextraction, pretreatment, posttreatmen, sedation, swelling, etc.

Terms semantic derivatives: arch, bridge, cement, crown, drill, flap, intraarch,
pin, plate, screw, socket, etc.

Compound terms: bone augmentation, bone condensation, bone defect, bone
harvesting, bone resorption, bone remodeling, bite fork, caseload, elongation
percentage, facebow, healing abutment, implant diameter, implant length, implant
stability quotient, incisor implant, osteoinregration time, radiolucency, refinement
phase, screw retention, space maintenance, specimen, single-tooth implant, sinus
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augmentation, surface modification, titanium mesh, tissue integration, tooth ridge,
vibration therapy, mobilization of tissue, etc.

Terms word-combinations: alveolar ridge, autogenuos bone, bacterial cellulose,
buccal side, extracelular membrane, fibrous connective tissues, guided bone
regeneration, microbial fermentation metabolites, post-operative healing, resorbable
membranes, etc.

Conclusions. Thus, compound intra-domain dentistry-implantology terms are
predominant in our sample (75%). Terms with a longer lexical lengh have greater
opportunities for nomination of complex concepts of English dentistry-implantology
terminology. That is why, they are predominant. However, compound intra-domain
dentistry-implantology terms these have a lower absolute frequency according to the
law of economy of speech efforts.
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IDENTIFICATION OF SURZHYK ELEMENTS WITH THE
INSTRUMENTS OF R PROGRAMMING LANGUAGE

Surzhyk presents characteristics of mixed language and is also considered a
«folk-spoken language», a variety of vernacular language. (Serdeha and Saharovskyi,
2011: 41). The current status of Surzhyk is characterised as a non-prestigious spoken
language that is commonly used in the whole Ukraine with the largest number of its
speakers in the central, southern and eastern parts of Ukraine.

The hybridity of the mixed languages consists of the fact that they take their
lexicon from one source and grammar from another. Their classification becomes
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difficult as, on the basis of the lexicon, they could appartain to one language family,
and on the basis of morphology, syntax, and general grammatical characteristics they
may belong to another language family. The nature of Surzhyk is complex: it has a
huge variety of possible mutations based on the geographical area and speaker’s
characteristics (age, dominant language, type of education, social affiliation, and
language experience). Additionally, similarly to other newly emerged mixed
languages, Surzhyk has the problem of digital data scarcity; this means not only that
scientific studies on Surzhyk structure are limited but also that there is no digital corpus
of Surzhyk ready to be used. Although Surzhyk prestige is remarkably low both from
the point of view of experts and that of the common public (Masenko, 2008), this
spoken language is commonly used in the whole of Ukraine. Moreover, it should be
considered that in some cases its structure and lexicon may be subject to the influence
of the dialects present in the Ukrainian territory, and it can vary depending on the
speakers’ characteristics. Given this particular condition, Surzhyk is an interesting case
study for automatic language identification since it is at the same time relatively widely
spoken and scarce of linguistic resources.

This work presents a first attempt to identify the elements of Surzhyk by adopting
the example-based rules created with the instruments of programming language R. The
example-based study consists of: analysis of spoken samples of Surzhyk registered by
Del Gaudio (2010) in the area of Kyiv and creation of the written corpus; production
of specific classification rules on the identification of Surzhyk patterns and their
implementation; testing the code and analysing the effectiveness of the hybrid language
classifier.

The first stage of the analysis consisted in creating the Surzhyk corpus. In order to
have the material in the proper format for computation and further elaboration, all the
recordings of spoken Surzhyk collected by Del Gaudio in the area of Kyiv (2010) were
transcribed manually and saved as digital text documents. Secondly, in the previously
created text documents we identified lexical elements that did not belong to the
standard Ukrainian language, as well as words that were defined as incorrect Ukrainian
by an automatic spell checker. This analysis was limited and mainly consisted of
identifying the non-standard Ukrainian lexical elements in the text documents and
creating their representation in spreadsheet documents. We created and filled the
terminological records that in total present more than 1000 non- standard Ukrainian
terms.

The second stage of the analysis consisted in the creation of the classification rules
on Surzhyk pattern recognition. It was decided to analyse two particular characteristics
of Surzhyk verbs with regard to the recurring repetition of these in the processed texts
that was noticed during the process of manual transcription of the registrations
collected by Del Gaudio (2010). Moreover, it is known that morphology is a good
marker for identification of language use. Firstly, we focused on the first person plural
Surzhyk ending of the present tense «-m». This decision was based on the fact that the
ending «-m» resulted to be a recurring marker of Surzhyk verbs in the first-person
plural. Secondly, we analysed the prefix «mmox-» of Surzhyk verbs, which, based on our
samples, resulted to be another evident marker of Surzhyk verbs.
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Two groups of rules were created: general and specific. On this occasion we only
present the general rules, specific rules as well as terminological tables of Surzhyk
corpus can be consulted online (Sira, 2018). The first two rules determine that the first
element is a word «mm» or «cami» while the second element «-m» is a final part of the
word. The second element follows the first and is situated on a maximum distance of 3
words from the first element. The second two rules imply that the first element ends in
«-mM» while the second one ends in «tu» or «Th» and is situated on a maximum distance
of 3 from the first element. The general rules also present requirements which have to
be respected by the output word. In the case of the first general rule, the first pattern of
the output has to be a single word «mu» and not a part of a word. A similar requirement
exists within the second pattern of the third rule: the second pattern of the output that
ends in «tu» has to be a word with a number of characters higher than the number of
characters present in the word «tu» since it would be a personal pronoun of the second-
person singular and not a verb ending.

Another pattern identified within our samples was a prefix «moa-» that may be
considered as Surzhyk lexicon; the pattern “moa’ has to be an initial part of the word.
Additionally, the output word has to present a number of characters superior of 3,
meaning it has to be a part of a verb and not a single preposition «moa-» that is
composed of 3 characters. We may also define the personal pronouns that precede the
verb, though in our samples their presence was limited; in most cases, personal
pronouns were omitted or were expressed by a noun. Therefore, we decided to have
general rules on the identification of verbs containing the prefix «momx-». Based on this
general rule, we can develop further restrictions in the future once we would have more
digital material to analyse.

The above-mentioned rules were implemented in the R programming language as
a search of regular expressions in strings in a tidyverse fashion. This allowed us to test
the rules on the Surzhyk samples. By adopting an example-based method, we created
rules on the automatic identification of the first-person plural verbs in present tense,
and of verbs with a prefix «moa-». We prepared a list of false positive results. For the
automatic identification of verbs with a prefix «moa-» we have one general rule, while
for the first-person plural verbs identification we created two groups of rules: general
and specific. The adoption of the specific rules led to the successful identification of
the desired elements and reduced the number of false positive results we had with
general rules.

The identified elements concerning verbs with the ending of the first-person plural
were 11, while the ones regarding the verbs with a «mox-» prefix were 4. The total
amount of non-standard terms in the analysed texts were more than 1000.

It was concluded that in order to improve the rules on Surzhyk automatic
recognition, further studies should develop towards Part of Speech Tagging (POST)
applied on Surzhyk corpora. Finally, the study of the endings of the first-person plural
of Surzhyk has demonstrated that there is an internal coherence in the Surzhyk verb
phrase. Since this internal linguistic consistency is limited to our corpus, we propose
to verify the hypothesis of internal coherence in Surzhyk verb phrase.
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PROSODIC ORGANIZATION
OF ENGLISH POLITICAL DISCOURSE

Problem Statement. Modern political discourse plays a key role in shaping public
opinion, influencing mass consciousness, and making important social decisions.
Politicians use various linguistic devices for effective communication with their voters,
including lexical, syntactic, and stylistic techniques. However, an equally important
component of their speech is prosody — the intonational, rhythmic-melodic, and
temporal structuring of spoken language. It is prosodic means that add additional
shades of meaning, emotional expressiveness, and persuasiveness to speech.

Relevance of the Study. The prosodic organization of speech in political
discourse remains one of the least explored yet highly significant areas of linguistics.
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Political speeches, addresses, and debates aim not only to inform the audience but also
to influence their beliefs, shape certain attitudes, and evoke emotional responses.
Successful politicians employ prosodic means to capture listeners’ attention, create a
sense of trust, and enhance the persuasiveness of their arguments.

The study of prosody in English-language political discourse is particularly
important in the context of globalization and international communication, as English
serves as the primary language in the global political arena. By analyzing the prosodic
characteristics of speeches delivered by English-speaking politicians, we can identify
patterns of their influence on the audience and determine which intonational means are
most effective in constructing a certain image and promoting political ideas.

Aim and Objectives of the Study. The aim of this study is to analyze the prosodic
organization of English-language political discourse and determine its role in creating
persuasive speech.

To achieve this goal, the following objectives have been set:

1. To characterize the main features of political discourse as a type of

communication.

2. To define the prosodic parameters of spoken language and their role in

political discourse.

3. To examine the intonational, rhythmic, temporal, and stress-related

characteristics of English-language political speeches.

4. To analyze the prosodic means of influence in the speeches of well-known

English-speaking politicians.

5. To identify the patterns of prosodic means used to manipulate public opinion.

Object and Subject of the Study. The object of the study is English-language
political discourse, particularly public speeches of political figures, with a specific
focus on Donald Trump. The subject of the study includes the prosodic characteristics
of politicians' speech (intonation, rhythm, tempo, stress, pauses) and their impact on
the audience.

Research Methods. The study employs the following research methods:

— Literature analysis — to examine the theoretical foundations of prosody and

political discourse.

— Acoustic speech analysis — to determine the key prosodic parameters in

political speeches.

— Comparative method — to compare the prosodic characteristics of different

political figures’ speeches.

— Experimental-phonetic analysis — to evaluate the impact of intonational

means on audience perception.

Scientific Novelty and Practical Significance. The scientific novelty of the study
lies in the comprehensive analysis of the prosodic characteristics of English- language
political discourse and their role in shaping influential speech. The research contributes
to a deeper understanding of linguistic mechanisms affecting mass audiences and can
be useful for linguists, political scientists, journalists, rhetoric instructors, and students.
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The practical significance of the study is that its findings can be applied in political
communication, media analysis, and training in effective public speaking.

Conclusions. The study of the prosodic organization of English-language political
discourse has revealed the significant role of prosodic features in shaping persuasive
and influential speech. Political discourse is not only about conveying information but
also about persuading, inspiring, and manipulating public opinion. The analysis of
intonation, rhythm, tempo, stress, and pauses in political speeches has demonstrated
that these elements serve as powerful tools for enhancing credibility, engaging the
audience, and reinforcing key messages.

The research findings indicate that:

1. Prosodic elements such as pitch variation, strategic pauses, and emphasis

contribute to the effectiveness of political communication.

2. Intonational patterns in political speech are deliberately structured to create an
emotional connection with the audience, increase clarity, and emphasize
important ideas.

3. Rhythm and tempo adjustments help maintain audience attention and create a
dynamic speech delivery that enhances persuasiveness.

4. The speeches of prominent English-speaking politicians, particularly Donald
Trump, exhibit specific prosodic strategies aimed at reinforcing authority,
creating a strong personal image, and influencing public perception.

5. Prosodic means play a crucial role in political rhetoric, as they can subtly
manipulate listeners' emotions and attitudes without altering the lexical content
of the speech.

Overall, the research highlights the necessity of further investigation into the
interplay between prosody and political influence, especially in the context of
globalized political communication. The findings can be valuable for linguists, political
analysts, media specialists, and public speakers seeking to understand or improve
persuasive speech strategies.
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AREA 2. TRANSLATION STUDIES/
CEKUIA 2. MEPEKJIAAO3HABCTBO

OJIbI'A BOJTHAP

3AXITHOYKPATHCHKHI HAIIIOHAJIBHUM YHIBEPCUTET, TEPHOIILIb

BAXKJIUBICTD PO3BUTKY HEPEKTAJJAIIBKUX YMIHb
CTYJEHTIB 3AKJIAIB BULLIOI OCBITH

VY cTaTTi po3TIIAIA€EThCS 3HAYCHHS PO3BUTKY MEPEKIAIAbKUX YMiHb CTYJICHTIB
3aKiIaiiB BHIIOI OCBiTH. [IpoaHayii3oBaHO OCHOBHI YWHHUKH, IO BIUIMBAIOTh Ha
(dbopMyBaHHS IMX HABUYOK, Ta IXHIO POJIb Y MPOdECiHHOMY CTaHOBJICHHI CTY/ICHTIB.
BusnaueHo 3B’SI30K MIX NEPeKIIaIallbKUMHU KOMITICTCHITISIMH Ta
KOHKYPEHTOCIIPOMOJKHICTIO BHITYCKHHMKIB Ha puHKY mpami. OcobOiauBa yBara
OpUJIJIEHA TEXHOJIOTTYHUM acleKTaM MepeKIafalbKoi AISIbHOCTI, MDKKYJIbTYpPHIN
KOMYHIKallii Ta KOTHITHBHOMY PO3BUTKY CTY/ICHTIB.

CydacHa ocBiTa cCHOpsSMOBaHa Ha  MIATOTOBKY  BHMCOKOKBasi(hiKOBaHUX
CTIEIIAJIICTIB, 3MaTHUX aJanTyBaTUCS JI0 BUMOT Tj100alli30BaHOTO CYCHUIBCTBA. Y
IIbOMY KOHTEKCTI MepekiIafalibki BMIHHS BIIIrPalOTh KIIOYOBY pPOJIb, OCKUIBKH
JO3BOJIAIOTh CTyJE€HTaM e(EeKTUBHO TMpAaIIOBaTH 3 IHIIOMOBHUMH JIKEpEIamH,
CIUIKYBAaTHCS 3 MDKHApOAHHMHM IMapTHEpAMH Ta PO3MIMPIOBATH CBOi MIpodeciiiHi
MO>KITUBOCTI.

1. I'mo6Gamizaris Ta HEOOX1MHICT EPEKIIATAbKUX BMIHb

I'moGanizamiitii mpoliecH CHPUYMHUIN 3POCTaHHS OOMIHY iH(OpMAIi€r0 Mik
KpaiHaMu, 10 TOTpedye SKICHOTO TEepeKJIaay pPI3HOMAHITHUX TEKCTIB. YMIHHSA
KOPEKTHO TIepeJaBaTh 3MICT IHIIOMOBHOTO TEKCTY € HEOOXIIHMM HE JIUIIe IS
npodeciiHuX TepeKiiafadiB, a ¥ g GaxiBIliB y PI3HUX Taly3saX: HOPHUCIPYICHIII,
MEJIUIIMHYN, CKOHOMIKH, TEXHIYHUX HAyK TOIIIO.

2. AxaneMiuHa Ta npodeciina MOOUTEHICTh

[lepexnamamnbKi HABUYKH CHOPUSAIOTH aKaJeMIYHIA MOOLIBHOCTI CTYACHTIB,
JO3BOJIAIOYM iM OpaTh y4yacTh Yy MUDKHApOAHUX TpOrpaMax, CTaKyBaHHAX Ta
KOH(MEepeHIiAX. 3MaTHICTh MPALOBATH 3 IHO3EMHUMH JKEpellaMU PO3IIUPIOE TOCTYT
710 aKTyaJIbHUX JTOCHTIKEHb 1 HAYKOBUX PO3POOOK.

3. [lepexnamanpKi KOMIIETEHITIT Ta KOHKYPEHTOCTIPOMOKHICTh

Ha punky mpari Bce Oinblle I[IHYeTbCS 3HAHHS IHO3EMHHX MOB Ta BMIHHS
nepekiagatu  npodeciiiHy  mitepaTypy. — BUNYCKHUKHM,  SIKi  BOJIOJIIOTH
MepeKIaalbKiMA  HAaBHYKaMHU, MalOTh I[IepeBary IMpH TPaIleBIalITyBaHHI B
MDKHAPOHI KOMITIaHii, HAYKOB1 YCTAaHOBH Ta JWIUIOMATHYHI OpraHizaliii.

4. KorHiTUBHHUM PO3BUTOK Ta KPUTUYHE MUCIICHHS

[lepeknananpka AIAIBHICTh CHpPHSE€ PO3BUTKY KOTHITUBHMX (YHKIINA: yBaru,
mnam’siTi, JIOTIYHOrO MHUcHeHHs. KpiM TOro, BoHa BYUTH MpallOBaTU 3 KOHTEKCTOM,
aHai3yBaTH 1H(OpMaIlilo Ta 3HAXOAUTHU ONTUMAJIbHI MOBH1 PILICHHS.
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5. TexHONOT1YHUI aCIIEKT MepeKIaLy

Cy4acHi TEXHOJOT1i MepeKIaay, TaKl SK KOMI IOTEPU30BaHI CUCTEMH MIATPUMKHU
nepekinany (CAT-tools) Ta MalIMHHUN NepeKIal, BAMAaraioTh BiJ CTY/JCHTIB HABUUOK
pobotu 3 nudppoBuMU IHCTpyMmMeHTaMu. OmNaHyBaHHS LHUX TEXHOJOTIN J03BOJIsIE
MOKPAIIUTH AKICTh 1 MBUAKICTh MEPEKIAAY, IO € BAXKIUBUM y CYYaCHUX YMOBAX.

6. MiKKYJIbTYpHA KOMIIETEHTHICTh

[lepexnananbKi BMIHHS Tepen0avyaroTh HE JIMILE 3HAHHS MOB, a i PO3yMIHHSA
KyJbTypHOTO KOHTEKCTY. [lepekiian Mae nepegaBaty He JIMIIE 3MICT, a ¥ CTUJIICTUYHI
0COOJMBOCTI Ta KYJIBTYPHI HIOAHCH TEKCTY, IO CIIPHsIE KPAIIoMy B3a€EMOPO3YMIHHIO
MDK NMpPEeCTaBHUKAMU PI3HUX HaIllil.

Po3BuTOK mepekmaganbkux BMiHb € BaXJIWBAM KOMIIOHEHTOM ITiTOTOBKHU
CTYJEHTIB 3aKJaJiiB BHUIIOI OCBITH. BOHM cHpusioTh akagemiuHiii MOOUIBHOCTI,
HiIBUIYIOTh KOHKYPEHTOCITPOMOXKHICTh BHITYCKHUKIB Ha PHHKY Ipalli, pO3BUBAIOTH
KOTHITHBHI 3[10HOCTI Ta (JOPMYIOTh MIKKYJIBTYPHY KOMIETEHTHICTh. Y pPaxOBYIOUH
Cy4yacH1 BUKJIMKH, HEOOX1THO IHTErpPyBaTH HaBUYAHHA MEPEKIIAy B OCBITHI IPOrpaMH,
aKIEHTYIOUM yBary Ha MPaKTHYHOMY 3aCTOCYBaHHI MEepeKIadabKuX TEXHOJOTIH Ta
MDKIUCIATUTIHAPHOMY TTIXOI1.

om0 mepekaganbKuX TEXHOJIOT 1M Ta MIKIUCITUTIIIHAPHOTO MAXOdY.

Y cy4acHOMY CBiTi pOJb TEpeKIaJanbKiUX TEXHOJIOTIH CTPIMKO 3pOCTae, M0
BIJIKPMBA€ HOB1 TOPU3OHTH JIJIsl AK IpodeciiiHuX nepekangayviB, Tak 1 cryaeHTiB. Lli
IHCTPYMEHTH JI03BOJISIIOTH HE JIMIIE ONTHUMI3yBaTH poOoYMil mpouec, ane W
3a0e3MeuyoTh BUCOKY SIKICTh TEpEKIaly 3aBIsSKH aBTOMAaTH3allli pyTUHHUX 3aBIaHb
Ta 30€peKEHHIO TEPMIHOJIOTIYHO1 €1HOCTI. OAHOYACHO, MDKIUCIMIUTIHAPHUHN T1AX1T
cupusie 1HTErpallii 3HaHb 3 PI3HUX Taly3ei, 110 J03BOJIIE CTBOPUTU KOMILJIEKCHY
CHUCTEeMY MIATOTOBKU (PaxiBIliB y cdepl mepekay.

Ilepexaanaubki TexHoJorii: CydacHi KOMIT IOTEPU30BaHI CUCTEMH IiITPUMKH
nepeknany (CAT-tools), taki sk SDL Trados, MemoQ Tta Wordfast, pasom 3
iHCTpyMeHTamMu MammHHOTO mnepekinany (Google Translate, Deepl), craioTh
HE3aMIHHUMH IIOMIYHHKAMH Y poOOTi 3 TeKCTaMHU Pi3HOT ckitagHocTi. Cepell OCHOBHUX
nepeBar 3aCTOCYBaHHS TaKHX TEXHOJIOT1i BapTO BUAUIUTH:

IlinBumeHHsA TOYHOCTI mepekaaxy: BukopuctanHs mnam’sTi TepeKiIamy
3a0e3nedye y3roKeHICTh TEPMIHOJIOTIT Ta CTHIIICTUKU TIPOTATOM BChOTO TEKCTY.

OnTumizaunisa po6o4yoro npouecy: ABToMatu3allisi pyTHHHUX 3aBJIaHb JI03BOJISIE
nepekiajjauaM 30CepPeIUTUCS Ha TBOPUYMX Ta aHAJITHYHUX aClEKTaX poOOTH.

Exonomisi yacy: O6poOka BeIMKUX OOCATIB TEKCTY CTA€ 3HAYHO IIBHUIIOO 3a
JIOTIOMOTOI0 CYYacHHUX U(POBUX IHCTPYMEHTIB.

OnanyBaHHS TakKMX TEXHOJOTIH € HEBIJ €MHOI YaCTUHOK MpodeciitHol
MiATOTOBKH CTYIEHTIB, OCKUIBKH JJO3BOJISIE aTaNITYBATUCS 10 BUMOT CY4acCHOTO PUHKY
npaili, e MBUIKICTh Ta AKICTh MEPEKIaly MatOTh KIIFOUOBE 3HAUCHHS.

MiKaucIHIUTIHAPHUH MIIX1 Y TePEKIIaI03HaBCTRI Iepedavae iHTerpalito 3HaHb
3 PI3HUX Taly3edl HayKd Ta TPaAKTUKU [JI BHUPIMICHHS CKIAJHUX 3aBlaHb
nepeKyIaganbKoi JiIbHOCTI. 30KpeMa, BaKIIMBUMHE aCTIEKTaMU €:

Jlinrpictuka Ta KyJbTypoJoria: ['muboke po3yMiHHS MOBHUX CTPYKTYp Ta
KyJbTYPHUX OCOOJMBOCTEW J103BOJISE TOYHIIIE Iepe/laBaTH 3MICT Ta CTUJIICTUYHI
HIOAQHCH TEKCTY.
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— Indopmauniiini TexnoJorii: CrniBnpang 3 [T-cheporo cnpusie po3poO11 HOBUX
IHCTpYMEHTIB  JUIsl  aBTOMaTH3allli MpOolEeciB  Mepekiaay, a TaKoxXK
BJIOCKOHAJICHHIO ICHYIOUUX CHUCTEM.

— IlcuxoJiorisi Ta KOTHITUBHI HAYyKHM: AHAJII3 MPOLECIB COPUUHATTS Ta 00pPOOKHU
iHpopmarlii Jonomarae po3poOsATH €PEeKTUBHI METOJAMKM HABYAHHS, IO
CHPUSIIOTH MIBUIIEHHIO MPOIYKTUBHOCTI MEepEKIaAalbKoi AiSIbHOCTI.

—IIpaBo Ta exoHoMika: BuBueHHA crneuu@ikd TEKCTIB 3 IOPUAUYHOI Ta
€KOHOMIYHOI cdep Jae MOXIMBICTh CIELiali3yBaTHCS Ta aJanTyBaTd
nepexiafanbki HABUYKH 10 KOHKPETHUX MPOPeCIiHUX BUMOT.

3acTocyBaHHSI MIKAMCIMIUTIHAPHOTO MiJIXOAY JO3BOJISIE CTBOPUTH OLIBII THYYKI
Ta aJIallTUBHI CTPATerii HABYaHHS, 1110 MOEAHYIOTh TEOPETUYHI 3HAHHS 3 MPAKTUYHUMU
HaBuuykami. Lle 3a0e3neuye cTyqeHTaM He JIMIIE BOJIOJIHHS MOBHUMHM 3aco0amu, aje
11 BMIHHS MPaIIOBaTH B YMOBaX Cy4aCHOTO 1H()OPMAIIHHOTO CyCHUIbCTBA.

[HTerpaniss cy4acHUX TNeEpeKJIaallbKuX TEXHOJIOTIH 13 MUDKAUCIUILIIHAPHUM
M1X0/I0M CIIPUSE PO3BUTKY KOMIUIEKCHUX KOMIIETEHIIM, HEOOXITHUX ISl YCTIITHOT
npodeciiiHoi AisIpHOCTI. Takuil miaXia J03BOJISE€ CTyACHTaM HE JIMIIE IiIBUIYBATH
AKICTh TIEpEKIaay, ajie il eeKTUBHO aJanTyBaTUCS O BUMOT ri100a1i30BaHOTO CBITY,
7€ B3a€EMOJISl 3 PI3HUMHU Tally3IMH 3HaHb CTa€ 3amnopykor ycmixy. OnaHyBaHHSA
IHHOBAIlIMHUX TEXHOJOTI Ta MDKIUCUUIUIIHAPHE MUCJICHHS BiIKPUBAIOTH HOBI
NEepCreKTUBU y  cdepl  mepekiazo3HaBCcTBA Ta  CHPUSIOTH  (HOPMYBAHHIO
BUCOKOKBaJlipikoBaHUX  (axiBIiB, 3JaTHUX BUPIIIYBAaTH CKJIATHI  3aBJaHHS
Cy4acHOCTI.

CIINCOK BUKOPUCTAHMUX JIXEPEJ
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OJIEKCAHJIPA YA

3AXITHOYKPATHCHKHWI HAIIIOHAJIBHUM YHIBEPCUTET, TEPHOIILIb

CEPT'IA YA
TEPHONLIbCHbKUM HAIIIOHAJII;HHFI TEXHIYHUUW YHIBEPCUTET IMEHI
IBAHA 1ITYJIIOSA, TEPHOIIIJIb

AHI'JIO-YKPATHCBKHM MEPEKJIAJL TEPMIHOJIOTTYHUX
CKOPOYEHD B I'AJ1Y31I PAAIOTEXHIKH

OcTaHHIM YacOM TEHJCHIIIS CTBOPCHHS HOBHUX TEPMIHIB MIJISAXOM CKOPOYCHHS
iCHyrouMx cCimiB abo CIIOBOCIOJYYeHb 3HAYHO 3pocia. 3pOCTaHHS dYHCia
TEPMIHOJIOTIYHUX CKOPOYCHb MOXKHA TOSICHUTH THM, IO CKJIAJHI CJIOBa Ta
CJIOBOCTIONIYYEHHSI, SIK MPABWJIO, TPOMI3JIKI Ta HE3pYdYH1, 1, 3BUYAMHO, 3'SIBISETHCS
MParHeHHs] CKOPOTUTHU 1X TUM YH 1HITUM criocoOom [6, c. 216]. B oqHux Bumaakax e
NPHU3BOJNTH JI0 BXXMBAHHS KOPOTKHMX BapiaHTIB TEPMiHA y BHIJISAI OJHOTO JIWIIEC
OCHOBHOT'O KOMITOHCHTA, B 1HIIIMX — JIO BUKOPUCTAHHS PI3HOTO POJY CKOPOYCHBH Ta
abpesiatyp. Pi3HI BuUIu CKOpOYEeHb (PYHKI[IOHYIOTh CAMOCTIHHO, (IKCYIOThCS B
JeKCUKOTrpadiYHUX MPaIiX 1 HEPIIKO CTal0Th BIJOMIIIMMU 3a CBOI TBIpHi cjoBa (radar
- pazap, sonar - coHap, laser - nasep). Ix MOkHa BBaKaTH JEKCUYHMMHU OJUHHUIAMU
HAyKOBO-TE€XHIYHOI MOBH. B aHTMMCHKIA MOBI CKOpPOUYCHHs, 3a 3BYKOBHM Ta
rpadigHIM 0()OPMIICHHSM, PUIAHATO AUTHTH Ha abpeBiaTypu Ta akpoHiMu [8, c¢. 39].

AoGpeBiatypu (abbreviations) yTBOPIOIOTHCS Bl TOYATKOBHX JIITEP TOBHO3HAYHUX
CIIiB CJIOBOCIONy4YeHb: AA (antenna array) - aHTeHHa rpatka, RWM (read-write
memory) - omepatuBHa mam'ath, KVA (kilovolt-ampere) - kimoBonabT- ammep. Y ix
BHMOBI 3a Ha3BaMHM JIITEpP HAroJioc IMaja€ Ha OCTaHHIO OYKBY. BykBH CKOpOYECHHS
MOXXYTh OYTH HaIMCaHi 3 Kpalkamu, ajieé B CydYacHIM aHTIHCHKIA MOBI iX 3a3BUYai
YHUKAIOTh. AKPOHIMH (acronyms) sSBJISIIOTh COO0I0 CKOPOYEHHS, SIKi, Ha BIAMIHY Bij
abpeBiaTyp (SIKIi YMTAIOTHCS, BUMOBIISIOTHCS 1 CIPUMMAIOTHCS 32 Ha3BaMU JITEp),
YUTAIOTHCS 1 CHIPUHUMAIOTHCSA SK 3BUYaiHI JekcuuHi oguHuii [3, ¢.152]. AkpoHiMHU
YTBOPIOIOTHCA 3 PI3HUX CIOJY4YeHb JiTep (3 MEpIIUX JIiTep, Bil MEPIIUX KITBKOX 3
OCTaHHBOIO Ta iH.). JIo HMX HajeXaTh HAaBEJCHI BUIIE TEPMIHH-CKOpOYECHHs radar,
laser, maser. 3a3HauyuMoO, 110 TEPMIHOJOTIYHHMH BIAMOBIAHUKAMHU IIUX OJIWHHUIIL B
YKpaiHChKiii MOBI € came Il akpoHiMH, a He OararocmiBHi Tepminu: radar (Radio
Detection and Ranging - pamioBusiBJicHHs Ta BHU3HAa4YeHHsS Bijgcrani), laser (Light
Amplification by Stimulated Emission of Radiation - onTuuHHi KBaHTOBUH
reHepaTop), maser (Microwave Amplification by Stimulated Emission of Radiation -
MIKPOXBWJIHOBE TTOCHJICHHSI 3a JIOTIOMOTOI0 1HIYKOBAaHOTO BumpomiHtoBaHH:). [li
CKOpOYEeHHS (aKpOHIMH) MEpPEHECEHI B YKPAiHChKY MOBY SIK HOBI TEPMIHH METOJIOM
TpaHcmitepanii. Taki OIWHHWIII JIETKO BXOMATh Yy TEPMIHOJIOTIIO 1 IIBHIKO
acuMuTIOIOThCS B MOBI [10, ¢.19].
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Jlo akpoHIMIB cJiJ BIIHECTH YTBOPEHHS TEpMiHA UUIIXOM CTATHEHHs abo
YCIYeHHs BOX CIIIB 1 00'€JTHAHHS iX B OJHE. 3a MOJEIUII0 CKIagHuX ciiB: blends ab6o
portmanteau words (cJI0BO-Ti0pH, YTBOPEHE INUIAXOM KOHTpaKTallli JBOX OCHOB),
BUHUKAIOTh HOB1 CKJIaJH1 TEPMIHH 3 ABOX CJIIB IIJIIXOM 3'€ JTHAHHS MOYATKOBOT YACTHUHU
OJIHOTO CJIOBa 3 OCTaHHBOIO YACTHMHOKO JPYroro cioBa: tranceiver - NpUMalbHO-
nepenasau (transmitter + receiver), informatics - iHpopmaruka (in- formation +
electronics).

Taxkum ynHOM, y CHIeiaIbHUX TEKCTaX PAJAI0TEXHIUYHOT raly31 BUKOPUCTOBYIOTHCS
CKOPOYEHHS IBOX BUJIB: 1) TEKCTOBI (aBTOPCHK1), SIKI PYHKI[IOHYIOTh Y MEXax JIMIIE
JAHOTO TEKCTY; TEKCTOB1 (ABTOPCHKI) CKOPOYEHHSI MOSICHIOIOTBCS B TEKCTI abo
NOJIAlOThCSl Yy BUIJIAMI OKPEMOTO CIHUCKY CKOPOYEHb JO JaHOTO TEKCTy; 2)
3arajJbHONPUUHATI, K1 (PIKCYIOTHCS B ODILIHHUX JOBIIHUKAX 1 € YACTHHOIO JIEKCUYHOT
cucteMu MOBU. CKOpOUEHE BKMBAHHS JOBI'MX OJJTHOCIIIBHUX 1 0araTociiiBHUX TEPMIHIB
€ pe3yJabTaToOM A1l TeHAEHIli, [0 NPU3BOJMUTH 10 CTBOPEHHS 3PYYHHUX JJIsi BUMOBH,
YUTAHHS 1 COPUUHATTSA TEPMIHIB-CKOPOYEHb.
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JJIOIMUJIA 3AT'OPOIHA

TEPHOINLJIbCbKUI HAIIIOHAJIBHUM NEJATOTTYHUM YHIBEPCUTET
IMEHI BOJIOJIUMHUPA I'HATIOKA, M. TEPHOIILJIb

T'PAMATUYHI TPAHC®OPMAIIII BEPBAJII3ALIIL TA
HOMIHAJIIBALII B AHTJIO-YKPAIHCBKOMY IEPEKJIA I
O®IUINHO-IAIJIOBUX TEKCTIB

Sk Bimomo, nepekinaa opiiiHIX JOKYMEHTIB BBAXKAEThCS aJICKBATHUM TOJ1, KOJIA
KOMYHIKaTHBHA IUTh TEKCTY OpPHUTIHATY IOBHICTIO 30€pekeHa B TEpPEeKIaIeHOMY
TekcTi. OmHAaK JUIsl JOCSATHEHHS IOTO TJIIyMaudy 4YacTO JOBOJMUTHCS 3MIHIOBATH
rpaMaTUYHy CTPYKTYpY pEUYEeHHs, TOOTO 3aCTOCOBYBATH I'paMaTH4HI TpaHChOpMaIlii.
I'pamaTuyni Tpancdopmariii — 11e 3MIHU TpaMaTUIHUX (GOPM CIIiB, CIOBOCTIONYYECHB
a00 peueHb, K1 3aCTOCOBYIOTHCS M1 Yac MEPeKIIay 3 METOIO 3/1IMCHEHHs aJIeKBAaTHO1
nepefavi 3Mmicty BuxigHoro mnosimomiseHHs [1, c. 153]. Ilix wac mnepexiany
AQHTUNUCBKUX  OQIIIHHO-IIIOBUX  TEKCTIB  YKPAiHCBKOIO  MOBOIO  YacTo
BUKOPHUCTOBYIOTHCS TMPOTHIJICKHI Ta BOJHOYAC B3a€EMOJIONOBHIOIOUI TpaHchopMalii
BepOai3arii Ta HoMiHai3aIii

MeTta pO3BIIKM — pO3MVISHYTH TpaMaTU4yHI TNepeKIafalbki TpaHcopmartii
BepOasmizallii Ta HOMiHAJI3aIlli Ta MPOJAEMOHCTPYBATH IXHE CIPHUSHHS aJCKBATHOMY
aHTJIO-YKpaiHChKOMY Tepekiiany o(iriiiHO-11JI0BUX TEKCTIB, BPaXOBYIOUH crienudiky
CTHJTIO BUXITHOI Ta I[UThOBOT MOB.

3acTtocyBaHHS @epoanizayii ik IEpeKIaIanbkoi TpaHChOpMaIlii 3yMOBIIOE TOSIBY
y UJIBOBOMY TEKCTI JiecTiBHUX GopM (0coOoBHX a00 HE0COOOBHUX) a00 301TBIICHHS 1X
KUIBKOCTI TIOPIBHSHO 3 OpHWTIHAJIOM, Ta, BIAMOBITHO, 3MCHIICHHS KUIBKOCTI
iMmeHHHKOBHX ¢dopm [2, c¢. 183]. Tpancdhopmarmis BepOamizarmii MPOCTEKYETHCS Y
BUIIAJIKy 3aMIiHU CKJIQJIEHOTO IMEHHOTO TpucyAka miecmiBHuUM. [ mpuxnanmy, y
noganoMy Huxk4de mpukimani (1) anrmidicbkuii iMeHHmMA mpucynok «will be freey
MEPEKIAJACHO YKPATHCHKUM JIIECTIBHUM MPUCYAKOM «HE MICTATHY, a y pUKiIami (2) —
MPUCYAOK «is valid» niecioBoM «mie»:

1. «Seller warrants that at time of delivery to Buyer, its Products will comply with
applicable Seller drawings and will be free from defects in workmanship and material»
— «llpooaseywv eapanmye, wo na momenm oocmasku Ilokynyro mosapu 8i0nogioaroms
Oiticnum kpecaennsam Ilpooasys ma ne micmams Oeghexmis y axocmi
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supobruymea abo mamepianyy (npuknan 3 [3]). 2. «This warranty is valid for twelve
(12) months after Seller’s shipment of the Producty — «lapanmis i€ npomscom
osanaoyamu (12) micayie 3 momenmy giosanmadicennsi Toeapy Ilpooasyem» (ipukiian
3 [3]).

[Ile omHWM MNpPUKIAJAOM 3aCTOCYBaHHS BepOaizallii € 3aMiHa aHTJIIMCHKOTrO
MPUIMEHHUKOBO-IMEHHUKOBOTO ~ CIIOJy4€HHS Ha 1HQIHITUB B  YKpaiHCbKOMY
nepeknani. s utrocTpaiii HaBeaeMoO MNpUKIaA MEpekiIagy «prior to acceptance»
(IOCHIBHO «J0 TPUUHATTS») 3a JOMOMOIOI0 HEO3HAaueHoi (opmu JieciioBa
CIPUHHATH Y TIOJJAHOMY HIXKYE peueHH1: «<...> however, Seller reserves the right to
correct any inadvertent errors in these prices prior to acceptance of the Order» —
«<...> npome Ilpoodaseysv 3anuwae 3a cooow npaso GUNPasIAMU NOMUIKU V NPAC-
ucmi 00 moeo, ax npuithamu 3amosnennsny (nmpukian 3 [3]).

[Tin yac mepeknagy aHTIIMCBKOI AUIOBOI JOKyMEHTalli, OKpiM BepOanizarii,
TaKO 3aCTOCOBYETHCS TpaHChopMallis Hominanizauii. 11eii nmpuiioM € IpOTHIICKHUM
1o BepOaizallii, TOOTO B MEPEKIaACHOMY TEKCTI 30UIBIIYETHCS KUIBKICTh IMEHHHUX
(GopM Ta 3MEHIIYEThCS KUTbKICTh AiecmiBHUX Gopm [2, ¢. 197]. V HaBegeHOMY HIKYE
MPUKJIAI HOMIHAII3aIlis TPOSIBISETHCS B 3aMiH1 CKJIQJHOTO JIIECIIBHOTO MPUCYJIKA
«shall apply» Ha ckimaguuii iMeHHUM TpPUCYIOK «e naiicHummu»: «NO contrary or
additional terms or conditions contained in any Buyer order form shall apply unless
agreed to in writing and signed by an authorized representative of Seller» — «Kooni
000amKo8i yMo8U abo yMO8U, WO Cynepeyamsv SUKIAOCHOMY ) ONAHKY 3aMOBIEHHS
Tlokynys, He € OllICHUMU, AKWO YbO20 He Y3200MHCEHO Y NUCbMOBGIU (hopMi 3a NIONUCOM
ynosHosadiceno2o npeocmasnuxa Ilpooasysy (nmpuknan 3 [3]).

[ligBoAsTYM MiICYMOK BHUIIECKAa3aHOT0, MOXKEMO 3pOOUTH BHCHOBOK. B anrio-
yKpaiHChKOMY  mepekiaai  odimiiHO-AITIOBUX  TEKCTIB  MOXHA  MPOCTEIKUTH
3aCTOCYBaHHS TpaMaTHMYHHX TpaHchopmMmaliii BepOamizamii Ta HOMIHamI3amii, $Ki
CIPHUSIOTh aJeKBAaTHOMY IIEpEKIaay Ta 3YMOBIEHI OCOOJUBOCTIMHU O(IiIiiiHO-
JIJIOBOTO CTHJIIO BUXIIHOI Ta [{IJILOBOI MOB.
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BIKTOP KOHKYJbOBCBHKM
T'AJIMHA YYMAK

TEPHOILJIbCHKUI HAIIIOHAJIBHUM NMEJATOTI'TYHAN YHIBEPCUTET
IMEHI BOJIOAUMUPA N'HATIOKA, TEPHOIILJIb

OCOBJ/IMBOCTI BIATBOPEHHA CJIEHI'Y
B AYAIOBI3YAJIBHOMY INIEPEKJIAI

[lepeknan aymioBi3yallbHOTO KOHTEHTY € CKJIaJHOIO (opMoro miajory 3
ayJIUTOPIEI0 TIIAIaYiB, SKUH 3TIMCHIOETHCS 3a JIOTIOMOT'OK0 TOEHAHHS Bi3yajabHOT U
BepOanbHOi 3HAKOBHX cucTeM. CTOCOBHO TPOIECY aydiOBi3yaJlbHOTO TEpEeKIamy
MO>KHA PO3IJISIIATA MYJIBTUMOAAIIbHI ray31, AK1 LTIOCTPYIOTh Pi3H1 MIXOAHU Ta METOIU
CY4acHOTO TIEpeKIIay.

BuBueHHs1 0cOOIMBOCTEH Tepekiaay KiHOTEKCTY TMOKa3auo, M0 KIHOMEepeKJas
BU3HAUYAETHCSA, AK MEPEKIa] XyIOXKHIX ITPOBUX Ta aHIMAIIWHUX (QLIBMIB, a TaKOX
cepialiiB, BJIOT1B, BIIEOIrOp Ta IHIIOTO ayJi10BI3yaldbHOTO KOHTEHTY. KiHomepeknaz €
CBOT'O POy CUM0O1030M MHCHMOBOTO Ta YCHOTO mepekianiB. Kinomepekiaa BKIIIOUae B
ceOe KUTbKa BUJIIB: CYOTHUTpYBaHHS, TyOJIsDK 1 3aKaJpoBe 03BYUCHHS [2].

KinoTeker — 11e CBOEPINHUI TEKCT, SIKMM Ma€ CBOi OCOOJIMBI XapaKTEpHI PHUCH.
TexcT KiHO MOYKHA BIAHECTH JI0 KPEOJII30BAHOTO TEKCTY, B CTPYKTYpPI SIKOTO 3aisH1
BepOabHI 1 HeBepOaJbHI KOMIIOHEHTH, SIKi BIPOBAKYIOTHCS BijcoMaTepiajoMm.
[Tpobnema mepekiany KIHOTEKCTY CKJIaJHa 1 6araroacrnekTHa, OCKUIBKA B IPOIIECi
BIITBOPEHHSI OpUTIHAY TepeKJIajlaueBl CJiJ BpPaxoOBYBaTH JesiKi OCOOJHBOCTI
KIHOTEKCTY: Ha BIAMIHY BiJ] IHIIIUX BUAIB MEPEKIAIHUX TEKCTIB BIH pO3paxoBaHUN Ha
MUTTEBE CHPUUHATTS, TOMY IOBHHEH OYyTH iH(MOPMATHBHUM 1 3pO3yMUIMM JJIs
rignada, OOMEXEHHM YacOBUMH paMKaMHM 3BY4YaHHS, TaKOX TaKUH TEKCT
CYNMPOBOJIKYETHCS BIICOPSAIOM, SIKUM CIIPUSE€ BUOOPY MOKIIMBUX BapiaHTIB NEepeKIIaIy
[5].

[lepmioyeproBe 3aBmaHHS MEpeKazadya — CTBOPEHHS aJIeKBATHOTO TMEpeKiamy,
KU BIATBOPIOE K 3MICT, TaK 1 (hopmy opwuriHamy 3aco0amu iHIIOI MOBU. OCKUIBKH
COIIaJIbHO MapKOBaHa JICKCUKA — II€ Iap JICKCUKHU, SIKUW 0e3MmocepeIHhO OB’ I3aHUM
13 IIOJICHHUM CIUTKYBAaHHSM JIIOJIEH, IIIUPOKO 3aCTOCOBYETHCS SIK y JITEPATYpi, TaK 1 B
KiHeMartorpadi, BaXJIMBAM 3aBAaHHSAM IepeKiagada € BAajdo BiITBOPUTH COIIaJbHO
MapKoOBaHI OJIMHMIII y TepeKiaai, He BTPATUBIIM AaBTOPCHKOI IHTEHINI Ta
KOMYHIKaTUBHOTO eeKTy Ha rasgayda [1, c. 16].

[Ipodeciitnuit  KiHOTMEpEKIaM XapaKTePU3YETHCS BIAIOK CHHXPOHIZAIIEIO
MEPEKIATHOTO KIHOTEKCTY 31 3ByKOBOIO JOPIKKOIO (PUIBMY 1 30iroM i3 apTUKYJISAIIE€I0
aKTOpiB Ha eKkpaHi. BapTo Big3HAYMTH, MIO 3aCTOCYBAHHS PI3HUX IMEPEKIATAIBKIX
oreparii, 10 AKX MepeKaaaadi BIAIOThCS MPH 3AIMCHEHH] MparMaTUYHOI aganTaiii
KIHOTEKCTIB, € TOJJOBHOIO PHCOIO aJICKBATHOTO SKICHOTO Tiepekiany [4]. i mporo
nepekiiajiadl  MOCAYyTrOBYIOThCS PI3SHOMAHITHUMM TEPEeKIaJallbKUMU TMPUOMaMH,
BpPaxoOBYIOUHU IIPU ILOMY €KCTPAJIHIBICTUYHI Ta TparMaTU4YH1 YAHHUKY BXKUBAHHS TUX
YH THIIUX COLIaJIbHO MAPKOBAHUX OJIMHUIIb.
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Cepenl OCHOBHUX MPUMOMIB MEPEKIaay COLIATIbHO MAPKOBAHOT JIGKCUKU MOXKEMO
BUJIUTUTHU HACTYIIHI.

1. Ilpuiiom HeiTpanizamii. Lleil mpuitom 3acTOCOBY€ETHCS TOJI, KOJU Y LIIbOBIM
MOB1 HEMa€ aJeKBaTHOTO BIAMOBIIHMKA COLIaJIbHO MapKOBaHIA OJMHUI
BUXITHOI MOBH a00 > /IS YHMKHEHHS BXXMBAHHS 3aHAJTO EMOLIHHO
3a0apBieHoi Jekcuku. Toxal coliadbHO MAapKOBaHAa OJMHMII 3aMIHIOETHCS
HEUTPABHOIO JIEKCEMOIO, SKa Iepefae 3MICT BHCIOBIIOBaHHS, NPOTE HE
nepenae Horo eKCIpecuBHOCTI.

2. [lpuitom komrmieHcailii. Bin nmossrae y ToMmy, 1110 COIiaJibHO MapKOBaH1 OAUHUII],
HE MepelaHl Mpu NepeKiaal OpUriHainy, BIATBOPIOIOTHCS 1HIIMMH 3aco0aMH,
3IaTHUMHU CIIPABUTHU MOJIOHUHN ePeKT Ha risaada, aje He Yy TUX MO3ULILX, /e
SJIPO CKCIPECUBHOCTI € B opuriHaii. [IpuunHOO KOMIIEHCcallii € 0COOIMBOCTI
KOHTEKCTY, & caMe — HE3BHYailHE BXKMBaHHS CJIOBA a00 CIIOBOCIIOJYYCHHS B
NIEBHOMY KOHTEKCTI.

3. Onucoruii nepekinan. Lleit npuiiom nepeadavae 3aMiHy COliaIbHO MapKOBaHO1
OJIMHUIII CJIOBOCTIOJYYECHHSIM a00 W PEUYCHHSIM, 110 aJeKBaTHO IMEpeaae 3MiCT
miei omunui. ToOTO eKCIuTiKyeTbes ii 3HadYeHHS. ONHCOBUN TEpeKyaj
3a3BUYail BUKOPHUCTOBYIOTh, KOJM Yy ULUILOBIA MOBI BIJCYTHIH €KBIBaJCHT
COITiaTbHO MapKOBaHiil ouHUIIl a00 EKBIBAJICHT, 10 ICHYE, HE Tepeaae yci ii
cyTTeBi 03HaKH. [IpoTe HEAO0IIKOM OITMCOBOTO MIEPEKIIAy € HOTO IPOMI3AKICTh
1 OaratocnmiBHICTb. ToMy HaWOLIBII yCHIITHO IIed crocid mepekiany
3aCTOCOBYETHCS B TUX BHUMNAJAKAX, /€ MOXKHA OOIMTHCS MOPIBHAHO KOPOTKHUM
MOSICHEHHSIM.

4. Bunyyenns. [lpuiiomM BHIyYeHHS COIIAJIBHO MapKOBAaHUX  OJMHHIIh
3aCTOCOBYETBCSI TOMl, KOJM BOHU € HAJUIMIIKOBUMH Yy IUJIbOBIM MOB1 a0o
3By4YaTh y Hili HENpUpPOAHKO. BapTo 3a3HAuWTH, 1O 1HKOIH 3aCTOCYBAaHHS
npuiloMy BUJIYYCHHS MOXEe OyTH OOIpYHTOBaHE OCOOHUCTHM BHOOPOM
nepexaaaya.

5. KontekcryanpHa 3aMiHa. BHACTIIOK 1IbOT0 TPHHOMY MEPEKIaAOM COIiaTbHO
MapKOBaHOI OJWHHUIII CTa€ CJIOBO a0O0 CIIOBOCIOJYYCHHS, IO HE € ii
CIIOBHMKOBHM  BiINMOBTHUKOM, a  migibpaHe 13  BpaxyBaHHAM  ii
KOHTEKCTYaJIbHOTO 3HAYECHHS Ta MOBJICHHEBHUX HOPM 1 TpPaJUIliidi MOBHU
nepeKIIay.

6. ExBiBanenTHmii mepexnan. [lim eKBIBAJIEHTOM pPO3YyMIEMO TOCTIAHUMN
pPIBHO3HAYHUN BIJIMOBIIHUK COIIaJbHO MAapKOBaHIM OJWHMUIN, SKAA B
a0COJIFOTHIN OLIBIIOCTI BUMAAKIB HE 3aJICKHUTh Bl KOHTEKCTY. BiamosimHO,
TaKUil IepeKyIaj TOYHO 1 B MOBHIM Mip1 Nepe/ia€ eKCIPECUBHE 3a0apBICHHS.

7. AnanoroBuii mepexnan. Takuil BUI TEpEKIaAy 3IHCHIOETHCS 3 JOMOMOTOIO
aHajora — OJIHOTO i3 JICKUIPKOX MOJKJIMBHX CHHOHIMIB. BuOip cioBa 3 psay
CUHOHIMIB TIpH TEepeKiaZl BH3HAYAEThCA KOHTeKcToM. [Ipm mepekmami
aHaJIOTOM MOTPIOHO BMITH BHOpATH 3 JEKIJIBKOX CHHOHIMIB OJIMH, HAHOLIBIIT
NpUJATHUN y BCIX acleKTaxX, MPUYOMY HE 3aBXKJIU WOro MOXHA 3HAUTH Yy
cnoBHUKY. [lepeBaroro aHajIoroBOTO mMepekiany € Te, IO BiH J0ToMarae
30eperTy CTUJIICTUYHE 3a0apBJICHHS BUCIIOBIIIOBaHHS [5].
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KokHl — 1e CBO€pIIHMI COLIONEKT aHIJINCBKOI MOBHM, SIKMM PO3BUHYBCS B
JloH10H1 Ta OTO OKOJIMIISX, IEPEBAXKHO cepell poOITHUYOTO Kiacy. OCHOBHUM MepioJy
roro dopmyBanns npunagae Ha XVII-XVIII cronitrs. [cTOpUyHO KOKHI BBa)KaBcCs
MOBOIO poOiTHHMYoro knacy JloHaona, 1 BiIpi3HSABCS BiAg OUIbII 3arajibHOTO
OpUTAaHCHKOTO CIIEHTY CBO€I0 BHMOBOIO Ta JEKCHKOIO. [IpoTarom crTomiTh BiH
PO3BUBABCS Ta BIUIMBAB HA PI3HI BEPCTBU CYCHUIBCTBA, 1 MOr0 BapiaHTH MOCTYIIOBO
NOIIUPWIIKCS Y Pi3HUX pailoHax JlonaoHna Ta 3a ioro mexamu [4]. KokHi mocigae
BXKJIMBE MICIIe B ICTOpii aHIJIIACHKOT MOBU Ta KyJabTypu >kuteniB Jlonmona. bes
CYMHIBY, AIaJIEKT 3aJMIIUB TIMOOKHM CIIil B aHIJIIMCHKIM MOBI W TMEBHOIO MIpOIO
MPOIOBXKYE CIPHUSATH MOSB1 HOBOTO PUMOBAHOTO cieHry. OHAK pe3ylIbTaTOM Mirpartii
THX, XTO pO3MOBIsiEe KOKHiI 3 JIOHIOHA, CcTamo 3MEHIICHHS HOro BUKOPUCTaHHS.
JIoOCNiAHUKKA TIEpEeKOHaHl, 10 MOHOKYJbTYPHUUA KOKHI HE MOXE ICHYBaTU B
OaratokynerypHomy JlonoHi [7].

VY mpakTU4H1 YaCTHHI HAIIOTO AOCTIIPKEHHS MPOAaHaI130BaHO BIITBOPEHHS KOKHI
y mnepeknani ¢uieMiB [as Piui. T'ait Piui Bimomuii CcBOiMH IpOHIYHMMH Ta
raurcrepchbkuMu (imbMamu, aist ssikux BigOyBaeTbes B Ict-Enai Jlonnmona. B #ioro
¢uibMax repoi YacTo PO3MOBISIOTH 13 TApOJIMHUM  akieHToM mockney,
NOMYJIIPU3YIOUH 11l TepuTopianbHuii ciieHr JIoHmoHCchKoTo Aianekty. He3Baxkaroun
Ha CBO€ MpHUBLICHOBaHe MOXOMkeHHs, ['ali Piui mpuiiHAB Ta 0XOue BUKOPUCTOBYE Y
CBOIX (hiIbMax Ta cepiajgax CJICHI MOKHI, (paJbIIMBUI aKIIEHT KOKHI, KMl CTaB MOT0
dbipmoBUM cTrsieM. MOKHI — 11€ KOJJOPUTHUH BUJ TAPO/Iii Ha KOKHI, SIKHI aCOIIOEThCS
3 Ier-Ennom Jlonnmona. Bin xapakTepusyeTbest omyckanHsaMm Jiitepu «H» Ha modaTtky
CIIB 1 BHKOPHUCTAHHSM TOPTAHHUX CKJIAIIB. AKIIEHT TaKOX XapaKTepU3yeTbCs
BUKOPHUCTAHHSIM CJIEHTOBUX CHIB 1 (Ppa3, siki € yHikaapHuUMH s lcr-Exny Jlonaony
[6].

BukopucTanHs r1y3/1MBOTO aKIIEHTY JOTIOMOTJI0 Pidi cTBOpUTH 3B’ 130K MiXK HOTO
¢dbiTEMaMH Ta KOJOPUTHOIO CyOKynbTypoto IcT-Enmy. Taki ¢inemu [Nas Piui, sik
«Kaprtu, rpomri, nBa ctBonm» (Lock, Stock and Two Smoking Barrels), «Benukuii
kymn» (Snatch) Ta «Pok-H-ponasHuK» (Roc-n-Rolla) vacTo 300paxyroTs cTHUIII30BaHy Ta
rinep6osi3oBaHy Bepcito OpHUTAHCHKOI KPUMIHAIBHOI KYJIBTYpPH, OCOOJHMBO B
poOiTHrumX kBapTanax Jlonmony. [lepconaxki 3a3Budail po3MOBJISIOTH 3 XapaKTEPHUM
KOKH1 a00 JIOHAOHCHKUM aKIICHTOM, BUKOPUCTOBYIOYH KOJIOPUTHHUI CIICHT 1 IOTEMHI
niajgoru. Xodva AesKi TOCTITHUKA MOXKYTh CTBEPJIKYBATH, 1110 BUKOPUCTAHHS KOKHI Ta
MOKHI € (OpMOI0 KYJIBTYpHOI ampormpiailii, iHII TPaKTyIOTh LEW CTUIICTHYHHMA
PEXHUCEPCHKUI MPUIOM SIK CIOCiO 3pyHHYBaTH KJIacOBi O0ap’€pu Ta CTBOPUTHU OUIBIII
IHKITFO3MBHE CYCHLIBCTBO [8].

Ha ocHOBi mpoBeeHOro aHamizy Mu 0a4uMo, 10 KOKHI MOC1Ta€ Ba)KIMBE MICIIe
HE TUTBKH B 1CTOPil aHTIIICHKOT MOBU Ta KyJNbTypl xkuTeniB JloHmOHA, ane W 4acTto
BUKOPUCTOBYETHCSI SIK  OCOOJNMBUN CTUIICTUYHUN TIPUMOM JUIsl  BIATBOPCHHS
PEaTiCTUYHOTO KOJIOPUTY Ta MaKCHMAaIbHOTO HAOJIMIKEHHS KiHOJIaJIOTiB JIO YKUBOTO
po3MoBHOrO MoOBIeHHsA. [li wac aymioBi3yalbHOTO TEPEKIany >KaproHi3MiB Ta
CJICHTI3MIB HaW4acTillle BUKOPHCTOBYBAJIUCA Takl NEpeKajalbKi MPUAOMU Ta
crocoOu sK: OMMCOBUIN MEPEKIIal, KAIbKyBaHHS, KOMIICHCAI[ISl Ta TeHepalli3allis Mpu
YMOBI BiJICYTHOCTI BIJIIOBIIHUKIB. SIKIIO TOBOPUTH MPO MEPEKIaAalbKi CTpaTerii, TO
JUISl BIATBOPEHHSI aHTJIOMOBHUX KaproHI3MIB Ta CJEHT13MIB 3aC00aMU YKPaiHCHKOT
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MOBH YacTillleé BUKOPUCTOBYBAJIOCS OJOMAITHEHHS 3 METOI MOSICHEHHS 3MICTY
OJIMHUIIh JKAPTOHY PEIUIIIEHTaM TaKUM YHHOM, 1100 iXHE ¢parMaTU4HE Ta
KOMYHIKaTUBHE 3HAYEHHS BIATBOPIOBAJIOCS SIKHAWMOBHIIIE. BUIBIIICTH CIEHTI3MIB
MepeKIIalaloThCs 3a JOMOMOIOK aHAJOriB, TOOTO MOHSTH, AKI B MOBHOMY 00Cs31
301rat0ThCs 3 BUXIHUM MOHSTTSIM, aje MalOTh 3 HUM 3HaUYHY CEMaHTHUYHY CXOXICTb.
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IT'OP KPLJIb,
COPIA TAHYULINH

3AXITHOYKPATHCHbKUH HAIIIOHAJIbHUH YHIBEPCHUTET,
m. TEPHOIILIb

JEKCUKO-CEMAHTUYHI HEPEKJIATALIBKI
TPAHCO®OPMAIII Y BIITBOPEHHI AHI'VJIOMOBHOI'O
XYJOKHBOI'O TEKCTY

IlocranoBka mpoOsemu. Ilepexnan XynoKHBOTO TEKCTY € CKIAIHUM 1
OaratorpaHHUM TMPOIECOM, IO TOTPeOye€ HE IUIIe TIUOOKOTO 3HAHHS MOBHHUX
CTPYKTYp, a ¥ BpaxyBaHHS CTWIICTUYHHX, KYJIbTYpHHUX Ta KOHTEKCTYAIbHHUX
ocobimBocTel opuriHary. OHIEIO 3 KITIOYOBUX MPOOJIEM Y ITLOMY aCIeKTi € mepeaada
JIEKCUKO-CEMaHTUYHUX HIOAHCIB, OCKUIBKM CJIOBA Ta BUpPa3d B OJHIA MOB1 MOXYTb
MaTH Pi3HI 3HAYEHHS, KOHOTAIIIl Ta CTHIIICTUYHE 3a0apBJICHHS, 1[0 YCKIIAIHIOE IXHIN
aJIcKBaTHHUM Tniepexnan [2, c. 63].

Jlexcuko-ceMaHTUYHI TepeKiananbki TpaHchopMmalii — e HeoOXITHUM
THCTPYMEHT, SIKUW JI0TIOMarae nepexiaadyenl alanTyBaTH TEKCT BIAMOBIAHO JO HOPM
1 Tpaauliid MOBHU Mepekiaay, 30epirarouud Mnpu IbOMY 3MICTOBY, CTHUJIICTUYHY U
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€MOIIIIIHY CKJIa/JI0BY OpHIriHalny. AKTYaJbHICTh JOCIIKEHHSI TaKuX TpaHcpopMarii
0OyMOBJIEHA TUM, 1110 BOHH BiIIrparOTh KJIOUYOBY POJIb Y JOCITHEHHI €KBIBaJEHTHOCTI
MDK OPUTIHAJIOM 1 MEpeKIagoM, 3a0e3Meuyoud NPUPOAHICTh 1 BUPA3HICTh TEKCTY B
MOBI-PELIUMIIEHTI.

VY 3araapHOMY KOHTEKCTI MEpEeKJIaI03HABCTBA MUTAHHS JIEKCHKO-CEMaHTUIHUX
TpaHchopMalliii € YaCTUHOK MIMPIIOTO JOCHIKEHHSI MNpoOieM aJeKBaTHOCTI Ta
€KBIBAJEHTHOCTI Mepekiany. AHaii3 IUMX MpoleciB Ha Marepianl XyHAOKHbOi
JiTepaTypH J03BOJISIE TIUOIIE 3p03yMITH MEXaH13MU MOBHOI ajianTairii Ta 30epekeHHs
aBTOPCHKOTO CTUITIO, 110 € BAYKJIMBUM HE JIUIIIE JIJIS MIEPEKIIaaIlbKoi IPAKTHKH, a U TS
TEOPETUYHUX JOCIIJKEHb y rajiy3i JIIHTBICTUKY Ta JiiTepaTypo3HascTBa [1, c. 82; 3, c.
67].

ini Ta 3aBganHs. MeTOI0 MOCHIIKCHHS € aHalll3 JISKCUKO-CEMaHTUYHUX
NepeKIaabkuX TpaHchopmarliii, 3acTOCOBaHMX Yy BIATBOPEHHI aHTJIOMOBHOTO
XYJO)KHBOT'O TEKCTY YKPaiHCHKOIO MOBOKO, a TaKOX BHM3HAYCHHS IXHBOI POJIi Yy
3a0€e3IeueHH] €KBIBaJICHTHOCTI Ta aJIeKBATHOCTI MEPEKIIay.

OcCHOBHI 3aBlIaHHS JOCTIIHKCHHS TOJISITAIOTh Y JIOCTIIKEHHI OCHOBHUX THIIIB
JIEKCUKO-CEMaHTUYHUX TpaHc(opMalliif; aHami3i BUKOPUCTaHUX TpaHchopmaiii y
NIEPEKIIaJli aHTJIOMOBHOTO XYJI0)KHBOI'O TBOPY; BU3HAYCHHI BIUIMBY IEpeKIagallbKIX
TpaHchopMalliii Ha 30€pEeKEHHS CMHUCIOBOI, CTHJIICTUYHOT Ta €MOIIMHOT CKJIaJ0BO1
TEKCTY.

Meronn. Y  mporeci  JOCHIDKEHHS  BUKOPUCTOBYBAJIUCA:  METOJ
KOHTEKCTYaJIbHOTO aHai3y, METOJI MOPIBHSJIBLHOTO aHaji3y, MeToA Kiacudikaiii Ta
cUCTeMaTH3allii Ta METOJ CTHIICTUYHOTO aHaiizy. CyKymHICTh IIMX METOIIB
JI03BOJIMJIAa TIPOBECTH BceOIUHE MOCHIIKEHHS IMepeKiaianbkuX TpaHcopmariii Ta
OL[IHUTH iXHIA BIUIMB HA BIATBOPEHHS XYyIOXXHHOTO TEKCTY B I1HIIOMOBHOMY
CEPEIOBHIIII.

PesyabraTu.  JlekcMKo-ceMaHTHMYHI  Tepekiajganbki  TpaHcopMmamii €
HEBII'€MHOI0 YAaCTHHOIO TIPOIECY aaamnTailli XyJ0XKHBOTO TEKCTy. Y TMepeKiami
HEMOXJIMBO YHUKHYTH 3MIHM 3HAUCHHs CJIIB 1 BUpPa3iB, I1HIII MOBHM MalTh BJIACHI
JIEKCUYHI, CTHJIICTHYHI Ta KYJIBTYpHI OCOOJMBOCTI. Y MeEXaxX IOCIKEHHS OyIio
BUOKPEMJICHO HAWIMOIIUPEHINIl TUMH JIGKCUKO-CEMAaHTUYHUX TpaHCchopMaIii,
MPOaHai30BaHO iXHI (PYHKIIIT Ta 0COOIMBOCTI 3aCTOCYBAaHHS HA MPUKIIAJI IEPEKIaIiB
AHTJIOMOBHHX XYyJIOKHIX TBOPIB YKPaiHCHKOIO MOBOIO.

Opniero 3 HaWMOMMpEHIMUX TpaHchopMaliii € KOHKpeTH3allis, sKa
BUKOPUCTOBYETHCS, KOJM B YKPATHCHKIM MOBI MOTPIOHO HamaTh OUIBII JETalbHE
3HAUeHHs, HDK y BuUXigHOMY TekcTi. Hampukiman, y pomani Epnecra Xewminryes
«Crapwii i mope» (The Old Man and the Sea) B opurinanpbHOMY peueHHi «He saw a
bird in the sky» cmoBo bird y mepekmani Moxe OyTH KOHKPETHU30BaHE SK «UauKa»,
OCKLTHKH B KOHTEKCTI TBOPY, IIIO OMKCYE MOPCHKE CEPEIOBHINE, HAETHCS MPO IMTaxa,
TUTIOBUM TIPEJICTABHUKOM SIKOTO € came yaika. Taka KOHKpeTu3aIlis TOYHIIIe nepenae
peauii, 30epiraroun atMocepy MOPCHKOTO MEi3a)Ky Ta MPUPOJHUX YMOB, B SIKUX
BinOyBaeThes Ais [5, c. 16].

[IpoTunexHuM SBHIEM € TeHepalizallis, KOJHM Iepekiagad crupoirye abdo
y3aranbHiOo€e 3HaueHHsa. Hampukinan, y TBopi ®pencica Ckorra Dimppkepana
«Bemukuii ['erc6i» (The Great Gatsby) ¢pasa «She wore a French dress» moxe Oytu
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nepeiaHa yKpaiHChKOIO SIK «Bona 6yna y euulyKaHiil CykHi», OCKUTBKH JeTaai3allis mpo
(paHIly3bKe MOXOKEHHS CYKHI HE € BaKJIMBOIO JIJIS 3araJIbHOTO 3MicTy [4, ¢. 52].

[HI1100 BaXKJIMBOIO TpaHCPOpPMAITIEID € MOAYIIALIS, siKa Tepeadadae 3MiHY TOUKH
30py a0 JOriyHOro miAXoAy A0 BHUcIOBY. Y pomani Epnecra Xewminryes
«[IpomraBaii, 30poe» (A Farewell to Arms) peuenns «The night was warm and
friendly» B ykpaiHCchkOMY Tiepekiiajii MOXKe 3BYy4YaTH SIK «Hiu 6yna 3amuuiHor», 10
nepenae arMocdepy Temiaa Ta KoMm(GopTy, HaBITh SKIIO JOCIIBHUNA NEPEKIaa CIOBa
friendly e BukopucToBy€eThCs [6, €. 95].

CmuciioBuil po3BUTOK Nepeadayae 3aMiHy cioBa ado (pa3u IHIUMHU JEKCUIYHUMU
3acobamu, SKi MepefaroTh Ty K 171€10, ajle IHIIMMHU ciioBaMu. Hampuknazn, y KHHU31
Jloxoan Poyninr «[appi Tlottep 1 dinocodenkuii kaminb» (Harry Potter and the
Sorcerer's Stone) peuenns «He had a broomstick» y nepexiani MmoxHa agantyBartu siK
«Bin mae mimny 0na nonbomigy, mo0 MOSICHUTUA CHEIU(IKYy YapiBHOTO CBITY, IO €
BaXUIMBUM I pO3yMiHHSA yuTaua [8, c. 104].

AHTOHIMIYHUH TIEPEKITa]] BAKOPUCTOBYETHCS, KOJH JJIsI 30€pEKCHHS CTHITICTUKU
Yl pUTMY MEpeKIay MOLUIbHIIIE 3aMIHUTH CIOBO HOTO aHTOHIMOM 13 BIIMOBIIHOIO
3MIHOIO KOHCTpYKIIi peueHHs. Hampuknan, y pomani [[xopmka Opsemia «1984»
(Nineteen Eighty-Four) peuenns «He was never late for anything» moxxe Oytm
nepefaaHo K «Bin 3aeicou npuxoous euacHoy», MO 30epirac OCHOBHUHU 3MICT, ajie
3MiHIO€E crocib ioro BupaxkeHHs [7, c. 137].

TakuM 4MHOM, JIEKCUKO-CEMaHTUYH1 TpaHChopMallii BAKOHYIOTh BaXXJIUBY POJb Y
3a0e3Me4eHHl MPUPOJHOCTI Ta BHUPA3HOCTI MEPEKIaJeHOTO TeKcTy. Bonwu
J0TIOMaraioTh  aJanTyBaTH MOBHHMH MaTepiall BIANOBITHO JO OCOOJUBOCTEM
YKpaiHChKOI MOBHM Ta KYyJIbTYpH, 30€piraroyv HpH I[bOMY CTUJIIb 1 3aqyM aBTOpa
OpHUTTHAJIBHOTO TBODY.

BucHoBku. Y mporeci JDOCHIIKEHHS JEKCUKO-CEMaHTUYHUX MepeKIagalbKuX
TpaHnchopmMaliii O6yno 3’scoBaHO, MO IIi TpaHchopMallii € HEOOXITHUM €JIIEMEHTOM
NEepeKIany, OCKIIbKA BOHH JI03BOJISIIOTH aJalTyBaTH OPUTIHAIBHUN TEKCT 10 MOBHUX
1 KyJIbTYpHUX peaTiii IUIbOBOI MOBH, 30€pirafous MOro CMHCIIOBY, CTHJIICTUYHY Ta
EMOIIIHY CKJIaJIOBY.

OCHOBHI THUIU JIEKCUKO-CEMAaHTUYHUX TpaHchopmalliid, A0 SAKUX HaJIeKaTh
KOHKpEeTH3aIlisl, TeHepai3allisi, MOIYJIlig Ta aHTOHIMIYHUN TIepeKyIaa, MaroTh Pi3Hi
dbyHKINT B mepekiaganbkoMy Iporeci. BoHU M03BONSAIOTE TOYHIIIE BigoOpa3uTh
peatii, CTHJIb 1 eMOIIMHUN KOJIOPUT OPUTIHATY, 110 OCOOIMBO BXKIMBO B XYA0KHBOMY
nepeKIaii.

AHai3 BUKOPUCTaHHS X TpaHc(opmalliid Ha MPUKIIAJi aHTTIOMOBHHX XYA0KHIX
TBOpiB, Takux sk TBopu [[xein Octin, Epuecra Xewminryes, J[xopmka Opsenia,
MPOJAEMOHCTPYBaB, L0 3aJI€KHO BiJl KOHTEKCTY MOXHA BAATHUCA 10 PI3HUX METOIB
3QJIE)KHO BiJT KOHTEGKCTY, IO JIO3BOJISIE JTOCSATTH HAHOUTBIN aJICKBATHOT'O BiATBOPCHHS
3micTy. Kpim TOro, 3acTocyBaHHs JEKCUKO-CEMaHTUYHUX TpaHchopMalliid gae 3MOTy
30eperTu aBTOPCHKHUI CTWJIb, €MOINIMHUI HACTpiid 1 atMochepy OpHUTiHAITY, IO €
BaXJIMBUM aCIIEKTOM XY/I0)KHBOTO TIEPEKIIaTy.
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AHHA ITAHBKOBA

YEPKACBKHNH JEP)KABHUM TEXHOJIOTTYHUI YHIBEPCUTET

OCOBJIMBOCTI ITIEPEKJVIAAY
KYJbTYPHO MAPKOBAHOI JIEKCUKHU

KoxxHa KynpTypa € VyHIKQJIBHOK Ta HEMOBTOPHOIO 1, Oe3mepedHo, Iie
BioOpakaeThcsi y MOBI. [lopsia 13 3aradbHONPUUHATUMU JTIOJCHKUMH ITIHHOCTSIMH,
ICHYIOTh 1 TaKi, III0 € BJIACTHBI JIMIIIC TIEBHIN OKpeMill KyJIbTypi, 1 AKi HE MpUTaMaHHI
KyJIbTypaM 1HIITUX HAPOJIiB.

KynpTypHO MapkoBaHa JEeKCHMKa — II€ CJIOBa Ta BHUpPa3M, sKi BigoOpa)karoTh
O0COOJNIMBOCTI KYJBTYpH TIEBHOTO Hapody. A mpobiemMa mepenadi KyJIbTYpPHO
MapKOBaHO1 JICKCHKM B TPOIECI MEPeKIaay € OJHUM 3 BaXKIMBHUX EJIECMEHTIB
MDKKYJIBTYPHOT Ta MIDKMOBHOT KOMYHIKAIIii.

B. Kymim 1 O. TI'apax po3pi3HAIOTH Taki TPYAHOIIl mepenadi KyJabTypHO-
MapKOBaHO1 JEKCUKH: 1) BIICYTHICTb B MOBI MEPEKIaJy MOBHOTO ab0 YacCTKOBOTO
eKBIBaJICHTA; 2) HEOOXITHICTh, ITOPS 3 MPEAMETHUM 3HAYECHHSIM JICKCUYHOI OJIMHHMIII,
nepenary i il KoJopurT, ii JOJAaTKOBI BIATIHKY Ta cnierudivHe 3a0apBieHHs [3, 65].

AHaJI3yI04Yd MOTJISIM HAYKOBIIIB, MOJKHA IMMOOAYUTH, IO CyYacHI MOBO3HABIII Ta
JHTBICTH TO-PI3HOMY BH3HAYAIOTh Ta KJIACH(PIKYIOTH JEKCHKY, sIka MICTUTh B COOI1
HAI[IOHATBHO-KYJIbTYPHUN KOMITOHEHT. be3nmepeunum € Toil (akT, MO KyIbTYPHO
MapKoBaHa JIEKCUKa, 3aKpiuieHa 3a Crelu(pIYHUMH €JIeMEHTaMH MEeBHO1 KYJIbTYPHU Ta
€ OJNM3bKOIO N0 MOHSTTA «MOBHa peanis» B TPaAULIMHIA JIHTBICTHIL. YKpaiHChbKa
nocmigauist P. TI. 3opiBuak MNpoONoOHYe pPO3PIZHATU pealii-OJAHOYJIEHU, peaii-
noJiiwieHu Ta peanii-gpazeonorizmu [2, c. 78]. Ha nymky ®. C. banieBuua, «poHona
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JIEKCHKa — 1€ JIEKCHKA, 110 Hece 1H(POPMAaIlil0 HAI[IOHAJIBHO-KYJIBTYPHOT'O XapakTepy 1
noTpedye JIIHTBOKPAiHO3HABYOTO KOMEHTAps, OCKUIBKH IMOHATTS, IO BUPAKAETHCS
CJIOBaMH 1HO3EMHOI MOBH, SIKa BUBYAETHCS, BIACYTHI B PiJIHIM MOB1 200 iX 3HaYEHHS B
JBOX MOBax HE CIBIAAar0Th» [1, 99].

O. KO. Tymnums BBaxkae, 10 HAIIOHAJLHO MapKOBaHa JIEKCHKAa — II€
Oe3eKBIBaJICHTHA JIEKCHMKA, YaCTKOBO Oe€3eKBIBaJeHTHI oAuHULI ((hOHOBA JEKCHKA,
KOHOTATHBHI CJIOBA), €K30THU3MH, BapBapu3Mu. J(OCHIIHMK pO3pI3HIE TPU TPYNH
0e3eKBIBaJICHTHOI JIEKCHMKU: a) BJacHlI Ha3BU (iMeHa, reorpadiuyHi Ha3BU, Ha3BU
yCTaHOB, OpraHizalliif, ra3zet ToI0); 0) cioBa-peayiii — CJIOBHUKOBI OJMHMII, IO
MO3HAYAIOTh TMPEAMETH, TOHATTS Ta CHTyallii, fKi HE ICHYIOTh Yy TPaKTHUII
IHIIOMOBHOTO COITIAJILHOTO KOJEKTHUBY; CJIOBa, IO MO3HAYAIOTh PIi3HOTO pOIY
npeaIMeTd MoOyTy, MarepianbHOI 1 JYXOBHOI KYJIBTYPH, SIKi € BIACTHBUMH JIMIIC
NEBHOMY HapOJIOB1; B) CIOBAa-CUMBOJIMH [5, 252].

I1. Heromapk 3ampoIioHyBaB HACTYNMHY KiacH(ikallito KyJbTYpPHO-MapKOBaHOI
JICKCUKHU:

1. Exomnoris: guiopa, payHa, piBHUHH, TaropOu, BITpH;

2. [Ipenmetu MaTepiaibHOI KyIbTYpH (apTedaKTh):

—DKa

— OJIAT

— )KUTIIO 1 MiCTa

— TPAHCIIOPT;

3. ComianpHa KyasTypa (podoTa Ta J03BLLI);

4. OpraHnizaiiii, 3Bu4ai, TsUIbHICTh, MPOIETYPH, KOHIICTIIIII:

— TIOJIITUYHO-aIMIHICTPaTUBHI1

— peiriiHi

— MHUCTEIBKI;

5. Xecrtu Ta 3Buuku[4, 95-96].

Kiacudikartiis KyJbTypHO-MapKOBaHUX OAUHUIIG € JIOBOJII CKJIQTHUM IPOIECOM,
III0 Ma€ BPaXOBYBAaTH HE JIUIIIE MOBHI, a W KyJIbTYpHI 0COOIMBOCTI. BakIMBO Takoxk
PO3YyMITH, 1110 KO’KHA TaKa KiIacuQikailis € BITHOCHOIO 1 MOKE 3MIHIOBATHCS 3aJIC)KHO
BiJI KOHTEKCTY Ta MiIX01y JOCIITHHUKA.

VY cydacHiii Teopii Ta MpaKTHUIll MEPEKIaay YaCTO BUAUIITH Taki criocoOu mepeaadi
KyJIbTYpPHO MapKOBAaHOI IEKCUKHU:

1) TpaHCKPHIIIIIS 1 TPAHCITITEPAITis

Kob6zap — Kobzar

T'onax — Hopak

2) KaJbKyBaHHS

Bepxoena Paoa — Oberster Rat

Kozayvra paoa — Kosakenrat

3) onmuCcoBU MepeKIIa

Buwuesanxa — traditionell bestickte ukrainische Bluse oder Hemd

4) nabmxeHui (TIepeksiaa 3a J0MOMOTO0 aHAJIOTy ),

I'emvman — Militarfuhrer / Ataman

Konaoxka — Weihnachtslied

5) xoMOiHOBaHWH MiIXi]T (KOJIM MMOETHYIOTHCS JICKUTbKA CIIOCO0IB MepeKiay),
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Tonax — Hopak, ein traditioneller ukrainischer Tanz

THansnuys — Palianyzja, eine Art ukrainisches Weil3brot

6) HoTaIllis (KOMEHTap Mepekiianaya).

Tarioamaxu — Hajdamaken (ukrainische Aufstdandische des 18. Jahrhunderts, die
gegen die polnische Herrschaft kAmpften)

Pywnux — Ruschnyk (traditionelles besticktes Handtuch, das in ukrainischen
Ritualen verwendet wird)

OTxe, po3yMiHHS KyJIbTYpHOI MAapKOBAHOCTI € HAABAXIMUBUM (PAKTOPOM IS
TOYHOCTI MepeKaay, 30€peKeHHs CEHCY, 3aKJIaJICHOTO B MEBHY JIEKCUYHY OJUHUIIIO,
Ta Tiepenadi KyJIbTYpHHX OCOONMBOCTEH TekcTy opuriHany. HempaBunbHO 0OpanHmii
CToci0 MepeKiIaay MOXKe NMPU3BECTH O BTPATH 3HAUYIIMX KyJIbTypHUX AeTaleil Ta
CIIOTBOpPEHHSI CceHCy. | Bce II¢ HEraTUBHO BIUIMHE Ha €()EKTUBHICTH MIDKMOBHOI
KomyHikarii. ToMy repekiaaad, sk IOCePETHUK MK IBOMA PI3HUMU KYJIbTYPaMH, Ma€e
OyTH He IWIIe 3HAaBIEM MOB, aje ¥ KyJIbTYpHHUM MOCEPEAHHKOM, SKUW 37aTeH
pO3MI3HATH Ta MPABWIBHO MEePeIaTh KyJIbTYPHO-MapKOBaHI €JICMEHTH.
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AJITHA CHIT'YP

Haykoeuii kepienuk:
JIIOAMUWUJIA 3ATOPOIHA

TEPHOILJIbCHKUI HAIIIOHAJIbHUM NMEJATOTI'TYHAN YHIBEPCUTET
IMEHI BOJIOJJUMHUPA 'HATIOKA

CTPATEI'II IEPEKJIALY
AHI'VTOMOBHOI'O OPUINYHOI'O JUCKYPCY

[lepeknan 1OpUAUYHUX TEKCTIB € CKIaAHUM Ta 0araTOpIBHEBHM IPOLECOM, IO
noTpedye He JIHIIe JOCKOHAJIOT0 BOJIOIHHI 000Ma MOBaMH, a i TITMOOKOTO PO3YMIHHS
MPaBOBHUX  CHUCTEM, KOHIEMIIA 1 TepmiHojiorii. IOpumuunuit  AUCKypC
XapaKTepU3y€eThCS BUCOKMM PIBHEM CTaHAapTH3allii, GopmarizaMmy Ta BUKOPUCTAHHSIM
cnenupiyHUX MOBHHMX KOHCTPYKIIiH, SIKI MOXYTh CYTTEBO BIAPI3HATHCS y PI3HHX
npaBoBuX Tpaauiisx. Came TOMy Nepekajad MOBUHEH HE JIMIIE 3HANTH TOYHI
JIEKCUYH]1 BIITIOBIAHUKH, a 1 32a0€3MEeUNTH aJIeKBATHICTh NMEPEKIIAAy 3 MO3UIIi IPABOBO1
KOpPEKTHOCTI [5, ¢. 114].
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Meta poO3BIIKM MOJSATa€e y OOCHIIKEHHI CTpaTerid mnepekiaay aHTTIAChKUX
IOPUIUYIHIX JOKYMEHTIB YKPaiHCHKOIO MOBOIO.

BukopucrtanHns Ti€l uM 1HIIOL cTpaTerii 3al1eXuTh Bl KOHTeKCTY. Hanpukinan, y
MepeKIiajii yroJi, KOHTPaKTiB Ta 3aKOHOJaBUMX aKTiB (hopMasbHa €KBIBAJICHTHICTD €
000B’SI3KOBOI0, OCKUIbKM HAaBITh HalMEHILIE 3MIIIEHHS 3MICTY MO€ IPU3BECTU J10
IOPUINIHIX TOMIIOK. Y cepi OpUIUIHOTO TIePeKIIay HauacTille 3aCTOCOBYIOTh
IBI OCHOBHI cTpaterii: ¢opmansHy ekBiBanentHicTs (formal equivalence) ta
JMHaMI4Hy ekBiBajieHTHICTH (dynamic equivalence) [3, c¢. 61]. ®dopmanbHa
€KBIBAJICHTHICTh TMependavyae 30epeKeHHS CTPYKTYPH BHUXIIHOTO TEKCTY, IO
0COOJIMBO BaXKJIMBO JIJII HOPMATHBHO-TIPABOBUX aKTiB, KOHTPAKTIB Ta CYIOBHX
pitrens. Hanmpukiazn, y nepexiazi JOroBopiB 4aCTO BUKOPHUCTOBYEThHCS KaJIbKyBaHHS:

“The parties shall indemnify and hold harmless..” — “Crtoponun

3000B’s3YI0ThCS BIIIKOYyBaTH 30UTKH Ta YOE3MEYMTH BijJ BiamoBigaibHOCTI...” [1,
c. 43].

HaroMmicte nuHamMiuyHa €KBIBaJICHTHICTH CHpPSIMOBAHA Ha aJalTailil0 TEKCTYy
BIJIMTOB1JTHO /IO HOPM 1 TpaJuIlii 1iib0B01 MOBU. Hanpukman:

“To plead guilty” — “Busnatu cBoro BUHY (3aMICTh JOCIIBHOTO “3asSBUTH PO
BUHYBATICT ) [4, c. 54].

OpHniero 3 HAMOUTBIIUX TPOOJIEM € BICYTHICTh TOYHUX €KBIBAJICHTIB Yy IUIHOBIH
MoBi. Hampukiaza, Tepmin “common law” He Mae mpsMOro aHajora B YKpaiHCHKii
IPaBOBil CUCTEMI, OCKIIBKH BOHA Ga3yeThCs Ha POMAHO-TEpPMAHCHKOMY TpaBi. Moro
MO’KHA MIEPEKIIACTH SIK ‘3arajbHe IPaBo”, MPOTE AOJATKOBI MOSCHEHHS € HEOOXITHUMU
[5, c. 185].

[H1I1010 TIPOGIIEMOTO € GaraTo3HaYHICTh IOPUANMYHUX TepMiHiB. Hanpukian, cioBo
“consideration” y 3araabHOMY KOHTEKCTI O3Ha4a€ “po3risia’”’, OJHAK Y IMPaBoBii cdepi
BOHO B)KHMBA€TbCS Y 3HAUYEHHI ‘“‘3yCTpiuyHE 3aJ0BOJICHHS (KIIOYOBHH €JIEMEHT
noroBopy): “The contract is not valid without consideration.” — “/lorosip He €
JiicHuM 0€3 3yCTpIdyHOTO 3a0BOJIeHHs [2, ¢. 194].

TpynHomii TakoX BHHHMKaKOTh dYepe3 (QaipmMBUX Jpy3iB  Mepekiiaaada
(translator’s false friends), IKi MOXYTb COPHYUHSATH TOMUJIKH:

“Conviction” — He “KOHBIKIIiS”, a “3BHHYyBauyBaJIbHUH BUPOK™ [3, c. 62];

“Provision” — He “nipoBi3ig”, a “ToJ0XKeHHS (IOTOBOpPY, 3akoHy)” [1, c. 45];

“Assault” — me numre “Hamazn”’, a W “morpo3a 3acTocyBaHHS HacwibcTBa” [4, C.
60].

KOpuangHi TEKCTH aHTT1HCHKOI0 MOBOIO YaCTO MICTSTh MACUBHI KOHCTPYKIIii, sKi
pOOTATH X OLIBIT (hOPMATHHUMH:

“The contract may be terminated by either party.” — “JloroBip mMoxe OyTn
po3ipBaHuii Oyab-AKO¥0 31 cTOpiH” [2, ¢. 201].

KpiMm TOro, XapakTepHHMMH € IOBTi CKJIAQAHOMIAPSAHI PEUYCHHS, IO MOXYTh
noTpedyBaTu Tpanchopmartii mpu nepexiami, HampuKIai:

“In the event that any provision of this Agreement is found to be unenforceable by
a court of competent jurisdiction, the remaining provisions shall remain in full force
and effect.” — “SIxmo Oyab-siKe MONOKEHHS 11bOT0 J[oroBOopy Oy/e BH3HAHE CYJIOM
HEJIMCHUM, YC1 1HIII TOJIOKEHHS 3aJTUIIaTUMYThCsa YnHHUMEU [5, ¢. 117].
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Oco6n1By yBary HeOOX1AHO MPUILIATA MOJATBHUM JI€CIOBAM, SIK1 B IOPUIMUHHUX
TEKCTax MaroTh crenudiuni 3HaueHns. Hanpuxman, Shall o3nauae 00oB’s30k, a He
MaroyTHil gac: “The lessee shall pay the rent by the 5th of each month.” — “Opennap
3000B’sA3y€ThCs CIIAYyBaTU OPEHAHY IUIaTy A0 5-To 4Mciia KOHOro Mmicsus” [3, c.
64]. May BHKOPHCTOBYETBCS JJIsi IMO3HAYEHHS MOXIMBOCTI abo go03Boay: “The
company may terminate the contract if the obligations are not fulfilled.” — “Komnanis
Mae IpaBo PO3IpBaTH JAOTOBIP Y pa3l HEBUKOHAHHS 3000B’A3aHb” [1, c. 46].

OkpiM JABOX OCHOBHHUX CTpaTeriii, y IOpUIHUYHOMY MEpeKiIaal TaKOoX
BUKOPHUCTOBYIOThCSI KOMOIHOBaH1 MiJAXOAH, SIKI mepeadadaroTh ajarnTaiiiio MeBHUX
TEPMIHIB NUIIXOM TOsCHIOBaJIbHOTO Tmepeknany (explicitation). Ile ocobmuBo
aKTyaJIbHO y BHITQJKaX, KOJIM MPABOBA KOHIICMIIS BUXiJIHOI MOBH HE Ma€ MPSIMOTO
eKBiBaJIeHTa B MOBI mepeknaay. Hanpukian, y nepekiazi aMepruKaHChKUX MPaBOBUX
JIOKYMEHTIB TepMiH “plea bargain” wacto nepemaerbcs sk “mporeaypa yroad Mix
IPOKYPOPOM 1 MIJJO3PIOBAHUM” 3aMICTh JOCIIBHOTO “yrojia mpo BU3HAHHSA BUHU [2, C.
209].

JloJ1laTKOBY CKJIQIHICTh CTBOPIOIOTH CHeU(iuH] IOPUANYHI TEPMIHH, SIKI MAIOTh
PI3H1 3HAYCHHS 3aJIE)KHO BiJ KOHTeKCTY. Hanpukian, Tepmin “trust” y 6putancbkomy
npaBl MOXKE€ O3HAa4yaTH SIK “JOBIpUy BIACHICTH , Tak 1 “TpactoBuit ¢oHA”, a B
kopriopatuBHOMYy mpaBi CIIIA BiH IHKOJU BHUKOPUCTOBYETHCS SIK CHHOHIM JO
“monomnomi” [1, c. 47].

Oxpemy yBary ciia npuainatu opuguaaaM Gopmymspam (legal formulas), ski
4acTo € CTaHJAapTU30BAHUMU BHpa3aMH y MPaBOBHUX JOKyMeHTax. Hampukiaza, Bupas
“null and void” 3a3Buuaii mepekaagaeTbCsa K “HIKUEMHHN ab0 “Takui, 110 HE Ma€
IOpUuInYHOi cunu’” [4, c. 63].

Omxe, mepexiial IPUIUYHUX TEKCTIB € CKIAJHUM IPOIECOM, IO MOTpedye He
JUIIe 3HaHHS MOB, a ¥ PO3yMIHHS IPaBOBHX cHCTeM. BuOip cTpaterii mepekiany
3QJICKUTH BJl TUIY TEKCTY: JJII HOPMATUBHO-TIPABOBUX aKTIB MepeBakae opmaabHa
€KBIBAJICHTHICTh, a JUIA aHAJITUYHUX JOKYMEHTIB — JuHaMmiuHa. OCHOBHI TPYIHOITI
IOB’s13aHI 13 TEPMIHOJIOTIEID, TPAaMaTUYHUMU OCOOJIMBOCTSIMH Ta CTHIICTUYHUMH
HOpMaMHU IOPUTUIHUX TEKCTIB.
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CBITJIAHA XOMA

HaykoBuii KepiBHUK:
JIIOAMUJIA 3ATOPOIHSA

TEPHOILJIbCHKUI HAIIIOHAJIBHUM NNEJATOTI'TYHUM YHIBEPCUTET
IMEHI BOJIOAUMHUPA 'HATIOKA

OCOBJINBOCTI BIATBOPEHHSI ®PA3ZEOJIOI'I3MIB HA
HO3HAYEHHSA EMOLINMHOI'O CTAHY JIIOJIWUHU B AHI'JIO-
YKPATHCBKOMY MEPEKJIAJI

®dpa3zeos10riuyH1 OJUHHUII K OJUH 13 HAWSICKPABIIIMX €JIEMEHTIB MOBHOI CUCTEMH,
BIIIPalOTh KJIIOYOBY pOJIb Yy Tepelrayl eMOIifHOro crtaHy moauHd. Emorii sik
NCUXIYHI CTaHH, 10 (OPMYIOTHCS B MPOIEC] KUTTEAISIIBHOCTI 1HAMB1IA, BU3HAYAIOTh
piBeHb 1H(POpPMaIIMHO-EHEPreTUYHOr0 OOMIHY Ta BIUIMBAIOTh Ha CIPSMOBAHICTh
noBeiiHku. [IpoGnema knmacudikarmii emMoIiid 3aJUIIAETHCS MPEIMETOM HAYKOBHX
JUCKYC1H IPOTATOM CTONITH [2, ¢. 103].

Emortist po3rasgaeTbes K MCUXOJIOTTYHHA (PEHOMEH, 110 MOTHBYE, OpraHi30BYe€
Ta CIPSMOBYE CHPHHHATTS, MUCJCHHS Ta il JIOAMHU. BoHA BUKOHYE PETyJIATHBHY
dbyHKIII0, (QUIBTPYIOUM Ta CTPYKTYypyrOuH iHGOpMaIlio, SKYy OTPUMYE I1HIWBIJ.
®dpa3zeonorismMu, SK MOBHI OJWHUIN, MICTATh y €001 CHUMBOJIM Ta CTEPEOTHIIH
CBIJIOMOCTI, IO BiJOOpaXarOTh JIHTBOKYJIBTYPOJIOTIUHUM Kojx Hamii. BoHwu
IHTErPYIOTh ICTOPUYHUM JTOCBIJI, PEIIIriiiH1 YSABJICHHS, HAPOIHY MYJIPICTh Ta MOpPaJIbHI
I{IHHOCTI, 1[0 CTAHOBJISATh OCHOBY HaIllOHAJIBHOT KYJIBTYPH.

®dpa3eosorisMu € BaXKJIUBUM €JIEMEHTOM HaIllOHAJTBHO-KYJIBTYPHOI CrerudiKu
MOBH, OCKUTBKM BOHH BIJJOOPaXAIOTh YHIKaJbHICTH MOBHOT'O CBIiTOTJIsIMy. BoHH
MOXXYTh OyTH Kiacu(ikoBaH1 3a TUIIOM €MOIIIH, K1 BUPaKalOTh: MIO3UTUBHI (PalicTh,
32JI0BOJICHHS, 3/IMBYBaHHS) Ta HETAaTWBHI (TPUBOTa, CTpax, THIB, OaMTYyXKICTb).

Hanpuknan:
— dpaszeosoriamu, 0 BUPaKAIOTh paaicTh: Jump for joy — «crtpubatu Bix
pamocTi»;
— dpaseonoriamMu, MmO mnepenaroTh cmyTtok: Heart is breaking — «ryma
PO3PHUBAETHCAN;

— dpazeosorizmu, Mo BHpaxaroTh crpax: Push the panic button — «BTpavatn
caMmoBiagaHHs» [1];

— Mdpazeosiorizmu, 1o nepeaarTsh 3auByBaHHsA: A bolt from the blue — «rpim

cepell sCHOTO Hebay;

— paszeonoriaMu, 1O BHpaXarTh 3akoxaHicth: Be head over heels —

«3aKoXaTHCs 1Mo Byxa» [5].

[Tutanus BepOamizamii eMOIlid 3aBXAW MPUBEPTAIO yBary IICUXOJIOTIB Ta
JIIHTBICTIB, OCKIIBKH €MOIIll € HEeBII €MHOI YaCTHHOIO JIOJICBKOTO JIOCBIAY Ta
KoMyHikanii. EMouii He nuine BIUIMBAaIOTh HA MOBEAIHKY, ajie i (OPMYIOTh MOBHY
KapTuHy cBiTy. EMoOIIii € HEOOXITHUMHU JJI1 BH)KMBAHHS Ta COIIAJIbHOT ajariTarlii,
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OCKUIbKA BOHM JO3BOJIAIOTH JIIOJMHI pearyBaTH Ha 30BHIIIHI MOJPA3HUKU Ta
B3a€EMOJIISITU 3 OTOUYEHHSM.

VY aHrnifchbkii MOBI ICHY€ BEJIMKa KUIBKICTH (hpa3eosori3aMiB, IO BUPAKAIOTh
MO3UTHUBHI €MOIlii, TaKl K ACTA, PaIiCTh, JJIOOOB, Ha/ls Ta 3aJ0BOJICHHS. 30KpeMa,
dbpazeonorismu, 1O MEpeNaloTh 3aJ0BOJICHHS, YacTO IMOB’A3aHl 3 MPUPOJIHUMU
(eHoMeHamMu, TaKMMH $IK SBHILA HPUPOAH, TBAPUHHU, POCIUHU Ta 1HII €JIEMEHTH
MIPUPOAHOTO cepeaoBuina. Hampukan:

1) Sitting at the top of a cloud — «iepeOyBatu Ha BepIuHiI XMapu»;

2) On Cloud Nine — «0yTu Ha cCbOMOMY HEO1»;

3) Float on a cloud — «nopunaTtu y xmapu»;

4) Jump over the moon — «cTpuOaTH Bif MACTSI;

5) Be full of the joys of spring — «0yTH cCrIOBHEHUM pasOCTi;

6) On the top of the world — «0yTu Ha BepiuHi CBiTY»;

7) Flying high — «1etitu Bucokoy;

8) Go through the roof — «0yTu B excrasiy;

9) Ride high — «0yTu Ha xBHITI yCmixy»;

10) Walk on air — «xoautu o HOBITPIO»;

11) Be as high as a kite — «0yTu B etihopii»;

12) (To be) in high spirits — «0yTu B rapHomMy HacTpoi» [4, c. 10].

Amnani3 ux gpas3eosiori3mMiB J03BOJISE 3POOUTH BUCHOBOK, 1110 3a/0BOJICHHS YaCTO
ACOIIIOETHCS 3 MITHATTSAM y BUCOTY, 1110 MOXKE CHMBOJII3YBaTH MparHeHHs /10 i/1easiB
ab0 myxoBHOro migHeceHHs. lle mimkpeciaroe 3B’S30K MK €MOIIMHUM CTaHOM Ta
KyJIbTYPHUMU YSIBICHHSIMU MIPO LIACTS.

[lepexnan dpazeonorizMiB yKpaiHCHKOIO MOBOIO NOTpeOye BpaxyBaHHS iXHBOI
crieniuiku Ta KyJIbTypHOT'O KOHTEKCTY. HayKoBIll BUIUIAIOTH JIBA OCHOBHI ITIIXOH J10
nepekiany (Gpa3eosIOTIYHUX OJUHMIL: (Ppa3eosoriyHuii Ta Hedpa3eooTiYHUH.
dpa3zeonoriyHrM MiaXig nepeadayac BAKOPUCTAHHS €KBIBAJICHTIB a00 aHAIOTIB y MOB1
nepekiany. Hedpaseonoriunuii miaxia BKItOYae KaabKyBaHHS, OMIMCOBUH MepeKIaa Ta
KOHTEKCTyaJIbHY 3aMiny [3, c. 47].

®dpa3eooriyHrui MepeKiajl BBAKAEThCS ONTUMAILHUM, OCKIJIBKH BiH JIO3BOJISE
30epertu 00pa3HiCTh Ta EKCIPECUBHICTh BUXITHOTO BUpa3y. KanbkyBaHHS MOke OyTu
e(eKTHUBHUM, SIKIIIO MEPEKIAACHUA (PPa3eoIoTi3M JIETKO 1HTETPYETHCA B YKPATHCHKY
MOBY Ta HE CIIPUMMAEThCA SIK MWTYy4YHU. ONMUCOBHI MEepeKIial BUKOPUCTOBYETHCS Y
BUIAJIKaX, KOJU HEMOXKJIMBO 3HAWTH BIAMOBITHUHN (Dpazeosoriam, i 3MICT OJMHUII
MepeIaecThcs Yepe3 BUTbHE CIIOBOCIIONYYCHHS.

Takum urHOM, (hpa3eosorizMu, MO BUPAKAIOTH €MOIIIHHI CTaHHU, BIIOOPaKAIOThH
HE JIMIIe MOBHY crienii(iky, a i KyJIbTypHI OCOOJIMBOCTI MOBHOT'O KOJIEKTHUBY. Bubip
croco0y TXHBOTO BIATBOPEHHS B MEPEKIIAl 3JICKUTh Bl XapakTepy ¢Gppa3eosioriaHoi
oIMHMII Ta i1 QYHKIIH y TEKCTI.
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LINGUISTIC AND CULTURAL BARRIERS IN TRANSLATION

Translation plays a crucial role in facilitating communication between different
cultures and languages. However, linguistic and cultural barriers pose significant
challenges that can impact the accuracy and effectiveness of translated content. This
report explores the key linguistic and cultural obstacles in translation, their
implications, and strategies to overcome these challenges.

Linguistic differences between source and target languages create various
challenges for translators. These barriers include: structural differences, idiomatic
expressions, lexical gaps, ambiguity and polysemy. Languages have distinct
grammatical structures, which can lead to difficulties in conveying the exact meaning
of a sentence. For example, English follows a Subject-Verb-Object (SVO) order, while
Japanese follows a Subject-Object-Verb (SOV) structure (Baker, 2011). Idioms and
colloquialisms often do not have direct equivalents in other languages. Translators
must find ways to convey the intended meaning rather than translating word for word
(Nida & Taber, 1982). Some words or concepts exist in one language but not in another.
For example, the German word "Schadenfreude™ has no direct English equivalent,
requiring paraphrasing to capture its meaning (Munday, 2016). Words with multiple
meanings create ambiguity in translation. Without proper context, a translator may
choose an incorrect interpretation, altering the message (Hatim & Mason, 1997).

Cultural differences influence how language is used and understood, making
cultural adaptation a vital aspect of translation. The main cultural barriers include
cultural-specific concepts, taboos and sensitivities, historical and social contexts, non-
verbal communication. Some concepts are deeply rooted in a particular culture and
may not have an equivalent in another. For example, honorifics in Japanese express
social hierarchy, but English lacks direct equivalents (Venuti, 2008). Certain words or
expressions may be offensive in one culture but acceptable in another. Translators
must be aware of cultural sensitivities to avoid miscommunication
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(Newmark, 1988). The meaning of certain terms is influenced by historical and social
backgrounds. A direct translation without cultural adaptation may misrepresent the
intended message (Bassnett, 2002). Body language, gestures, and symbols vary across
cultures. A gesture that is positive in one culture might be offensive in another (Katan,
2004).

There are some strategies to overcome linguistic and cultural barriers. To ensure
accurate and culturally appropriate translations, translators employ various strategies,
namely, contextual analysis, localization, use of parallel texts, Collaboration with
native speakers, continuous learning. Understanding the context of the source text helps
in selecting the most appropriate translation approach. Adapting content to fit the
cultural norms and linguistic conventions of the target audience enhances
comprehension and acceptance. Consulting similar texts in both languages helps ensure
consistency and accuracy. Working with native speakers or cultural experts ensures a
more accurate and natural translation. Staying informed about linguistic and cultural
developments helps translators refine their skills and avoid outdated or inappropriate
translations.

In summary, ninguistic and cultural barriers present significant challenges in
translation, affecting the accuracy and clarity of communication. Overcoming these
barriers requires not only linguistic proficiency but also deep cultural awareness and
adaptability. Translators must go beyond literal word-for-word translations and strive
to convey meaning, intent, and cultural nuances in a way that resonates with the target
audience.

The complexity of translation highlights the importance of continuous learning,
research, and collaboration with native speakers and cultural experts. By employing
strategies such as localization, contextual analysis, and dynamic adaptation, translators
can ensure their work remains effective and relevant across diverse linguistic and
cultural landscapes

Furthermore, as globalization and digital communication continue to evolve, the
demand for skilled translators will only increase. Addressing linguistic and cultural
barriers in translation is not merely about language proficiency but also about fostering
mutual understanding, bridging cultural gaps, and facilitating international
cooperation. In this sense, translation serves as a powerful tool for cross-cultural
communication, promoting inclusivity and global connectivity.
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VASYL STEFANYK PRECARPATHIAN NATIONAL UNIVERSITY

MACHINE TRANSLATIONO APPROACHES THAT
RUN TRANSLATION SYSTEMS

Advances in artificial intelligence and natural language processing made the
translation process fast and effective and contributed to the development of a very
useful translation tool - Machine Translation (MT).

Machine translation (MT) is the process of using artificial intelligence (Al) to
automatically translate content from one language (the source) to another (the target)
without any human input [1, p.198]. MT is a branch of computational linguistics, which
deals with the computational modelling of natural languages.

The idea of Machine Translation appeared in 1930 when George Artsuni, a French
engineer, invented Mechanical Brain, which goal was to translate natural languages.
However, Mechanical Brain was not an effective device due to its inadequacy to
modern computers [4].

In 1949 Weaver mapped out the science of MT in his ‘memorandum of
Translation’ and in 1954, Leon Dostert and Peter Sheridan conducted the first
experiment on translating 250 words, and they did succeed. The success of the first
experiment attracted a significant scale of funding to develop MT and its potential to
translate across human languages.

Unfortunately, the complexity of MT was far higher than computer scientists
predicted, as it required enormous data processing power and storage far beyond the
capabilities of early machines. In 1962 a committee formed by the US government to
evaluate MT concluded that “there is no predictable prospect of useful machine
translation” [3, p.5]. This report had a detrimental effect on further MT development
since it shut the door to further research. Only scientists in Japan and France continued
their research to use MT in weather forecast translation.

It was only in the early 2000s that the software, data, and required hardware
became capable of doing basic machine translation. At the beginning statistical
databases of languages were used to “teach” computers to translate texts. Training
these machines was a very difficult task and involved a lot of manual work.

In 2016, Google had an experimental team testing the use of neural learning
models and artificial intelligence (Al) to train translation engines. The results of
experiment became the breakthrough in MT and Google decided to adopt neural
machine translation as their primary development model. Other major providers
including Microsoft and Amazon soon followed it, and modern machine translation
became a viable addition to translation technology.

Google Translate offers a free automatic translation service into 109 languages,
including Ukrainian. MT service provided by Google is powered by Neural Machine
Translation (NMT) approach. It is widely used by more than 500 million users daily,
with an estimated 100 billion words translated daily (Google Translate, 2021).
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In order to understand how Google Translate works, we should first understand
the MT approaches that run the systems.

Generally, MT systems use machine-learning technologies in order to translate
information from the source language into the target one. The first MT approach is
called Rule-Based MT (RBMT), which is based on linguistic information about the
source and target texts taken from dictionaries and grammars [2]. This approach has
several serious disadvantages including requiring significant amounts of human post-
editing, the requirement to manually add languages, and low quality in general. It has
some uses in very basic situations where a quick understanding of meaning is required.

The second approach is Statistical-Based MT (SBMT) which generates translation
across languages using statistical models from bilingual text corpora ((singular: text
corpus) are large and structured sets of texts, which have been systematically collected)
[2]. This approach builds a statistical model of the relationships between words,
phrases, and sentences in a text. It applies the model to a second language to convert
those elements to the new language. Thereby, it improves on rule-based MT but shares
many of the same problems.

The third approach is Neural Machine Translation (NMT) which is designed to
Imitate the human brain in translation. It is an approach that uses neural networks to
learn linguistic rules, which results in faster and more accurate translation. Google
Translate adopted NMT in 2017 due to its potential to mimic human translation. (ASIA
Digital, 2021) describes NMT as, “universally accepted as the most accurate, fluent,
and versatile approach to automatic translation” [2].

The quality of MT is improving every day but a lot of mistakes still occur in the
output of MT systems, so the error analysis of MT is a relevant direction in modern
researches. A lot of methods can be used in order to evaluate machine translation
systems. The accuracy of any machine translator is usually evaluated by comparing the
results to human judgments.
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THE LINGUISTIC FEATURES OF ARTICLE
USAGE IN TRANSLATION

Articles play a crucial role in English grammar, influencing meaning, specificity,
and definiteness. Their presence or absence can significantly alter a sentence's
interpretation. However, many languages either lack articles or use them differently,
making translation a challenging process. This report examines the linguistic
characteristics of article usage in translation, focusing on recent research findings and
theoretical perspectives.

English has two types of articles: definite (“the™) and indefinite ("a/an™). The
definite article "the™ specifies a known or previously mentioned noun, while the
indefinite articles "a/an" introduce an unspecified noun. These articles contribute to
textual cohesion, clarity, and emphasis, elements crucial in translation. Recent corpus
studies indicate that article usage patterns differ across discourse types and registers,
Impacting translation strategies [8].

Linguists categorize article systems based on their interaction with nominal
phrases. Lyons [6] highlights that definiteness is often marked syntactically or
morphologically across languages. The referential framework proposed by Hawkins
[3] suggests that the definite article encodes shared knowledge, which is crucial in
cross-linguistic translation.

Many languages either lack articles or have distinct article systems. Recent
comparative linguistic studies reveal that article omission or overuse in translations
often leads to shifts in meaning [4]. For example, Chinese and Korean rely on context
for definiteness, while Romance languages frequently use definite articles where
English does not.

Languages like Mandarin Chinese and Korean convey definiteness through word
order, pragmatic markers, or classifiers. Recent syntactic analyses [5] demonstrate that
translators often infer article use based on discourse coherence rather than direct lexical
equivalence.

Languages such as German, French, and Spanish have distinct article usage
patterns. French, for instance, employs definite articles more frequently in generic
statements, as evidenced in corpus-based research [1]. Translators must account for
these differences to maintain fluency and accuracy.

There are some strategies for translating articles. First of all, the Discourse and
Contextual Analysis, that is an advanced computational model [2] now assist in
predicting article use based on syntactic dependencies. Another one is the Pragmatic
Equivalence ensuring the translated text conveys the same level of specificity as the
original [7]. Finally, Machine Translation Advances is a neural network have improved
automatic article insertion, reducing common translation errors [9].
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Conclusions. The translation of articles remains a complex linguistic challenge
that requires an understanding of morphosyntactic structures, discourse functions, and
pragmatic conventions. Recent advancements in corpus linguistics and computational
linguistics offer new insights into article translation strategies, improving both human
and machine translation outcomes. Further research is necessary to refine translation
techniques for article-deficient languages, particularly in the context of real-time
machine translation and multilingual communication. The application of artificial
intelligence in natural language processing continues to evolve, promising enhanced
accuracy in automated translation systems. Additionally, linguistic studies should
explore how speakers of article-less languages cognitively process definiteness in
second-language acquisition, which could inform better teaching methodologies for
learners of English and other article-based languages. As global communication
expands, understanding the nuances of article use in translation will remain crucial in
achieving linguistic precision and cultural fidelity.
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SIMULACRUM AND NATIONAL REALITY IN THE
TRANSLATION OF DR. APELLES BY DAVID TREUER

David Treuer is not only a well-known Native American writer, a member of the
Anishinaabe nation. He is the author of three novels: Little, Hayawata and most recent,
The Translation of Dr Apelles. He has also written a provocative critical exploration of
Native American fiction titled Native American Fiction: A User's Guide. In 2006,
Treuer received the Washington Post Critics Choice Award and in
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2007 he got a Guggenheim Fellowship for his work on a documentary book about life
on reservations. D. Troyer's Native American Fiction: A User's Guide (2006) is one of
the most provocative critical studies written by a critic of indigenous descent. In this
work, Treuer raises the issue of the fact that to this day, literary works written by writers
of indigenous origin are treated as an artefact of culture rather than a cultural
phenomenon [3, p. 199]. The critic sees a marked difference between the culture of
literature and literature as a cultural phenomenon, considering the confusion between
these two phenomena to be a problem for the development of indigenous literature.

Treuer was often criticized for his attempt to reconstruct the concept of
contemporary indigenous literature. He emphasised the need to separate the literary
tradition from the Indian community, which served as a challenge for traditionalist
critics who see literature as a tool for popularizing culture and political struggle. Treuer
stated that Native American literature, if there is such a thing, does not establish a
culture, it creates a desire that looks like a cultural form. It is the kind of literature that
creates fantasies about ‘Native Americans’ and not the other way round [Treuer a, p.
199]. The critic convinced the reader that if the works of indigenous writers were
allowed to be identified as Native American, it would automatically update the
stereotypes and expectations of the mainstream audience that had been imposed on
them by the entire previous history of American culture.

Treuer argued that by presenting James Welch's historical novel Fools Crow as a
fiction, as an outsider's view like The Last of the Mohicans text, he denied the right of
indigenous people to have their own vision of the historical process. Treuer relegates
the historical novel to a bizarre descendant of nineteenth-century literary fiction.” [1,
p.115]. In the case of Treuer's analysis of Laslie Marmon Silko's novel Ceremony, Kalb
Is outraged that the critic has reduced the depth of the metaphorical narrative, built on
the interweaving of creation myths and deep psychological and historical allusions to
Freudian psychoanalysis. “He (Treuer) suggests that the entire canon of Native
American/ American Indian literature is ostensibly an illusion, and those who produce,
teach, or critique it are merely faking or, worse, perpetrating a falsehood. He proffers
some fairly harsh assessments, particularly of Sherman Alexie, who comes in for a
trashing, but also of Erdrich, Welch, and Silko, whose work he praises while he claims
it is not “Native American.” One would expect that a text subtitled “A user’s manual”
would serve any reader interested in Native American fiction, providing guidance for
the full appreciation and analysis of the literature. Alas, that is not what this volume
offers. What renders this manual less than useful are some egregious errors and
substantial misreading” [1, p.115].

In an era of radical dehumanisation, including of man himself, who is being driven
out of the centre of the universe, so that there is no longer either man or the world as a
system. In his works Simulations, Ecstasy Communication, and Transparency of Evil,
Baudrillard speaks about hyperreality, the technological murder of reality, and the
temptation of virtuality. The creation of models of the real in the absence of reality is
hyperreality. The terrain no longer precedes the map. The map precedes the terrain.

Baudrillard assesses this state as a simulation: ‘we live among countless
reproductions of ideals, fantasies, images and dreams, the originals of which have
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been left behind us’. Postmodern poetics considers the simulacrum as a means of
manipulating consciousness, replacing the real world with an imaginary one, but one
that is perceived by a person as really existing. In the era of universal simulation, which
creates a hyper-reality that makes it impossible to distinguish between the real and the
fictional, the simulacrum appears as ‘an exact copy of the original, which never actually
existed’.

The critic sees a difference between the culture of literature and literature as a
cultural phenomenon. Treuer has repeatedly stressed that this is a problem for the
development of indigenous literature, as it creates confusion between the two
phenomena [5, ¢.240]. He repeatedly emphasised this position, saying that if Native
American literature is taught as culture, culture and literature are cheapened, subject to
manipulation, misunderstood, and the process is dishonest. Culture is the theme of
Native American novels, but it is not the building block [2, p.48].

Treuer considers the novel The Translation of Dr Apelles, written at the same time
as Native American Fiction, to be a clear illustration of the theoretical theses Treuer
had presented in Fiction. The text of The Translation of Dr Apelles deserves to be
considered ‘worth’ from the perspective of ‘literary criticism’. However, for all
Treuer's complaints that writers of indigenous descent in the twentieth century tend to
reproduce romantic views of eighteenth- and nineteenth-century Indians to varying
degrees, his ‘story within a story’ in his own novel presents the romantic fable as a
“native” text, which is supposedly translated by the protagonist of the novel, Dr
Apelles. In the translator's preface, the found manuscript is defined as ‘the most
amazing tale I’ve ever heard - full of Indians beautiful to look at and Indians who were
treacherous, full also hunting episodes, of capture and recapture. The tale was about
foundlings (who are only called that because once they were lost) and about animals,
too, and kidnappers and prostitutes. In this story there is war and reconciliation, a
marriage, and the death of a boy. Ultimately, what | heard was a story about the quest
for beauty. It is sometimes surprising where you find it [4].

The parts of the unfinished ‘translation’ intersect with the fantasy adventures and,
ultimately, the love of the protagonist, the poor, lonely, man-hating Dr Apelles, whose
‘real life’ twists and turns are as implausible as those in the book he is translating.
Predictably, at the end of the novel, the two stories eventually come together, though
not necessarily in a predictable way. Perhaps this is Thrasher's way of breaking free of
the restrictive chains of identification as a writer of indigenous origin. However, the
text of this novel questions his ability as an artist to visualize and recreate a world
outside of experience, but at the same time keeps that world anchored in an apparent
reality. In Translation, we see the bizarre transformation of Anishinaabe characters into
stylized Disneyland images. The ‘myth’ he created is clearly a bizarre myth-
simulacrum. Perhaps that is why Treuer is unwilling to recognize the ‘truths’ inherent
in the myths he relies on.

Treuer himself, as a literary critic, writes that ‘I disagree strongly that Native
American literature is silenced or devalued in the academy and forced into
uncomfortable poses by “Western” critical practices. I believe the opposite, that Native
American literature and criticism and Native American studies all rely almost
exclusively on Western practices and devices and traditions and are, most of the time,
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because of the subject or some aesthetic or thematic elements, dressed up as Indian.
Most potently, and importantly, this irony plays out in the realm of identity politics
where simply because people can claim Indian blood, they feel they can claim
exclusive intellectual space. But the end product of their thought is as “Western” or as
“canonical” as a Marcuse or a Derrida or a Kristeva’.

The protagonist of The Translation, Apelles, also complicates the process of
understanding the reality around him by showing the text that European culture has as
something special, created exclusively by the Anishinaabe people. In fact, this is a very
artificial text of an idyllic pastoral novel modelled on Daphnis and Chloe, with the
main characters simply disguised as Indians under the names Bimaadiz and Eta. These
chapters represent a simulation of Native American life, in which Apelles, the
Anishinaabe scholar, is afraid disappearing, and only by writing the story of his life in
clear contrast can he ‘translate’ his life for others as well as for himself.
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IRYNA STETSKO,
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WEST UKRAINIAN NATIONAL UNIVERSITY

LOCALIZATION IN UKRAINIAN TRANSLATIONS OF
AMERICAN FILMS CARS, DEADPOOL 2, FLUSHED AWAY,
INSIDE OUT, OPEN SEASON

Problem Statement.When translating from English into Ukrainian, achieving
effective localization presents several challenges that go beyond straightforward
translation. As a creative industry, films require translators not only to convey
linguistic meaning but also to adapt content culturally and contextually to resonate with
the target audience. Localization, an increasingly popular strategy in the translation of
film texts, aims to bridge cultural and linguistic gaps by making the text feel native to
Ukrainian speakers. However, the process demands a deep understanding of both
cultural nuances and the creative requirements of film dialogue
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[1, p.102]. Translators face the challenge of adapting content so that it “speaks to the
heart” of the Ukrainian audience, ensuring that cultural references, humor, and
emotions are adequately conveyed. This research problem centers on exploring the
effectiveness, methods, and challenges of implementing localization in film translation
from English to Ukrainian, with the aim of providing insights for future applications
and enriching this evolving field.

Objectives. The objectives of the research are to explore the peculiarities of
translation of English-Ukrainian audio-visual text and evaluate the level of adequacy
of Ukrainian translation of the selected films.

Results. The significance and complexity of localization in translation, especially
for audiovisual media, digital content, and international marketing is constantly
growing. Localization goes beyond literal translation by adapting products
linguistically and culturally to fit the target audience s preferences, customs, and values
[3, p.340]. This process, which has become essential for global reach and success,
requires translators to have deep cultural knowledge, technical skills, and sensitivity to
regional variations. As digital media expands, localization helps ensure that content
feels native to the audience, enhancing both comprehension and market appeal [2,
p.21].

Localization in the given films was successfully defined and analyzed. According
to the analysis that was based on 91 examples (51 of which were discussed in the
research), it can be stated that localization was applied inconsistently across the
selected films. The greatest number of localized instances was found in Deadpool 2,
which is likely due to the film’s more recent release and the nature of its humor-driven
and culturally dense script. The Ukrainian translation of the film provides a varied
palette of localization as the manner of this strategy was present in speech of different
characters at the same time it was a peculiar feature of certain characters as well. Other
films like Cars, Open Season, and Flushed Away had fewer localized examples, but all
three were translated by the same individual, Oleksa Nehrebetskyi. A notable disparity
in the number of localized expressions among these films suggests that localization
has a direct influence on how well a film is received by Ukrainian audiences. Inside
out takes the forth place and provides a relatively limited set of localized examples,
which may affect the audience’s engagement with culturally specific humor and
references.

Additionally, the research highlights a significant trend in Ukrainian film
translation: the localization of foreign accents originally present in English-language
films through the use of a Russian-accented Ukrainian dialect known as surzhyk. This
can be traced on the basis of peculiarities of speech of certain characters in films
Deadpool 2 (Colossus), Cars (Mater) and Open season (beavers). This technique,
though effective in conveying comedic and cultural nuances, raises questions about
linguistic identity and the representation of foreignness in Ukrainian film translation.

Conclusions. The use of localization in audiovisual translation is a complex and
creative process that requires extensive background knowledge, linguistic dexterity,
and cultural sensitivity. Translators must be aware of the specific characteristics of film
texts and the expectations of the target audience. The study demonstrates that
localization plays a crucial role in shaping the perception of foreign films among
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Ukrainian viewers. The effectiveness of localization strategies varies across different
films, genres, and translators, influencing both comprehension and audience
engagement. The findings highlight the importance of further research on localization
practices and their impact on the success of translated films in Ukraine. Future studies
could explore how audience preferences evolve over time and how emerging trends in
language use and humor affect translation strategies.
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AREA 3. LITERARY STUDIES/
CEKIIA 3. JITEPATYPO3HABCTBO

IPUHA BEJITHCBKA

3AXITHOYKPAIHCHKUAM HAIIIOHAJIbHUM YHIBEPCUTET
M. TEPHOIILVIb

TPAIULII JJITEPATYPHUX IONEPEJHUKIB Y TBOPYOMY
OITPAIIIOBAHHI I'EHPI ®VIIIHI'A

TBopuuit nopobok I'enpi DinaiHra — BiAOMOIrO aHIIINACHKOrO apamaTypra Ta
pOMaHICTa Yy BITYM3BHSHUX JITEPATYpHUX CTYAIAX 3aliMae HEBEIUKHHA KOPITYC
JIOCHIPKeHb, XOYa BHECOK Y PO3BUTOK JITEpaTypd Ha Horo OaThKIBIIMHI €
He3anepeyHrM. B ykpaiHCBbKOMY JOCIHITHUIIBKOMY KOHTHHYYMi HWOTO JIiTepaTypHa
craauHa nepedyBae Ha y3014di, TPEACTaBIsAIOUYA COOOK CIOpPAJWYHI, TOOJUHOKI
po3Bigku.. He Timarh cBO€IO KUIBKICTIO M TEpekiananbki CrpoOd — 3a BHHITKOM
JesSKHUX oM, BuKoHaHuX M. Ctpixoro. IIpoTe meranbHi BUBUCHHS Ta JIOCITIIKCHHS
TBOpiB DimIiHra MOXYTh JaTH I[IKaBUM Marepiai Il PI3HOINIAHOBHX HAyKOBUX
cTynid. JlopeuHuM €, Ha Hally TyMKY, PO3MICTUTH OMPALIOBAaHHS JITEPaTypHOIrO
HaJ0aHHsA y KOMIIAPAaTUBHOMY PYCJi, BIACIIIKYBABIIN MHUCbMEHHHIbKI pediekcii
TpaaUIlii TOTIEPETHUKIB.

B ckapOuuii aBTopa — ABaIATh II'SITh KOMEIIMHUX I1'€C, TPEICTABICHUX Y
pI3HUX JKaHpoBHX Moaudikamisgsx: komenmii MaHep, I ecu-namdiern, dapcew,
nepepoOKu, 6ayrajiHi OrepH TOIIIO.

B pamkax 3asBieHOi TeMH MU 30CEpEeIUMOCh HAa APaMaTypridyHOMY CETMEHTI.
[IpocninoByetbest mpedepeniis PurmiHra A0 BIUHHMX JIiTepaTypHHX o0pa3iB, sKi
nepepoOIIsIIoThCs 3 TBOpiB Moibepa, a came y 1meci «YsBHHM Jikap, a00 3UiIeHHS
Himo1 neni» (1732,) monbepiBebkoro «Jlikapst MmumoBoi», v papei «CrnokycHuk abo
Buxputnii e3yit» (1732), «Taptioda» 1 «Ckymnoro» B ogHoriMeHHi# komenii 1733p., y
SAKOMY TIepcoHax Mae im’st JlaBronng (Jro0uTenb, MOIIHOBYBaY 30J0Ta). Y dapci
«CIy KHUTA-IHTPUTAHTKA» TPOCTIAKOBYIOTECS MOTUBH «CEeBUTBCHKOTO ITUPYIbHUKAY
bomapme. He 3anmumunucs mo3a yBaroto i ben JIxxoncon, Cepantec Ta [llekcmip —
OTIPaIlbOBYIOYN Ta PO3BUBAIOYM HAMPSMU T4 MOTUBH TBOPIB BETUKHX MUChMEHHUKIB
Ta apamMatypriB, OUIIIHTOBI MEPCOHABHI JOTEMHICTh T4 KMITIUBICTh, JITEPATYPHUN
CMakK MPEACTABWIM YUTAady SICKpAaBUX TepoiB TOKA3aBIIM BOJHOYAC TIEpeBary Hal
MOBEPXHEBUMH Ta MPUMITHBHUMHU HACTIIYBaHHSIMH, SIKIi MacOBO 3 SBIISLTUCS B IIEH
qac.[IpoTe HeoOXiqHO 3ayBakuTH, 10 ¥ DUIMIHT MiAMAAaB MM HEIMAAHy KpUTUKY] 1,
c.31].

Tpanuiii Monbepa NpocTeKyOThCS y paHHIX koMmeAisax Dininra — «Jxo0oB mia
pi3auMHu Mackamu » (1728) ta «®pant 3 Temruisi» (nepexnao nauwt) (1730), ne B
CIOJKETHIH JIIH11 NOCTAal0Th 0AaThKH, 30CEPEIKEH1 Ha BUT1AHUX LIT00aX CBOIX JI1TEH, HE
3BaKAlOUM Ha iXHI NAacCiOHAapHI ymnojao0aHHA. XapakTep MOJbEPIBCHKOTO
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["apanarona 4itko nporisgaeTses y repoi @uiainra EBpaiici (ckHapicTs). B Habopi
IOHUX T€pOiB MPHUCYTHI TyJbTAi, PO3TPAaTHUKU Ta Hepobu — ["appi Baitnpauur y
«®panT 3 Temmisi», npoTe Ha pAAY 3 HUMHU € 1 BAYMJIMBI Ta IIHMOOKI EPCOHaX1 — Takl
gk bemnapis u Bepomui. ¥V 3ManboBaHMX XapakTepax Ta iXHIX 19X BIAYYTHI 3aC00U
Ta NPUIOMHU, IPUTAMaHHI aHIIINCHKII apamaTyprii 4yaciB PectaBparlii, a came m’ec
Binbsama Konrpisa, npore y ®dinniHra BIiJCHIIKOBYETbCA YiTKa MO3MUIISA aBTOpa B
MPOTUCTOSIHHI HETaTUBY — BIiH HIKOJM HE BUSBISE€ CHUMIATII J0 HETIIHUKIB, a
MPOTUCTABIISIE IM OIaropoAHUX repoiB. Pucu ceHTUMEeHTanbHOI KOMeAli, pO3BUHYTHX
Ci66epom Komi, BinoOpakeHi y po3BUTKY JIFOOOBHUX 1HTPHT.

Ha 38’5130k 3 MonbepoM HaTsKae 1 Ha3Ba BUCTaBU « Y POK [Tt OaThKa, ado JloHbKa
0e3 BHIaBaHHS», WO BIAYYBAETHCA Yy TIEPEryKy 3 MOJBEPOBCHKUMU
«IlIxomamu», e OKpiM pO3BaKAIBHOCTI MPUCYTHI 1 3aKJIMKH A0 TIsAada IISTHYTH Ha
cebe 31 CTOPOHHU, YCBIIOMUTH CBOi MPOOJIeMH Ta O0yMaTH NUISIXU iX BUpIMICHHS. Y
repoi Tomaca 4iTko mpounTyeTbes xapaktep Pirapo, e 3 MOKa30BOi IeMOHCTpaIlii
HEJIOJIYTOCT1 1 MPOCTAITBA BUMAJIbOBYIOTHCA IUISIXETHICTh Ta KMITJIMBICTH, fKI 1
PUBAOIIOIOTE TePOiHb, 110 BIAMOBIISIOTHCS BiJl 3aJUISIHb OaraTUX Ta 3HAHUX MTAHUYIB.

MounbepiBebka atmochepa «kim» npucyTHs 1 B pomaHax @uiiHra — a came y
BIIPOBA/PKEHH1 E€MICTOJISIPHUX E€JEMEHTIB, Kl € y komenil «[ligkunyTi nuctu, abo
Hoguii cnioci6 BTpuMaTtu ApyKUHY BIOMa» 1 CIIBBIHOCSATHCSA 3 1’€CaMH PAHHBOTO
nepioxy Monbepa, a came «lllkonoro qonosiki» Ta «1lIkosoro apyKun».

Binnynnst tBopuocti bena J[»xoHcoHna BuiHO U y BHUCTaBi «Cyas y BIaCHOMY
karkani, a0o [Tomituk 3 kaB’sspHi» (1730), repoi AKUX BIUCAIHCS Y TaJEePEr0 BIIOMUX
aHTIINChKUX TUBaKiB, a came «llomiThkay — Kymis, KU OpuUaiise OUIble yBaru
CYCIUTbHUM MUTAHHSAM HIXK CBOIM ocobucTuM. Cxoxuil Tunax OyB cTBopeHuil benom
JI>xoHcoHoM B komenii «Xutpuih snmc». DiHanmbHi €mi3oqu 3 JEeMOHCTPATHUBHUM
MOPaITI3aTOPCHKUM aKIIEHTOM TEX BKa3YIOTh Ha BIJCHJIAHHS 10 KoMemaiorpadiaHux
Tpaauilii JI»xoHcoHa.

[IpoTe oueBuHA HASIBHICTH «UHUIXOCH» TEPOiB B TBOpUil iHTeprpeTallii dingidra
HE 3MOTJIa MPUXOBATH CKIIaJIHI (PiTocodChKi MOTIISIAN aBTOPA, SKi BIUIMBAIOTh HA 3MICT
Horo m’ec 1 poMaHiB, a TaKOXX Ha aBTOPCHKI CTpaTerii, SKi TaKOX CTBOPIOIOTH IXHIM
dopmar. [2, c.72].

Taka «mamiTpa» mepeonpamnboBaHUX 00pa3iB CBIMYUTH MPO MIHOOKY OCBIYEHICTh
ta Tamant [.Dimmgidra, sSkuii 3amo3uduBIIA OoOpa3W Ta iaei, 3Mir CTBOPUTH CBOI
VHIKallbHI aHaJOTH, JOKIACTH TEPCOHATBHOTO KOJOPWUTY, HANaBIIA 3HAYUMOCTI
JTITEpaTypHUM TBOpaM, IO PE30HYIOTH JOCI 1 MO MpaBy HaJlEX,aTh 10 CKapOHUIII
CBITOBOT JIITEpATypH.
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CODIA KO3AK

BOJIMHCHKWI HAIIIOHAJIBHUM YHIBEPCUTET
IMEHI JIECI YKPATHKMU, JYIIbK

®PENAM «GEFUHL» Y JITEPATYPHOMY JUCKYPCI
(HA MATEPIAJII TBOPYOCTI ABCTPIMCBKOI'O
NMMCHbMEHHUKA C. IBEUT'A)

VY cyyacHIl JIHTBICTHII Ta CYMDKHUX JUCUUIUIIHAX OJHHUM 13 MPOBIIHUX
HaIpsIMIB JIOCHII)KEHb € KOTHITUBHUN aHami3, y MeXax SIKOro jeiani OUIBIIOro
3HaueHHs HaOyBae ppeMOoBUI MIIX1] O BUBYEHHS MOBHUX siBUIL. DpeiiMoBuil aHai3
€ OJHUM 13 0a30BUX METOMIB JOCIHIIKEHHsS MEXaHi3MIB B3aeMOJIii BepOaJbHUX Ta
KOTHITUBHUX CTPYKTYp [2, c. 89]. @peiiMoBl Mojeli BHUSBWINCS HACTUILKU
NPAKTUYHUMHU, 110 0araTo KOTHITUBHUX HAYK BUKOPUCTOBYIOTH iX JIJISl MOJEIIOBAaHHS
JIIOJICHKO1 CBIJOMOCTI Ta PI3HUX MOB'SI3aHUX 3 HEIO CTPYKTYP 1 mmporeciB. [Ipore Teopis
¢peiimiB HaOyBae Bce OUIBIIOT TOMYJSPHOCT] HE JIMIIE B FaTy3aX KOTHITUBHOI HAYKH
Ta 1HPOPMATHKH, a i1 Y JIHTBICTHII Ta JiiTepaTypo3HaBcTsi [1, c. 127].

Opeitm  «Gefiihl»y («[loayTTsi») po3rismaeMo SK KOTHITHBHY CTPYKTYpY, IO
0a3yeTbcsi Ha KaTeropiaJibHUX 3HAHHAX MPO JIOACHKI MOYYTTSA, 3a(IKCOBAHUX Y
nexcukorpadpiyHux mxepenax. Himeupkuii cnoBauk Duden nonae Take BUSHAYECHHS |
Gefuhl ist psychische Regung, Empfindung des Menschen, die seine Einstellung und
sein Verhéltnis zur Umwelt mitbestimmt [3], ToOTo MoBa ¥me Hpo MCHXOJIOTIYHI
HOYYTTS, BIMUYTTS JIOAUHH, K1 BU3HAYAIOTh ii MOTJISIIN Ta CTaBJIEHHS O OTOYYHOYOT0
CBITYy. 3TiIHO 3 BHU3HAYEHHSAM HIMEILKOMOBHOTO YHIBEPCAJIBHOTO CIIOBHUKA
Langenscheidt, mouyTTs — ye «me, wo a00u 8i0uy8ardms Oyuiero (a He po3yMom):
cmpax, nojezuients, padicme, besneunicmo, nesnesnenicmoy (Gefuhl ist das, was man
in seinem Inneren (nicht mit dem Verstand) empfindet, spirt: Angst, Erleichterung,
Freude, Geborgenheit, Unsicherheit [4, c. 405]).

Ha ocHoBi nux fgediniiiid BU3HAYaEMO OCHOBHI TEPMIHAJIH, K1 CKIaAal0Th (hperm
«Gefuhl»: Angst — Erleichterung — Freude — Geborgenheit — Unsicherheit:

Angst
Unsicherheit Erleichterung
/ Gefunhl \
Geborgenheit Freude

Puc. Cmpyxmypa ¢pevimy ‘[louymms’

Posrnsinemo ¢dyHkiionyBanus @peitmoBux crpykryp «Gefiihl» y pomani
aBcTpiiicbkoro nuchMeHHuka Crtedana IIBeiira «Herepminus cepus» [5], B skomy
aBTOp HE JIMIIE BUCBITIIOE OCHOBHI MPOOJEMH, 3 IKUMH CTHKAETHCS KOXKHA JIFOJIUHA,
SK-OT CTOCYHKH B CiM 1, 3J0pOB’ 4, JIpyk0a, CyCHUILCTBO Ta OCOOUCTICTh, BHYTPIIIHIMI
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CBIT JIFOJIMHU, a ¥ JIETaJbHO OMHCYE €MOULINHY ramy JIOACHKHUX MOYYTTIB — JIFOOOB,
HEHABUCTh, CITIBUYTTS, APYKOy, po3dapyBaHHs, CTpax, MEPEKUBAHHS, TOIIIO.

[IpoananizyeMo (hparMeHT, KMl ONUCye BUMHKU JIIKAps TOJIOBHOI repOiHi TBOPY
Enir — Konmopa: ...immer neu und an taglich anderen Proben geniele ich diese
plotzlich in mich gefahrene Lust. Und ich sage mir: von jetzt ab helfen, soviel du kannst,
jedem und jedem! Nie mehr trage, nie mehr gleichgdiltig sein! Sich steigern, indem man
sich hingibt, sich bereichern, indem man jedem Schicksal sich verbriidert, jedes Leiden
durch Mitleiden versteht und besteht. Und mein tber sich selbst erstauntes Herz zittert
vor Dankbarkeit fur die Kranke, die ich unwissend gekrankt, und die durch ihr Leiden
mich diese schopferische Magie des Mitleids gelehrt [5,
C. 69]. V (dpeiiMoBUX CTPYKTypax €MOIIHHOI TEMAaTUKU CIIOCTEPITaEMO TMOETHAHHS
TEPMIHAJIBHUX €JIEMEHTIB, 110 MpeAcTaBisAioTh ppeiiM «IlouyTTsa» Ta dpeitm OuTbId
3aranpHOTO piBHS — «JIfonuHa» (ein wunderbarer Mensch, eine Verpflichtung, helfen,
schuldig fiihlte, dankbar). Kekemdanbpa 3axomiatoerscst Kongopom, noaioHux oMy
moned BIH 1€ He 3ycTpivaB. Jlikap cmnpaBni OyB BilOMUN HE JIMIIE CBOIMU
npodecitHUMU 31I0HOCTSIMU Ta JOCSITHEHHSIMU, a ¥ yMIHHSIM BHpa)xaTu IIUpe, 100pe
criBuyTTsA. BiH He MIr BiAMOBUTH B JIONOMO31 >KOAHIN JIOAWHI, YUM 1 37100yB
OPUXWIBHICTG HE JIMIIE 3aMOXXHHMX ciMed, a ¥ mpocromoaniB. Hixto He wMir
3aCYMHIBaTHCSl y HOr0 HaWIUPINIMX HaMipaX, y HOTro MPOCTOMY, BIAKPHUTOMY,
JIOJICBKOMY MUJIOCEP]Il, aJPKe caMe Yepe3 CBOE CIIBUYTTS BIH OJIPYKUBCS Ha CIIMiN
XKIHIII 1 )KOJHOTO pa3zy HE MOCMIB 11 JOKOPSITH 3a 1€, a HaBMaKu JOTJIAAaB ii, IK HIXTO
HE 3Mir 0.

Yuraroun HACTYITHUN YPUBOK, MOKEMO MOPIBHATU MO4YyTTs AHTOHA ['odpmimnepa
Ta Jikapss Konmopa 3aBasiku MoegHaAHHIO Ta MEPETUIETEHHIO JISKCUYHUX OJUHUIb, 110
npeacTaBistioTh Gpeiim «CriBuyrtsa» (nie mehr gleichgiltig sein, indem man jedem
Schicksal sich verbridert, jedes Leiden durch Mitleiden versteht und besteht,
schopferische Magie des Mitleids). dparmenTt onucye BHCOKI IIParHEHHS TOJOBHOTO
NepcoHaXka 3aBXJH, Y Oy/b-sIKy XBUJIMHY JOTIOMAraTH iHIIMM, 1 Xo4a IIe HIY0ro He
3pobsieHo, AHTOH yKe pajie Ta muiraeTbes coboro: gefahrene Lust, sich steigern,
indem man sich hingibt, sich bereichern, und mein tber sich selbst erstauntes Herz
zittert vor Dankbarkeit. SIkmo B momepeaHboMy HMpHUKIaAi MU 0a4yuMO IIHUPICTH Ta
musiocepst Konmopa Ha nisx, To B AHTOHA 1€ TTOKH JIUIIE CI0Ba, 3aXOIJICHHS CAMUM
coboro. ObOunBa (parMeHTH Ie pa3 MiATBEepKYI0Th ciaoBa C. I[Beiira, mpo Te, 110
ciBayTTs OyBae pizaum (ES gibt eben zweierlei Mitleid); untaueBi aBTop JOBOJHTE 11€
Ha TMPUKIAl JBOX repoiB pomany — Konmopa Ta AHTOHA.
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HATAJIIA JHHINHCBKA

3AXITHOYKPATHCHKUI HAIIIOHAJIbHUM YHIBEPCUTET,
M. TEPHOIILJIb

MY3HUKA CJI0OBA Y POMAHI HATAJIII 'YPHUIIBKO1
«MEJIOAISI KABH Y TOHAJIBHOCTI KAPJIAMOHY»

[Ipo3a emoxu TOCTMOJEPHI3MY TIO3HAYCHa CTHJIBOBUM  CKIICKTH3MOM,
IHTEPTEKCTYaNbHICTIO ¥ 1HTEPMEAIAIbHICTIO. XyI0XKHIA TBIp BHHHMKA€ Ha 3JIami
MUCTEITB, TOETHYIOYH 300pakajIbHO-BUPaKaJIbHI MOMIIMBOCTI CJIOBa, 3BYKY, OapBw,
rpU CBITIA W TiHI, MJIACTUKH CKYJBITYPH, BEJHWYl apXITEKTypH, (POKYCYBaHHS
00’€KTHMBa KaMepHu, paKypcy BIiAe0o3WOMKH. Takuii crmocid TBOPEHHS XYHAOXKHBOT
JHACHOCTI POKYCYE yBary JIOCTiTHUKIB Ha TP0OJIeM1 CHHTE3y MUCTEITB Y XYJ0KHBOMY
TBODI.

O6’extoM Hamioi po3Bigku € neOroTHUN poman Hatanii ['ypHuiskoi «Memomist
KaBH y TOHAJIBHOCTI KapJlaMOHY», a TIPEIMETOM — CHHTE3 JIITepaTypu Ta MY3UKH Y
HBOMY.

He3Bakarounm Ha MOMyJSIPHICTh aHANI30BaHOTO TBOPY, MOSBY MOro napyroi
YaCTHHW W MacmTaOHy eKpaHi3amilo, BIH 3aJHIIAETbCS MaJIOBUBYCHHUM. JI.
MiponrHU4YeHKO JO0CIIiKyBajla 0COOJMBOCTI XapaKTepOTBOpPEeHHS Yy pomani [6]. b.
3apitHsaka [3] # H. llleBduenko BiH 3a1ikaBUB Ppi10cOPCHKUM MIATEKCTOM 1 MOTHBOM
koxaHHs [11]; »kaHpoBa crieriudika it reHepHi actiekTy «Menoii KaBu y TOHATbHOCTI
kapaamony» H. I'ypuunbkoi ctanmu mpeametroMm HaykoBoro momyky O. Jlumik, O.
CazonoBcbkoi [5], H. INaBnycie Ta I'. Tlomagmaenp [7]. Cepen MOBO3HaBUUX
JTOCIIDKeHb 3Haxoaumo mpamo H. Jlsuenko Ta FO. ManbkeBud, 1€ OMNHMCAHO
0COOJIMBOCTI B)KUBAHHS OOYTOBOI JIEKCUKHU y poMaHi [2].

[{ixaBoto 3 MOTIIANY JOCHIKEHHSI My3UIHOCTI TBOpY H. I'ypHHIIBKOT € perieHsis
I'. Knumenko-Cunbook. JlocmimHuig 3a1iCHATNIA IKaBYy 1HTEPIPETAIiI0 «3BYYaHHS»
MeJoNii KaBM y TOHAIBHOCTI KapAaMOHY, «IHCAHOI» CJIOBOM: BOHAa PETEIHHO
BIJICTEXKY€E AMHAMIKY PO3TOPTAHHS MOYYTTIB AHHM i Ajjama, CIOKETH1 X0 Y pOMaHi,
MiJCWICH] «MY3MYHUMMY HA3BaMU PO3JILIIIB, 3BEPTAE yBary Ha aTMOC(EPHICTH OMHUCIB
Bynmnuok JIrBoBa Ta JKoBkBu XIX CT., MaliCTepHICTh Ta TICUXOJOTI3M Yy CTBOPCHHI
nei3axis [4].

Ornsig HayKOBUX Tpalb, 00’€KTOM BUBYEHHS Yy AKUX cTana «Menojis KaBu y
TOHAJIBHOCTI KapJaMOHy», IMOKa3aB, IO JHIle okpeMi nociaigHuku [3], [4], [11]
3BEpTAIOTh YBary Ha BUKOPUCTAHHS 3aC00iB MY3UKH B I[bOMY Xy/IOKHROMY TOJIOTHI.
Tomy 111 mpoGaeMa € akTyaJIbHOIO 1 MOTpeOye OUIBII I€TATHFHOI'O BUBYCHHS.

93


http://www.duden.de/suchen/dudenonline/gef%C3%BChl

Ha 1yMKy MOIbCHKOro IiTepaTypo3HaBisa M. [T0BiHCBKOr0, B3aEMO/Iis My3HKH Ta
JITEpaTypy y XyJ0XKHBOMY TEKCTI MOXKE MPOSIBISATUCS Yy MEXaX I ATH MPOOJIEMHUX
3pi3iB: 1) Ha pIiBHI B3a€EMHOrO BIUIMBY BHJIB MHCTELUTBA OJHE Ha OJHOIO:
«BUKOPUCTAHHS BUPAXKAIBHUX 3aCO0IB MY3UKH Yy JITEpaTypHOMY TBOpi Ta,
BIJIIOBIJHO, JIITEPATYPHOTO 3MICTY — B MY3WYHOMY; 2) My3UKa Yy PI3HHX ii MposiBax
CTa€ TEMOI0 JIITepaTypHUX TBOPIB (MOETUYHUX 1 MPO30BUX); 3) BUKOPUCTAHHS
KOMIIO3UTOPAMH JIITEPATypHUX TEKCTIB K CIIB 10 BOKaJIbHUX TBOPIB; 4) ONEPHUX
ni0peTo; 5) y T. 3B. «cmiBaHii moe3ii» [13, ¢. 548-549].

Poman H. I'ypHuLBbKOI € NpHUKIaAOM TBOpY, A€ YITKO IPOCTEKYETHCS cCame
nepumuid npoodsieMHuid 3pi3. 3aronoBok «Menojisi KaBU y TOHAJIBHOCTI KapaMOHY»
MICTUTh X JIBA MY3WYHUX TEPMIHU: MEJOJisl 1 TOHAJIBHICTh. Meojis HacaMmIepe.
BUKJIMKAE acOLIaIliio 13 JEHTMOTHBOM POMaHY: MaJIKUM, B3aEMHUM, ajie 3a00pOHEHUM
(sIK KaXe aBTOPKa, «CKJIATHUM) ) KOXaHHSIM.

He BumankoBo B poMaHi 3ByUUTh CaM€ MEJIOIisl KaBU. Y KOHTEKCT1 TBOPY OCTaHHS
HaOyBa€e CUMBOJIIYHOT'O 3HAYEHHS: aJ)KE€ aCOI[IFOEThCS 13 TETUIOM, 3aTUIIIKOM, 3aM1axoM
oMy, OJIM3bKUMU CePIfto JIIoApMU. KaBa y TBOpi mpumpaBieHa KapJaMOHOM, III0, SIK
BIJIOMO, TTOCHJIIOE 11 CMaK 1 3amax. [HO/l 110 CIelii0 Ha3uBaKTh PACHKUM 3€pHOM. Y
JIaBH1 YacH ii CrajroBajiv, NMPUHOCAYM B KEPTBY 3 Haroau Becuuis. OTke, KaBa 3
KapJaMOHOM B aHaJI30BaHOMY XYAOKHbOMY TIOJIOTHI CHMBOJI3y€ TJIMOUHY 1
MPUCTPACTh KOXaHHS.

Ileti cumBOn Mae ¥ iHIIE 3HA4YeHHsA. Y APYrid 4YacTHHI POMaHYy 3HaXOJIUMO
IPOMOBHUCTY IIUTATY Ha MiITBEPHKEHHS I1€1 JyMKHU: KOJM AJlaM yriepiiie MpuroTyBas
1UIsl AHHU KaBy, 3ayBakuB: «HameBHo T 3BHKIIa /10 01101 KaBH, a sl CbOT'OJIHI MaIO TYT
aumre dopuy» [1, ¢. 121]. Ha mo Bona BimmoBina: «Hidoro, s 3 mykpom» [1, c.
121]. [Mami maemo komeHTap HapaTtopa: «BoHa BauxHyna 3amax KaBH 3 KapAaMOHOM,
3poOuia JeKiIbKa KOBTKIB TIPKyBaTOr'o 3allallHOTO TPYHKY 1 Bimdyna, sIK KpOB
BeceJIie MOTeKIa Mo KujaX. 3Ja€ThCs, caMe IbOoro i OpakyBasio Haimyxkue [1, c.
121]. ¥V 3raganomy emi3ojii KaBa 3 KapJIaMOHOM — I1€ ¥ CHMBOJI HOBOTO JKHUTTS ISt
Annn. Bona 3minuia 3Bu4He U1l Hei mepeOyBaHHs y I0M1 JI/1bKa 1 TITKH (0171y KaBy)
Ha JKUTTS 3 KOXaHUM YOJIOBIKOM (KaBy 3 KapaamoHoM). CUMBOJI KapAaMOHY Hazae
YCHOMY TBOPOB1 XapaKTEPHOTO «3a0apBIICHHS MPHUCTPACT», TOMY W BHU3HAYAE HOTO
TOHAJILHICTb.

ToHanpHICTE y MY3HIIl — 1€ «XapaKTepHE 3BYKOBE 3a0apBJeHHS, KOHKpPETHA
BHCOTa 3BYKIB T'aMH, IO BHU3HAYAETHCS IOJIOKCHHSIM TOJIOBHOTO TOoHY» [10]. Inmre
3HAUEHHS I[OTO TEPMiHA — «XapaKTep, CUiia 3By4aHHs TOHY, ronocy» [10]. ABTopka
orepye oooma. OTxe, «KMOBOIO MY3HKH» 3arojJioBOK poMmaHy 3BydaB Ou sik melodia
appassionata (mpucTtpacHa MeJIois).

«Menomiero» MOXHa Ha3BaTH 1 BECh XyI0XKHIK TBip. J[MHAMI3M CIOKETY CTBOPIOE
BPaYKEHHS JIETKOCTI i YNOI1I0HIOE MPOLIEC YUTAHHS IO CIyXaHHS CUM(POHIYHOT MY3HKH.
Kommosuitist pomany «Menofis KaBu y TOHAIBHOCTI KapJaMOHY» TEX MOAIOHA 0
KOMITO3UIIii CUMQOHIT, sIKa CKIAAAETHCS 13 YOTUPHOX PI3HHUX 3a XapaKTEPOM YACTHH.
[lepmia 3 HUX Ma€e TPUYACTUHHY LUKIIYHY COHATHY (popMy (EKCIO3HUIIiI0, pO3pOOKY i
pernpu3sy), sIKy 4acTO Ha3MBalOTh COHATHUM aJlerpo, X BUKOHYETHCS Y IIBUIKOMY
temmni. [HKOIM nepuriid YacTUHI MOXe MepelyBaTh HeBeNUMKUM BCTyn. [Ipyra yactuna
— NMOBUIbHA, MOXE MaTu opMy Bapiailiii, poHJIO,
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POHI0-COHATH, piAlie coHaTHY dopmy. Tpers Moxe OyTu abo MOBUILHOIO (MEHYET),
a00 MIBUAKOIO (CKEpII0), OCTaHHS — 3HOBY IMIBUAKOK (y (OpMiI COHATHOTO ajerpo,
poH10 a00 poHI0-COHATH) [8].

Poman H. TI'ypHuipkoi ckiamaeTbcst 13 CeMH YacTUH (3a TpumymieHHsM [
Knnmenko-CuBOOK, 11e aHAJIOTis 10 CEMU HOT), KOXKHA 3 IKUX Ma€ My3U4YHY Ha3BY, 110
BHU3HAYa€ XapaKTep, AMHAMIKY («CHIIy 3BYYaHHS») 1 TEMII PO3TOPTaHHS MOJIN, —
«YBepTiopa», «AmnacioHato», «lHrepmonis», «DopTUCCIMO»,  «Amaxioy,
«KynpMminauisy, «Kagenmis». Cepen HaBeAEHUX TEPMIHIB € HA3BU YACTUH MY3UYHOIO
TBOPY (yBepTiOpa, IHTEPIIOMNIS, KyJbMiHAIliA, KaJCHIlISA) Ta AUHAMIYHUX BIITIHKIB
(dboptucciMo), TeMIOBI MO3HAYEHHs (amacioHaTo, ajaXkio), OJHAK HE3BaKAarO4yu Ha
HEOJIHOPIIHICTb, YC1 BOHU AY>KE€ BIYYHO XapaKTEPHU3YIOTh PYX CIOKETY Bl €KCIO3UIIT
Ta 3aB’s13KU («YBEpTIOpa») A0 PO3BUTKY A1l («AmacioHaTo,

«IHTepmonisy, «DopTUcCiMOy», «Adaxio»), KyabMiHaiil (OJHOIMEHHUN PO3IUI) Ta
po3B’si3ku («Kageniisy).

[Tepma BcTynmHa yacTuHA 301ra€ThCsi 3 €KCIO3UIIEI0 POMaHY, MICTUTh «T'OJIOBHY
napTio», M0 BKIOYAE «TeMW» AHHM ¥ Anama (4uTad 3HAWOMUTHCS 13 JOJSIMHU
TOJIOBHUX TIEPCOHAXIB, OOCTaBUHAMM IXHBOTO JKUTTA Ta 3HAMOMCTBA); «IOOIUYHY
napTiio» — «TeMHU poauyiB AHHHU ¥ Anamay, iX OJU3BKOIO OTOUYCHHSI; «CIOJYYHY
NapTiio» — PETPOCTICKTUBHI BCTABKH, K1 aBTOPKA BUKOPUCTOBYE 3 METOO JeTaiizalii
€MI30JJMYHUX TepPOiB, 10 BIUIMBAIOTh HA OO TojoBHUX (MapkisH, JMurpo y moii
Annnm, [apa y gom Anama). «3akiIiouHa MapTisy MEpIIoi YaCTUHU POMaHy, siK 1 B
MY3UYHOMY TBOPl «y3arajbHIOE BECh Marepiajl eKCIO3HIl», BUKOPHUCTOBYIOUU
€JIEMEHTH TIOTEPeaHIX MapTid, IO 3BydYaTh y pI3HUX KOoMOiHamisx [8]. AHHa Bce
yacTilie moyuHae Oauutucs 3 AIaMOM, BOHM HE NPUXOBYIOTH MOYYTTIB OAHE Bij
onHOTO. BUpa3zHuM cTae JIEUTMOTHB TBOPY — 3a0OpOHEHE ajie MaJKe 1 MPUCTPACHE
KOXaHHS («ATIITacioHaToy).

Otxe, H. 'ypHuibka mepeHOCUTh B €KCIO3UII0 poMaHy «Menojis KaBu Yy
TOHAJILHOCTI KapJaMOHYy» KIAacH4yHy (OpMY COHATHOTO allerpo, TBOPSYH BIIACHY
«crmoBecHy cuM@oHito» (Jlo pedi, My3UKO3HABIII YacTO MOPIBHIOIOTH CUMQOHIIO 13
POMaHOM).

Tpetst yacTiHa poMany — «[HTEepII0/1is1» BUKOHYE (QYHKI[IIO MTOBUIHHOT YACTHHH
coHatHOi (opMu. AHHa «OamaHCye» MK KOXaHHSIM Ta MOPAJUII0, BUUTHCS KUTH Y
«CBITI AJ1amMay B HOBHX YMOBaxX cepejl HOBUX JIFOACH, BiqdyBae OUIb IOBrOi pO3IIYKH 3
KOXaHHM.

YerBepra yactuHa — «DOPTUCIMO» <«3BYYHTH» Jy)KE€ HANpPyXKeHO: AHHA
3HAHOMUTBCA 13 JPYKUHOIO AnaMa AHeENero Ta Moro AITbMHU, CIyXa€ MNalKy MY3UKY
dopremianonoro etony Kecciepa y OmmckydoMy BUKOHaHHI AHENi, 1 Ta My3HWKa
Harajaye AHHI MPO BJIACHUHW TajaHT, KU BOHA «IIPUHECTA B JKEPTBY» OOCTaBHHAM
(3afimMaTucs peryisipHo He Oyno MOKIHUBOCTI). Tpumatu ixHIO 3 ATaMOM TaEMHUITIO
CTa€ Jenali CKIATHINIE, a XUTH 3 HEI — jJenaii HeOe3meuHine. XBUs MOYYTTiB y
Jy1ill TOJIOBHOT TepoiHi Haraaye najike berxoBeHose «Ckepiio» i3 cumdponii Ne 9, ske
BiH YNPOBAJIUB 10 KIIACUYHOI CUM(OHII 3aMICTh CIOKIMHOTO «MeHyeTy».

Ha 3MiHy rocTpum mnepexxuBaHHSIM y J0J1 AHHM Je[aji BUpPA3HIlIEe MOYMHAE
3By4daTH Tema «41yxoi Bosi» (I 3HoBy HampouryeTbest napaniesns 13 beTxoBeHom, came
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3 TeMoto 1071 13 foro cumdownii Ne 5). Sk ciaymno 3ayBaxwmna I'. Knumenko-CuBook,
«MY3HMKYy J1011 AHHM TMOYMHAIOTh yNEepTO NUCATH iHIII. ['oJoBHa repoins HIOM WU
OMMPAETHCS TAKOMY BTPYYAHHIO, MPOTE€ NOMAally HaBaXKYEThCS BUKOHYBAaTHU UYXKI
akopau («Amaxio»), HOTOMKYIOUUCh HAa BECULIS SIK aKOMIIAHEMEHT...» [4], mo0 He
HAIIKOAWTH AJaMOBI, HAPOJAUTH IJUTHUHY B 3aKOHHOMY MLUTIO01 W OCTaTOYHO HeE
BTPATUTH CBOT'O 100POro IMEHI.

VYV «KynpMiHanii» «3By4aTb» NoJiOHIYHI Bapiallii, CKIaleHl 13 «TemM» Ajama,
Awnnu, Tepes3u, Aneni. Tepesza gornomarae HapoauTUca 000M HITSIM Aznama, Ha ii odax
nomupae AHens. AjaMm cTae yaiBiieM, AHHA, KpIM iXHbOI 3 AJaMOM JTIOHBKH, MYCUTh
roJlyBaTH IMEpPeIYacHO HApPO/KEHY MIBUMHKY Ajama i AHenmi, BTIKaTH 3 JITbMH 13
cepenmicts JIbBOBa, 0XOIMJIEHOI0 BOTHSIMU MMOBCTaHHS.

[Ticas ycporo nepexxutoro AHHa W AJlaM CTarOTh NPOAPYXOKIM. 3Aa€ThCs, TEMA
iXHIX MaJKUX MOYYTTIB 3aKIHYUTh TBIP CBITIUM MaXOpHUM axopjoMm. OJIHaK BOHa
00OpHBA€ETHCS HA HAMBUIIINA HOTI — JKUTTS AJlama 3racae.

VY ¢dinanpHi yacTuni pomany («KameHris») Ha T TeMU BTpATH 3BYUYUTH
KUTTECTBEPJIHA TeMa JIITeH, sika Jae AHHI CHIIM XKUTH Jaji. BinkpuTuii KiHelb TBOPY
BUKJIMKA€E acollallilo 13 «IOJOBUHHUM KaJaHCOM» Yy MY3HIll, SKHH 3aKiHUYeThCS
JIOMIHAHTOIO a00 Cy0IOMIHAHTOIO, 1 BUKJIMKAE BITUYTTSI HE3aBEPIICHOCTI.

OTxe, MOXXeMO 3pOOMTH BHUCHOBOK IMPO T€, IO B3aEMO3B 30K 13 MY3HKOIO Y
pomani «Menojiis KaBu Yy TOHAJIBHOCTI Kap1aMOHY» BUSBIISIETHCS HA PIBHI KOMITO3HUIII{
(momiOHIcCT, 110 cuMQOHIi), CIOKETOTBOPEHHS (JAMHAMI3M PpO3TOPTaHHS TOJIMH,
JEUTMOTUB Ta CIOKETHI JIHIT EPCOHAXKIB BUMHCAHI K MY3WYHI TEMHU), CUMBOJIKH
3aroyioBKiB. JlMHamika pO3rOopTaHHS CIOKETY YIOJIOHIOE YHUTAHHS A0 CIyXaHHS
OaraTo0apBHOTO CUM(OHIYHOTO TBOPY.
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MAPIS IIUMUYUIINH

KNIBCHbKUH HAIIOHAJIbHUM JITHTBICTUYHU YHIBEPCUTET

TNEHTUYHICTb I HOETHKA
YKPAIHCBKO-KAHA/ICBKOI JITEPATYPU

3 wacy nepmioi emirpartii 1o Kanaau, mo npumanae Ha caM kiHers X1X cTomiTTs,
yKpaiHIll po3MoBiaiyd PO JOCBII KUTTS y HOBOMY Kpai. Ilepmri TekcTu, HamucaHi
YKpaiHChKOIO MOBOIO, TIPOHU3aH1 TYTOIO 3a PITHOI0 CTOPOHOIO 1 BOJHOYAC HAaCHAKEHI
IparHeHHSAM TSDKKO TIpaIfoBaTH, 00 3a0e3neunTH MaiOyTHE IS CBOIX JITEH.
[TocTtynose 3anypeHHs BUXIIIB 13 bykoBuHM 1 ['anunuHu B aHTJIOMOBHE CEPEIOBHIIIC
CIIOHYKAJIO TX CTBOPIOBATH TEKCTH aHTIIMCHKOIO MOBOIO 1 TAKMM YHHOM KOMYHIKYBaTH
KOHKPETHUW ICTOPUYHMIA TOCBIJ IIUPIIOMY KOy YuTaviB. Binrak MaemMo 3ayBaxuTH,
0 IJICHTUYHICTh YKpPaiHCbKO-KaHAJChKOI JITepaTypu OXOIUTIOE TBOPH HamHUCaHI 1
YKpaiHChKOIO, 1 aHTTiichKoI0 MoBamMu. Y 1967 pomi Borcon Kipkonnen 3ayBaxyBas,
«I'pomansan Kanamu ... HameBHO 3HAIOTH JY)K€ Majo MPO HEWMOBIPHO BEIHUKY
KUTBKICTh JIITEPaTYpHUX TBOPIB, omyOnikoBaHux y KaHani ykpaiHCBKOIO MOBOIO...
Haii6inpire mpeacraBiieHa moesis, 0co0auBo Jipuka. Jlech MpuOIU3HO AECATh TUCAY
YKpaiHCHKUX BIPIIIB MPUNAAAIOTh MOPOXOM HA CKIAMax YKpaiHChKO-KaHAJCHKHUX
npykapeHb. [ TnOoko eMOmiifHui TOCBII IEPEMIIICHHS 3 IPAIiIIBIIUHA B €BpOIIi 10
HOBOT'O Kparo 3a OKEaHOM IepeaaHo y Iii moe3ii» [3,

c. 5].

XKanpoBe po3MaiTTs yKpaiHCHKO-KaHAJChKOI JIITEpaTypu 3acBiuye OakaHHS
BepOaizyBaTH MIrpalliiHui JOCBI] y MOe311, KOPOTKill Mpo3i, poMaHax 1 ApaMaTUIHUX
TBOpax. Y KOXHIN 13 HUX (OPM HACKPI3HO OMPUCYTHIOETHCS MPATHEHHS TOSICHUTHU
9 TPOKUTA MHUHYJE, IO 3aJHIIAIOCS HEMOSCHEHUM 1
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HeB1IpeIIeKCOBAaHUM MepIIUMU noceneHaMu. Y 1908 pori Buiiia Jpykom nepiia
KHIKKa, HanucaHa ykpainuem y Kanani. Lle Oyna 30ipka moesiii Teomopa Peanka
«IMMIrpaHTChKi IiCHI PO CTapuii 1 HOBUM Kpai». Hanucana y KO1OMHUIKOBOMY CTUIII
BOHA MpUBa0IOBaja MepUIMX NoceyleHUiB 3 bykoBuHM 1 epeBuaaBanacs ' aTh pasiB
y Binnine3i. Omnbra BoillleHKO y KOpPOTKOMY OIJISiAl YKpaiHChbKO-KaHAJChKOi
JITEpaTypu BiJ3HAYa€ TPU HANpPSAMU il PO3BUTKY: HAIOJSITAHHS HA YHIKAJIbHOCTI
YKpalHChKOI JIITepaTypHOi Tpaauilii 1 HaMaraHHd 1ii HacligyBaTH; LIJIKOBUTE
BIIUY>KEHHS Bl YKpaiHCbKUX (opM 1 TeMm; rapMOHIMHMI CHHTE3 YKpPaiHCBKOI 1
KaHaaIicbkoi KynbTyp [3, c. 8]. SIckpaBuUM MNpPHUKIAZAOM OCTAaHHBOI MApajUrMU €
tBopuicTh i Kupiska (Illia Kiriak) 1 #oro cara «Cunm 3emui» (1939). K.
AnpapycuineH HaronomryBaB, «Cunu 3emni ... 1le TIPEKpaCHUM €rmoc KaHaJiiChKOTO
3axony, a ToMy Ma€ OyTH BU3HAHHUH HE JIUIIE YKPATHCHKOI0 YaCTHHOIO, a i KaHAAISIMU
3arajoM. lle opuriHanbHUN KaHAAIMCHKUN €MIYHUN TEKCT, aJKe PO3MOBiIa€ MpO
ictopito Kanamu...» [3, c. 9]. Okpim 1. Kupisika npo ykpaiHChbKHX MIOHEPIB MUCAJIH:
Onydpiii IBax, [Tanreneiimon boxkuk, Mukurta Mauapuka i iHmi. Y TPUIAISTHX-
COpPOKOBHUX pokax XX CTONITTS MOMYJISPHUMU CTalIM criorafau Ta 6iorpadii. 3okpema,
B. Uymep, B. Kympuk, M. Kywmka, II. 3Bapuu 1 JI. JlopoiieHKko omy0OiKyBaIu
aBToOiorpadiuni TBOpH.

AHTTIOMOBHA yKpaiHChKO-KaHaJIChKa JIiTepaTypa Brojioc 3asBHIIa Mpo cebe 3
nyOnikaiiero pomany Bipu Jlucenko «KoBTi 4wo6iTkn» y 1954 poky. Sk 3a3Hauae npo
neit TBip Consa Munak, «lle icTopist mpo ykpaiHCbKO-KaHaJAChKY MIOHEPCHKY KYIbTYPY
npepiii, yepe3 TpaHCMIcito, TIepeKsIajl 1 mepexii BOHa Ma€ Ha METI PO3MOBICTH PO
PO3BUTOK MYJIBTUKYIbTYpanisMy B Kanazi» [2, ¢. 1-2]. Jliza I'pexynn
[1] momuisie pO3BUTOK aHTIIOMOBHOI YKpaiHCHKO-KaHAJChKOI JliTepaTypd Ha TpHU
nepioan: 1900 — 1970; 1971 — 1984; 1985 — 2005, i o6rpyHTOBYE TaKy Kiacugikairiro
TphOMa MOJICIIIMH  HAIllOHAJIBHOI iAeHTHYHOCTI KaHaau: TOCTKOJIOHIANIbHA;
MYJIBTHKYJIBTYPHA 1 MOCTHAIIOHATBHA. BigTak Xy/M0kKHI TEKCTH, 110 CTBOPIOBAIIACS Y
KOXEH 13 [HMX TepiojaiB, IMO3HAYEHI BIAMOBITHUMH IJEOJIOTIAMH: aCHMUISIIS,
CBATKYBaHHsI HaIllOHAJbHOT CAaMOOYTHOCTI; YCBIIOMJICHHS ceOe K J1acIOpH.

Binrak, ykpaiHCBhKO-KaHaJChKa JIITepaTypHa Tpaaullil Mae TiOpUIHY
iIeHTHYHICT, 0 HOETHYE B COOi YKpaiHChKE CBITOBIMUYTTS i 3a0KeaHCHKi peanii. i
HAyKOBE OCMUCIICHHS Ja€ 3MOTY 3pO3yMITH SIK TPaHC(HOPMYETHCS 1 PO3TOPTAETHCS
HaIllOHAJIbHA 1CHTUYHICTh B YMOBax 0araToHaI[lOHAIBHOTO 1 MYJBTHKYJIBTYPHOTO
cepenoBuia. Bapro HaromocuTH, 1o yKpaiHChKa CKJIaJ0BAa YKPAalHCbKO-KaHAaJCHKO1
JmiTeparypu OUIBII 3HAHA 1 JOCIDKEHa B YKpaiHi, aHDK aHTJIIOMOBHA. 3BiJCH,
JOCTIKEHHS] aHTJIOMOBHHUX TEKCTIB Ma€ OCOOJMBY aKTYyalbHICTb.
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LITERARY ANTHROPOLOGY AND TRAUMA NARRATIVES

Modern literary studies are characterized by methodological pluralism, which
encompasses a variety of approaches to the analysis of a literary text. One approach is
literary anthropology, which was developed in the late twentieth century. Literary
anthropology is an interdisciplinary field examining literature not only as an artistic
form but as a cultural and social artifact that reflects and shapes human experience.
This field analyzes human behavior through the prism of artistic reality, combining
fields of study such as anthropology, literary criticism, philosophy, ethnography, and
culture. According to M.P. Markowski, three key concepts are at the center of literary
anthropology: experience, interpretation, and reality [1].

Literary anthropology provides valuable insights into how narratives construct and
negotiate meaning across different historical and cultural contexts. By examining texts
through an anthropological lens, scholars can uncover the ways literature encodes
societal values, traditions, and collective memory. This approach highlights the role of
literature as both a mirror and a mediator of human experiences, demonstrating its
profound impact on shaping cultural identity and historical consciousness.

Literature is relevant anthropologically because it not only addresses people but
represents them and aesthetically shapes their worldview. Literate people experience
who they are through literature; and what makes them human is reflected in literary
texts. Thus, the anthropological approach in literary studies addresses and defines the
relationship between language and culture as well as between a text and the world. As
W. Iser observed, “Literature does not copy reality but rather creates it by revealing
what had been previously concealed. In this way, it extends the boundaries of human
experience and self-perception” [3, p. 3].

Literary anthropology primarily explores the ways in which narratives act as
bridges between personal and collective experiences, particularly during periods of
crisis, such as war, social upheaval, or cultural transformation. This field of study
examines how storytelling serves as a fundamental tool for meaning-making, emotional
processing, and even resistance against oppressive or destabilizing forces. Narratives,
whether fictional or autobiographical, shape collective memory, offering individuals a
framework through which to interpret and articulate their experiences.

This role of storytelling becomes especially significant in the context of trauma
narratives, which provide a space for processing and expressing profound
psychological and emotional distress. As defined by I. Zindziviené, trauma narratives
are “works of fiction representing an emotional response to profound loss, disaster,
disruption, or devastations on the individual or collective level” [6, p. 75]. These
narratives do more than recount events; they help reconstruct fragmented memories,
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validate suffering, and provide a means of reasserting identity in the aftermath of
traumatic experiences. By weaving personal pain into a broader social or historical
context, trauma literature fosters empathy and understanding, allowing readers to
engage with experiences that may be distant from their own. Consequently, literary
anthropology not only sheds light on the function of storytelling but also underscores
its therapeutic and transformative power in human societies.

Literary critics investigate various approaches undertaken by trauma fiction
writers, such as the transference of traumatic responses, an informational approach, or
an empathy approach. This recognizes what L. Vickroy argues that “literary texts can
provide pathways for reader empathy” [5, p. 21]. The analysis of stylistic devices in
trauma texts includes the use of symbols, metaphorical language, flashbacks, and the
creative elaboration of the changing relationship between an individual and collective
memory. For example, from a structuralist perspective, examining such elements of
trauma narratives as plot, story pace, focalization, and the system of characters, helps
to clarify the most significant moments of the negative experience and identify the roles
assigned to different characters within the narrative [4]. Narratologists, in turn, focus
on the narrative structures of trauma texts, as they usually contain textual gaps
indicating traumatic referents. This means that structures through which trauma
underlies writing are more often referred to as testimonies of the people who have
witnessed horrific events. Examples of oral tradition that have become the object of
folklore studies are testimonies of traumatic experiences or traumatic storytelling.
Folklore analysis reveals how the extreme life experience is explained using traditional
plot motifs that are present in folklore texts.

A traumatic text consists of narrative reconstructions of people’s traumatic
experience (real or fiction). For both the author and the reader of the text, this process
can serve as a means of healing and as a form of rehabilitation treatment for post-
traumatic syndrome (PTS). Towards this end, the traumatized person uses language to
heal their trauma. In conclusion, from the literary anthropological perspective, by
comparing the language used in this recovery process to the literary discourse, we can
uncover the literary expressions of trauma. As C. Caruth observes, literature and
traumatic experience find their precise convergence at the intricate intersection where
the boundaries between knowing and not knowing blur, creating a space of tension and
revelation [2, p. 3].

Thus, literary anthropology explores how storytelling functions within different
societies, how narratives construct personal identity, and how literature encodes
collective memory, belief systems, and historical realities.
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VILEM FLUSSER (1920-1991):
LIFE AS A TRANSCULTURAL PROCESS

The analyses of the biographies of multilingual authors cannot be reduced solely
to the reconstruction of the influences of individual cultures on the individual. It also
involves questioning the significance that the experience of transitioning from one
culture or language to another assumes for the same authors (Kolztsch 2011, 9). This
has also been noted multiple times in the context of Postcolonial and Transcultural
Studies. Homi Bhabha uses the term "cultural translation™ in the context of migration.
He considers the change of language as a central moment in the cultural processes of
displacement and relocation (Bhabha 1994, 247). Similarly, Rosi Braidotti sees
"language nomadism" as a prerequisite for questioning the basic forms of subjective
and collective consciousness in the experience of migration (Braidotti, 1994, 16). The
present study also examines cultural and language changes that occur in the context of
flight and migration from a transcultural perspective.

In this regard, hardly any thinker in the 20th century was as transcultural as Viléem
Flusser, whose contribution to translation studies is the focus of this analysis. If one
understands “transcultural™ as the ability to philosophically transcend the contingent
elements of the experience of flight and migration and, as in this case, to recognize
their influences on the practice of translation, one cannot ignore the achievements of
the Prague philosopher in the cultural history of the 20th century. His work also
etymologically does justice to the meaning of the Latin prefix "trans" (beyond) in the
word "transcultural,” as the 'nomadic' existence that Flusser led throughout his life
predestined him not only for a life between cultures but also beyond cultures. His
transcultural thinking is expressed in a meta-reflection on concepts such as language
and translation, viewed from an 'extraterritorial’ observation point. Analyzing language
and translation from a transnational in- between space means for Flusser to undermine
and expand these concepts. It is also about highlighting the relevance of these concepts
for our current understanding of translation studies.

Before Vilém Flusser opened up a transnational in-between space for himself
through his exile, he experienced the permeability of boundaries between languages
and disciplines in his own hometown: "Since | was born in a bilingual environment, |
have experienced translation as an existential problem since my childhood and have
tried to deal with it practically and theoretically" (Flusser 2004, 18). Flusser was born
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in 1920 into a wealthy and intellectual Jewish family in Prague. Like Franz Kafka, he
was predominantly socialized in German and grew up in the years immediately before
World War Il in the milieu of the Bohemian metropolis, where Czech, German, and
Jewish cultures coexisted. A milieu and an era in which tensions became increasingly
Intense, as growing nationalism and anti-Semitism in the German-speaking population
triggered a radicalization of Czech nationalism as a counter-reaction. However, Flusser
viewed these conflicts as 'imports' from Nazi Germany, as Prague was essentially
always a city of fruitful exchange between cultures, as he emphasizes in his
autobiography:

In der Zeit zwischen den Weltkriegen war Prag, um nur einige Beispiele zu
nennen, das Zentrum einer von Masaryk inspirierten neuen tschechischen Kultur, es
war der Brennpunkt des judischen européischen Kulturlebens, und es war ein Zentrum
jener deutschen Kultur, in der sich die Tradition der Habsburger Monarchie zu neuer
Blite emportrieb. Diese drei Kulturen befruchteten einander in Kampf und
Zusammenarbeit so gewaltig, dass man zu dieser Zeit in Prag Ansétze zu vielen heute
herrschenden Tendenzen beobachten konnte (Flusser 1992, 14).

Although Flusser connects to an interpretive tradition of the three-nation city that
dates back to the end of the 19th century and glorifies the position of the German-
Jewish minority (Guldin, Bernardo 2017, 32), the influence of the multilingual and
intercultural humus of the Bohemian city on Flusser's intellectual development cannot
be emphasized enough. It was the contrasting conditions between different cultures and
tendencies, unfolding in a tranquil urban space, that conditioned the openness to
dialectically opposing positions that would later characterize Flusser's thinking: an
openness that would immunize him against the absolutization of a single position.
Growing up in a multicultural microcosm like Prague, for example, had the
consequence "that one despised the question of national identification as archaic and
secondary. One was a born internationalist" (Flusser 1992, 16).! However, the
occupation of the city by the Nazis and the subsequent deportation and extermination
of his entire family, which Flusser experienced in 1939, led to the destruction of the
German-Jewish-Czech coexistence model (Flusser 1992, 25).

From the retrospective perspective of the autobiography, this tragic existential turn
brought about an attitude that Flusser calls "interested indifference™: The indifference
to all shadows (including the one that one was oneself) had a vague similarity to some
philosophical positions [...], but was fundamentally different. It was an enthusiastically
interested indifference (which reminded of science) and yet a desperate indifference
(which reminded of hell) (Flusser 1992, 35-36). The collapse of the existential ground
was accompanied by that of ideologies such as Marxism, with which Flusser had
sympathized in his youth, and led to a philosophical appreciation of "groundlessness":
it became the prerequisite for his thinking, characterized by "enthusiasm for playful
observation" (Flusser 1992, 35). Flusser often tried to take opposing positions: "One
had to hide that one no longer took anything seriously and that this non-seriousness
indeed dissolved all values, but in an

The quotes (in quotation marks) from Flusser's biography have been translated by me from the original
German into English.
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enthusiastic sense of the word" (Flusser 1992, 35). In this approach, reminiscent of
Greek sophism, there is indeed a resonance of the Talmudic teaching of the 16th
century, as will be seen in more detail later (Flusser 1995, 139). Flusser's thinking
moved with playful ease over the abysses of history, whose absurdity he had
experienced firsthand. His interested indifference also led him to ‘play’ with the
semantic ambiguity of certain statements or concepts - including “translation. From
this, he tried to make theoretical considerations that still appear as fascinating thought
experiments today.

For this reason, his reflection preferably took the form of the essay, also
corresponding to the original meaning of the French word in this case. His flow of
thoughts usually starts from subjective intuitions and repeatedly surprises readers with
unusual associations. His statements, in accordance with the essay genre, are rarely
provided with footnotes or bibliographic references.

When Flusser found a chosen homeland in Brazil after a short stay in England in
1940, the groundlessness of his perspective, from which he viewed world events and
his own life, intensified. The paradoxes of history seemed to ‘play into his hands': while
Europe was destroying itself in a bloody world war, Brazil experienced a phase of
economic upswing that put the country in an almost euphoric mood of reconstruction.

Even the life he led in Brazil was marked by contrasts: he first worked in his father-
in-law's import-export company and then until 1964 as the manager of his own
company, which manufactured radios and transformers. At the same time, he read
philosophical works tirelessly: "That meant doing business during the day and
philosophizing at night" (Flusser 1992, 41). He also tried to gain a foothold in the
intellectual scene in Brazil, which he definitively succeeded in doing from 1965
onwards. After various teaching assignments at different universities, he became a
professor of communication theory at the University of Sao Paulo (Guldin, Bernardo
2017, 111).

In the Brazilian years, the change of language became an everyday experience,
especially due to academic and journalistic activities. However, experiences also
occurred during this time that led to the development of a concept of translation that
went far beyond the purely linguistic. In the specific linguistic situation of Brazil,
Flusser recognized the "field of possibilities of the new language" (Guldin 2005, 16):
Brazilian Portuguese, which was still in the process of development at that time,
became for him a reflection of a new synthesis between different cultures. The
immigrants who came from different parts of the world contributed to this process,
which Flusser saw as a model of coexistence in a plural society.

As Rainer Guldin, one of the most subtle exegetes of Flusser's work, has observed,
it was not about "uniformity and standardization, but about the tension- filled
reconciliation of contradictions” (Guldin 2005, 57). In this synthesis, which also
included the translation of different linguistic influences into a new language, the exile
Flusser recognized the also polyphonic linguistic environment of Prague, which had
fallen silent so abruptly and dramatically.

Observing Brazilian culture from the distance of a groundless European also
served as the theoretical pivot for a new understanding of translation processes:
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Guldin has shown this based on an essay about Brazilian Baroque that Flusser wrote in
1966 for the newspaper Jornal do Commercio. The focus of his analysis is the
comparison between the architectural style of European Baroque, which Flusser knew
well from Prague, and its Brazilian counterpart, which he admired in the churches and
buildings of some cities in the state of Minas Gerais. On the one hand, Baroque
experiences alienation through its transplantation in the South American context. If one
compares this architectural transplantation to a translation process, this alienation
comes close to the loss that a text experiences through translation into another
language. On the other hand, the style of barroco mineiro holds up a mirror to European
Baroque, so that Flusser finds essential aspects of this style purer in its Brazilian
translation than in the original: for example, the fear of emptiness (horror vacui), which
hides behind the virtuosity of the curvy lines of the buildings and is a key feature of
the European model (Guldin 2005, 53), comes to light better in Brazil than in Europe

This critical comparison between architectural styles, specifically between
variations of the same style, can also be understood — following the comparison with
translation — as a kind of back-translation process. In translated texts, aspects of the
original are expressed more clearly, almost as a quintessence, due to their isolation
from the context of origin. An expansion of the concept of translation through
interdisciplinary comparisons proves to be productive in Flusser's work, as it sheds new
light on the complexity of transcultural processes: the translation of a text is only one
of the different forms these processes can take.

Understanding translation as a transcultural process of alienation and
reinterpretation in the broadest sense also means questioning consolidated hierarchies,
such as the relationship between original and translation. From these biographical
notes, it becomes clear that translation — even of one's own texts — was much more than
a necessary practice for Flusser: it was lived as a permanent way of life and
productively used as a constant stimulus for transcultural thinking. He also tried to
penetrate these aspects theoretically.

However, his thoughts on translation never led to a systematic elaboration; they
remained — often unfinished — attempts to gain theoretical insights from the analysis of
his own intellectual practice. The result is "a theoretical as well as aesthetic concept of
translation as thinking in multiple languages" (Benteler 2019, p. 120).
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AREA 4. INTERCULTURAL COMMUNICATION/
CEKUIA 4. MIZKKYJIbTYPHA KOMYHIKALIA

AJIJIA BUYOK

3AXITHOYKPATHCHKHI HAIIIOHAJIBHUM YHIBEPCUTET, TEPHOIILIb

SIKICHA MIATOTOBKA ®AXIBIIB: BABUEHHSA IHO3EMHOI
MOBMH B TIOEJJTHAHHI 3 JIIHFTBOKPATHO3HABCTBOM

BaxxaMBMM  YMHHUKOM  PO3BUTKY CYCIUIBCTBA  YKpaiHW, IOJOJaHHSIM
HaWUpPI3HOMAHITHIIINX KPU30BUX SIBULL y PI3HUX cdepax KUTTI € pepopmMyBaHHS
SKICHOI MiIrOTOBKM (paxiBIliB, a CaMe€ BUBUCHHS 1HO3€MHOI MOBHU Yy TIO€JHAHHI 3
JIHTBOKPATHO3HABCTBOM. PO3yMiHHSI Ba)JIMBOCTI KOMYHIKATHBHOI B3aeMOIIl Yy
CYCITUJTBCTBI Ta 32 WOTO MEXKaMH CYNPOBOJDKYETHCS Y MOAOJAHHI TPYAHOIIIB OO
(OKUBOT'0» CITUIKYBaHHSI KOMYHIKAHTIB.

MoBa € He TUTbKH TOKa3HUKOM OCBIYEHOCTI Ta PIBHS IHTEJIEKTYaIbHOTO PO3BUTKY,
a W XapaKTePUCTUKOIO TaKUX SKOCTCH SK BUTPUMKA, TOJECPAHTHICTH 1 BIIKPUTICTh 10
NOCTIHOT caMoOCBiTH [1]. 3HaHHS 1HO3eMHOT MOBH 30aravye JIIOAUHY, PO3LIUPIOE ii
CBITOTJISIT 1 JI03BOJIsIE€ OJIMKYE MO3HAHOMUTHCS 3 KYJIbTYpOIO Ta 3BHYASIMHU 1HIIOTO
HapOy.

BucoxokBamidikoBaHi (haxiBIli, IKi BOJOAIOTH IHO3EMHOI MOBOIO Y MOETHAHHI 31
3HAHHSIMU JIIHTBOKPAiHO3HABCTBA MAIOTh Kpallll MIAHCH Ha MDKHAPOIHOMY PHHKY
mparli Ta Mociayr. 3a JOTIOMOTOI0 ITUX 3HAHB IEpe]l JIIOJAbMHU BITUMHSIIOTHCS JBEPi B
cBit. e 3amopyka ycmixy i HOBUX MOXJIMBOCTEH, K1 BIIKPUBAIOTHCS TIEPE]T JIFOTMHOIO
1 po0aATh 11 Pi3MUHMI Ta TYXOBHUN CBIT Ha0araTo SICKPaBIIINM 1 IIKaBIIIUM.

BuBuenHs iHo3eMHOi MOBHM crpusie (opMyBaHHIO IHIIOMOBHOI mpodeciitHoi
KOMYHIKQTUBHOT KOMIIETEHTHOCTI, SIKY HHMHI PO3IVISIIAIOTh B €IHOCTI 3 HOPMaMH 1
TPAIULISIMU 111€1 9¥ 1HITOT KyIBTYPHOI CIUTBHOTU. BaxuBy poms Bifirpae BepOaibHe
Ta HeBepOalbHE CHUIKYBaHHS 1 KynbTypa ¢axiBigl, sika crpusie GOpMyBaHHIO Ta
PO3BHTKY COIIOKYJIBTYpPHOI KOoMIleTeHTHOCTI. Ile mae B pesymnbTaTi
«KJTFOW» JI0 B3aEMOPO3YMIHHS 1 CIIBIPAIll MK TPyIIaMU JIFO/ICH.

SIxicHa migroTroBka (paxiBIliB 3IHCHIOETHCS B HABYAIBHOMY MPOIIEC], & TAKOXK B
M03aayIUTOPHIN Ta CaMOCTIHHIA POOOTi. 3MICT MIATOTOBKH BKJIIOYAE TCOPETUUHHM,
MPAKTUYHUI Ta MOPATBHO-TICUXOJIOTIYHUN KOMIIOHEHTH. TyT BUKOPUCTOBYIOThH TaKi
MIXOMU K. MDKIPESIMETHHH, CHCTEMHHM, CHHEPIeTUYHUN, KOTHITHBHHH,
TEXHOJIOT1YHUH, KOMIICTCHTHICHUNA Ta ryMaHicTHYHUH. [Ipm migroroBii ¢axisiiB
3aCTOCOBYIOTh TaKi METOAM: «OpEeHH-pHHI», «Ipec-KOHPEPEHIlisn», «KPYTIun
aKBapiym»; IMITalliiHi irpH, IrpoBE MPOCKTYBAHHS, TPEHIHTH, CTBOPEHHS CHUTYaIIli
YCHIXY Ta «IPOCTOPY BUIBHOTO BUOOPY».

Hezanepeunuii 1 n03UTUBHUMN BIUIUB Ha MIITOTOBKY (axiBLs BiJIIrpae CTa>KyBaHHS
3a KOPAOHOM, 7€ MOETHYIOThCA aOCOJIOTHO HOBI MOMKJIMBOCTI s

106



BJIOCKOHAQJICHHSI BOJIOAIHHS 1HO3EMHOIO MOBOIO, PO3IIMPIOIOTHCS 3HAHHS ACHEKTIB
JIHIBOKPAaiHO3HABCTBA, 3pOCTaHHS MpodeciiiHoi MalicTepHOCTI (axiBLsg Ta HABUYKU
CHiBIIpalll 3 IHIIUMU KOMYHIKaHTAMH.

TakuM 4YMHOM, TPABWIIBHO OPraHI30BaHUI HaBUaJIbHUM MPOLEC 3 IHO3EMHOI MOBHU
B [TO€/IHAHHI 3 JIIHTBOKPAiHO3HABCTBOM CIPUsI€ €(PEKTUBHIN MiAroTOBI (axiBIIiB.

CIINCOK BUKOPUCTAHMUX JIXEPEJ
1. Kusix T. P. Teopis 1 npaktuka nepeknany / T. @. Kusk. — Binauns: Hosa knura, 2020. —
240 c.

JIIJITAHA BIJIOT'OPKA

3AXITHOYKPATHCbKH HAIIIOHAJIbHU YHIBEPCUTET, TEPHOIILIb

®OPMYBAHHSA MIKKYJIbTYPHOI
KOMIIETEHTHOCTI Y MAUBYTHIX IEPEKJIATAYIB YEPE3
INPOEKTHE HABYAHHSA

dopMyBaHHS MDKKYJIbTYPHOT KOMIIETEHTHOCTI y MaWOYTHIX MepekianayiB €
BKJIMBHUM aCTEKTOM iX MPOQeciifHOl MiArOTOBKHA, OCKUIbKU €(eKTUBHA KOMYHIKAIisI
B MDKKYJIbTYPHOMY KOHTEKCTI BHMarae He JIMIIE MOBHHMX 3HaHb, aje W
COILIIOKYJIBTYpPHUX OCOOJIMBOCTEl. BojgHouac BapTo 3a3HAYMTH, IO BITYU3HSHA
HAayKOBa CHUILHOTA IMOKH IO HE Mae€ Tpallb, siki 6 Oe3rnocepeHbo JOCTIKYBAIH
dbopMyBaHHS MDKKYJIBTYPHOI KOMIIETEHTHOCTI y MaWMOyTHIX NepeKkagadiB uepes
NPOEKTHE HaBYaHHS. TOMY 1€ CTBOPIOE IEBHUIA MTPOCTIP JISl MOAATBIINX JOCTIIKECHb,
110 3MOXYTh 3aIIOBHUTH IF0 TIPOTAJMHY 1 BUBHAUNTH Hale(DEKTUBHIII METOIUKH JIJIS
PO3BHUTKY ITi€1 BaKJIMBOT KOMIIETEHTHOCTI.

3ayBaXMMO, MO0 MDKKYJIBTYpHa KOMIIETEHTHICTh € BaXKJIMBOIO YaCTHHOIO
npodeciiHOi MATOTOBKM MaWOyTHIX mepeknangadiB. BoHa BKkIOYae 3HaHHS
MOBJICHHEBOTO €TUKETY, HeBepOAIbHOI KOMYHIKaIlii, COIIOKYIbTYpHOI iH(OpMaIrii Ta
BMiHHS €(QEKTHBHO BUKOPUCTOBYBATH IIi 3HAHHA y pPEATbHUX KOMYHIKATUBHUX
CUTYyallisIX. 3 OISy HA 1€, BUKOPUCTAHHS CyYaCHHUX METO/IB HaBYAHHS, TAaKHX SIK
MPOEKTHE HaBUaHHS, 3a0e3nedye YCHIMTHUKA PO3BUTOK IIi€] KOMIETEHTHOCTI, MIO
MO3UTUBHO BIUIMBAE Ha mMpodeciiHe CTaHOBIEHHS MalOyTHIX MepekiagaviB 1 ix
3IaTHICTh €()EKTUBHO MPAIOBATH B MDKKYJIBTYpPHOMY cepeaoBui [1].

Omxe, hopMyBaHHS MDKKYJIBTYPHOI KOMIIETEHTHOCTI Y MalOYTHIX TIepeKiIagaqinB
4yepe3 MPOEKTHE HaBUAHHS € MOTY)KHUM METOJIOM, IO J03BOJISE CTYJCHTAM HE JIMIIE
BUBYATH MOBY, aji€ W IHTETPYBAaTH ii B KyJIbTYpHUH KOHTEKCT. OCKUIBKU TPOEKTHE
HABYaHHS CHPUSIE PO3BUTKY KPUTHYHOTO MHUCICHHS Ta aJaNTUBHUX HABHYOK, BOHO
TaKOX 3a0e3neduye TauoIne po3yMiHHS COIIOKYJIBTYPHHX HOPM 1 MPHUHITUIIB, IO
CTOSATH 32 MOBOIO.

[Topsin 3 TUM, 3aBISKH aKTHBHOMY 3aCTOCYBAaHHIO PI3HOMAHITHUX IHTEPAKTUBHHUX
METOJIB y  MIArOTOBII  CTYJEHTIB-TIEpEKIaJayiB  MOXHa
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CTBEp/DKYBaTH, M0 II€ 3HAYHO PO3IIUPIOE MOMKIMBOCTI ISl BJAOCKOHAJICHHS
HEOOX1MHUX MpodeciiHUX 3HaHb 1 HABUYOK, CIpHUsie€ (QOpMYBaHHIO IHTEpeCy Ta
BIICBHCHOCT1 Y MIKKYJBTYPHIM KOMyHikaIrii. OkpiM TOTO, IIeH MiIXia TAaKOXK CTUMYITIOE
PO3BUTOK OCOOMCTICHUX SIKOCTEU 3/100yBaviB BUIIOT OCBITH, TOCWJIIOE MOTUBALIIIO 10
MOCTIHHOTO BIOCKOHAJICHHS TEpPEKIaIallbKuX 3HAaHb 1 HABUYOK, a TaKOX CIPHUSE
PO3BUTKY KPUTHYHOT'O MUCJICHHS Ta 3JaTHOCTI 10 camoaHamzy [2, c. 182].

[IpoekTHe HaBYaHHS, IO BKJIIOYAE€ IHTEPAKTUBHI METOJU, € BaKIMBUM
IHCTpPYMEHTOM Yy (OopMyBaHHI MIKKYJIbTYpPHOI KOMIIETEHTHOCTI Yy MalOyTHIX
NepeKsaaayiB, OCKUIBKM HAJa€ iM MOXIIMBICTb AKTUBHO 3aHYPIOBATHUCS B PI3HI
KyJIbTYpHiI KOHTEKCTH. Lle, 31 cBoro 00Ky, CIipHsie pO3BUTKY HE JIUIIIE MOBHUX HaBHYOK,
a W TIMOOKOro PO3yMIHHS COLIOKYJBTYPHUX AaCIEKTIB, L0 € HEOOXITHUMHU Jis
e(eKTUBHOT KOMYHIKallli B 0araTokyJbTYpHOMY cepeloBHUIll. BrpoBamkeHHs TakKuX
METOJIIB B OCBITHIM MPOIIEC JTO3BOJISE CTYJACHTAM HE TUIBKH BJIOCKOHAIIOBATH CBOi
npodeciiiHi 3HaHHS, a i PO3BUBATU BaXJIMBI OCOOUCTICHI SIKOCTI, 1110 CIIPUSIOThH TXHIM
TOTOBHOCTI JI0 MDKKYJIBTYPHOI B3aeMozii. KpiM Toro, mpoekTHe HaBYaHHS CTUMYITIOE
CTYJICHTIB JIO MOCTIHOTO CaMOBJIOCKOHAJICHHS, OCKUIbKM BOHH aKTHBHO IMPAIIOIOTh
HaJ pO3B’sA3aHHAM peaJIbHUX 3a/1a4, 110 BAMAararoTh TBOPYOTO IMiIX0y Ta KPUTUIHOTO
ocmucieHHsa. Taki miaxoau (GopMyrOTh y CTYACHTIB 3JaTHICTh JO CaMOCTIHHO1
pediiekcii, 1o € BaXXJIMBOIO CKJIaJI0BOIO MPO(eciitHOro po3BUTKY MEPEKIIaiaviB.

3acTocyBaHHS MPOEKTHOTO METOAY il YaC HaBYaHHS MOHOJIOTIYHOTO MOBJICHHS
CIIpHUsi€E PO3BUTKY ITI3HABAIBHUX Ta TBOPUYUX 3710HOCTEH CTYyACHTIB-TIEpEKIagadviB,
BMIHHS CaMOCTIHO OyayBaTH CBOi 3HaHHS, OpIEHTYBaTHCS B 1HQOpMAIITHOMY
IPOCTOPi Ta KPUTUUHO MUCTUTH. Lle m03Bossie MaltOyTHIM mepeKiajgadyaM He TUTbKU
OCBOIOBAaTH KOHKPETHI HaBUaJbHI TEMH, & ¥ aKTUBHO MPAIFOBATH HaJ BUPIIICHHSIM
peaTpHUX MPOoOJIeM Y MeKax MPOEKTHOI AisabHOCTI [3, ¢. 380].

Kpim Toro, 3actocyBaHHS TPOEKTHOTO METOAY B HaBYaHHI MaWOyTHIX
nepekianayiB - cnpuse (GOPMYBaHHIO IXHBOT MDKKYJIBTYPHOI KOMIIETEHTHOCTI,
OCKUTBKHU TIEH MIAXIJ T03BOJISIE€ CTYJEHTAM NPAIIOBATH HAJ PEATbHUMH 3aBIaHHSIMU,
SIK1 BAMAraroTh IHTeTpallii 3HaHb 3 pizHuX cdep. [IpoekTn, opieHTOBaHI Ha PO3B’ A3aHHS
KOHKPETHHUX MPOOJIeM, I0ITOMararTh CTyJASHTaM IIHOIIIe 3aHYpPIOBATHUCS B KYJIbTYPHI
KOHTEKCTH Ta PO3BUBATH HABUYKU MDKKYJIBTYpHOI KoMyHikatii. [1ix vac pobotu Hax
MPOEKTAMH CTYICHTH MAalOTh MOXJIHMBICTh BJIOCKOHATIOBAaTH CBOi MOBJICHHEBI
3MI0HOCTI, a TAaKOX 3aCTOCOBYBATH TEOPETHYHI 3HAHHS B pEaJbHUX CUTYaIlisX, IO
HaOmkae HaBuYaHHS 70 mpodeciiiHol mpakTukud. KpiM TOro, MpOEKTHUH METON
JI03BOJISI€ PO3BUBATH KPUTHYHE MHUCJICHHS, TBOPYICTD 1 3/IaTHICTH JI0 CaMOaHAII3y, 10
€ BOKJIMBUMH CKJIAJJTOBUMHU MIKKYJIHTYPHOT KOMIIETEHTHOCTI. 3aBISIKU I[OMY IIXOTY
CTyIeHTH 3700yBarOTh MOCBil pOOOTH B MIDKKYJbTYPHOMY CEpPEIOBUII, IO €
HEOOXITHUM /I YCHINTHOT MPoQeCciiHOi AISUTPHOCTI IEpeKIaaaya.

Takum uYmHOM, (OPMYBaHHA MIKKYJIBTYPHOI KOMIIETEHTHOCTI Y MalOyTHIX
MEePeKyIaaadiB € KIOUYOBAM aCMEKTOM iX MpodeciiHOi MArOTOBKH, 10 3a0e3mnedye
YCHINIHY KOMYHIKAIil0 B 0araroKyiabTypHOMY CEpENOBHINI. Y IIhbOMY KOHTEKCTI
0COOJIMBY POJIb BIAITpa€ 3aCTOCYBaHHS MPOEKTHOTO HAaBYAHHS SK 1HHOBAIIMHOTO
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METONy, AK€ 03BOJISIE CTYACHTAM HE JIMIIE BUBYATH MOBY, aje€ il IHTErpyBaTu ii B
KyJbTYpHI KOHTEKCTH, 1110, 31 CBOro OOKy, CHOpHUsi€ TIJIHOIMIOMY pPO3YMIHHIO
COLIIOKYJIBTYPHUX acnekTiB. KpiM TOro, 1HTEpakTUBHI METOAM HAaBUAHHS CHPUSIOTH
PO3BUTKY KPUTUYHOTO MUCJIEHHS, TBOPYUX 310HOCTEN Ta 34aTHOCTI JO CAMOAHAII3Y,
10 € BAXJIMBUMU CKJIAJJTOBUMHU MIKKYJIBTYPHOI KOMIETEHTHOCTI. TOMY BIIPOBa/IKEHHSI
MIPOEKTHOI'O HaBUAHHS B OCBITHIM MpOIEC HE JIMILIE PO3BUBAE NEPEKIaAalbKi HABUUKH
CTYJEHTIB, ajle ¥ MIATOTOBIIOE iX O PEATbHUX MDKKYJIbTYPHUX B3a€EMOJIIN, L0 €
HEOOXI1HOI YMOBOIO JIJISl YCHIIIHOT TPO(dECIitHOT A1SITBHOCTI.
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IHHA BOMKO

3AXITHOYKPAIHChbKHUI HAINIOHAJIBHUM YHIBEPCUTET, m. TEPHOIILIb

IT'OP KYCSK

33CO “IIKOJIA MAHBY THHOI'O”, TEPHOIILIb

HATAJIIA KYCAK

3AXITHOYKPATHCHKHUH HAIIIOHAJIBHUM YHIBEPCUTET, TEPHOIILIb

AIVIOBA MIZKHAPO/IHA KOMYHIKALIA: OCOBJIUBOCTI
BEJAEHHS IIEPEMOBHH Y PIBHUX KYJIBTYPAX

JlitoBa MIXKKyJIbTYpHA KOMYHIKAIlii € OJHIEI0 3 KIIOUYOBUX KOMIIOHEHTIB
CydacHOro 0i3Hecy, OCKUIBKH TJI00ami3allisi CTBOPIOE HEOOXIIHICTh IS KOMITaHIA Ta
oprafizamiii B3a€MOMISTH 3 TMapTHEpPAMH 3 PI3HUX KYJIbTYPHUX CEPEIOBUII.
[lepemoBUMHN — 1€ TEHTPAIbHUN MEXaHI3M JIJIOBOTO CITUIKYBaHHS, aJKe CaMe B
MpoIleCl MEePEMOBUH  YXBAJIIOIOTHCA CTpaTeriuHl pIIICHHS, BCTAaHOBIIOIOTHCA
MapTHEPCHK1 BITHOCUHU Ta POPMYIOTHCS YTOH.
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CnoBHUK MDKHapOAHO-NPaBOBUX TepMiHIB Onekcanapa ['piHa mojgae TepmiH
MDKHAPOJIHUX TIEPEMOBHH SIK “OJHY 3 IIMPOKO BHKOPUCTOBYBAaHUX (hOPM KOHTAKTIB
MDK TpeJCTaBHUKAMHU PI3HUX JIEpKaB 3 METOI0 BUPILMICHHS MUTaHb, 1[0 CTAHOBISTH
B3a€M, IHTEpPEC, YPEryJIIOBaHHS CYNEPEYHOCTEW MpU BUHUKHEHHI KOH(QJIIKTIB,
PO3BUTKY CIIBPOOITHULITBA Y PI3HOMaHITHUX c(epax, BUPOOIEHHS CNUIbHUX Aid Ta
3aX0/1B, YKJIQJIEHHSI MDKHAPOJAHUX JIOTOBOPIB, OOMIHY JTyMKamu To1io”. [3, c. 327]

Opnak KyJbTYpHI BIAMIHHOCTI MOXYThb CTaTH $K PpECypcoM, IO CIpUSE
edeKTUBHIA KOMYHIKalli, Tak 1 Oap’e€poMm, IO YCKIAAHIOE B3a€EMOPO3YMIHHS.
KomynikatusHi 6ap’epu (ppani. barriere — nepemkoaa) — 1€ NePemKoan Ha MUIXY
aJIeKBaTHO1 niepeayl iHdopmarllii MK napTHepaMu 31 CIKyBaHHS. [4, c. 202]

KoxHa KynpTypa Mae BiIacHi TpaAullli, HOPMH Ta IIIHHOCTI, Kl BIUIUBAIOTh Ha
CTHJIb BEJICHHS TIEPEroBOPiB, CIOCOOM yXBaJICHHS PillleHb, BAKOPUCTAHHS BepOaIbHIX
1 HeBepOaNbHUX KOMYHIKATUBHMX cTparterid. Te, mo B OJHIA KpaiHl BBa)KA€THCA
3BHYHOIO [IIJIOBOI0 MPAKTHKOIO, B IHIIIM MOXe OyTH CHpUIHATE SK HEMoOBara 4u
rpy0icTh. TOMY 17151 TOCSATHEHHS YCHMINIHUX JTOMOBJIEHOCTEH HEOOX1THO BpaxoOByBaTH
KyJbTYPH1 OCOOJIMBOCTI MAPTHEPIB.

HaykoBiii, siki JOCHIKYIOTh MDKKYJIBTYPHY KOMYHIKaIito, 30kpema [ept
T'odcerene [6], Enpapn Xomn («Culture as Communicationy, 1954) [5], BHOKpEMITIOIOTh
KiJTbKa MOJIETICH BEJICHHS MEPETrOBOPIB, MO 3aJIekKaTh Bil PIBHA KOHTEKCTYaJIbHOCTI,
JUCTaHIl BlaaW, I[IHHICHUX OpIEHTAIlll Ta CHOpUUHATTA dYacy. Hampuknan, y
BUCOKOKOHTEKCTHHMX KynbTypax (Amnonis, Kuraii, apabchki KpaiHu) BeTUKE 3HAYEHHS
HAJAETHCSA MIATEKCTY, HeBepOaJTbHUM CUTHAJaM Ta iCTOpIi B3aEMHH MK IMapTHEPAMHU.
TyT neperoBopu MOXKyTh TPUBATH JOBr0, OCKUIBKH MEPII HIK MEPEHTH 10 CYT1 yroH,
noTpiOHO BHOYayBaTH M0Bipy. HaTomicTh y HU3BKOKOHTEKCTHUX KyJibTypax (CILA,
Himeuunna, CkaHauHaBisl) HAJA€ThCs TepeBara MpsMiil Ta YiTKIH KOMYHIKaIlii, e
TOJIOBHY POJIb BIAITparOTh JIOTIYHI aprymMeHTH Ta (aktu. Ille oIHMM BaKIMBUM
dbakTOpoM € TOALT KYJbTYp Ha IHAMBIAYaJTICTHYHI Ta KOJICKTUBICTHYHI. B
iauBinyanictuuyHux KynbTypax (CILA, Benuka bpuranis, Kanama) rooBHUi akIIeHT
pOOHTHCS Ha OCOOMCTHX JOCATHEHHSIX Ta IHIIIATHBI. Y TEeperoBopax Taki KpaiHu
OpIEHTOBaH1 Ha IIBUAKE NPHUHHATTA pIilleHb Ta IOPUAWYHY YiTKICTh. HatomicTh y
KoJekTuBicTHUHUX KynbTypax (Kutalt, fAmonisa, [liBnerna Kopes) Benuke 3HaueHHS
Ma€ TpynoBa TapMOHIis, TOTPUMaHHS i€papXii Ta KOHCEHCYCHUH MIAX1M 10 yXBaJICHHS
pIllICHb.

Posrmsimaroun  KyapTypHI MOJZIENi TEPEroBOpiB, BapTO 3BEpHYTH YyBary Ha
O0COOJIMBOCTI BEJCHHS TEPEMOBUH Yy pI3HUX pErioHax CBiTy. 3aXiHUA CTHIb
neperopopiB, xapakrtepuuin mua CIHIA Ta 3aximHoi €Bpomm, BiI3HAYAETHCS
CTPYKTYPOBAHICTIO, JIOTIYHICTIO Ta OPIEHTAIIEI0 HA pe3yabTaT. TyT BaKIIMBI YiTKICTb,
apryMEeHTOBAHICTh Ta MiHIMI3aIlisl eMOIlIiHOTO 3a0apBieHHs. KOHTpakTu Ta ropuandHi
JOKYMEHTH MaloTh MEPIIOUEProBe 3HAUYEHHS, a MEPErOBOPU MPOBOIATHCS Y CTHCIUX
JacoBHX pamKax. A3iiichbka MOJENb IEpPEroBOpiB, HABIAKH, AKIEHTYE yBary Ha
MDKOCOOMCTICHUX BigHOocwMHax Ta Tapmodii. IlpencraBamku Kwuraro, Smownii Ta
ITiBnennoi Kopei yHukaroTh npsiMux KOHPPOHTaIIil 1 BiIIal0Th MEpeBary HENpsIMUM
(bopMyITIOBaHHSM, a MPOIIEC YXBAJCHHS PIllIEeHh MOXE TPUBATH 3HAYHO JOBIIIE. Brucoka
POJIb HAAAETHCS CUMBOJIIII, TPAJAHUIIISIM Ta HEBEpOAIbHUM CUTHAIaM, TAKUM SIK JKECTH,
nay3u Tta mMiMika. B apabcbkoMy CBITI ALI0BI NEPETOBOPU YACTO
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CYNPOBOIKYIOTbCS PHUTyaJaMHd TOCTHHHOCTI, €MOUIMHICTIO Ta JAEMOHCTPALIEIO
cTaTycy. Y TakKuX KyJIbTypaxX BEJIUKE 3HAUCHHS Ma€e 0COOMCTa JOBIpa MK MapTHEPAMH,
a o(iLiifHI KOHTPAKTU MOXYTh BBAXKATUCS MEHLI BaKJIMBUMHU 32 YCHI JOMOBJIEHOCTI.
B Jlatuncekit Amepuni (bpasuiis, AprentuHa, Mekcuka) meperoBopH 3a3BHYaii
IpoXoaaTh y HedopMalbHii atMocdepl, BII3HAYAIOTHCS EKCIPECUBHICTIO Ta
THYYKICTIO y MIUTAHHAX CTPOKIB 1 3000B’s13aHb.

[Ile oqHuM BaXJIMBUM (DAKTOPOM MIKKYJBTYPHOI KOMYHIKallli € CTaBIEHHS /10
gacy. Y MoHOxpoHHUX KyibTypax (Himewunna, CILA, Benuka bputanis) uac
PO3IJIAIAETHCS SIK JIIHIMHA BEJIMYMHA, a MYHKTYAJIbHICTh Ta JTOTPUMAHHS J€JIaiHIB
MalOTh BHpilIadbHE 3HaYeHHS. HaToMicTh y momixpoHHUX KynbTypax (JlaTmHChKa
Awmepuka, binzpkuii Cxin, [liBnenna A3zisl) yac cupuiiMaeThbCsi THYYKO, a BIIXUIJICHHS
BiJl TIOPSAIKY JEHHOTO € HOPMAJIBHOIO TPaKTUKOW0. BiAmoBimHO, TpeacTaBHUKU
MOHOXPOHHUX KYJIbTYp MOXKYTb CIIPUIMaTH TaKy NOBEAIHKY sIK O€3BIANOBIAAIBHICTD,
TOJI SIK TOJMIXPOHHI KYJIBTYPH PO3TISAAIOTH il SK MPUPOAHY YACTUHY MPOIECY
B3a€MOI].

3 METOI [OCSTTH YCIIINIHUX pPE3yJdbTaTiB y MDKKYJIBTYPHHX II€pPEMOBHHAX,
HEOOX1ITHO BpPaxoOBYBAaTH 11 OCOOJIMBOCTI Ta aganTyBaTH KOMYHIKaTHUBHI CTpaTerii
BIZITIOBITHO IO KOHKPETHOTO KYJIFTYPHOTO KOHTEKCTY. BHCcOKa KyIbTypHa Uy TJIMBICTb,
THYYKICTbh y TIJX0/IaX Ta TOJIEPAHTHICTh A0 BIAMIHHOCTEH € KIHOYOBUMHU (haKTOpaMH
e eKTUBHOT MDKHApOAHOT KOMYHIKalli. Hanmpukian, npejacTaBHUKaM 3axiIHUX KpaiH,
K1 3BUKIMA JI0 YITKOi CTPYKTYpOBAHOCTI, CJiJi HAaBYUTHUCS TEPIIHHIO Ta YBa3i 0
HeBepOaJbHUX CHUTHAJIB MpU poOOoTi 3 mapTtHepamu 3 A3ii. 3 iHImIOrO OOKY,
NPEeJACTAaBHUKK CXIAHUX KYJIbTYp IIOBHHHI PO3yMITH, WI0 NPSIMONIHIAHICTh 1
mparMaTH3M 3axiJHUX TEPEMOBHUKIB HE € 03HAKOK TPyOOCTi, a JIUIe 0COOIUBICTIO
iXHBOT'O CTHIIIO BEJICHHSI O13HECY.

Otxe, MDKKYJIBTYpHa KOMYHIKAIlisA B Oi3Heci € 0araTorpaHHUM TMPOILIECOM, IO
noTpeOye He JUIIEe 3HAHHS MOB Ta €KOHOMIYHHMX aCIEKTIiB CIIBIpaIli, a ¥ rIUO0KOro
PO3YMIiHHS KyJIbTYpHHUX OcoOJMBOcTeH. Pi3HI Mojeni BeIEeHHS TEpPeroBOpiB — BiA
pallioHaJbHO-CTPYKTYPOBaHOT 3aX1THOI 70 THYYKOi Ta CHMBOJIYHOI CXimHOI —
BUMAararTh BpaxXyBaHHS KOHTEKCTY, ICTOPHUYHHX TPAIUIIA Ta KOMYHIKAaTMBHHX
CTpaTeriii, BIaCTUBUX KOXKHIN KyJabTypi. YMIHHS OyayBaTh €(DEeKTUBHI MIKKYJIBTYPHI
BITHOCMHH CTa€ BAXKJIMBOI HABUYKOI CY4acHOTO (DaxiBIisl, OCKUTBKH BOHO CIIPHUSE
YCHIITHOMY BCTAHOBJICHHIO MAPTHEPCTB, BUPIMICHHIO KOHQIIKTIB Ta CTBOPEHHIO
CIPHUSITINBOTO Oi3HEC-CEPEIOBUIIA B YMOBAX T7100a1i30BaHOTO CBITY.
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OJIEHA BYTANUYYK

BOJIMHCHKNH HAIIIOHAJIbHUM YHIBEPCUTET
IMEHI JIECI YKPAIHKH, JYIBK

AHTJIIMCBHKI BINCHKOBI TEPMIHHU B HIMEIIbBKOMY
MOBHOMY ITPOCTOPI: BIIJIUB I'”TOBAJII3AIIIL TA
MIKHAPOJJHOI KOMYHIKAIIII

BiiicbkkoBa TepMIHOJIOTISI — 1€ CYKYIHICTh CIIIB 1 CJIOBOCIOJYYEHb, SKI
BUKOPHUCTOBYIOTHCS JIJIs1 OMKCY BIMCHKOBUX MOHSATH, AlM 1 BUI. Y 6ararbox MoBax, y
TOMY YHCJI ¥ HIMEIbKIH, cepe/l BINCHKOBUX TEPMIHIB JIe/Ialll YaCTillle 3yCTPIUaroThCs
AHTIIA3MHU.

AHTTIIM3MHU — 11e ¢JioBa 200 BUpa3H, SKi MOXOAATH 3 aHTIHCHKOT MOBHU 1 Oyiu
3aM03WYeHI 1HIIOK MOBOIO. BIUIMB aHIrIiMCbKOT MOBH OCOOJIMBO CHIIBHUH Yy
BIMICHKOBOMY CEKTOPI uepe3 Iio0ajizoBaHy CITBIPAITO 1 JOMIHYBaHHS aHTJIOMOBHHUX
kpaiH, ocobmuBo CIIIA. BukopuctaHHs aHTJIACHKUX TEPMIHIB y BIHCHKOBOMY
KOHTEKCTI MOHa CITOCTEPIraTH SK Ha MPAKTHUII, TaK B KOMYHIKaIIil Ta JiTepaTypi.

3amo3uueHHs BiiCHbKOBUX TEPMIHIB SIK aHTIINMU3MIB — II€ MPOIIEC, 33 JOMOMOTOI0
SAKOTO BINCHKOBI TEPMIHM Ta CIeEIlaTi30BaHa TEPMIHOJIOTISI 3 aHMJIINHCHKOT MOBH
IHTETPYIOThCA B IHIIII MOBH, 30KpeMa B HiMmellbKy. Lleit MoBHMIT 0OMiH HaOyBae Bce
OUTBIIIOTrO 3HAYCHHS B OCTAHHI JECATHIITTS, OCOOJWBO 3aBISKH MIKHAPOIHOMY
CHiBpOOITHUIITBY 1 rao0anizaiii, Kl TaKOX BIUTMBAIOTH Ha BIHCHKOBY cdepy. Brimus
aHTIIICHKOT MOBH, OCOOJIMBO Y BIHCHKOBOMY CEKTOPI, OYCBUTHHUH.

[TprnunHU 3aM03WYCHHS BIHCHKOBUX aHTJIIIM3MIB Ta TXHIM BIUIHB:

1. Mixnapoane cmiBpoOiTHuiiTBO Ta HATO: barato «kpaiH, BKIOYarO4H
Himeuunny, € unenamu HATO 1 OepyTh ydacTh y CHUTBHUX BIHCBKOBHX
HaBYAHHSAX Ta Omepamisfax. ¥ MDKHApPOJHOMY CEPEIOBHUIII aHTIINAChKa MOBa
9acTO BHKOPHCTOBYETHCS K CIUTbHA MOBa. lle mpu3BoguTh 10 TOTO, IO
BiICbKOBA TEPMIHOJIOT'1Sl 3aTI03UUYYETHCS 3 aHTIIIMCHKOI.

2. TexHonoriudi po3poOku Ta iHHOBaIli: barato cydacHuUX cuCTeM 030pOEHD,
TEXHOJIOT1 Ta BINCHKOBMX KOHIICHIIA MOXOJATh 3 AaHIJIOMOBHHMX KpaiH,
3okpema CIIIA. Taki Tepminu, sik ,,Radar* (pagap), ,,Laser (;masep), ,,Drone*
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(mpon) oder ,,Stealth” mpwuitHsaTi B 6araThox MoBax 0e3 MOBHOTO Nepekiany. Lle
TaKOX IMOB’S[3aHO 3 THM, III0 HOBI TEXHOJIOT1i YacTO PO3BUBAIOTHCS ILIBUIIIE,
HDK BIAMOBIHA TEPMIHOJIOTIS B MOBI MEepeKIady.

Po3po6ka HOBUX BIMCHKOBUX TEXHOJOTIM Ta oOJlaJHAaHHS 4YacTO BiIOYyBa€ThCs
CIOYATKY B aHIJIOMOBHMX KpaiHax, ocobmuBo B CIA. TepMinu, 10 OnuCyroTh i
TEXHOJIOT1i, TAKUM YMHOM MOTPAIUISIIOTh y BIMCHKOBHMM >KaproH IHIMMX KpaiH. Taki
TepMind, gk ,,Cyberwarfare® (xibepsilinu) a6o ,,Dronen® (0e3mioTHI JiTadbHI
anapatu) € TUIIOBUMHU NMPUKIIAJAMU.

3. 'mobaizariisi BiiCbKOBOTO CHIBPOOITHUITBA: 31 30UIBILIEHHIM MDKHAPOIHOTO

BIICHKOBOTO CIIBpOOITHUIITBA, Hanpukiaj, B onepauisix HATO [1, c. 10] abo

MHUPOTBOPYMX MiCisSIX, aHTJIiiicbka MOBa Bce vacrinie ctae lingua franca (tooto
Verkehrssprache) siiicbkkoBoro cmiakyBanHs. Lle mpu3BOAUTH 10 MIMPOKOIO
3aCTOCYBaHHSI aHTJIIACHKUX TEPMIHIB 3 METOIO CIPHSIHHS B3a€MOPO3YyMIHHIO
MDXK OaraToHaI[lOHAJILHUMHU BiCbKaMHU.

4. BmuB 3MI: 3MI, ocobmuBo TenebaueHHs, (inbMHM 1 HOBUHH, YacTo
BUKOPUCTOBYIOTh AHTJIIMCHKI BIHCHKOBI TepMiHM. BOHM TakoX CHPUSIOTH
NOLIMPEHHIO AHTIIIMCHKUX CIIIB Yy HIMEIbKid MOBi. K HaciioK, MIUPOKi
BEPCTBU HACEJICHHS, a He Juiie (axiBii, PO3yMIIOTh 1 BUKOPUCTOBYIOTh TaKi
tepminu. Taki ¢piapmu, sk ,, Top Gun® («Haiikpamuii crpinensy), ,,Black Hawk
Down* («Hophuii ssctpyo») oder ,,Saving Private Ryan («BpsityBaTu ps10BOro
Paitana») momymnspusyBaiu OaraTo BIMCBKOBHX TEPMIHIB 1 MEPEHECIH iX y
MOBCSIKJICHHY MOBY.

5. [IpakTnyHa e€(EKTUBHICTD 1 TOUHICTH: JAESAKl aHTUIMCHKI TEPMIHM TOUHIII abo
KOpOTIIII 3a 3HAYCHHSAM, HDK iXHI HIMEIbKI €KBIBaJIeHTH, TOMY iX YacTo
BXKHBAIOTh 3 MPAKTUIHUX MIpKyBaHb. L{e 4acTo poOUTH 1X OLIBII MPAKTUYHUMH
y BiiicbKOBili KkomyHikamii. Hanpukman, tepmin ,,Command Centere
(KOMaHIHUNA TIEHTP), SKOMY YacTO HAJal0Th TEpeBary mnepej] HIMEIbKUMU
,,Einsatzfihrung* a6o ,,Operationszentrum®, Tomy 110 BiH KOPOTIIHHA 1 OLIBII
3pO3yMUIMA Ha MIDKHApOJHOMY piBHI, a00 TepMiH
,,Mission® (micisg) 3HaYHO KOPOTIIMIA B aHTIIHCHKIM MOBi, HIK HIMELBKHIA

nepeknan ,,Einsatz“ [3], i ToMy YacTo BHUKOPHCTOBYETHCS, OCOOJIUBO Yy

MDKHApOJHUX BINCHPKOBHUX OpraHi3allisx.

BukopucranHg aHTHIIM3MIB Y BIICBKOBOMY CEKTOP1 Ma€ K MO3WUTUBHI, TaK 1
HeraTWBHI Hachiaku. Jlo mepeBar MOXHa BITHECTH MDKHApOJHE B3a€MOPO3YMIHHS,
OCKUTPKMA  QHTJIIHU3MHU  TOJIETHIYIOTh KOMYHIKAIil0o B OaraToHalioHAJTHLHOMY
BIICBKOBOMY CITIBPOOITHHIITBI, OCKUIbKH aHTIIHChKa MOBa (DYHKIIIOHYE SIK CIUIbHA
MoBa. BaXIuBUMH € TOYHICTH 1 e(PEKTHBHICTB. Y MESKMX BHUIIQJKaX aHTJIIHCHKI
TEPMIHU TPOTIOHYIOTH OITBII TOYHHM 1 KOPOTKMU Cmoci®d BHpa)keHHS, HDK IXHI
HIMEIbK1 ekBiBasieHTH. lle mpu3BOANTH M0 OUTHIIOT €(DEKTUBHOCTI Yy CIUJIKYBaHHI,
0COOJIMBO y CTpecoBUX ab0 MIBUIAKOIUIMHHUX BIMCHKOBHX cuTyamisx. [loctym mo
HOBITHIX TEXHOJIOT1M TaKOX BaXJIMBUU. Uepe3 TEXHOJIOTIYHUN Mpolec, SKUH 4acTo
BiIOYBa€ThCSI B AHIVIOMOBHUX KpaiHaX, aHTIIACHKI TEPMIHUM YacTO €JIUHHUMH, SIKI
MOXYTh TOYHO ONUCATH HOBITHI BIMCHKOBI TexHoJjorii. HapemTi, JIHrBICTUYHA
CTaHJapTHU3alllsl: 3pOCTAOUUM BIUIMB aHTJIIMCHKOI MOBHU y BIHCBKOBOMY KOHTEKCTI
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cOpusie JIHTBICTUYHIN cTaHgapTH3allii, OCKUIBKM aHIJIHCBhKI TEPMIHM YacTO
BUKOPUCTOBYIOTBCS Ha MDKHApOJHOMY PIiBHI, MOJETIIYIOYM CHUIKYBaHHS MIX
BIMICHKOBOCITYKOOBIISIMU 3 PI3HUX KpaiH.

J1o HeJoJIKIB MOKHA BIJTHECTH BTPATy MOBHOI 1IEGHTUYHOCTI, OCKUJIBKH aKTUBHE
BIIPOBA/PKCHHSI AHIVIMCHKUX TEPMIHIB MOXKE MOCIA0UTH HIMEUbKY BIMCHKOBY
TEPMIHOJIOT1I0 1 TOCTABUTH 1]l 3arp03y JIHIBICTUUHY criaauInHy. He kaxyuu Bxe mpo
IUTyTAaHUHY 1 HEMNOPO3YMIHHS: NPUUHATTS aAHMVIIMU3MIB  MOXE  YCKJIaJHHUTH
KOMYHIKAIIIIO JIJIs JIFO/ICH, SIK1 MEHIII 3HailoM1 3 aHIIHChKUMH TepMiHaMu. Oco0IrBO
UL JIOJied, SKI HE MAaloTh TINIMOOKMX 3HaHb BIMCHKOBOTO >KAproHy, MOCTIHHE
BUKOPUCTAHHS QHTIIIU3MIB MOXe 30UTH 3 maHTenuky. lle moxke OyTu 0coOiHMBO
npoOJeMaTUYHO B HAIlIOHAJIBHUX 30pOMHUX CHUJIaX, A€ HE BCl COJJATH OJIHAKOBOTO
no0pe 3HaI0Th aHTJTIICHKY MOBY.

Texuiuni Tepminu, sk ,,Mission®, . Briefing”“ a6o ,,Drone moxytes Oytn
CKJIaJHUMHU JUISI PO3YMIiHHS CTOPOHHIMH ocobamMu 0e€3 JOJaTKOBUX TOSCHEHb.
Hactynmna npuymHa — BTpaTa Tpaauiid. 3pOCTaHHS BUKOPUCTAHHS aHTIIHCHKHAX
TEPMiHIB MOKE€ MPU3BECTH JI0 TOTO, L0 TPAJAUILIIHI HIMELbKI BUpPa3u BIIIMIYyTh Ha
apyruii miaH. Ilpuknanamu e tepMmin ,Einsatzleiter”, sxuii yacto 3aMmiHIOIOTH Ha
,,Commander* (komanaup), abo tepmin ,,Close Air Support” (Luftnahunterstiitzung —
IPUKPHUTTSA 3 TIOBITPs) [2].

Opnak nyHae 1 KpUTHKA MPOTH 3POCTAIOUOr0 BUKOPHUCTAHHS AHTIIIM3MIB Y
BIMCHKOBIM Ta 1HmMMX cremianizoBanux cdepax. Kputukum mn0000IOTHCS, 110
JTOMIHYBaHHS aHTJIACHKOT MOBH B MEBHUX cepax MOKE MPU3BECTH 0 BIIUYKEHHS
BiJ] BJIACHO1 KYJIbTYPHOI Ta MOBHOT 1IEHTUYHOCT1. BOHM BUCTYNatOTh 32 BAKOPUCTAHHS
HIMEIIPKUX TEPMIHIB 3 METOIO 30€peKEeHHS MOBHOTO PO3MAiTTS.

VY nesxux cdepax, 30kpema B byHaecBepi, Takoxk poOISATHCS CIPOOU CBIAOMO
3HANTH CyMIII HIMEI[bKUX Ta aHTJIIHCBKUX TEPMIiHIB, III00 CIIPHUATH iXHIH 3p03yMUIOCTI
Ta imeHTudikamii. Hanpukman, HOKIamarOThCA 3yCHIUIS JUIS PO3POOKH HIMEIBKHX
€KBIBAJICHTIB JJISI aHTJIIUCHKUX TEXHIYHUX TEPMIHIB a00 ISl MOJIepHI3allii iICHYIOUNX
HIMEIIPKUX TEPMIHIB.

Sk BUCHOBOK MOXKHA CKa3aTH, 110 MIPUHHATTS BIMCHKOBUX aHTJIIIHM3MIB € YITKOIO
O3HAKOI0 3pocTaroydoi riobanizamii Ta IHTepHaIioHaTi3alil BIMCHKOBOTO CEKTOPY.
Anrmifickka MOBa 3apeKoMeHayBajda cebe sK cBoepimHa ,lingua franca“ vy
BIiICBKOBOMY CEKTOPI, 1110 Hece 3 cO0O0I0 SIK MepeBaru, Tak 1 BUKIUKU. Bukopucranus
aHTIINACHKUX TEpMiHIB 3abe3nedyye e(EeKTUBHY 1 TOYHY KOMYHIKAIII0 MIXK
MDKHAPOJHUMU YYaCHUKAMH, aje TaKOXX TMPU3BOJIUTH 1O 3MIHHU JIIHTBICTUYHOTO
naamadTy, a iIHOI O HEPO3yMiHHS a00 BTPATH TPATUIIMHUX TEPMIiHIB.

CIIMCOK BUKOPUCTAHMUX JIXEPEJ

1. CnoBHHK BIHCHKOBHUX TEpPMiHIB Ta cKopodeHb (abpeBiatyp). — KuiB: «llenTp ydboBoi
miteparypm», 2023. — 50 c.

2. Bundeswehr erkléart: Von A bis Z. Begriffe-Lexikon. URL.:
https://www.bundeswehr.de/de/ueber-die-bundeswehr/begriffe-bundeswehr-glossar /lata
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OKCAHA BO3HIOK

HAIIIOHAJIBHA AKAJIEMISI CYXOIIYTHUX BIMCHK IMEHI TETBMAHA
METPA CATAVJIAYHOT O

MIXKKYJIbBTYPHA KOMYHIKAIISI CEPE /]
BINCHKOBOCJIYKBOBIIB Y BOEHHUH YAC

VY cydacHux ymoBax rioOanizaiii Ta BIMCHKOBUX KOHQIIKTIB MDKKYJIbTypHA
KOMYHIKallisl BIIIrpa€e BayKJIMBY POJIb y B3aEMO/I11 MK BIHCHKOBOCTYKOOBLSMH PI3HUX
kpaid. OcoOIHBO 1€ aKTyaJIbHO /U Y KpaiHH, ika aKTUBHO CITiBIIPAIIOE 3 TAPTHEPAMH
no HATO. 3paTHICTh €(pEeKTHUBHO KOMYHIKYBAaTH B MIXXHApOJHOMY BIMCHKOBOMY
CepelOBHUII1 MOKE BIUIMBATH HA KOOPAMHAIIIO J1H, YCHIIIHICTh COUIBHUX ONepalii ta
MOPaJIbHO-TICUXOJIOTTYHUM CTaH 0COOO0BOro ckiaay. MiKKYJIbTypHa KOMYHIKAIs y
BIICHKOBUX YMOBaXx BKJIIOYa€e: OOMIH 1H(pOpMaLi€r0 MK BIMCBKOBUMHU MIAPO3A1IaMHU
pi3HUX KpalH — epeKTHBHE KOMaHIYBaHHS Ta B3aEMOJiS € KPUTHYHO BaXKIIMBUMHU Y
OararoHaI[lOHAJIbBHUX BIMCHKOBUX MICISIX; PO3YMIHHS KYJIBTYPHUX OCOOIMBOCTEH
HapTHEPIB MO KOATIMil — 3HAHHS TPaauWIliid, 3BUYAIB Ta €TUKETY 03BOJIIE YHUKATH
HEMOPO3yMiHb 1 KOHQIIKTHUX CUTYaIlli; ICUXOJOT1YHY MIATPUMKY Ta HAJIAr0JKEHHS
JIOBIpM — B3a€MHA IOBara Ta TOTOBHICTh 10 [IaJoOrTy CIHPHUSIOTH €()EKTHBHOMY
BUKOHAHHIO 0OMOBUX 3aBJaHb.

Crnemudika npodeciiiHoi TISTBHOCTI BIHCHKOBOCTYKOOBIIIB BUMarae BiJ HUX
TOTOBHOCTI 10 €(peKTUBHOT MI>KOCOOHMCTICHOT B3a€MOJIIi 3 MiAJIETIUMHU, TOBAPUIIIAMH
no cinyx0i, a TakoX TpPOMaJAsHAMU B MIOJICHHOMY JXHUTTI Ta B EKCTPEMaJIbHUX
cutyarisx. Ile BucyBae ocoOmmBI BUMOrH 10 (OpPMYBaHHS KOMYHIKATHBHOT
KOMITETCHTHOCTI MalOyTHROTO odiliepa, TOOTO HE JIMIIE O MOKPAIICHHS 3MICTy W
METOAUKH Horo npodeciitHOl MArOTOBKH, a i 0 PO3BUTKY HOTO JyXOBHOI KYIbTYpH
[1, c. 276].

Jlns  3abe3medeHHs  SKICHOI  B3aeMojli Ha  MDKHApOJHOMY  piBHI
BilicbkoBOCHYk00BI1 30poitHux Cun YKpaiHH MOBUHHI BOJOMITH aHTJIIMCHKOIO
MOBOI0. lle mosicHIOEThCS HACTyNMHMMM (DaKTOpaMH: €IMHA MOBAa KOMaHIYBaHHS
HATO - omepaTuBHI Hakas3W, pamopTH Ta PaaiONEPEMOBUHH 3IIHCHIOIOTHCS
aHTJIACHKOI0 MOBOIO; YYacTh Y MDKHAPOJHUX HABYAHHSX Ta MICISX, 6 OCHOBHOIO
MOBOIO CHIJKYBaHHS € aHIJIINChKA; B3a€MOMIS 3 1HO3EMHHMMH I1HCTPYKTOpaMH —
HapuanbHi mporpamu HATO mepenbavaroTh OOMIH JOCBIIOM Ta TIATOTOBKY
0Cc000BOT0 CKJIay 3a cTaHAapTaMu AJIbSHCY.

BuBueHHs 1HO3eMHOI MOBH € OJHIEIO 3 yMOB IIpodeciiHOro Ta
3arajJbHOKYJBTYPHOTO (OPMYBaHHS CydacHOTO odinepa 30poitHMX cui YKpaiaw,
CIpHsI€ MIBUINEHHIO PiBHA T'YMaHITaApHOI MIATOTOBKY ¥ 3arayibHOI epyaullii ¢paxiBIliB,
aKTUBI3y€E iXHIN IHTENEKTyadbHUHN moTeHIian. [[ns Toro, mob maiOyTHiN odinep mir
Opatu ydacThb y Aiasio3i KyJbTyp 13 MpeAcTaBHUKaMH 30pOWHUX CHIT IHIIUX KpaiH, BiH
MOBHUHEH BOJIOJIITU MIKKYJIBTYPHOIO KOMIETEHIIIEIO, SIKA 1aCTh HOMY 3MOT'y HApIBHUX
BUCJIOBIIIOBATH CBOIO JIYMKY, 3aXHIIATH BJIAcCHY TOYKY 30py, CTBEpIKyBaTH abo
3amepedyBaTH IyMKYy IHIIWX, MMOTO)KYBaTUCS UM HE MOTOKYBaTHCI 3 HEHO B
MEeBHIM KOMYHIKATHBHIN CHUTyallii. 3BIICH BHILJIHMBAE
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npobiemMa pojii U MICUS MDKKYJBTYPHOI KOMYHIKAalii B 1HIIOMOBHIM MiATOTOBII
MaiOyTHIX odiuepis [1, c. 278].

EdexktuBHE OBOJIOAIHHS AaHIIIICHKOIO MOBOIO Y BIMCHBKOBOMY CEPEIOBHUIII
BHUMArae CremiagizoBaHoro miaxoay. ugakTuuHi MEeTOau, sKi CIij] 3aCTOCOBYBATHU:
KOMYHIKaTUBHUN MiAXiJ — IHTEPAaKTUBHI 3aHATTSA, POJBOBI IrpU Ta MOJEIIOBAHHS
OOMOBUX CHUTYyallld aHTJIHCHKOIO MOBOI; AyTEHTHYHI MaTepiajJd — BUKOPUCTAHHS
peanbHUX BINCHKOBUX JOKYMEHTIB, IHCTPYKIIiil, HaKa31B Ta 3BITIB; METO 3aHYPEHHS —
MPAKTUKYBAHHS CIUIKYBAaHHS aHIUIIMCBKOIO MiJ dYac HaBYaHb Ta LIOJIEHHOIO
BUKOHAaHHS OOOB’SI3KIB; JIEKCHKO-TPaMaTH4YHI TPEHYBaHHS — 3amaMm’siTOBYBAHHS
KITIOYOBUX BIHCHKOBMX TEPMIHIB Ta I1X TIpaBWJIbHE BXUBAaHHA Y KOHTEKCTI;
IHTEPAKTUBHI TEXHOJOT1i — BHUKOPUCTAaHHS CIIELIalli30BAHUX BIMCHKOBUX MOBHHUX
TpEeHaXKep1B, MOOUTbHHUX JI0JIaTKIB Ta OHJIAHH-KYPCIB.

BuBueHHs aHr11iicbkOi MOBM BIMCbKOBUMU OdiliepamMu nependadae BpaxyBaHHs
NICUXOJOTTYHUX Ta MEAAroriuHMX acreKTiB: MOTHBAls — (OpMyBaHHS BHYTPIIIHBOT
MOTHBAIIIl O BUBUCHHS MOBH Y€pe3 YCBIIOMJICHHsI 1i HEOOXITHOCTI JIsl BIMCHKOBOT
Kap’epu Ta epeKTUBHOTO BUKOHAHHS CITY)KOOBUX 000B’SI3K1B; TICUXOJIOT1YHA aJ1arTaIlis
— 3MEHIIIEHHSI MOBHOTO 0ap’epy Ta CTpaxy IMepell BUKOPUCTAHHIM iHO3€MHOT MOBH B
peanpbHUX yMOBax; IHAMBIAYaJbHUN TIAX1 — BpaxyBaHHS pPIBHSA IMiJTOTOBKH,
KOTHITUBHUX oOcoOfuMBOCTel Ta mpodeciiHuX mnoTtped KoXHOro odiiepa;
BUKOPHUCTAaHHS CHUTYAI[IHHOTO HaBUaHHS — MOJICJIOBAHHS peajbHUX OOWOBHUX 1
KOMaHJIHUX CUTyallli g 3akpilUIeHHS 3HaHb Yy TPAKTUYHOMY KOHTEKCTI;
NICUXOJIOTIYHA MIATPUMKA Ta KOJIEKTUBHE HAaBUYAaHHSI — CTBOPEHHS KOM(OPTHOTrO
cepeaoBHINa I OOMIHY JOCBIZIOM 1 B3a€EMOJOTIOMOTH cepeli odilepiB.

CyTHICTh METOJly CUTYaTHBHOI'O aHaJI3y MOJIATAa€ y BUKOPUCTAHHI MPOOJIEMHUX
CUTYAIlIH 13 )KUTTS, K1 TPATULUTKCS Y TIPOLIeCl MIKKYIBTYPHOI CITIBIIpAIli, IJIs aHATI3Y,
OCMHUCJICHHS CyTi TPoOJIeMH, 3HAXOPKEHHSI BC1X MOXKJIMBUX BaplaHTiB €()eKTUBHOTO i
BUPIIIEHHS, OOTOBOPEHHS Ta BUPOOJICHHS OCTATOYHOr'O BapiaHTa PIIIEHHS Iija 4ac
HaBuaHHs. Po0GoTa Haj kelcamu, CKJIQJCHUMH Ha OCHOBI peajbHUX CHUTYyaIlld y
MDKKYJBTYPHOMY TpOCTOpi, 3a0e3medye HAOyTTs MalOyTHIMH MarictpaMu
BIICHKOBOT'O YIIPaBIiHHSA MDKKYJIBTYPHOT KOMIIETEHTHOCTI, 1110 JIa€ iM

3MOTYy IIUTICHO, THYYKO Ta mpodeciiHO BHUPINIYBaTH NPOOJIEMH, JOCATATH
edeKkTUBHOCTI y mporeci mpodeciiiHoi MIATOTOBKH, a B TEPCIEKTHBI — Y CBOIH
npodeciitHiii  gisubHOCTI. Haromocumo, 10 mepepaxoBaHi METOIU PO3BUTKY
MDKKYJIBTYPHOT KOMIIETEHTHOCTI HE TUIBKM 30aradyioTh OCBIJ] MIKKYJIbTYPHOTO
CIUIKYBaHHS, a W CHOPUAIOTH (POPMYBaHHIO JIEMOKPATHYHOTO CTHIIIO CIUIKYBaHHS,
MOoBarm J0 JYMKH IHIIOTO, TOJIGPAHTHOTO CTaBIICHHS, MiABUIIYIOTh PIBEHb
CaMOCTIMHOCTI, 1HIIIATUBHOCTI1, THYYKOCTI, IMIPOBI31HHOCTI, KPEATUBHOCTI, PO3BUTKY
KPUTUYHOTO MHUCIICHHSI, YCBIJOMJICHHS CBO€1 BIAMOBITAIBHOCTI Ta BapiaTUBHOTO
MAX0AY 10 BUPIMICHHS MPOOJIIEMHNUX CUTYyarliil [2, c. 237].

MupotBopui micii OOH — ykpaiHCBKi BiiIChKOBi Opanu y4acTh y MHUPOTBOPUUX
Mmicigx y Kocosi, Konro ta JliGepii, me B3aeMomisiii 3 BIHICBKOBUMH IHIITUX KpaiH.
Coinbai HaBuaHHa 3 HATO — 3aBasku eekTHBHIA KOMYHIKalii 3 MapTHEpaMH
BIMICBKOB1 3MOTJIM BIPOBAAWTH HOBITHI TaKTW4YHI Tpuiiomu. B3aemomis 3
MDKHAPOJHUMHU BOJIOHTEPCHKMMH OpraHi3aliiMd — 3HAHHA MOB 1 KYJbTYPHHUX
0COOJIMBOCTEN AOMTOMOIIIO HAJTAarOAUTH T'yMaHITapHY JOMOMOTY.
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OTxe, MDKKYTBTYpHA KOMYHIKaIlisl cepel] BIIChKOBOCITYKOOBIIIB Y BOEHHUHN Yac
€ KUTTEBO HEOOXITHOIO JJIsl YCHINIHOTO BUKOHAHHS OOMOBHMX 3aBllaHb. BoJOMIHHS
aHTJIACHKOI0 MOBOIO, PO3YMIHHS KYJbTYPHHUX BIIMIHHOCTEW Ta HABUYKHU €(DEKTUBHOTO
CHUIKYBaHHS 3HAYHO MIABUINYIOTh pPIBEHb OO0€3JaTHOCTI YKpaiHCBKOI apmii Ta
cnpusitoTh 1HTerpaii 1o ctanaaptis HATO.
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Hayionanvnozo ynisepcumemy oboponu Ykpainu imeni leana Yepusaxoscvkoeo. Kuis.
2022. Ne 2 (46). 348 c.

HATAJIIA JTEBUUK

TEPHOIIJIbCHbKUN HAIIIOHAJIbHUH NEJATOTTYHUM YHIBEPCUTET
im. B. THATIOKA, TEPHOIILJIb

3ACTOCYBAHHS TEXHOJIOTTI VR TA AR JIJIS1 PO3BUTKY
MIXKKYJbTYPHOI KOMYHIKATUBHOI KOMIETEHTHOCTI
Y CTYJAEHTIB-®1J10JIOI'IB

VY cyuacHOMY OCBITHBOMY mpolieci TexHosorii BipryansHoi (VR) Ta qonoBHeHO1
(AR) peanbHOCTI 3100yBalOTh BCE OLIBINY MOMYJISIPHICTD 3aBISIKA CBOIM YHIKaJIbHUM
MOJIMBOCTSIM IS CTBOPEHHS IHTEPAKTUBHHX 1 PEaiCTHYHUX OCBITHIX CEpPEIOBHII.
I{i TexHOJIOT1i TaKOX BIAKPUBAIOTH HOB1 MEPCIIEKTUBH /ISl PO3BUTKY MIDKKYJIBTYPHOT
KOMYHIKQTUBHOT KOMIIETEHTHOCTI y CTYACHTIB-(1JI0JIOTB, JO3BOJISIOUM iM HE JIUIIE
3aCBOIOBAaTH MOBHI 3HAHHS, ajie¢ ¥ 3aHYPIOBATHCS B KYJIbTYpHI KOHTEKCTH Ta peaibHI
CUTyallil, 10 BMMAaraloTh 3aCTOCYBaHHS MOBHHMX HaBHUYOK. BpaxoByrouwm HOBITHI
TEHCHIIT B OCBITI, MO’KHA CTBEP/KYBaTH, IO iX BIPOBAKEHHS B OCBITHIN IMpOIIEC
MOX€ 3HAYHO MiNBUINUTA €(PEKTUBHICTH BHUBUEHHS 1HO3EMHHX MOB 1 JOTIOMOTTH
CTyleHTaM-(piTooraM pPO3BUBAaTH  HEOOXIMHI KOMIETEHII JUISi  YCIIIIHOTO
MDKKYJIBTYPHOTO CIUIKYBaHHS.

3ayBaXMMO, 0 Yy BITYM3HSAHIA JITEpATYpl MUTAHHS 3aCTOCYBAHHS TEXHOJOTIH
VR 1ta AR 11 pO3BHTKY MIKKYJIbTYPHOI KOMYHIKATHBHOI KOMIIETEHTHOCTI Yy
CTYJICHTIB-(1JIOJIOTIB 30BCIM HE JOCIIIKEHE, TOMY BUXOAUTHUMEMO 3 JIOCTIKCHbB, SKI
aHami3yroTh BUkopuctanHs VR ta AR y HaBuaHHi CTyIeHTIB-(UTIOIOTB.

Tax, Texunonoriss VR no3Bonsie mepeHecTH cryaeHTa-pio0g0ra y CBIT MTYYHOT
MOBHOT peajbHOCTI 3 BAKOPUCTAHHSM CIICIIAIBHUX MPUCTPOIB, TAKUX SK IIOJIOMH 200
okymsipu. Lle BigkpuBae nepea cTyaeHTaMu-(iIoa0oraMyu yHIKadibH1 MOKIMBOCTI JJIst
AKTUBHOTO 3aHYPEHHS B OCBITHIM MPOIIEC, /1€ KOKEH €JIEMEHT OCBITHBOT'O CEPEIOBHIIA
CTa€ YaCTUHOIO peasiCTUYHOI MOBHOT pakTuku. [lopsiy 3 Tum, TexHonoriss AR nae
MOXJIMBICTh BI3yalli3yBatu 1HGopMalio (TEKCTH, BIIEO,

117



rpadiky) mo3a eKpaHamu MPUCTPOIB, 110 JO3BOJISIE MOEJHYBATH PeaJIbHE CEPEAOBUIIIC
3 BIpTyaJIbHUMH 00’ €KTaMH, 30KpeMa y KOHTEKCTI1 CIIJIKYBaHHSI 1HO3€MHOIO MOBOIO [ 1,
c. 44].

3 ormany Ha e, 3acTocyBaHHA TexHosiorii VR Ta AR i po3BUTKY
MDKKYJIBTYPHOT KOMYHIKATUBHOI KOMIETEHTHOCT] y CTYAEHTIB-(DUIONOrIB BIAKPUBAE
HOBI MOXJIMBOCTI JJIs IHTErpallii IHHOBAI[IMHUX METO/11B HABUYaHHSA B MPOLIEC BUBUCHHS
1HO3eMHUX  MOB. 3aBIdkd VR  CTyIeHTH-QLIONOTH  MOXYTb
«TepeMILIATUC» B PI3HI KyJIbTYPHI CEpeOBUIIIA, IO COPUSIE TIIMOIIOMY PO3YMIHHIO
KyJIbTYPHHUX aCIEKTIB MOBH Ta il BUKOPUCTAHHS B pEalbHUX KUTTEBUX cuTyauisx. e
JI03BOJISIE HE JIMIIIE OTPUMYBATH MOBHI 3HaHHS, a i 3aCTOCOBYBATH iX y crienu(igHUX
KOHTCKCTaX, IO € BAXJIMUBUM JUJII PO3BUTKY MDKKYJIBTYPHOI KOMYHIKATHBHOT
KomneTeHTHocTi. Hanmpukinaz, MailOyTHIM (u10710T MOKE OMMHUTHUCS B CUTYaLlIsAX, 110
BUMAararoTh BiJl HbOTO 3aCTOCYBaHHS MOBHHUX 3HaHb IS BUPIMICHHS KYJBTYPHO
crienuG1YHUX 3aBJaHb, TAKUX K CHUJIKYBaHHS 3 HOCIIMH MOBHU B KOHTEKCTI 3BUYAIB,
TpaJuiliii a0o HaBITh y NMPOQeciiHOMY CepeIOBUIIII.

Texnomorii VR copusitors iHAMBI Ny i3allii HaBYaHHS, BIIKPUBAIOThH JOCTYII J0
PI3HOMAHITHUX OCBITHIX PECypCiB, Ha/IalOTh THYUYKICTh 1 KOHTPOJIb HAJl MPOILIECOM, a
TaKOXX CHPHUSIOTh MOKPAIIEHHIO KOMYHIKATUBHUX HAaBHYOK, IO OCOOJIMBO BAKIIMBO
P BUBYEHHI 1HO3eMHHUX MOB [2, c. 240]. Ognak, nopsia 3 VR, texnomnorii AR MOXyTh
OyTH BUKOpPUCTaH1 y BUKJIaJaHHI (PUIOTOTIYHUX JUCIUIUIIH JIJIi BUBYEHHS HOBOI
JIEKCUKH NIJISXOM TMOEIHAHHS TEKCTIB, 3BYKIB Ta 300pakeHb. Hampukiazn, momaTok
MondlyAR mo3BoJisie cTBOpIOBAaTH IHTEPAKTHUBHI OCBITHI CEPEIOBUINA 1T BUBYCHHS
HOBUX ciiB 1 ¢pa3, a ARLOOPA pomomarae ctyneHTaM-¢igojioraM CTBOPIOBATH
BiIacHi AR-TIpoekTH, Taki K, HAPHUKIad, BIPTyaJIbHI TOTEIbHI KOMIUIEKCH, JIe BOHU
MOKYTh B3a€MOJISTH 3 00’ €KTaMH, TOPIBHIOBATH MOCIYTH Ta OMAHOBYBATH JIEKCHKY,
IO CTOCYEThCSA ToTelbHOro Oi3Hecy. Ile mepeTBoproe HaBUaHHS B OUIBIN
IHTEpaKTUBHUM TTPOIIEC, IO MABUINYE €(DEKTUBHICTh 3aCBOEHHS MaTepiany. Takox, 3a
noromororo AR Mo)kHa CTBOpIOBaTH BIpTyajibHI MEHIO PECTOpaHy a00 IMPOEKTYBaTH
odicu, IO JTO3BOJIIE OINAHYBAaTH TEPMIHU, TOB’s3aHI 3 DKEI, HAMOsIMHU, OQICHUM
CEepeNOBHUINEM 1 KOMaHIHOIW poOoToro. Bukopucranas AR B HaBuaHHI poOUTH
BUBYCHHS MOBH OUTBII IHTEPAKTUBHUM 1 I[IKaBHM, IIIO CIPHIE KPAIIOMYy 3aCBOEHHIO
HOBOI JICKCHIKHY Yepe3 Bi3yalbHi Ta ayniaibHi 3acobu [3, c. 98- 99].

3actocyBanHsi TexHonorii VR Ta AR mns  po3BHTKY MIDKKYJIBTYPHOT
KOMYHIKaTUBHOT KOMIIETEHTHOCTI Y CTYICHTIB-()1JIOJIOT1B CIpUSIE€ CTBOPEHHIO OCBITHIX
CEepeloBUI, B SKUX 3100yBaul (DIMTONOTIYHOI OCBITM MOXYTh O€3MOCepeaHBO
3aHYPIOBATUCS B KyJbTYpPHI KOHTEKCTH, 110 3HAYHO CHPUSE IXHHOMY PO3YMIHHIO
PI3HHX MOBHHX 1 KyJbTYpPHHUX aCIEKTiB. 30Kpema, TexHoJoris VR mae MOXIMBICTH
CTBOPIOBATH TIOBHICTIO BIPTyaJIbHI CEpEJOBHINA, J€ CTYACHTH-(UTONIOTH MOXYTh
B3aEMOJIIITH 3 HOCIIMH MOBH, BIATBOPIOIOYM peaibHI >KUATTEBI CHUTYyarii, IO
3a0e3neduye rauoIe 3aHypeHHsI y BUBYEHHS KYJIbTYPH.

Taxkmit migxig gae cryaeHTam-(iTonoraM MOXIIHMBICTh MPAKTUKYBaTH MOBHI
HAaBUYKH B YMOBaxX, MAaKCHMAJIbHO HAOIMKEHUX 10 PEAThbHUX, TAKUX K CHUIKYyBaHHS
3 MpEeJICTABHUKAMU THIIUX KYJIBTYpP y PI3HOMAHITHHX COLIaJIbHUX, MpodeciiiHux abo
noOyToBuX cutyariax. BogHovyac texnosorii AR gogaroTh HOBHIT BUMIp B OCBITHIN
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MpOIIeC, HAKJIAJAal0yu BIpTyaldbHI O0’€KTH Ha pealbHUM CBIT, 110 J1a€ MOKJIUBICTH
BUBYAaTH HOBI TEpMiHM Ta (@pa3su Oe3 BIAPUBY B pPEATbHOTO KOHTEKCTY.
Bukopucranus AR 30arauye [0OCBII CTYIEHTIB-(LIOJOTrIB, JO3BOJSAIOUH IM
B3a€EMOJIISITA 3 OTOUYEHHSIM, IKE TOTIOBHEHE BIPTYaJIbHUMHU €JIEMEHTAMH, 1[0 CTBOPIOE
YMOBH 17151 €(DEKTUBHIIIOTO 3aCBOEHHS HABYAIBHOI'O MaTepiaiy.

Orxe, Texnonorii VR ta AR nponoHyoTh 6€3MexH1 MOXKIIUBOCTI ISl PO3BUTKY
MDKKYJIBTYPHOT KOMYHIKATUBHOT KOMIIETEHTHOCT1 CTYJEHTIB-(D1JI0JIOr1B, TO3BOJISIIOUN
iM He JIIe BUBYATH MOBY, aJle i pO3yMITH ii KyJIbTYpHI Ta COLIaJbHI KOHTEKCTH, 1110
€ OCHOBOIO JJI1 YCHIITHOTO MDKKYJIBTYPHOTO CIUIKYBaHHSI.
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OKCAHA CJIMBKA

HPAT «BUIIHA HABYAJILHUM 3AKJIAJ «<MIKPETTOHAJIBHA AKAIEMIS
YIIPABJIHHSI IEPCOHAJIOM», KUiB

OCHOBHI ACHEKTU ®OPMYBAHHS CTPATEI'TI 5
3AJIYUEHHS IHO3EMHHUX CTYJIEHTIB B OCBITHIN
IPOCTIP YKPAIHHA

CydacHuil pO3BHUTOK YHIBEPCHUTETIB HE MOXJIMBUM O3 (PopMyBaHHS IOTITHKH
MDKKYJIBTYpPHOTO OOMiHYy. BaXiuBHM 1HCTpYMEHTOM MaiOyTHBOTO PO3BUTKY
YKpaiHCHKHUX 3aKJIaJliB OCBITH € CaMe HATIOBHEHICTh 1X IHO3€MHUMH CTYICHTAMH, SKHX
MOTPIOHO PO3TIISAIATH SIK IIIHHUH JIIOJCHKHUI PECYPC, IO CIIPUATUME OLIBII TITHOOKOMY
OCBITHROMY Ta KyJIbTYpHOMY 30arayeHHIO CyCIUIBHHUX MPOIIECiB B KpaiHi, (hiHAHCOBIM
CTaOUTBHOCTI HE JIMIIIE HABYAIBHHUX 3aKJIAJliB, ajie¢ i eKOHOMIKM PETiOHYy Ta KpaiHu B
iyIoMy. AJKe CTaTUCTUYHI JTaH1 100 MalOyTHIX YKpaiHChKHUX CTYJICHTIB, HA YKaJjb,
€ HEBTIMHUMH. 3pPO3YMIIO, [0 OCHOBHUM YHHHHKOM BIATOKY YKpPaiHCHKHX
a0ITypieHTIB € BiliHA, JIO HBOTO IE JOJAETHCA CEKOHOMIYHA HECTAOUIBHICTH Ta
HEMPOTHO30BaHICTh MaOyTHROT Tipodeciitnoi peamizamii. OmHak, HAUOITBIIUM
BUKJIUKOM J1s1 €(heKTUBHOTO () YHKIIIOHYBAaHHS 3aKJIaJiB OCBITH YKpaiHu, B TOMY YHCIT1
1 3aKJ1aJliB BUILOI OCBITH, 3QJIMIIAETHCS JeMorpadiuHa CUTyallis, sika BKJIIOYAE TaKl
MPOIIECH SIK HAPOJKYBAHICTh Ta MIrparfis.

Ve chorofHi NOTPIOHO PO3POOIISITH CTPATETIi 3aTyYeHHSI 1HO3EMHUX CTY/ACHTIB
0 BUILIMX HaBYAJIBHUX 3aKJaJiB YKpaiHu. AK€ Ha CBITOBOMY PHHKY OCBITHIX
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MOCJIYT BEJIEThCS JOCTaTHBO arpecuBHa OOpPOTHOA II0AO iX IHTErpalii 10 OCBITHBOIO
MpOCTOpY NpuiiMarouux kpaid. HailouibIn npuBaOIMBUM JJi 1HO3EMHUX CTYACHTIB €
ocBiTHI puHOok CIA. V 3akmanax BHUINOI OCBITU L€l KpaiHW HABYAETHCS IMOHAN
MUIBHOH 1HO3eMHUX CTYJeHTIB [1]. B CnonyyeHomy koponiBcTBi Benukoi bputanii Ta
Ipnanaii Takux cTyaeHTIB HapaxoByeTbes Outbie 600 tuc. oci6 [1], y Kanani - Ouibiie
300 tuc. ocib [1]. Y 3umoBomy cemectpi 2023/2024 poky y HIMELBKUX YHIBEPCUTETAX
HaByanoca 469485 iHo3eMHMX CTyAEHTIB [2]. Y CTpyKTypl YCIX CTYJEHTIB BOHH
3aitmaroth 16,4% [3]. V THonbmi y 2023/2024 pori naBuanocst 107130 ctyneHTiB 3
IHITUX KpaiH CBITY, a came 3 177 nepxkaB [4]. SKI10 pO3TISHYTH PO3MOILT IHO3EMHUX
CTYJIEHTIB 3a KpaiHaMH 1X MOXOJI?)KEHHS, TO HAHOUIbIILY YaCTKY B CTPYKTYpP1 IHO3EMHUX
ctynenTiB y [lonbii 3aiiMatoTs rpomMaasiii Ykpainu. KigbkicTh CTyEHTIB 3 YKpainu,
axi1 HaBuanucsa y [lonemi y 2023 poui ckmana 46210 oci6 [4]. OaHak, iX KUIBKICTh Y
2023 pori 3MeHIIMIach y nopiBHsAHHI 3 2022 pokoM Ha 1846 ocib [4].

Jlo mnoBHOMacmTabHOI BIMHM YKpaiHCBbKI 3aKkjaJd BHUIIOI OCBITH YCIHIIIHO
3a]lydaiy 1HO3€MHUX CTYACHTIB Ha HaBYAaHHS, 1110 3yMOBHJIO CYTTEBE 30UIBIICHHS X
KUTBKOCTI y 3arajJlbHOMy KOHTHHTEHT1 3400yBauiB oOcCBITH (puc.l). OcHOBHUMU
nepeBaraMu s BUOOpY 1HO3eMHMMH aliTypieHTamMu BiTuu3HsHuX 3BO Oynu
HACTYIHI YUHHMUKU: 1) JOCTyIHA BapTICTh OCBITHIX MpPOTpaM y MOPIBHSAHHI 3 IHIITUMU
kpainamu (38%) [5]; 2) Bucokwuii piBeHb siIKOCTI HaBYaHH: (25%) [5].

VY 2021 porti, KUIbKICTh 1HO3EMHHUX CTYJEHTIB cTaHoBWia 84,1 Tuc. ocid [6].
3HAYHO 3MEHIIUBCS KOHTUHIEHT aHaji30BaHUX CTyNeHTIB y 2024 pomi (Ha 56,9 Tuc.
oci6 y mopiBHsHHI 3 2021 pokoMm). 3a nanumu €auHO1 nepkaBHoi 6a3u ocBith (€1B0O)
B Ykpaini ctanom Ha 01.11.2024 poxy HaB4anocst 27226 oci6 [6]. Y 2024 pori y BuIli
HaBYaJIbHI 3aKJau YKpainu Oyio 3apaxoBaHo 7194 iHO3eMHUX CTY/ICHTIB.
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Puc. 1. Kinvxicmo inozemnux cmyoenmie y BH3 Yxpainu, muc. ocio [6].

HaiiGinpima yacTka 1HO3EMHUX CTYJCHTIB, SIKI HABYAIOTHCS B yKpaiHCchkux 3BO
noxoaaTs 3 Kuraiicekoi Hapoauoi Pecny6niku (KHP). Ix kinbkicts y 2024 craHOBUIA
10735 oci6. OkpiMm 11i€T KpaiHu, IHO3EMHI CTY/IEHTH Oy BUXIAISIMH SIK 3 CYCIJTHIX 3
VYkpainoto nepikaB, Tak 3 OUTHIN BIAIUICHUX KpaiH. 30KpeMa, BOHU € MPeJICTaBHUKAMHU
TakuX JAepkaB sk A3sepOaiimkan, bonrapis, Bipmenis, [loaema, CIIA, I3painb,
€rurner, binopyce, [lakuctan Ta iHmi. Ha puc. 2 noka3zaHo KUIbKICTb
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1HO3€MHUX CTYJEHTIB 3 PI3HUX KpaiH, Aki y 2024 poui HaBYaiKcs B BULIUX 3aKjIaaax
OCBITH Y KpaiHH.
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Puc. 2. Kinobkicmo inozemuux cmyoenmis 3 piznux kpaiu, axi y 2024 poyi nasuanucs 6
suwux 3axknadax oceimu Yxpainu [6].

dopMyBaHHS CTpaTETii 3ATy4eHHS IHO3EMHUX CTY/ICHTIB JI0 HABYAJIbHUX 3aKJIa/IiB
VYkpaiau morpedyBaTUMe 3yCHIIb yCiX 3aIlIKaBICHUX CTOPIH. 30KpeMa, CaMHX 3aKJIa/IiB
ocBiTH, ypsany (MinictepcTBa OCBITH YKpaiHM), perioHaJbHMX OPraHiB MICIIEBOT
Biaaau. [loTpiOHO PO3YMITH, IO B yMOBAaX HEIOCTATHOCTI JIIOJACHKOTO PECYpCy B
VYkpaiHi, 4acTKOBO HOT0 3aMICTUTH 3MOXYTh 1HO3€MHI CTYJICHTH, SIKl MATUMYTh 3MOTY
3amumUTHCS B YKpaiHi. Taky cTpaTerito 3a0XO4YeHHS 1HO3EMHHUX CTYJEHTIB
BUKOPHUCTOBYIOTh OUIBIIICTh pO3BUHYTHX KpaiH cBiTy (Kanama, Himeuunna, AHrmis).
VY cTparerisix 3alyd4eHHS I1HO3EMHHX CTYJEHTIB MOTPIOHO 3aJUIINTH HAWOLIBII
3a0X0YYBJIbHI CTHUMYJIH, SIKI YK€ icHyBainu. ToOTO, MOETHATH JOCTYIHY BapTICTh
OCBITHIX IIpOrpaM 3 BHUCOKOIO SIKICTIO OCBITHIX MOCHYT. [lepcrieKTHBHUMHU OCBITHIMHU
IporpaMamH Jijisl IHO3eMHHUX CTYACHTIB, K1 0OUPATUMYTh IIPOTrpaMu MIKKYJIBTYPHOTO
00MiHy, € BICBKOBI CHEIIaIBHOCTI (Tl SIK1 € BIIKpUTHMHU), KibepOe3reka, MeIUITNHA,
¢di3uuHa, colfialibHa Ta TCHUXOJIOTIYHA pealdumiTaiis, coliajgbHe 00CITyroBYBaHHS,
ocBiTa (B ToMy 4mcCIHi AomKinbHa). [lepeBaroro y 3amydeHHi 1HO3EMHUX CTYACHTIB 110
HaBYaHHS B YKpaiHChbkux 3BO Mae cratv pO3MIMPEHHS OCBITHIX Mporpam, SsKi
BUKJIAJIAIOThCSI HAa aHTIIMCHKIA MOBI. KpiM TOro, BapTO PO3TISHYTH W MOKIMBOCTI
MIABUIIEHHS 3aI[IKaBJICHOCTI Y 3100YTTi OCBITH CepeJl CTYICHTIB 3 PO3BUHYTHUX KpaiH
ceiry. Lle, 30kpema, moTpedyBaTUME ¥ 3aMPOIICHHS JIO CITIBIPAIli Kpaluux IHO3EMHUX
BUKJIQJIa4iB, SK MEXaHI3My [iJBUINECHHS 3alyd€HOCTI TaKuX aOITypieHTIB Ta
MO>KJIMBOCTI iX MOJaNbIIOro mpodeciitHoro po3BUTKY B YKpaiHi, yepe3 CTBOPCHHS
COIIaIbHOTO T TY B Kap’epi.

3arajgomM, yKpaiHChKi 3aKJIaJy BUIIOI OCBITH MalOTh OOMpATH aKTUBHY MOJITHKY
3aJlydeHHs1 1HO3eMHUX CTyAeHTiB. Lle BumMarae ¢GopmyBaHHS BIJMOBIIHUX JIEBUX
CTpaTeriii, siKi BpaXOBYIOTh peajbHI MOXKJIMBOCTI Ta MEXaHI3MHU pOOOTH 3 MallOyTHIMU
1HO3eMHUMU a0ITypiEHTaAMHU.
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MULTILINGUAL POLICY IN FOREIGN
LANGUAGE LEARNING

The contemporary world community is a complex system of relations among
states, ethnic groups, and peoples which has faced new conditions, challenges, and
difficulties caused by the emergence of new forms of work organisation, lifestyles, and
communication, as well as intense internal and external migration. As a result, the
problems of globalization and the impact of multilingualism on it are attracting the
attention of scholars. Multilingualism or plurilingualism — the ability to speak several
languages — is a qualitative component of the globalisation process that affects various
spheres of social life and, in particular, the educational system, with its main task — to
prepare individuals for interaction with the multicultural world.

The result of an analysis of several EU documents, regulating multilingualism
policy [2] indicates that multilingualism has evolved from a linguistic phenomenon to
a fundamental tenet of European language policy. It has also become a core element
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of the concept of language learning. This is why the EU’s language policy is aimed at
protecting linguistic diversity and disseminating knowledge of languages, taking into
account the cultural identity and social integration of the representatives of the various
ethnic groups living there. This, in turn, leads to a natural transition from the traditional
form of teaching foreign language communication to the use of the principles of
intercultural didactics in the teaching process. The European educational space focuses
on lifelong learning, from pre-school, secondary and vocational education to higher
and adult education; the EU Member States actively promote and support the
modernization of education systems.

In primary education, all pupils are required to learn two languages in addition to
the language of the country in which they live, according to the European Union and
the Council of Europe standards. The importance of developing a positive attitude
towards other cultures through language programs is also emphasized. Foreign
languages (usually English, French, and German) are taught from the first year of
primary school in 12 countries, from the middle year of primary school in 7 countries,
and from the last year of primary school in 3 countries. One of these languages is
compulsory for all pupils. The other languages offered as compulsory or optional
foreign languages are Italian, Russian, and Spanish.

Concerning secondary education, the documents of the European Union and the
Council of Europe place considerable emphasis on the importance of pupils extending
their linguistic repertoire and developing proficiency in foreign languages, to enhance
future employability and facilitate access to vocational or higher education. It is
noteworthy that the established level for proficiency in the first language is B2, and the
second is B1l. At this stage, Content and Language Integrated Learning (CLIL) is
becoming more widespread. It involves the use of foreign languages in the study of
science and geography. It is currently accepted that subject and language-integrated
teaching represents one of the most effective and efficient methods for developing
communicative competence [3].

In the context of vocational education and training, the document of European
Commission Communication (2010) “A New Impetus for European Cooperation in
Vocational Education and Training to support the Europe 2020 strategy” [2],
underscores the necessity to prioritize language learning, particularly vocationally
oriented language learning, as it facilitates student mobility, engagement in
international projects, and prepares future professionals for their respective professions
and professional mobility. As in previous levels of education, English, French,
German, and Spanish are the dominant languages.

The issue of linguistic diversity and the development of plurilingual skills is of
particular relevance at the level of higher education, as it represents the final stage
before embarking on a professional career. In light of the challenges posed by
globalization and the requirements of employers, it is imperative that higher education
students, in addition to acquiring essential academic knowledge and developing
pertinent skills, cultivate the language abilities, ideally plurilingual, that will be
essential for their future work. Several European universities have already
implemented a requirement for a certain level of language proficiency as a prerequisite
for admission to not only linguistics but also all degree programs.
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European Union documents also emphasize the importance of diversifying language
education by expanding, introducing, and improving the quality and focus of language
teaching in higher education, taking into account the context of lifelong learning [5, p.
341-345]

In a multilingual society, the efficacy of FL instruction is directly correlated with
the communicative and linguistic-cultural concept of language education, which serves
as the foundation for interrelated language and cultural learning. The primary objective
of language teaching at both secondary and higher education levels is the formation of
not only linguistic but also communicative, and cultural competence, as well as the
development and cultivation of cross-cultural skills and multilingual thinking [6, p.37-
40].

The organization of European language policy is based on the fundamental
principle of multilingualism, which is also a defining characteristic of the concept of
language learning. Following the above, the transition to a new paradigm of language
teaching and the technologies of practical language acquisition has become a natural
progression. The distinctive characteristics of this approach can be summarised as
follows:

— language is regarded as a means of learning;

— the integration of a foreign language and the content of the discipline being

studied;

— the use of several languages in the learning process.

Concurrently, the European Union is engaged in scientific and applied research
aimed at developing a new, effective programme that would facilitate the acquisition
of foreign languages in the following areas: as a means of national and regional
communication; as a means of international communication; as a means of achieving
social harmony; and as a means of personal linguistic and communicative development.
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LEARNING ON AN INTERNATIONAL BACKGROUND
STUDENT MOBILITY AT PH WIEN

For many years, the Centre for Internationalization (Zentrum
Internationalisierung, Z:INT), previously the International Office, has been responsible
for the mobility programs of students, lecturers, and administrative staff at the
University College of Teacher Education Vienna/ Pddagogische Hochschule Wien (PH
Wien).

The Centre for Internationalization hosts and supports outgoing and incoming
students and staff. While studying abroad is synchronized with academic semesters,
mobility programs for lecturers, administrative staff, and internships are flexible
timewise and thus possible throughout the entire academic year. A recent development
was the introduction of short-term mobilities in the form of Blended Mobility
Programs, where physical presence is combined with a virtual component.

Apart from lecturer and staff mobility programs for employees of the PH Wien,
this paper focuses on outgoing and incoming student mobilities, as well as internships.

Outgoing students. The PH Wien administers around 15-20 outgoing student
mobilities for studies each semester. To facilitate planning, PH Wien has reduced the
number of application phases per year from two to one. Each year, students need to
apply for a mobility for the following winter or summer semester in January. Students
who plan a mobility in the winter semester are notified about their acceptance shortly
after the application period ends. Students applying for the summer semester must wait
for confirmation until May, when the following year’s budget is released by the
Erasmus+ national agency.
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Incoming students. The Incoming Team is responsible for about 30 incoming
students each semester. The first step for a student to study abroad at the PH Wien is
an official nomination for the upcoming semester by the responsible person in the
international office of one of the approximately 100 partner institutions.

Then, the Incoming Team provides all the necessary information [3] and gives
suggestions for housing. Thanks to a longstanding cooperation with Wihast [6], a
student dorm organization in Vienna, students are guaranteed an affordable room in
one of their houses if they choose to stay with them. Each semester more than half of
the incoming students take advantage of this offer and sign up with Wihast.

The Incoming Team helps the students find appropriate courses and creates their
Learning Agreements. A very good choice for the students is the courses of the tailored
International Programme [5], as they are held bilingually in English and German and
don’t overlap in the weekly timetable.

A voluntary Buddy Program is organized, in which incoming students are paired
with regular students of the PH Wien to help them get settled in Vienna and offer an
Arrival Service for those who need it.

Before the semester and the courses start, there is an Orientation Week, where
incoming students receive help with formal issues like registration in Vienna and the
semester ticket for public transport, as well as enrollment in courses and support in
using the Campus Library. For social interaction and getting acquainted, many
voluntary events are also available.

During the semester, the Incoming Team is responsible for helping the students
with anything they might need. At the end of the semester, students are assisted with
their checkout and sent the Transcript of Records with all the marks and earned ECTS
for the recognition process at their home university.

Internships and Blended Mobility Programs. The PH Wien receives about five
incoming interns in an academic year from partner universities. These students
complete their internship either in administrative offices at the PH Wien or they
complete a student-teaching internship at the PH Wien’s elementary school.
Occasionally, the internship coordinator helps a student from a partner university find
a placement for student teaching at an elementary school in Vienna.

There are three types of internships for outgoing PH Wien students.

— Students in the vocational education program (Institut Sekundarstufe

Berufsbildung) can complete one of their mandatory internships abroad [4]. The
ECTS recognized for this type of internship is agreed upon with the student’s
mentor in advance.

— PH Wien students in the education program can complete either a self- organized

internship or a Blended Mobility [2].

To complete a self-organized internship, the student must find a school in which
they can complete the student teaching. This type of internship can be either short- term
(five to 30 days) or long-term (over 30 days). A maximum of five ECTS can be
recognized for a short-term internship; no ECTS can be recognized for a long-term
internship, except for an IBB internship. [2].

Over the years, it has become progressively more challenging for students to
secure a school placement independently. Consequently, PH Wien developed the
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Blended Mobility Program, which started in 2022. The Centre for Internationalization
has established a partnership with multiple schools across seven different countries
where students can complete a short-term student teaching internship. The internship
occurs in either September or February, enabling students to complete the internship
without missing any classes. In the semester leading up to the internship, students
complete a mandatory coaching course alongside the virtual component of the mobility
[2]. This program has made it possible to allow more students to complete an internship
mobility. In an academic year, approximately 70 students participate in the Blended
Mobility Program.

Discussion.The PH Wien has extensive experience with student and staff
mobilities. Thanks to the success of its mobility programs, the college has witnessed
an increasing interest in recent years, while it is also faced with a tightening financial
situation. The uncertainty of funding is a challenge that most HEIs, including the PH
Wien, are dealing with while striving to facilitate as many mobilities as possible. The
Blended Mobility Program has enabled PH Wien to increase the number of outgoing
student mobilities despite budget cuts, as short-term mobility is less expensive than
long-term mobility.

PH Wien strives for a fair selection of applicants and has thus adopted a set of
criteria to determine which applications should be considered in the face of limited
resources. Students who have not participated in a student mobility before, as well as
“students with fewer opportunities” according to Erasmus+ guidelines, are prioritized.
Furthermore, students’ academic achievement (number of European Credits per
semester, grade average) is considered in the selection process.

Prospect. PH Wien is progressively incorporating digitalization and automation
measures into its daily workflows to tackle the increased workload and bureaucracy
related to all its mobility programs. One example of this is Mobility Online [1], a
software that handles the application process for student mobilities of both incoming
and outgoing students, their document uploads and transfers, the creation of Learning
Agreements, and helps us keep track of its inter-institutional agreements with partner
universities. PH Wien is currently working to incorporate more functionalities of this
software into our workflows to free up more time again for individual counseling of
students.
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THE EFFECTIVENESS OF TEACHER COMMUNICATION IN
THE EDUCATIONAL PROCESS

Effective communication is a fundamental skill for educators that directly
influences student learning, engagement, and overall educational outcomes. Teachers
who can communicate clearly and effectively create a positive learning environment
that fosters understanding and motivation. This report explores the role of effective
teacher communication in education, discussing key components, challenges, and
strategies to enhance communication skills in the classroom.

Communication in education extends beyond verbal exchanges; it includes non-
verbal cues, listening skills, and written communication. Effective teacher
communication involves clarity, empathy, adaptability, and active listening, all of
which contribute to a productive educational environment [4].

Verbal and non-verbal communication cannot be left behind. Teachers must
articulate concepts in a way that students can understand, using appropriate language
and tone. Clear instructions, explanations, and discussions help students grasp new
concepts effectively [5]. Body language, facial expressions, and gestures can reinforce
verbal messages. Teachers who maintain eye contact, use open body language, and
exhibit positive expressions enhance student engagement and comprehension [6].

It should be noted that active listening is also crucial for effective process.
Effective communication is not only about speaking but also listening. Teachers who
practice active listening validate students’ thoughts and encourage participation,
making the learning process more interactive [7].

We should highlight written communication as an essential part of the education
sphere. Teachers must convey information through written formats such as lesson
plans, emails, and feedback. Well-structured and concise writing enhances clarity and
minimizes misunderstandings.

Despite its importance, effective communication in education faces several
challenges, i.e., student diversity, technological disruptions, classroom size and time
constraints. Differences in language proficiency, learning styles, and cultural
backgrounds can create barriers to effective communication [3]. With the increasing
use of digital tools in education, teachers must adapt their communication methods to
ensure clarity and engagement in virtual classrooms [1]. Large class sizes and limited
instructional time make personalized communication difficult, reducing opportunities
for individual student-teacher interactions [2].

Obviously, there are some strategies for enhancing teacher communication. To
improve this process teachers can implement the following strategies: encouraging
open dialogue; utilizing multimedia resources; providing constructive feedback,
developing cultural competence, improving technological skills. Creating a classroom
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environment where students feel comfortable expressing their thoughts and asking
guestions promotes active learning. Incorporating visual aids, videos, and interactive
tools can enhance understanding and engagement. Giving timely and specific feedback
helps students recognize their strengths and areas for improvement. Understanding and
respecting students’ diverse backgrounds enable teachers to communicate more
effectively with all learners. Learning to use digital platforms effectively can help
teachers maintain engagement in both physical and online classrooms.

Conclusions. Effective teacher communication is a cornerstone of successful
education. By mastering verbal and non-verbal communication, active listening, and
written communication skills, educators can significantly improve student learning and
classroom dynamics. Addressing communication challenges through strategic
approaches enhances the educational experience for both teachers and students. As
research continues to highlight the importance of communication in teaching, educators
must strive to refine their skills to foster an inclusive and effective learning
environment.
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YOUTH IN A GLOBALIZED WORLD: CHALLENGES AND
OPPORTUNITIES IN INTERCULTURAL COMMUNICATION

Today's world is more globalized than ever before. Young people have
unprecedented opportunities to interact with people from different cultures, whether
through social media or face-to-face in schools, colleges, or while traveling [7].
Intercultural communication is becoming a key part of social and professional life, but
it also comes with a number of challenges and barriers [2].

What is Intercultural Communication? Intercultural communication involves
the exchange of information between people from different cultural backgrounds. It
requires understanding and respecting cultural differences in order to create meaningful
connections [4].

Why is it Important? Effective intercultural communication helps avoid
misunderstandings, builds stronger relationships, and facilitates cooperation in
international business, education, and diplomacy [8].

Challenges in Intercultural Communication

1. Language Differences — Language is a fundamental tool for communication,
but linguistic diversity can lead to misunderstandings. Even people who speak
the same language can encounter problems due to dialects or slang [1].

2. Stereotypes and Prejudices — Young people may have certain prejudices
resulting from media messages or upbringing. Stereotypes can affect the way
we perceive another person and lead to misunderstandings or tensions [3].

3. Cultural Barriers — Each culture has its own norms and values. What is
acceptable in one culture may be seen as rude or inappropriate in another.
Examples include eye contact, physical distance, or the way emotions are
expressed [9].

4. Non-Verbal Communication — Gestures, facial expressions, and voice
intonation can be interpreted differently depending on the culture. Something
that means respect in one culture may be perceived as disrespect in another [5].

5. Technology as a Barrier and Facilitator — Although social media facilitates
intercultural communication, it can also lead to a flattening of the message and
misunderstandings resulting from the lack of direct contact [6].

Conclusion In an increasingly interconnected world, intercultural communication

plays a vital role in fostering understanding and cooperation among
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people from diverse backgrounds. While challenges such as language barriers,
stereotypes, and cultural differences persist, young people have unique opportunities
to develop intercultural competence through education, travel, and digital platforms.
By embracing openness, empathy, and effective communication strategies, they can
overcome these barriers and build meaningful relationships across cultures. Ultimately,
intercultural communication is a key skill that enhances both personal and professional
growth in a globalized society.

REFERENCES

1. Byram, M. (2021). Teaching and assessing intercultural communicative competence.
Multilingual Matters.

2. Gudykunst, W. B. (2005). Cross-cultural and intercultural communication. Sage.

3. Hofstede, G., Hofstede, G. J.,, & Minkov, M. (2010). Cultures and organizations:
Software of the mind. McGraw-Hill.

4. Jandt, F. E. (2017). An introduction to intercultural communication: Identities in a global
community. SAGE Publications.

5. Knapp, M. L., Hall, J. A., & Horgan, T. G. (2014). Nonverbal communication in human
interaction. Cengage Learning.

6. McLuhan, M. (2003). Understanding media: The extensions of man. MIT Press.

7. Neuliep, J. W. (2020). Intercultural communication: A contextual approach. SAGE
Publications.

8. Ting-Toomey, S., & Dorjee, T. (2018). Communicating across cultures. The Guilford
Press.

9. Triandis, H. C. (2001). Culture and social behavior. McGraw-Hill.

ALEXANDROS PICHAS
ELENI GRIVA

UNIVERSITY OF WESTERN MACEDONIA, GREECE

NATALYAVOYEVUTKO
INSTRUCTOR OF GREEK AS A FOREIGN LANGUAGE

IDENTIFYING INTERCULTURAL ELEMENTS OF
INTERCULTURALISM IN THE 6™ GRADE GREEK LANGUAGE
TEXTBOOK OF THE UKRAINIAN SECONDARY SCHOOLS

This study delves into the intricate tapestry of interculturalism and language
mediation within the textbooks of the 6™ grade of the UkrainianSecondary Schools,
which is being used for the teaching of Greek as second/foreign language and is
recommended by the Ministry of Education and Science of Ukraine. Despite the
growing interest in heritage language education, there is a lack of specific research
examining the intercultural aspects and language mediation strategies within the
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context of teaching Greek as a heritage language. Moreover, understanding how
students navigate their heritage language and culture within the broader socio-cultural
landscape is crucial for promoting cultural integration and identity formation. By
identifying elements of interculturalism, this study sheds light on how students
negotiate their Greek heritage identity alongside their participation in multicultural
societies.

Recent research on teaching Greek as a second/foreign language, particularly
focusing on interculturalism and language mediation, is relatively scarce and offers
insights into the context, the challenges, the educational implications [Griva & Kofou,
2020; Voskou, 2021; Becker, 2022; Gavrilidou et al., 2023; Gogonas, 2023; Pichas,
2023; Mattheoudakis & Maligkoudi, 2024], while others refer to the implementation
of language mediation strategies in second/foreign language education [Stathopoulou,
2015].While these recent studies have made significant contributions to the fields of
second/foreign language education and Greek language teaching, there remains a
critical need for more targeted research on the role of interculturalism and linguistic
mediation in the teaching of Greek as a second/foreign language. The instruction of
Greek as a second/foreign language within diaspora communities constitutes a
fundamental aspect of this broader educational framework. This is because the Greek
language, in conjunction with Greek cultural elements and those of the host society,
plays a pivotal role in shaping the identity of diaspora members, fostering bidirectional
communication between the homeland and the diaspora, and facilitating equitable
intercultural exchange [Potowski, 2018; Alvanoudi, 2019, p. 153].

The interest of expatriates in Ukraine in learning the Greek language has led to the
development of multimodal teaching materials, including textbooks for teaching Greek
in Ukrainian secondary schools, which were designed in alignment with the principles
of theCommon European Framework of Reference for Languages [CEFR, 2001; 2018]
and are approved by the Ministry of Education and Science of Ukraine [Order Ne
254/08.03.2023]. These textbooks contribute to the comprehension and production of
both spoken and written language, the consolidation and expansion of students'
vocabulary and knowledge concerning the morphological and syntactic structure of
Greek language. Moreover, theyalso promote cultural awareness, which encompasses
understanding both one's own cultural behaviors and those of others. It also involves
the ability to articulate cultural nuances and comprehend the dynamic interactions
between different cultures and languages [Barker, 2003, pp. 220-228; CEFR, 2018;
Griva & Zorbas, 2017, p. 12].

In this context, the present work is based on the detection of cultural elements in
the activities and the visual illustrations of the lessons of all the sections of the 6th
grade textbook of teaching Greek in the Ukrainian Secondary Schools. It also identifies
intralingual and interlingual mediation, which are integral to intercultural education.
This contributes to fostering intercultural awareness, establishing a cultural bridge for
Greece globally, correlating the second/foreign language's culture with the local
culture, and ultimately constructing a symbolic Greek identity for the students [Rudvin
& Spinzi, 2014, p. 53-68; Tsolidis, 2014; Griva et al., 2018, p. 32].
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More precisely, using discourse analysis as method, will be undertaken the
reconstitution of the whole cultural relationship between the dominant culture and the
target culture, through the cultural elements, which are existing in the textbook’s
activities and images. To analyze and document the cultural elements present in the
textbook material, a combination of approaches from various proposals for analyzing
cultural elements in school textbooks was employed, since this methodology allows
foe a deeper understanding of the textsunderlying meanings, value judgments and
inherent power [Perrin, 1999]. Specifically, for the analysis of cultural elements,
Risager's framework [1991, pp. 33-46] was utilized. Accordingthat the analysis
encompasses three levels: the micro level of cultural analysis, focusing on social and
cultural anthropology phenomena, the macro level, addressing contemporary and
timeless social, political and historical issues, and international and intercultural issues,
examining comparisons between the target culture and the dominant culture in terms
of common representations, images, stereotypes, relationships, cultural dynamics and
interactions.

In addition, the distinction between lowercase “c” culture and big “C” Culture will
be used. The first encompasses morals, customs, diet, clothing, social identity, beliefs
and behavioral patterns, linguistic and non-linguistic symbols of communication and,
in general, everyday life aspects. The second pertains to the more visible facet of
cultural heritage, like arts, literature, music, architecture, but also history [Tomalin &
Stempleski, 1993 p. 6; Kramsch, 2013].

At the same time, while analyzing cultural elements in the 6th grade textbook, the
distinction of Adaskou, Britten and Fahsi [1990, pp. 3-10] regarding the four senses of
culture is considered. According to this framework, culture encompasses an aesthetic
sense, associated withbig "C" culture, including Mass Media, cinema, music, literature,
etc. Additionally, it embodies a sociological sense, linked to lowercase "c" culture,
involving family organization, daily life, interpersonal relationships, work, leisure
time, customs and behavioral patterns within communities. Thirdly, culture also has a
semantic sense, revealing the mental- conceptual system of language, including
perception, thoughts, temporal and spatial relationships of emotional moods and colors.
Finally, culture also involves a sociolinguistic sense, incorporating
backgroundknowledge for culture, social and paralinguistic skills, combined with
proficiency in language use to facilitate effective communication. This includes
employing a variety of communication functions, adhering to rules of politeness and
avoidance of prejudice, awareness of the conventions governing interpersonal
relationships, and being familiar with the rhetorical conventions across different textual
genres (e.g. letters, informational texts, articles, advertisements, forms or applications).

Furthermore, this research aims to document elements of linguistic mediation,
which serves as a relational and interpretative endeavor aimed at fostering mutual
understanding among cultures and their participants [Liddicoat & Scarino, 2013;
Liddicoat & Zarate, 2016, pp. 32—-34]. Language mediation activities play an important
role in the normal linguistic functioning of societies, while they are also serving as
pivotal elements for nurturing intercultural awareness and sensitivity [CEFR, 2001,
Griva & Kofou, 2019, p. 91].This communication process can take the
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form of interlinguistic activities, involving the interactive transfer of meanings between
languages [Viaggio, 2006, p. 45] or intralingual activities, inherent in the daily social
interactions of individuals [North & Piccardo, 2016, p. 10], while it may encompass
both written and oral forms [CEFR, 2018, p. 43; North & Piccardo, 2016,

p. 17]. Notably, mediation includes both pre-mediation activities, such as bilingual
dictionaries and specialized vocabulary, as well as post-mediation activities [CEFR,
2018, pp. 114-118].

In addition to the cultural elements and linguistic mediation found in the various
textual genres that make up the textbook, attention is also given to cultural aspects
depicted in the images. This is because the image complements and enhance the
linguistic content, fostering observation, sensitivity, imagination and aesthetics.

The method used to record the data is the qualitative content analysis, which
entails a comprehensive understanding of the researched material and the application
of systematic processes, often involving reality reconstruction [Patton, 2002, p. 453].
Based on the aforementioned approach, all the lessons within the sections of the school
textbook were analyzed and tables were created to document the results of the
qualitative analysis of the identified (inter)cultural elements. However, for the purpose
of this work, only a representative section of the overall material will be cited.

This research contributes to the burgeoning discourse on intercultural education
and language pedagogy by offering empirical evidence and practical insights into
fostering intercultural competence and linguistic mediation skills among young
learners. Ultimately, our findings aim to inform curriculum design and pedagogical
approaches that promote inclusive and culturally responsive education, while aim to
show that textbooks in foreign language teaching play an important role in the
configuration of multicultural societies with intercultural competence and the
acquisition of the second language in diasporic environments.
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FOOTT PRINTTS: A CROSS-NATIONAL AND CROSS-
LINGUISTIC EU-PROJECT IN THE AREA OF CONTINUOUS
PROFESSIONAL DEVELOPMENT

Motivation and Innovation

In contemporary society, the importance of lifelong learning is increasing.
Education systems are undergoing significant transformations. Teachers are confronted
with a perpetual array of novel challenges. Continuing Professional Development
(CPD) is widely recognised as essential for adapting teachers to the ever-evolving
demands of education. While initial teacher training is fundamental, it is recognised
that this alone is insufficient to equip educators with all the skills required for a lifelong
career [1]. The impact of professional experience on teachers' effectiveness in the
classroom and its contribution to enhancing teaching quality and student learning
outcomes is considered to be limited [2, 3, 4]. In light of these challenges, the research
initiative "FOOTT PRINTTS" (Focus on Teacher Training: Practical Guidelines for
In-Service Teacher Trainers) was initiated under the Erasmus+ framework. This
collaborative endeavour unites institutions and organisations specialising in teacher
training from seven European countries, including the District Government of
Arnsberg (Germany), the University College of Teacher Education Vienna (Austria),
21Knowledge (Portugal), the University of Rzeszow (Poland), EIESP (France),
Educom+ (Greece), and BgrnogUnge Aalborg (Denmark). The overarching objective
of this partnership is to establish a comprehensive and research-driven approach to
CPD at both domestic and international levels.
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Figure 1. Seven partner institutions/Author’s work]

Figure 1 presents a visual representation of the participating partners hailing from
diverse geographical locations.

The FOOTT PRINTTS project is an initiative that centres on teacher educators
and the organisational structures of in-service teacher training. The objective of this
project is to bridge the gap between research findings and practical needs. By fostering
collaboration among diverse educational systems, the project aims to develop quality
standards for CPD, identify proven best practices, and create an accessible,
comprehensive framework that emphasises practical implementation. This framework
will facilitate the exchange of successful strategies, fostering a community of learning
and professional growth among educators across Europe.

Methodology

The initial phase of the FOOTT PRINTTS project entailed a thorough literature
review, which was meticulously coordinated by the European Institute of Education
and Social Policy (EIESP) in Paris. The findings were collaboratively reviewed and
discussed during online meetings and an onsite workshop in Paris. These discussions
not only synthesised insights but also informed the development of an online
questionnaire to guide subsequent quantitative data collection.

Empirical Analysis

In a subsequent phase, the fundamental principles and composition of the
questionnaires were established in collaboration with the other participating nations
during the in-person meeting in Athens, under the direction of the Austrian team
(University College of Teacher Education Vienna).

The quality of the project is contingent on the interaction between the participants.
This aspect must be given due consideration during the development of the
questionnaires [5]. To this end, stakeholders from diverse levels have been
incorporated into the survey, thereby enabling a multifaceted consideration of their
perspectives. It is acknowledged that perceptions of quality in teacher training may
vary at different levels.

The quantitative analysis encompasses the following levels: The micro level,
which focuses on teachers' experiences and perceptions of quality. The meso level
focuses on the views of trainers, while the macro level captures the perceptions of
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quality and the interests of public and private teacher training organisations, political
actors, and school headmasters. A significant challenge in developing the
guestionnaires (micro, meso and macro level) was to identify and take into account the
country-specific differences in terms of both content and language in order to generate
questionnaires with identical content for the individual countries. The online survey
was open from October 2024 up to and including 15 February 2025.

The subsequent phase will entail the evaluation and analysis of survey results
using established statistical tools, in addition to a comparison with the findings from
the literature review. The insights derived from this process will inform the
development of interview guides for the qualitative phase of the project.

Qualitative interviews will be conducted in the partner countries in order to
provide deeper insights into the quantitatively collected data. This will allow for
consideration of the cultural and social diversity of the respective education systems
and practices in the EEA. Depending on demand, three to five interviews per partner
country are to be conducted in June 2025.

S — —

total
[ I =
micro level 1027 982 447 340 430 351 3577
meso level 160 194 155 102 165 184 960
macro level 148 298 58 20 87 67 678

Figure 2. Sample description[Author’s work]

Figure 2 shows the number of participants in the quantitative survey of the
individual partner countries, broken down into the three levels: micro, meso and macro.

Expected Results

The findings from the literature review, as well as the ongoing quantitative and
qualitative research, will serve as the foundation for developing a CPD framework.

The results of the research will also link to Laura M. Desimone's conceptual
framework that highlights the measurable characteristics of effective professional
development that directly promote teacher learning and improve student outcomes [6].
The results of the empirical research will also be of interest, as they will also take into
account Linda Darling-Hammond's seven key characteristics [1].

The synthesis of research findings from all phases will be the foundation for the
creation of an evidence-based framework for delivering quality CPD for teachers. The
overarching objective of this framework is to provide a comprehensive guideline to
facilitate the effective design and delivery of CPD programmes for teachers. This
framework, accompanied by examples of good practice, will be published on a freely
accessible website. The website will serve as a valuable resource for CPD trainers
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and policymakers across Europe, supporting the delivery of impactful and practical
teacher training programs.

Further information can be found at the project’s homepage:
https://foottprintts.eu/.

FODTT
PRINTTS

Kofinanziert von der
Europdischen Union

(KA220-NW-23-36-165194)

Figure 3. Logo FOOTT PRINTTS [Author’s work]

Figure 3 shows the logo of the FOOTT PRINTTS project. This project is co-
financed by the European Union.
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INSTITUTE SCIENCE OF SINGULARITIES, TU DORTMUND

THE EROSION OF DEMOCRACY AND THE ROLE OF
EDUCATION: A CRITICAL ANALYSIS

In recent years, democratic freedoms worldwide have been in decline, with
Freedom House documenting an 18-year consecutive downturn in political rights and
civil liberties [7]. This global democratic recession is exemplified by an ideological
shift that started in the 1990s with Criticism of political Correctness and culminated
new alliances between autocratic states and a still democracy, with the President —
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traditionally regarded as the «leader of the free world» — aligning with autocratic states
in the UN Security Council.

This development reflects deeper transformations with respect to the general
concept of democracy and it raises urgent questions about the role of education in
sustaining democratic principles.

The transformation of the understanding of democracy. An ideological shift
happened that widely undermined a tacit consensus about democracy, free speech,
liberal values and critical thinking — a transformation that has been unnoticed for a long
time. Through it, a voice of a «true or pure people» emerges that counteracts democratic
pluralism, yet it is often camouflaged as free speech, civic engagement, the voice of
the democratic majority etc. The process happened step by step:

1. Criticism of Political Correctness and the Freedom of Speech Debate. The
1990s witnessed the emergence of a widespread critique of political correctness,
framed as a threat to free speech. Advocates argued that an overemphasis on inclusive
language and social sensitivities restricted open debate and dissent [8]. While initially
positioned as a defense of liberal values, this critique evolved into a broader rejection
of liberal norms, contributing to the erosion of trust in democratic institutions. The
backlash against political correctness has since been instrumentalized by populists who
claim that democratic elites suppress «the will of the people» through censorship and
ideological conformity [12].

2. The Rise of Hate Speech and Polarization. This critique of political
correctness coincided with the expansion of digital communication, providing a
platform for both free expression and the proliferation of hate speech. The deregulation
of online spaces enabled extremist ideologies to spread more rapidly, often under the
guise of defending free speech [16]. Hate speech and disinformation have contributed
to the polarization of societies, with democratic institutions struggling to find a balance
between upholding free speech and preventing harm to marginalized communities [1].

3. The Rise of Populism and «Soft» Authoritarianism. Populism,
characterized by a dichotomy between the «pure people» and the «corrupt elite», has
reshaped political landscapes worldwide [13]. Across Europe and the United States,
populist leaders have capitalized on public distrust of traditional democratic
Institutions, presenting themselves as direct representatives of the people. This
phenomenon has facilitated the rise of «soft» authoritarianism, wherein democratic
norms are eroded not through overt repression but through gradual restrictions on
media, judicial independence, and civil society [11]. In countries such as Hungary and
Turkey, populist governments have manipulated democratic processes to consolidate
power while maintaining a facade of electoral legitimacy [3].

4. An ldeological Shift: The Disconnection Between Liberalism and
Majority Rule. Historically, democracy has been understood as the combination of
majority rule and the protection of minority rights. However, this balance has
increasingly come under strain. The rise of majoritarianism — where electoral victories
are used to justify the curtailing of rights — has led to what some scholars describe as
an «authoritarian democracy» [13]. In this model, democratically elected leaders
invoke popular sovereignty to dismantle checks and balances, effectively
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undermining pluralism. The argument that «the people have voted» is increasingly used
to delegitimize dissent and weaken institutional safeguards against tyranny.

5. Young People's Estrangement from Democracy: A Failure of Democratic
Education. Perhaps the most alarming consequence of these developments is the
growing disaffection of young people from democracy. Surveys indicate that youth in
Western democracies are less committed to democratic principles than previous
generations, with increasing numbers expressing support for authoritarian alternatives
[6]. This shift reflects a failure of democratic education, which has traditionally focused
on institutional mechanics rather than fostering a deep commitment to democratic
agency and pluralistic values.

Pluralism at Risk: A Crisis in Democratic Culture. Pluralism, the foundation
of liberal democracy, is now under threat, societies become more polarized. At repeated
occasions in Western deomcracies, political opponents are no longer seen as legitimate
adversaries but as existential threats, leading to a breakdown in democratic dialogue
[15].

Reimagining Democratic Education. The erosion of democratic freedoms, the
rise of populism, and the disaffection of young people with democracy reveal a
fundamental failure in civic education and highlight an urgent need to rethink
democratic education. As pluralism weakens and majoritarianism intensifies, education
must move beyond teaching institutional structures to fostering a deep, lived
commitment to democracy.

Education systems must urgently adapt to address this crisis by reappropriating
concepts that have been disowned through this ideological shift:

— Pluralistic critical thinking: The myth of the criticism of political correctness
as being the voice of the people disconnects critical thinking from pluralistic
positions and the inclusion of all viewpoints (especially excluded positions). It
Is important to recreate the connection between critical thinking and pluralism.

— Democracy as a lived practice: Democracy should be understood as an active,
lived practice that involves all citizens and residents as participants, rather than
merely as a system of institutional rules or the governance of the majority.

— Fostering democratic imagination: Encouraging democratic imagination
means moving beyond given alternatives and resisting the TINA («There Is No
Alternative») principle. This invites students to imagine and create new futures
rather than accepting existing structures as inevitable.

— The role of opposition in democracy: Continuous and strong opposition should
be recognized as a fundamental part of democracy rather than being framed as
an enemy of the people. Democracy thrives on dissent, debate, and the
contestation of ideas.

— Motivating civic engagement: Civic engagement must be encouraged for all,
bridging the gap between institutions and citizens. Promoting democratic
imagination can play a key role in revitalizing participation and making
democracy more inclusive and accessible.

A key priority in reimagining democratic education is strengthening critical

thinking within a pluralistic framework. While critical thinking is often championed
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in democratic education, actively include marginalized perspectives. Democracy is not
merely about debating dominant viewpoints but about engaging with all voices —
especially those historically excluded [9]. By integrating diverse positions into
education, students develop the ability to navigate political complexity and resist
simplistic, populist narratives that frame opposition as an existential threat.

Moreover, democracy must be taught as a lived practice, not just a set of
institutional rules. If young people view democracy as a distant and bureaucratic
system rather than an inclusive, everyday practice, their detachment from it will persist
[4]. Education should therefore emphasize participatory models that empower students
to experience democracy through collaborative decision-making, conflict resolution,
and active engagement in civic life. This approach cultivates a sense of agency and
responsibility, reinforcing democracy as a shared project rather than a static system of
governance.

Additionally, education must underscore the role of strong opposition as a
foundation of democracy, not its enemy. The rise of populist rhetoric, which
delegitimizes dissent and portrays opponents as traitors, threatens democratic pluralism
[11]. A truly democratic education must normalize opposition as an essential force that
holds power accountable and prevents authoritarian consolidation. Teaching students
to critically engage with opposing viewpoints without perceiving them as threats
strengthens democratic resilience.

Finally, democratic education should focus on closing the gap between
institutions and citizens through civic engagement and democratic imagination.
The increasing alienation of young people from democratic systems stems from a
perception that these institutions do not serve them [6]. Encouraging grassroots
participation, community organizing, and creative democratic exercises can counteract
this disillusionment. Schools must actively foster a democratic imagination that
envisions alternative, more inclusive forms of political participation [2].

The concept of democratic imagination is essential for countering the TINA
(«There Is No Alternative») principle, which has been used to justify neoliberal policies
as inevitable and to suppress the possibility of systemic change [5]. By fostering
democratic imagination, we encourage individuals to think beyond given structures and
envision alternative futures that challenge dominant paradigms. As Lefort [10] argues,
democracy is not a fixed system but an ongoing process that thrives on openness,
dissent, and the continuous reinvention of social and political possibilities. This
perspective aligns with Ranciére’s [14] notion of democracy as an active
reconfiguration of the visible and sayable, where new actors and ideas emerge to
reshape collective life. Cultivating democratic imagination means rejecting fatalistic
narratives and empowering people to engage with the political sphere as a site of
creative transformation rather than mere administration.

Conclusion. In sum, Education of democracy must be restructured to reconnect
critical thinking with pluralism and diverse perspectives, emphasize democracy as an
inclusive practice, and reinforce strong opposition as a legitimate and necessary part of
democratic life. This transformation requires not only knowledge of institutions but
also the motivation of active civic engagement, and the inspiration of democratic
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Imagination that allows each for a creative engagement with the future. Without such
a transformation, democracy itself may continue to erode.
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AREAS5. FOREIGN LANGUAGE TEACHING METHODOLOGY /
CEKUIA 5. METOAUKA BUKJIAJAHHA ITHO3EMHUX MOB

JIOJIMUJIA BABIN
TETSIHA KOH/IPATHEBA

TEPHOILJIbCbKUI HAIIIOHAJIBHUM NEJATOTTYHUM YHIBEPCUTET
IMEHI BOJIOJIMUMUPA I'HATIOKA, m. TEPHOIILJIb

THCTPYMEHTHW MOODLE JIJISI TEUMI®IKAILI TPOLIECY
BUBYEHHS IHO3EMHOI MOBH

OcraHH1 TeHJICHIIiT B OCBITI, TaKl SIK 3MIIIIEHHS aKIIEHTY JI0 OHJIAMH Y1 3MIIIAHOTO
HaBYaHHS, CTYJACHTOIICHTPOBAHWUH TIiAXiJ, a OCOOJHMBO PO3BUTOK ITU(PPOBUX
IHCTPYMEHTIB, BH3HA4ya€ HEOOXIIHICTh TEPEOCMUCIUTH TPAAUIINHI MapagurMu
HaBYaHHS B IIUIOMY 1 BUKJIAJaHHSA 1HO3EMHUX MOB 30KpeMa. BayxHMBy pojib y IIbOMY
npolleci BiIrparOTh TCHUXOJOTIYHI OCOOJMBOCTI HOBOTO TIOKOJIIHHS Y4YHIB, SKi
BUXOBYIOThCSI Ta (DOPMYIOTBCS SIK OCOOHUCTICTH y CEPENOBHUIIl MIBUAKOIUIMHHOIO
moTOKY 1H(opMarlii (TiK-TOK, IHCTarpam) 1 BIaCHe KOMIT FOTEpPHUX irop. SIKIIo KiTbka
POKIB TOMY BYHMTEJ1 HaMarajaucs MPOTHCTOSTH BIUIUBY IUX (paKTOPIB, TO CHOTOJHI
3arajbHO MPUUHSITA IHIIA CTPATETisA: 3pOOUTH HAIIOTO CYNEPHUKA CBOIM COIO3HUKOM.
ToOTO Bil PUTOPUKU «BUMUTENH MOBMHEH BUMTH, & HE PO3BAXKATH» MEPEXOIUMO [0
«BYATEIH 30008’ I3aHUN 3aI[1IKABUTH)).

I'efimidikarrisi, sK KOHIICTIlISA, BUHUKIIA 3aBJSKH 1M, SIKI TOYajd aKTUBHO
po3BuBatuca y 2000-x pokax. Cam tepMmiH "rerimidikariga" (gamification) Bmepiie
BukopuctaB nporpamict Hik Ilemriar y 2002 pori. [IpoTe monyiaspHICTh 1 HIUPOKE
3aCTOCYBaHHS I METOJIMKAa OTpUMajia 3aBISKH PoOOTaM TaKuUX IOCIIIHHKIB, SK
Cebactesn Jlerrinr Ta KeBim BepOax, ski BuMBYajau 1i BIUIMB HAa MOTHUBAIlIO Ta
HaBuyaHHA. [0 aHamizy Ta BupimeHHs i€l mpobieMu gomyumiucs Takox Kapm M.
Karm, sskmii BigomMuid cBo€xo KHUTO10 «I efimidikallis HaBYaHHS Ta BUKJIAJaHHS: ITPOBI
METOJM Ta CTpATeril JIS HaBYAHHS Ta OCBITH», NOCIIIKYE, SIK IrpoBa MEXaHIKa Ta
MHCIICHHS MOXKYTh TOKpaITUTH HaBYanbHUM nocBina [2], KpicTo Jlides i Jlapuna JlideBa
y KputudHoMmy orisai «OcBiTa reimidikaiii: mo BioMo, y IO BIpATH 1 IO
3aITUIIAETHCS] HEBU3HAYECHUM» PO3TIIAIAI0Th MEXaH13MH Ta pe3yabTaTH reiMidikarii B
ocBiTHROMY KOHTEKCTI [1]. SIky0 CBaxa mpoBiB 0i0JiOMETpUYHE OMUTYBAHHS ITi]
Ha3Bow «CrtaH pgochimpkeHb renMidikamii B OCBITI», aHATI3yIOUd TEHICHIII,
reorpaiqHU pO3MOALT 1 BIUIMB JOCITIIKEHb Teimidikallii, Tomy renmidikaris
MpoIleCy HaBYaHHS HEBIIMHHO PO3BUBAETHCS Ta HAOYBAa€ 3HAYHOTO PO3BUTKY [3].

Tepmin reiMidikallis Mmo3Haya€e BUKOPUCTAHHS JOCBIAY ITPOBOi MEXaHIKU Ta
IU3aiiHy U1t UG POBOTO 3aTyYSHHS Ta MOTUBALIIT JTFOI€H JJIsl JOCATHEHHS IXHIX IIIeH
y iHmuX cdepa. B ocBiTi — e 3aCTOCYBaHHSI IFPOBUX €JIEMEHTIB 1 TEXHIK Yy
HABYATBHOMY TPOIECI 1T CTBOPEHHS IHTEPAKTUBHOTO Ta MOTHUBYIOYOTO
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cepenoBunia. Mera reimidikauii monsrae B TOMY, 00 MOTHBYBATH Y4YaCHUKIB
3MIHIOBAaTH MOBEIHKY Y1 PO3BUBATH HABUYKU, a00 CTUMYJIIOBATH 1IHHOBALII.

Bunuisitorh Taki KIIOYOB1 O3HAKU TredMidikaiii: 3aayuenicms, eunazopooa,
00CsZHEeHHA, mMomueayis, HasuanHus, eukauxk [4]. TepMiH 3alydeHICTh MO3HAYAE
EMOIIIITHUI Ta THTEJNIeKTyaJbHUI CTaH, U0 XapaKTepU3YeThCA OAKaHHAM YYaCHHKIB
MIEBHOTO TMPOIECY BHWKOHYBAaTH 3aBIaHHsA. |IpaBWJIBHO BHUKOHAHI 3aBJIaHHS
nepen0avaroTh BHHATOPOAY, a HAKOIMMMYEHHS BUHATOPOJl Y CBOIO 4epry (OpMYIOThH
OaHK JOCSTHEHb 1 I03BOJISIFOTH CTBOPIOBATH PEUTUHIOB1 TaOIUIIL. SIK JOBOJIUTH TOCBI,
TaKUM MIAX1[ 3HAYHO IMIJIBUIIYE MOTHBALIID 1 CTUMYIIOE MPOIEC HaBYaHHS. Y
KOHTEKCT1 reimigdikamii 4acTo BHUKOPHUCTOBYIOTh MOHATTA «HOTOKY» (flow). Cran
notoky (¢iaoy) — 1e MoBHA 30CEpPEIKEHICTh Ha TOMY, YUM BHU 3aMa€TECh, SIKe
CYNPOBOKYIOTh BIiTYYTTS JIETKOCTI ¥ 3a70BOJICHHS. AOHM JOCATTH TaKOTrO CTaHy,
HEOOX1JTHO TpUMaTH OajJaHC MK BUKIIUKOM Ta MOMJIMBOCTSIMU.

[3 BOpPOBa/PKEHHSM JUCTAHIIMHOTO HaBuaHHsA Oararo cBitoBux 3BO
BUKOPUCTOBYIOTH mathopmy MOODLE. CipoOyemMo poieMOHCTPYBATH, SIK MOXHa
BUKOPUCTOBYBATH IHCTPYMEHTH Li€1 aTdopmu Juist reimidikaliii mporecy HaBuaHHS
1HO3eMHUX MOB, IIPOAHAaJII3yBaBIIIN MEPEIIIUCHI BUIIE €JIEMEHTH.

Ak 3a3HauvaeThcs y crarri Ha odimiiHoMmy caiiti MOODLE: “OcsitHs
reiimidikaiis nependayae BUKOPUCTAHHS €JIEMEHTIB IrPOBOTO JIU3ailHy, TaKUX SK
HapaxyBaHHsI OayliB, KOHKYPEHIlS OJHOJITKIB, CIIBHOpAIlsl Ta Oamu Ui 3aTydeHHS
yunsa” [5]. [lepeBaramu nux 1HCTPYMEHTIB € T€, 110 BOHHU JIONIOMAararTh Y4YHEBI HE
JIUIIE 3armam’ iTaTd HOBY 1H(OpPMAIlilo, a Bipa3y MEepeBipuTH BIACHI 3HAHHS il 4ac
IIPOXO/KEHHST KBi31B, BOJHOYAC, OTPUMYIOUH BIpTyaJbHI BUHAropoJud 1 BU3HAHHS,
y4Hi 6a4aTh 3BIT MPO HABUAHHS, 1110 MIJICUITIOE BIAIYTTS JTOCATHCHHS.

OnuyuMu 3 HaWIEBIIMX IHCTPYMEHTIB I peanizarii gakropa 3aayuenicms y
MOODLE € MoxnHBICTh BIICTEXKYBaTH CBii mporpec. BukopuctoByoun iHAUKATOPU
IPOrpecy, Y4HI MArOTh MOXKIJIHUBICTH BI3yaJIbHO MOOAYUTH HACKLIBKH J1aJIeKO BOHHU
3aMIUIM 'y CBOEMY HaBYaHHI, SKUH BIJCOTOK 3aBJaHb BHKOHAJIM Ta CKUIBKH IIE
SUIMINAIOCSA IS BUKOHaHHA. lledl IHCTpyMEHT TakoX KOPEIIEThCS 13
IHAUBINYaJIbHUM TMPOTPECOM, OCKUIBKH Y4YHI MAarOTh 3MOT'Y BUKOHYBATH 3aBJIaHHS Y
BJIACHOMY 3pYYHOMY TEMIII Ta y 3pYYHHUI yac, TOJIOBHA METa — 3aBEPIIUTH 3aBIaHHS
70 3a3HAYEHOTO Yacy Ta MPOWTH HEOOXIMHWUU BiICOTOK 3aBlaHb. Lle moxe Oytm
qyJI0BOI0 MOTHBAIIIEI0 JUIS TMPOXOMHKCHHS MOAYIiB. ToMy, mia 9ac OIlIHIOBaHHS Y
HaroJi CTa€ CUCTEMa 6UHA2OPOO Yy BUTILIAI OCIKIB 3a KOHKPETHI JOCSATHEHHS,
HAIPUKJIa/1, BUKOHAHE 3aBAaHHS, TeCT a00 K ONpalbOBaHUN MaTepial (TeperisHyTe
BiJI€0, MPE3CHTAIlis TOIIO).

[aTepakTuBHI BikTopuHU sKi miaTpumye Moodle (I'onka 3a minepom, Kpinrekc,
Minsitonep, Cynoky) MoxkHa TreiMiiKyBaTH 3aCTOCYBABIIM YacOBI OOMEKCHHSIM,
piBHi a60 BuHaropoau. Llinanm € inctpymenrTr MOODLE HS5P, y axomy iHTerpoBano
IHTEpaKTUBHUN KOHTEHT: IHTEPAKTWBHI KHHUTU Ta BIiJ€O, pPO3TailyKeHi CIeHapii,
IHTEpPaKTUBHI TECTH 3 PI3HUMH THUNIAMU 3aBAaHb Tomo. OKpiM TOro, y Kypc Ha i
maTGopMi MOXKHA THTErpPyBAaTH 30BHIIIHI IHCTpyYMeHTH, Takl sik Kahoot!, Quizlet uu
WordWall niist cIOBHUKOBHUX 1 TpaMaTHYHUX 1rOp, a TaKOX IHTEPAKTHUBHI JOIIKH JIJIS
rpynoBux 3aBnanb (Padlet, Linoit Tomio). Taki iHCTpYMEHTH CTBOPIOIOThH 8UKIUK JIJISI
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CTYJEHTIB, HAOIMXKAlOTh NPOLEC HAGYAHHA IO KOMII IOTEPHOI T'pH, MIABUILYIOTH
Momueauito Ta CTUMYITIOIOTE gi0uymms nomoky [5].

Sxmo posrasgaTd Led mOpouec 3 MEepPCHeKTMBH BUKIAgada, TO OCBITHS
reiimigikanis NOJEruye BIICTEKEHHS JOCATHEHb YUHIB, a/I)K€ YITKO JEMOHCTPYE, SIK
PO3BUBAIOTHCS iXH1 3A10HOCTI y MPOILIEC MPOXOIKEHHS Kypcy. Takuil ThI 3B0OpOTHOTO
3B’SI3KY € KOPUCHHUM, OCKUIbKM BIH MIJKPECIIOE, SIKI YACTUHU KYpCY Y4YHI BBaXKalOTh
JIETILIMMHU YU CKJIaJIHIIIUMHU.

Orxe, reiimidikaiiss y mpoleci BUBYEHHSI 1HO3EMHUX MOB € JTyK€ Ha 4acl, a
BUKOPUCTaHHS IHCTPYMEHTIB HaB4yaibHOi 1uatpopmu MOODLE  no3Bossie
BIIPOBA/IKYBATH LIeH MIAXIJ 13 ypaXyBaHHSIM BUMOT Ta IHTEPECIB 000X CTOPIH: BUMTEIS
Ta Y4HIB. 3aBJlaHHA BYHUTENS MOJSITa€ y TOMY, 1100 BMUIO CKOHCTPYIOBAaTH KypC,
3aJly4MBILIN SIKOMOTra OuIblIe TeiMi(IKOBHUX €JIEMEHTIB, a Y4HS — JOJYYUTHUCS [0
npolecy 1 rpatoyu 3700yTH 3HAHHS.
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IPUHA BEJITHCBKA
BOI'JAH IMJIMITYYK

3AXITHOYKPATHCHKHAI HAIIIOHAJILHAM YHIBEPCHUTET,
M. TEPHOIILJIb

IHTEPAKTHUBHI TEXHO.JIOI'II BUBUYEHHSI IHOBEMHUX MOB
B KOHTEKCTI ®OPMYBAHHSA KOMYHIKATUBHUX
HABHYOK B YUYHIB CTAPIIOI IIKOJIA

3 MOMEHTY MOSIBU TEPMIHY «IHTEPAKTHUBHI TEXHOJIOT11» Y HaBUAJIbHOMY MPOCTOPI
METOJIMKA BUKJIAJaHHS IHO3EMHHMX MOB TIpUKMae, BIPOBAKYE Ta TepepodIise
TpaJULIiiiH1 Ta HOBITHI IPAaKTUKHU, CIPSAMOBYIOUH CBO1 3yCHJUISI HA peai3alliio 3aBAaHb,
3a3HaueHUX y 3akoHl YkpaiHu «[Ipo moBHy 3arayibHy cepenHio ocBiTy» (2020),
Jlep>kaBHiM HallOHANBHINA JOKTPUHI PO3BUTKY OCBITH B Ykpaini (2002), Konuenmii
3arajibHOi cepeHboi ocBith (2002).

Ha 3MiHy 3BUYHOMY pO3’SICHIOBAJIBHOMY METOJY HaBYaHHS IPH OYEBUIHIN
JIOMIHAHTHOCT1 YUWTEJIsl B HaBYAJIHHOMY TIPOIIECi BIAOYIOCS 3MIIIEHHS aKICHTIB Ha
PO3BUTOK TBOPYOI OCOOMCTOCTI y4Hs, MOro ajamnTaiiii J0 MBUAKOIUIMHHUX 3MIH Y
CYCIUIbHO-TIONITUYHUX Tpoliecax, NoTpedu GopMyBaHHS KOMYHIKATUBHUX HaBUYOK,
IO JUKTYETHCS TI00ANI3alli€l0 Ta TBEPAUM IMOCTYIIOM YKpaiHM y HampsaMKy 0
€BPOIENUCHKOT CITUTBHOTH.

CBo€ 3HauYeHHS IHTepaKTUBHUU Oepe BiJ aHMIHCHKOrO ciioBa «interact» (me
«inter» — B3aeMHUi, «act» — JisITH), OT)KE IHTEPAKTUBHUHN — 1€ 3JaTHUN B3aEMOJIISATH B
pexuMi Oeciu, Miaory 3 YMMOCh (KOMIT IoTepoM) abo 3 KUMOCh (JIFOJUHOIO), TOX
BPaxOBYIOUYH II€, IHTEPAKTHBHI TEXHOJIOT1i MOTPEOYyIOTh ABI CTOPOHHU, B HAIIOMY
BUIIAJIKY 1€ MOKe OyTH B3aeMolis y (popMari yueHb Ta BUUTENb, A00 YUEHb Ta YUCHb,
BYMTEJb Ta TPYIA TOIIO. [HTepaKTUBHE HABYAHHS — 11€ HABYaHHS, sIKE BiZIOYBa€ThCS 3a
YMOBH MOCTIMHOT, aKTUBHOT B3a€MO/I11 BC1X YYACHHUKIB HaBUAJILHOTO TIporiecy. HeBipHo
Oyno 6 HamoysIraTH Ha aOCOJIFOTHOCTI HOBHU3HHU IBOTO ()EHOMEHY — BBaXKA€ETHCS, IO
3apOJKH IHTEPAaKTUBHOTO HaBYaHHS MOJKHA BIJIIIYKATH 1 B JaBHIX yacaXx — MaEMO Ha
yBazi Cokparta, SKMW CIOHYKaB JO TMOIIYyKYy «ICTHHW» ILIISXOM 3alUTaHb Ta
BiamoBineu, ;s [Inatona irpu, 6ecimy, Ka3kM MICHI CTaJIM HEBiJ’ €MHOIO YaCTHHOIO
HaBuyaHHs, KoH(y1ili irHOpyBaB periamMeHT 1 3MICT HaBYAJIbHUX 3aHSTh, HAIABIIH
nepeBary OecimaM, SKi MaidM Mi3HaBaJIBHUN xapakTtep. Ta CycmiibHO- ICTOpUYHUHN
PO3BUTOK, CTPIMKHMI TOCTYN HAyKH Ta TEXHIKM HE MOINIM OOIMTH Koy 3a
BU3HAYCHHIM — aJDKE OCBITa )KBaBO pearye Ha Ili 3MiHU 1 IHTEPAKTUBHI TEXHOJIOT11
CTaIOTh y PAJ 13 TPAAUIIIHHUMH TT1AX0IaMH, a JCKOJIN HaBITh HAaXaOHO 1X BUTICHSIOTb,
1110, HAa HAIly TyMKY, HE 3aBXK/IH € BUIIPABIAHUM 1 TaKa MOJIEMiKa TOTpedy€e OKPEMOTO
nocmimkernas. [lpore neski cywacHi HaykoBmi (O. Ilomeryn, JI. Tlmpokenko, B.
becnanko, B. MoHaxoBa) HaroJomyroTh Ha LUX METOJax SIK Ha IHTEPAKTHBHUX,
BBa)XAalOUW 1€ 3/IaTHICTIO JO B3a€MO/I1i, mepeOyBaHHs B pexuMi Oeciau, alaiory, Mii.
JlopeuHoro Moxe BUAATUCh nyMka Moctinaku T., sikuii BOauae y IHTEpaKTUBHOCTI
(CKMBY HHTKY, 110 TOB’S3y€ BUMTENd 3 KOXHHUM YYHEM Ta Y4YHIB MDK COO0OIO.
BinOyBaeThcsi Oe3nepepBHa CHIBOPALSl B CXeMaX «yUHUTENb — YUYEHbY 1
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«y4€Hb — YYE€HbY», NPU LIOMY 1 MEAAror, i IUTHUHA € PIBHONPABHUMU CYO’ €KTaMu
HaB4aJIbHOTO mporecy [1, 144].

[HTepaKkTHBHI TEXHOJIOT1] B €MOXY A1KUTANI3allli Jal0Th MOXJIMBICTb I1€1arory Ta
YYHEBI 3aJIy4aTH /10 YPOKY TBOpPHYI i€l pi3HOro mTHOY, SIKI BIUIMBAIOTh Ha PO3BUTOK
TBOPUYOTO MOTEHLIaNy 1 Megarora, 1 IIKOJIspa, BIOYBAE€ThCS MOABIMHA B3a€EMOJIS —
BUKJIaJIa4 MOCTIMHO IIyKae HOB1 METOJIMKH, a y4€Hb, IepeOyBat0OUH y OJIHIN Mapagurmi,
pearye Ha BUKJIMKU. ['OJJOBHOIO 3aCiIyrol0 3alydeHHs 1HTEPAKTUBHMX TEXHOJIOTIH €
MOXJIMBICTh ICTOTHO 30UTBIIMTH BIJICOTOK 3aCBOEHHS MaTepiay, OCKUIbKY BITUBAE HE
JIMIIIE HA CBIIOMICTb Y4HsI, a i Ha HOTO MOYyTTS.

[IpoTe B KOHTEKCTI 3asiBJIEHOT TE€MHU IHTEPAKTUBHI TEXHOJOTil y (opMyBaHHI
KOMYHIKATUBHUX HABUYOK MalOTh OCOOJMBY (YHKIIIO, SKa 30Cepe/PKeHa Ha
MPUIICTUICHH] [IHHICHUX aCIEKTIB, TAKUX K JIEMOKPATIis Ta TOJIEPAHTHICTh 10 cede i
IHIIMX YYaCHHUKIB, PO3BUTKY HABHUOK CaMOCIHHOTNO TMPUUHATTA pIlICHb 1
KOHCTPYKTHBHOTO TBOPYOTO MHCJICHHS, BMIHHSAM (OPMYBAaTH Ta BiITBOPIOBATH
BJIACHY JIyMKY 1HO3€MHOIO MOBOIO, BHUKATH y 1H(GOpPMAIIIO Ha IHIIINA MOBI Toio. B
IIbOMY acCIEKTi JOIUIBHOK € JyMKa TpO MOALT 3400yBadiB OCBITM Ha TPYNH 3
BUKOPUCTaHHSIM PI3HUX METONIB audepeHIialii, BaroMo0 yMOBOIO € BpaxyBaHHS
KOHKPETHOT METH, TEMH, BUAY JISIIBHOCTI, 3aBJaHb 1 CITIOCOO1B X BUPIIIEHHS, 2 TaKOXK
PO3BHUTOK ocoOucTHX 3710HOCTeH. Lle momomoke yyacHUKaM HaBYUTHUCA OO'€KTHBHO
OI[IHIOBATH CBOi 3710HOCTI B MOPIBHSIHHI 31 CBOIMH OaKaHHSIMHU, 1HIAUBIAYAIBHUMHU
3m10HOCTAMM i iHTepecamu. [ 2, 17].

[HTepaKTHBHI TeXHOJIOTII mependavaoTh B3a€EMHE HaBYaHHS 1 CITIBIIPAIlIO, KOJIU
3100yBayiB Ta BHKJIAJIayiB BBa)KAIOTh PIBHOMPABHUMHU YYaCHHUKAMU HaBYAJIBHOIO
IpoIIeCy 1 KOXKEH 3/1aTeH YCBIJIOMHUTH CBi 0COOMCTHH BHECOK Y HaBUAJILHHM Mpoliec 1
JIEMOHCTPYBATH BCE TE, 1110 BOHU BKE 3HAIOTh, 1 3aMIPONIOHYBATH CIIOCOOU TOCSITHEHHS
CBOIX Iiiteii [3, 64].

MikpokimiMaT y HaBYaJIbHIA aBAMTOPIi 3alleKUTh BiAg JAUHAMIZMY, SKHH
3YMOBJICHHH 1IHTEPAaKTUBHUMH TEXHOJIOTISIMA — IIPOTIOHYIOYH PI3HOIIJIAHOB1 3aBAaHHs
JUIsL BUPIIICHHS, HAJaHHS MOXKIIMBOCTI apTUKYJIOBAaTH BIACHY OYMKY, BUKIIAJad
dbopmye cepenoBHIle aKTUBHOI Ta TBOPUOI CITIBIpaIli y KoMaHaHOMY ¢Gopmati. BoHu
MIEPETBOPIOIOTHCS 13 MACHBHUX CIOCTEpIrayiB Ha aKTUBHUX YYAaCHUKIB OCBITHHOTO
MPOIIECY, 3/IaTHUX BUCJIOBIIOBATH BIACHY JYMKY, 1 CAMOCTIHO HAMararThCs 3HANTH
MpaBWIBHY BIATOBIAbL 1 BUPIIIUTH OCBITHI 3aBnaHHsA. HaBiTh HempaBWiIbHE PIllICHHS
MO>XHAa TIOBTOPUTH IiSIMH, IO 3a0XOYYIOTh OCOOMCTHH IHTEpeC N0 HOBHX 3HAHb 1
CTUMYJTIOIOTh Oa)KaHHS pO3BUBATH MOLTYKOB1 HABUUKH [4, 42].

MoskHa ciocTepiratu 3MiHy pojie y 3BUYHOMY HaBYaJIbHOMY MPOIIECi — BUUTENI
Mo30yBalOTBCA «MEHTOPCHKOTO» (opMaTy, TEepEeTBOPIOIOYUCH 13 HACTaBHUKIB,
HaJ[aBa4iB OCHOBHHX OCBITHIX TIOCIYT 1 JuKepes iHdopmarlii Ha KOHCYJIbTaHTIB, METOIO
SKUX € JOTIOMOTTH 3100yBa4aM OCBITH CAMHM 3HAXOJUTH, BIIOMpPATH, aHATI3yBaTH Ta
MPEAICTABIATH 1H(HOPMAIIITO 13 PI3HUX JDKEPEI, BIATAK TUTUTUCS HEIO y pi3HUX (opmax.

B3aemonist yuacHUKIB MpU BHPINIEHHI PI3HUX 3aBJIaHb MOXeE MpuiMatu Gopmy
1rop, AUCKYCii, TUCIYTIB, B3AEMHUX KOHCYJbTAIIH, POJbOBUX PO3MOALTIB Tommo. I1ix
yac Mpe3eHTallli CBO€i poOOTH 3/100yBayl AEMOHCTPYIOTh CBOI 3HAHHS 1 KUTTEBUM
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JOCBII HE JHMILIE i1 BHUpILIEHHS NOpoOieM, ane 1 g YITKOro il epEeKTUBHOro
BHCJIOBJIIOBAHHS CBOIX BJIACHHUX IYMOK [5, 177].

B yMoBax CTpiMKUX 3MiH Ta PO3BUTKY LU(PPOBHX TEXHOJOTIH BIIOYBA€THC
MOCTI{HE OHOBJICHHSI Ta HA/IXO/IP)KEHHS HOBUX IIPOIO3HUIIIi IHTEPAKTUBHUX TEXHOIOT 1!
Ha BUKJIQJAIlbKy HUBY. Y HaBYaHHI 1HO3EMHHMX MOB Takl 1HHOBAIlli € HaJA3BUYANHO
BOXJIMBUMU Ta aKTyaJbHUM 1 MOTPEOYIOTh PETENHHOTO BUBYEHHS Ta aHAJI3y 3 METOIO
3aJly4€HHS iX 0 HaBYaJbHOTO MPOLECY Ta HOro ONTUMI3allii.
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TETAHA BOJHAPYYK
BIKTOPIA TOJIMAY

KAM’STHEI[b-TTOALJIbCbKUIA HAIIIOHAJIbHUIA YHIBEPCUTET
IMEHI IBAHA OI'I€EHKA, m. KAM’SAHEIb-ITIOAIVIbCBKNHU

MIKKYJbTYPHA KOMYHIKAIIS Y IPOIIECI HABYAHHSI
IHO3EMHOI MOBU

VY mporieci BUBYEHHS 1HO3€MHOT MOBH Y 3aKJIaJ]aX OCBITH B JI1aJIOT BCTYNAIOTh JBi
KyJIbTypH, 1Bl MEHTAJIBHOCTI, JIBI MOBHW, TOMY II€ HABYaHHS Ma€ MDKKYJIbTYPHY
CIPSIMOBAHICTh, KA PO3TISAAETHCS METOAMCTAMH SK 3allIKaBJICHICTh (heHOMEHAMU
1HIIIOT MEHTATBHOCTI W KYJIBTYpH, SIK BMIHHS OpDIEHTYBAaTHUCSA y (PEHOMEHAX 1HIIOTO
crocoOy >KUTTS, THIIOTO CKJIay MUCJICHHS Ta IOYYTTIB, 1HILOI 1I€papXii LIIHHOCTEH, SIK
BMIHHSI BCTYTATH 3 HUMH B JI1QJIOT 1 KpUTHYHO OCMHCITIOBATH SIBUIIA 1HIIOT KyJTbTYpH.

Posrnsimaroun MOBY SIK BIOOpa)K€HHS ICTOPIi, KyJAbTypH Ta MOOYTY Hapoay —
HOCIA II1I€T MOBH, aMeprKaHChbkui MmeToauct P. JIamo BBaxkaB, 1110 BUBYCHHS 1HO3EMHO1
MOBH 00OB’SI3KOBO MOB’A3aHE 3 MPOHUKHEHHSIM Y KYJIbTYPY (Y LIUPOKOMY
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3HAuU€HH1) ii HapoJy, TOMY IO MOBY U KyJbTYpy HEMOXJIMBO PO3YMITH OAHY Oe€3
OJIHO1, TOMY 110 KyJIbTypa (y By3bKOMY 3HaueHH1) 3a P. JIago, — e «cnocio kuttsa» [6,
c. 52].

AHani3 HAyKOBUX JOCHIIKEHb TMOKa3ylTbh, IO MUTAHHSI MDKKYJIBTYPHOTO
CIUIKYBaHHSI 200 KOMYHIKAIIT € HAJ3BUYAHO CKJIATHUM Ta 3HAYYIIUM.

Komynikamnito, Ha aymky B.M. ManakiHa, MOXXHa pO3TJsaTd y IIUPOKOMY
3HAUYEHHI SIK KaHaJIM 3ac001B Iiepeiayl Ta oep KaHHs 1HPopMallii, e 3a1sIH1 MalllMHH1
OpUiIaan, MTYYHUH THTETIEKT TOMIO 1 Y BY3bKOMY SIK OCHOBHHUH CIIOCIO JFOJCHKOTO
CHUIKyBaHHsA. TOMy KOMYHIKallisl — 11e¢ 0OMIH JyMKaMU 1 JOCATHEHHSMH B3a€EMHOTO
NOPO3YMIHHSI MIXK JIFOABMH Y MpOILIEC] CIUIKYBaHHs. SIK BIIOMO, XapakTep B3aeMOAIl
MDK TpPEJCTaBHUKAMHU OJHIET KYJIbTYpH OOYMOBIIOETHCS iXHIM COI[IQJIbHUM
NOXO/KEHHSAM, BUXOBAaHHSIM, OCBITOIO, cdeporo mnpodeciiHoi  AISIbHOCTI,
IHAMBIAYAJIbHUM CBITOCIIPUMHATTAM 1 3aBIAKH KYJbTYpl, sika 00’€JIHy€ CIUIBHOTY,
MOJKHA JIOCUTb JIETKO MOJI0JIATH OyAb-sIKi HEemopo3yMiHHs [3].

[IpoTe TpymHOIIi, IO BHUSBISIOTHCS Y MIKKYIBTYPHOMY CIUIKYBaHHI, MOXYTh
BUKJIMKATH 3HAYHI HEMOPO3YMIHHS MK TNPEACTaBHUKAMH PI3HUX KYJIbTYp. Tomy y
HAYKOBIM JITEpaTypl ICHYE TEPMIH «MDKKYJIbTYpHA KOMYHIKaIlis», SIKU 3’ SBUBCS B
KiHIl MuHyJIoro croiittas y CIIA Ta 3romoM I1i€r0 mpoOieMor0 3alliKaBUIUCS
JOCJIITHUKY 1HIIIUX KpaiH.

OcHOBHEe 3aBIaHHS TeOpii MIKKYJIBTYPHOI KOMYHIKAIii — IOMEpePKeHHS Ta
YCYHEHHS MDKKYJIBTYPHUX HEMOpO3yMiHb. JlOCHIDKEHHSIM LKUX MUTaHb 3aiiMaroThes
HAyKOBI IIKOJIM Ta IHCTUTYTH, a TAKOXK YU€HI y PI3HHX KpaiHax CBITY [5].

PosristHemMo TpakTyBaHHS 3MICTY MOHATTA «MDKKYJIbTYpHAa KOMYHIKAIsD» ¥y
HAYKOBUX JDKEpeJiax JeTaJbHIIIE.

JIOoCITITHUKY BBaXKaIOTh, 110 MIKKYJIBTYpHA KOMYHIKaIIisl — I1€ BOJIHOYAC 1 HayKa 1
Ha0lp HABUYOK, SKUMH TTOTPIOHO OBOJIOITH i/ Yac CITUIKYBAaHHS, OCKUTBKY B3a€MO/T1sI
3 IHIIOK KYJbTYpPOI BHMAara€ II€BHUX 3HaHb Ta yMiHb, 30CEPEKEHOCTI Ha
yCIAIKOBaHUX Ta YCTAJIEHUX HOPMAaX COLIAIbHOT MPAKTUKH JIOJEH, K1 HaJeXaTh J0
PI3HUX HAI[IOHATBHUX Ta €THIYHUX CHUIBLHOT [4].

®. C. barieBu4 BUCIIOBIIIOE TYMKY, 1110 «MDKKYJIBTYpHA KOMYHIKAIliA — 1€ TIPOIIEC
CHUIKyBaHHS (BepOAIBHOTO 1 HEBepOAIBHOTO) oIl (TPyT JIIOIeH ), SIK1 HAJIekKaTh 10
PI3HUX HAI[IOHAJIBHUX JIIHTBOKYJIBTYPHUX CHUIBHOT, SIK MPABWJIO TMOCIYTOBYIOTHCS
PI3HUMH 1IEHTHYHUMH MOBAaMH, BIJYYBaIOTh JIHTBOKYJBTYPHY
«UY)KMHHICTB» TIapTHEpa IO CHOUIKYBaHHIO, MAalTh pI3HY KOMYHIKaTUBHY
KOMIIETEHIIi10, IKa MOXE CTaTH MPUYNHOI0 KOMYHIKATUBHUX HEBIAa4 200 KyJIbTYPHOTO
IMOKY B crinkyBaHHi» [1, ¢. 9]. ToMy, Ha DyMKy HOCTaigHUKA HEOOXiIHO BHBYATH
B32€EMO3B’SI3KM MK KYJIBTYPOIO Ta KOMYHIKAIIIEI0 4Yepe3 BUSIBICHHS MPUTAMaHHUX
PI3HUM HApOJaM KyJbTYPHHX MOJICIICH.

MiXKyTbTYypHA KOMYHIKAITISA — 1€ «a/IEKBaTHE B3aEMOPO3YMIHHS JIBOX YYaCHHUKIB
KOMYHIKaTHBHOTO aKTy, KOTP1 HAJIEKATh 10 PI3HUX KYIBTYp» [7].

Sk 6aunmo, 3aMpOMOHOBAHI BU3HAYEHHS TEPMiHA «MDKKYJIBTYpHA KOMYHIKAITIs
0a3ylOThCS HA MPOTUCTABIEHHI MDKKYJIBTYPHOTO 1 BHYTPIIIHBOKYJIBTYPHOTO
CIUIKYyBaHHS, TOOTO MDKKYJIBTYpHA KOMYHIKAIis BiIOYBa€ThCS TOJi, KO BUPOOHHK
MOBIJIOMJICHHS — IPEJICTABHUK OJIHI€T KYJIbTYPH, @ OTPUMYBAu MOBIIOMJICHHS — IHIIO1.

150



HaykoBii TakoX BBaXaloTb, [0 MDKKYJIbTYpHAa 1 BHYTPIIIHBOKYJBTYpPHA
KOMYHIKallisl € CIIOPIIHEHUMHU SIBUIIAMH, 1110 BIAOYBAIOTHCSA MPHU B3a€MOJIT JIOAEH Yy
CUTyallli, XapaKTepU3yIThCsS JACSKOK MOMIOHICTIO 1 BIAMIHHICTIO KYJIBTYp iX
YYaCHHMKIB Ta yCHiX 000X 3aJiekKHUTh BiJl B3a€EMHOI Y3TrOJKEHOCTI, CYNEpPHULTBA 1
chniBpoOiTHULTBA. JlOCHiHMLA TaKoXX TNEpeKoHaHa, [0 BaXIUBY pOJb B
MDKKYJIBTYpHIA KOMYHIKalli BiAIrpaloTh cHenudiyHl CHUMBOJHU, CTEPEOTHUIIH,
yIEepeIKeHHS, HalllOHAJTbHU MOBJICHHEBUM €THKET [2].

[IpakTka KOMYHIKaTUBHOT'O MIAXOAY /10 BUBYEHHS 1HO3€MHOI MOBHU 3aCBIIUYE,
10 1[I KOMIOHEHTH CIIJIKYBaHHS BiIIrparOTh y HHOMY HE MEHII BaXKJIMBY pOJib, HIK,
HanpuKIaa, TMPaBUIBHICTh MOBJIEHHS, OCKUIBKM HENpaBUJIbHE 3BEpPTaHHS 13
NOPYIICHHSIM €TUKETHOI HOPMU MO’KE€ MPHU3BECTU 10 OLIBII HEraTUBHUX HACIIJKIB,
HIK TpaMaTUYHA UM JIEKCUYHA TTOMMJIIKA.

OTxe B mpolleci BUBUEHHS 1HO3€MHOI MOBU JIOCUTh Ba)KIUBUM AaCIIEKTOM €
dbopmyBaTH Ta pO3BUBATH Y 3/100yBadiB OCBITH TOTOBHICTh KOHCTPYKTUBHOT B3a€MO/I11
3 MpeJICTABHUKAMU IHIIUX KYJIbTYpP, A0 HAOyTTs 3HaHb PO KYJIbTYpHI OCOOJMBOCTI
HapoJy, MOBa SKOTO BHUBYAETHCS, IO CHOPHUATUME YTBEP/UKEHHIO 17€ajiB
B3a€EMOPO3YMIHHS, TEPIIUMOCTI MK HApOJaMHU Ta KyJIbTypaMHu.
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CBITJIAHA BACUJIUK

3ATAJIBHOOCBITHS LIKOJIA I-III CTYIIEHIB Ne 308, m. KUIB

HATAJIIA MATYC

BEPEXXAHCBKHWM JIIIEXA TEPHOIILJIbChKOI OBJIACHOI PAJIH,
M. BEPEKAHU

TETSAHA FOPYUILINH

3AXITHOYKPATHCHKUI HAIIIOHAJIbHUM YHIBEPCUTET,
M. TEPHOIILJIb

IHTEPAKTUBHI METOIU YIOCKOHAJIEHHA HABUYOK
MOBJIEHHS HA 3AHATTSAX 3 NOJbCbKOI MOBH

CydJacHa METOJWKa BUKJIQJaHHS IHO3EMHHX MOB yce OUIBIIE OpPIEHTYETHhCS Ha
aKTMBHE 3aJIy4eHHS yYHIB UM CTYJIEHTIB Yy IMpolieC HaBYaHHA. [HTepakTUBHI METO/H,
110 0a3yI0ThCS Ha MIKOCOOUCTICHIHM B3aeMo i1 Ta 0OMiHI1 11€IMHU, BIIIrPalOTh BAXKJIUBY
pOJIb Yy BIOCKOHAJIEHHI HABUYOK MOBJICHHS. BUKOpHUCTaHHA TaKUX METOJIB MiJ] 4ac
3aHATH 13 TOJIbCHKOT MOBH CIIPUSE€ CTBOPEHHIO KOMYHIKATHBHOTO CEpPEIOBHUINA, IO
CTUMYJIIOE PO3BUTOK YCHOTO MOBJICHHS, MIIABUIIEHHS MOTHBAIlii JO HaBYaHHSA Ta
dbopmyBaHHS MOBHOT KOMITETEHITIT [5, ¢. 99].

['omoBHa MeTa KOMYHIKQTHBHOTO ITIXOJy Y BHBYEHHI 1HO3EMHOI MOBH — II€
PO3BHTOK HABHYOK CHUIKYBaHHS Ta €(PEKTHBHOI B3aEMOJIl B peaJbHUX MOBHHX
cutyariax. Lled migxig 30cepekyeTbcsl Ha MPAKTUYHOMY 3aCTOCYBaHHI MOBH,
nepeaadi iHpopmariii, B3aEMo/1ii Ta po3yMiHHI MIX criiBpo3MoBHUKamHu [3, ¢. 308]. Bin
CIPSIMOBaHUI Ha T€, 00 CTYJAEHTH Y YYHI1 MOTJIM BUKOPUCTOBYBATH MOBY HE TUIbKH
B HaBYAJILHOMY TIPOIIECi, ajie i y MOBCIKAECHHOMY JKHUTTI, MpodeciiiHiil ASUTBHOCTI Ta
CIUIKYBaHHI 3 HOCIIMH MOBH B peajbHUX YMOBaX.

OCHOBHI TMPUHIHUINU IHOTO MIIXONY IMepeadavyaroTh AKTUBHE BHUKOPHUCTAHHS
MOBHHUX 3aC001B y KOMYHIKaTUBHUX CUTYaIllIsIX Ta BUKOHAHHS MPAKTHYHUX 3aB/aHb,
CIIPSIMOBAaHMX Ha PO3BUTOK JIIHTBICTUYHOT KOMITETCHTHOCT1. OCHOBHI BIIMIHHOCT1 M1K
TPAIUIIHHAM Ta KOMYHIKATUBHUM IT1IX0/IaMH 10 BUBYCHHS MOBHU CTOCYIOTHCS TXHIX
IiJIe#, opraHizallii HaBYaILHOTO MPOIECY Ta POJIi CTY/ICHTA.

Tpaguiiiini MeToan 30Cepe/KEHl Ha BUBUEHHI TPaMAaTUKH, MOBHHUX CTPYKTYD,
YUTaHHI Ta TMepekmaal TeKcTiB. HaTomicTh KOMYHIKATHBHMH ITiAXiJ, HaBIIAKH,
CIpSIMOBAaHMM Ha PO3BUTOK NPAKTUYHUX HABUYOK CHUIKYBAaHHS Ta BMIHHS
BUKOPHUCTOBYBAaTH MOBY Y B3a€MO/I11 3 IHILIUMHU.

VY KOMYHIKQaTUBHOMY MIAXOJ1 CTYJEHTH YU YYHI BIJICPAIOTh aKTHUBHY pOJib Y
HaBUYaHHI, OepyTh y4acTh Yy B3a€MOJil Ta cmiBmpaill. Bukinagau TyT HE € €IUHUM
JDKEpesioM 3HaHb, a BHUCTYMa€ (pacmiiTaTopoM HaBYAIBHOTO mporiecy. CTyaeHTH
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aKTUBHO CIUJIKYIOTbCSI MDK COOOI0 Ta 3 BUKJIAJa4eM, BUKOHYIOTh KOMYHIKATHBHI
BIIPaBHU, POJILOBI I'PU T4 MOJEIIIOIOTH PEAJIbHI CUTYAIll.

Ha npoTtuBary TpaguuiiHuM MeTO/1aM, KOMyHIKaTUBHMH MIAX11 pOOUTh CTYAECHTA
AKTUBHMM YyYaCHHUKOM TIPOIlECY, HaBYa€ HOTO BHUCJIOBIIOBATH BIIACHI IYMKH Ta
BUKOPHCTOBYBAaTH MOBY B pEajlbHUX CHTYAIlisX.

[HTepakTHBHI METONM HABYaHHS IOJIBCBKOT MOBH BKJIIOYAIOTh BHUKOHAHHS
MPaKTUYHUX 3aBJaHb, IO BiIOOpa)KalOThb peaJbHE MOBJIEHHEBE CEPEIOBUIIIE.
CryneHTH YW Y4HI pPO3BUBAIOTH HABUYKHU uepe3 [IajoTH, 3aluTaHHS-BIAMNOBIII,
JTUCKYCI1, pOJILOBI IFPU Ta IPOEKTHY POOOTY.

3arajom, Ha pi3HHMX €Tarnax MPH BUBYCHHI Oy 1b-SIKOT IEKCHYHOT TEMH 3 TTOJIbCHKOT
MOBH 3aJTy4CHHS IHTCPAKTUBHUX METO/IB € epexkTuBHUM. Hanpukiaa, nmpy BUBYCHHI
TeMu ,,Jedzenie. W resturacji” BapTO 3alpOINOHYBAaTH POJILOBY I'py. CTYJE€HTH TParOTh
poJii odiriaHTa Ta KJI1€EHTa, BAKOPUCTOBYIOUH JIEKCUKY, TIOB’sI3aHY 3 TKEIO Ta HAMOsIMU
(manpuknan: ,, Poprosze kawe i ciastko”, ,,Czy chce Pan/Pani deser?”’). Taka BnpaBa
JoroMarae 3acBoiTe (ppasu, 0 BUKOPUCTOBYIOTHCS B peabHUX CUTYAIIsAX.

3airydeHHs IPOEKTHOT pOOOTH € JOIUTLHUM TIPU BUBYEHHI TeMu «Moje ulubione
miasto w Polsce». KoxeH ydeHb 4M CTYJIEHT 00Mpa€e MOJbChbKE MICTO Ta PO3MOBITA€E
PO HBOTO, BUKOPHCTOBYIOUH JICKCHKY, MOB’si3aHy 3 mozjopoxamu (,, W Krakowie
mozna zobaczy¢ Zamek Krolewski na Wawelu”). 1HIII1 y4aCHUKHU CTaBIATH MTUTAHHS
a00 JIOTIOBHIOIOTH 1H(OPMAILIIO.

[{ikaBuM € TpPUIOM CHUTYaTHUBHOT'O MOJIETIOBAHHS IIPU BUBYEHHI TEMHU
«Podréze», 30kpema, KymiBii KBUTKA Ha NOTAT. OJUH CTYJIEHT T'pa€ poiib Kacupa, a
IHIUH - macaxkupa. BoHU BiNpanbOBYIOThH Jiayior 3a 3pas3koM: ,, Poprosze bilet do
Warszawy”;,, Pierwszej czy drugiej klasy?”; ,, Zwykly czy ulgowy?”.

EdexTuBHUMU € TakoX IHTEpaKTUBHI KBECTH, HaINpukial, «Znajdz wskazowki»
(«3uatigu migkaskuy). CTyIeHTH IIYKaloTh MPEeIMETH Yu 1H(POpMAIlil0, BUKOHYIOUN
3aBJaHHS TOJIBCHKOIO MOBOIO (,, IdZ prosto, potem skre¢ w lewo”, ,, Znajdz bialg ksigzke
na potce”).

TakuMm 9MHOM, KOMYHIKaTUBHUN MiAXi1 pOOUTH MPOIEC BUBUCHHS MOBH OLIBII
JTUHAMIYHAM, HAOJIMKAI0YM MOT0 0 pealbHOI0 BUKOPHUCTAHHS MOBU B JKUTTI.

[I[0o6 YHMKHYTH 4YacTUX TPAMATHYHUX MOMHJIOK y KOMYHIKATUBHOMY IiJIXO/I],
BKJIMBO MIATPUMYBATH 0ajaHC MK 320X0YEHHSIM aKTUBHOTO BUKOPUCTAHHS MOBH Ta
KOPEKIi€I0 TOMIIOK. Bukiamadyi MaloTh HalaBaThd KOHCTPYKTUBHHM 3BOPOTHHI
3B’SI30K, JIOMOMAraTtd CTyACHTaM YCBIOMJICHO 3aCBOIOBATH T'paMaTU4YHI HOPMHU Ta
MPaBUWILHO BUMOBIISATH clioBa. KpiM TOrO0, CiTiJl pO3BUBATH HABUYKHA CAMOKOHTPOJIIO Ta
CaMOKOpEKIIii, o0 y4HI YU CTYACHTH MOTJH CaMOCTIHHO BJIOCKOHAJIOBATH CBOO
MOBHY KOMIIETEHTHICTb.

Cepen Halie(heKTHUBHIIIMX METOJIIB, 110 BHUKOPUCTOBYIOTHCS HAa BUIIUX PIBHAX
BUBYCHHS NOJILCHKOT MOBH, MO’KHA BUOKPEMUTH TaKi: JUCKYCIsl, KJIacTep, Kec- METO/,
1HTEpB 10 Ta nedaTu.

Jluckycisi Moke TpPOBOAWTHCS Y pi3HUX (opmarax, 30KpeMa Yy BHIJISII
«KpYTJIOTO  CTONY», «(hOpyMy», «MO3KOBOIO IITYpMY», «CUMIIO31yMy» a0o
«KOH(EpEeHIIII.
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Krnacrep rpyHTy€eTbCs Ha acoLlaTUBHOMY MUCJIEHHI Ta FPyIyBaHHI 11eil HaBKOJIO
LEHTPAJILHOIO MOHATTS a00 TeMu. Lle Metron rpadiuHoi opraHizauii iHpopmanii, SKul
JI0OTIOMara€ BUOKPEMHUTH KIIIOUOB1 CMUCJIOBI OJIMHMIII Ta BCTAHOBUTHU 3B’SI3KU MIXK
HUMU. BUKOpuCTaHHS KiIacTepiB crpuse e(HeKTUBHOMY 3aCBOEHHIO HOBOI JICKCHKH,
cucTeMaru3alii MaTepiaxy 31 CIOBOTBOpPY Ta (OPMYBAaHHIO MOHOJOTIYHHX
BUCJIOBJIIOBaHb.

Keiicu 0a3yroTbcsi Ha peanbHMX MaTepiajiax abo CUTyalisX, HAONMKEHUX 10
peasbHOCTI, 10 JI03BOJISIE CTYACHTaM 3aCTOCOBYBATH TEOPETUYHI 3HAHHS Ta HABHYKU
Ha npakTuili. KoxeH kelc MICTUTh AETaTbHUN OMUC KOHTEKCTY, (PakTiB 1 hakTOpiB, 110
BIUIMBAIOTh HA CUTYAIli0, a TAKOX Nependayae aHasi3 Ta po3poOKy MOKIMBUX PIlLIEHb
npobnemu [3, c. 308].

Merton iHTEepB 10 Iepeadayae opraHizalliio CIUIKyBaHHS MK CTYJI€HTaMHU, IT1]] 4ac
SIKOTO BOHM CTaBJISATh OJTHE OJTHOMY 3aIllUTaHHS Ta 00rOBOPIOIOTH BifmoBiail. Llei minxin
CIpHsIE PO3BUTKY HAaBUYOK CIIYXaHHS, TOBOPIHHS Ta (JOPMYJTIOBAHHS AYMOK YiTKO M
nociigoBHo. KpiM TOro, iHTEepB’10 MOKpallye MIKOCOOHMCTICHY KOMYHIKAI[IO Ta
HABUYKHU [TOCTAHOBKHM JOPCYHMX 3alMTaHb IS TJIMOIIOro pO3yMiHHS TEKCTy [2, C.
63].

Jlebatu € eeKTHBHUM CTIOCOOOM HAaBUaHHS, IO 3aJTy4a€ CTYEHTIB 10 TPYMOBHX
00TrOBOpEHb, JIe KOKHA KOMaH/1a MPEICTABIISE BIACHY TOUKY 30pY Ha KOHKPETHY TEMY
gy mpoOsemy. Ilig wac nebaTiB ydYacHUKH BHUCIIOBIIOIOTH CBOI apryMEHTH,
MIAKPIIUTIOIYHN 1X JOKa3aMH, 1 HAMararoThCs MEPEKOHATH OMOHEHTIB y MPaBUIIBHOCTI
BJIacHOI mo3uii [4, c. 122].

CyyacHa sIKICHa MATOTOBKAa y cepl MOBHOTO HaBYaHHS MOTPeOye aKTUBHOTO
BIIPOBA/KEHHSI HOBITHIX OCBITHIX TEXHOJOTiH. 30Kpema, Ba)KIMBO 3aCTOCOBYBAaTH
iHbopMaIliiiHI Ta TeJeKOMYHIKaIliliHI 1HCTPYMEHTH, BHUKOPHUCTOBYBAaTH HaBYaJIbHI
KOMIT FOTEPHI MPOTrpaMu JiJIsi BUBYCHHS 1HO3EMHUX MOB (MYJIbTUMEIIMHI 11aTGopmn),
BIIPOBA/DKYBATH JIMCTAHIIIITHE HAaBYaHHS, 3aJly4aTH IHTEPHET-PECYPCH, a TaKOX
OpraHi30ByBaTH HABUaHHS y BIPTYaJbHOMY CEPEJOBHIN (BUKOPHUCTAHHS (POPYMIB,
0JIOT1B, €NIeKTPOHHOI o To1o) [1, ¢. 27].

[TpaBuibHO MiAIOpPaHi METOIM Ta CYYacH1 IHCTPYMEHTH 3/1aTHI 3HAYHO MIBUITATH
e(eKTUBHICTh JOCATHEHHS OCBITHIX minei. [{udpoBi TexHomorii Ta iHHOBAIil Y
Mpolieci HaBUYaHHS 1HO3EMHHUX MOB CIIPHUSIOTH (POPMYBAHHIO 0COOMCTOCTEHN, TOTOBUX
70 camopeanizanii B yMOBax JAWHAMIYHUX 3MIH CY4YacCHOTO COIIOKYJbTYPHOTO
cepenoBumia. J{ms momanapIIoro po3BUTKY METOAWK BUKIAMaHHA B YKpaiHi BapTo
BPaxOBYBaTH MDKHAPOJAHHUM JOCBiN, 1€ YCIIIIHO BUKOPUCTOBYIOTHCS METOMH,
OpIEHTOBaHI Ha TOEJTHAHHS MOBHOTO HABYaHHS 3 PEAJbHUMH KOMYHIKATHBHUMU
CUTYaIlISIMH Ta OUIBII THYYKUMH CUCTEMaMHM OIIHIOBaHHS.
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IBAHHA BOPOHA
I'AJIMHA TAJIACIOK
TETSAHA CABAPUH

TEPHOIIJIbCHbKUN HAIIIOHAJIbHUM MEJUYHU YHIBEPCUTET
IMEHI L.5I. TOPBAYEBCBHKOI'O, M. TEPHOIILJIb

JIATUHCBKA MOBA SIK CKJIAJJOBA MPO®ECIAHOT
OCBITH CTYJAEHTIB CIIELIIAJIbHOCTI
«TEPAIIISI TA PEABLIITALUST»

BuBueHHs 1aTHHCHKOT MOBH Ma€ CBOi OCOOIMBOCTI 3 OIJISAY Ha 11 crienudiky sk
HaBYAJIBHOI AUCIUIUTIHM. JIaTUHCHhKA MOBA, HE3BAXKAIOUM HA T€, 1110 11 BIIHOCSTH Ta TaK
3BaHUX «MEPTBHX)» MOB, JJOCUTh aKTUBHO (DYHKITIOHYE Y MOB1 HAyKH 1 32 JOTIOMOTOO
JATUHCBHKUX Ta TPEUBKUX TEPMIHOCIEMEHTIB 1 I0CI YTBOPIOIOTH HOBI TepMiHu. Came
TOMY JIATUHCHbKA MOBA Ma€ HaJ[3BUYAIHO BEJIMKE 3HAUCHHSI IPU BUBUYCHHI CIIE1aIbHUX
TEPMIHOJIOT1H.

BuBuenns qucturiiay «JlaTHHCbKA MOBa Ta MEIMYHA TEPMIHOJIOTIs» JOIOMarae
cTyneHTam-di3ioTepaneBTaM y  (opMyBaHHI  Hacammepea  TEPMIHOJIOTIIHOT
KOMITETEHTHICTi, HE0OXiAHOT y mpodeciitHiil AisIbHOCTI MAaHOyTHHOTO CIICIIAIICTa;
CIpHsi€ YCHIITHOMY OBOJIOIIHHIO ()aX0BOi JICKCUKHU Ta KPAIIOMY PO3yMIHHIO 3HAYCHHS
MEIUYHUX TEPMIHIB SIK B YKPAiHCHKIH, Tak 1 B IHO3eMHUX MOBax. BuB4yaroum maTHHCHKI
JIEpUBATH, CTYJICHTH IIBUIKO 3MOKYTh PO3II3HATH iX y MEAUYHUX TEPMIHAX OYIb-IKOT
€BPOIEHCHKOT MOBH.

VY HaBYaIBHUX IIIAHAX ITJTOTOBKHM CTYACHTIB 3a cheliaHbHICTIO «Tepamis Ta
peabimitamis» «JlaTuHCPKAa MOBa Ta MeEIWYHA TEPMIHOJOTIS» € O0OB’SI3KOBOIO
npodeciiiHo-OpieHTOBaHOIO AWCHUILIIHOW. HaBwanbHa mporpamMa AUCIUIUTIHA
nepenbavae BHUBYCHHS €JIEMEHTApPHOTO KypCcy TpaMaTUKH JATHHCHKOI MOBH,
HaWy»XKUBAHIIIOI B CIEMIATbHUX TEKCTaX MEAWYHOI TEPMIHOJIOTIi, SK HEBia €MHO1
YACTUHH IHTEPHAI[IOHAJIIBHOTO CJIOBHUKOBOTO (DOHITY.

['mnboke 3HAHHS JIATUHCHKOT MOBH PO3BUBAE JIOTIYHE MUCJICHHS, CIPUSE
PO3LIMPEHHIO JIIHTBICTUYHOTO CBITOIJISIAY CTYAEHTIB. BUBYEHHS JaTUHCHKOT MOBU
MaiiOyTHIM (i3i0TepaneBTaM 31MCHIOETHCS JBOMA MapalieIbHUMHU HUISIXaMu — Y
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JIHTBICTUYHOMY Ta KYJIbTYPOJIOTIYHOMY acleKTaX, 0 POOUTh BUBUCHHS MOBH O1TbII
3aXOITIOIOYUM 1 TIOJIETTIIYE 3aCBOEHHS TPaMaTHUYHOTO Ta JIEKCHUYHOTO Martepiany.
[Ipodeciitni TepMiHU Mi Yac BUKIAJaHHS JJATUHCHKOI MOBHM MOBUHHI OyTH 00’ €KTOM
CHELIaIbHOTO BUBUYEHHA. 3ICTABJIEHHS 3al03WYEHUX HOBITHIMU €BPONEHCHKUMHU
MOBaMH TEPMIHIB 13 BUXIIHUMU JJATUHCHKUMU, BCTAHOBJICHHSI 3HAUYEHHEBOTO 3B’ SI3KY
MDK HUMH JIONIOMArae CTyZeHTaM ruoIie 3p03yMITH i aKTUBHILIE 3aCBOITH JATUHI3ZMHU
y Cy4aCHUX MOBaX 1, B MIEpPIILY YEPry, B PiIHIA MOBI, MOSCHIOIOYH y BaXKKUX BUIAIKAX
opdorpadiro 3amo3nYeHUX CIIiB, HAOUHO JEMOHCTPYIOUYH TICHUMN 3B’ 30K )KUBUX MOB 3
MEPTBOIO JIATMHOIO, THM CaMUM aKTHBI3YIOUM IHTEpEC CTYACHTIB 1O BUBYEHHS
JaTMHChKOI MOBH. [[msi mornmmOieHoro po3yMiHHS CEMAaHTHKH —3alO3MYeHUX
JaTUHI3MIB 00OB’A3KOBO MOTPIOHO 3BEPTATUCH JI0 ETUMOJIOTIYHMX, TIYMayHUX
CJIOBHHKIB, CJIOBHHUKIB 1HIIOMOBHHX CJIIB.

['pexo-naTMHChKAa TEPMIHOCHCTEMa € JIHTBICTUYHOIO OCHOBOIO MEIMIIMHHU.
CyyacHi BUMOTH IIOJ0 MIATOTOBKM MaiOyTHiX (Di3ioTeparneBTiB MependadaroTh
rIIMOOKE 3HAHHS Ta PO3YMIHHS TEPMIHOJIOT1T 0OpaHOi CIeiadbHOCTI.

JlatuHchKa Ta cTaporpenbka (B JaTUHI30BaHi opdorpadii) moBu Oynu 1
3aJIMIIAI0THCA TEPMIHOJIOTTYHOIO OCHOBOIO MEIMYHOI HAYKH y BChOMY CBITI. BoHU 1
Ha/aji € iHTepHaI[lOHAJTFHUM JKEPEJIOM ISl YTBOPEHHS HOBHX MEIUYHHX TEPMIHIB.
TepMiHU TPEKO-NTATUHCHKOTO TIOXO/KCHHS 3yCTPIYalOThCS Y TEPMIHOJIOTIUHOMY
doHi OaraTb0X CydacHUX €BPOMNEHCHKUX MOB, a iX 3HAHHS JOMOMAaralTh CTyJICHTaM
Kpaiie po3ymiTH 3MICT (axoBoi JiTepaTypu 1HO3EMHHMMH MOBaMH, 30KpeMa
aHTIAChKO0. BaxmMBO Ha 3aHATTAX BKa3yBaTH Ta Te IO MEIWYHI TEPMIHH
JATUHCHKOTO TIOXOKEHHS Maike 0€3 3MiH BXKUBAIOTHCS B YKPATHCHKIM Ta aHTTIHACHKIN
MOBaXx.

BuBuenHs naTuHCbKOT MOBM MalOyTHIMHU (izioTepaneBTaMHu JOTOMaraTuMe
CTyJICHTaM He JIMIIe TJIKOIIIe PO3yMITH TEPMIHOJIOTIIO B PiJTHIM MOBI, ajie # OBOJIOJITH
TEPMIHOJIOT1YHOI KOMIIETCHITI€10, HEOOX1THOO IMPY BUBUCHH1 aHTTIHCHKUX METMUHUX
TEPMIHIB, OCKUIBKM 0arato JaTHHCHKUX TEPMIHOEJIEMEHTIB Ta CKOPOYEHb HE
noTpeOyIoTh MepeKIaay 3 JKOIHHUX €BPOIEHCHKUX MOB, Hampukiaad: physiotherapy,
substance, hypothesis, theory, manipulation, formula, energy. AcomiaTuBHe
CIPUUHATTS TAaKWX TEPMIiHIB IIOJIETIIyE iX 3aCBOEHHS CTyAeHTaMu 1 (dopmye
TEPMIHOJIOT1YHY KOMIIETEHTHICTb.

Benuke 3HaueHHs 17151 YUTAHHS 1 pO3YMIHHS MEIUYHUX TEKCTIB YKPAiHCHKOIO YU
aHTJIACHKOI0 MOBAaMH Ma€ aHaji3 CJIOBOTBIPHUX €JIEMEHTIB TPEKO-JIATUHCHKOTO
MOXO/KeHHS. baraTo JaTHHCHKUX MEIUYHUX TEPMiHIB IEPEHIITTN B aHTTIHCHEKY MOBY
B3araii 0e3 3miH: bronchus (;1at.) — bronchus (anri.), duodenum (;ar.) — duodenum
(amrm.), cancer (7aT.) — cancer (anri.), asthma (;at.) — asthma (anr.), vertebra (;1at.)
— vertebra (anri.), apex (;1ar.) — apex (anri.), diabetes (;at.) — diabetes (anrn.). ITpote
OUTBIIICTB JIATUHCHKUX 1 aHTTIHCHKUX TEPMIHIB PO3PI3HIIOTHCS TUTBKY 3aKIHUCHHSIMHU:
HEpPBOBHI — nervosus (J1aT.) — nervous (aHri.), nepenom — fractura (;ar.) (Bim Jnar.
fragere — namatm) — fracture (aHri.), pe3exuis — resectio (Jiat.) — resection (aHri.),
¢iznunmii — physicalis (y1at.) — physical (aHr.), TokcuaH#A — toxicus (aT.) — toxic
(anr.), moim — polypus (i1at.) — polyp (anri.), kiranan — valva (i1ar.) — valve (anrn.),
cysta (;rat.) — cyst (anri.) — kxicra, Bitamid — Vitaminum (;1at.) — vitamin (anri.), m’s3
— musculus (;1at.) — muscle (anri.), Teparmis — therapia (;1at.) -
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therapy (anr:.). Jlesiki JaTHHCHKI Ta aHMTIMCHKI TEPMiHA MAIOTh MiHIMaJIbHI KOPEHEBI
BIIMIHHOCTI: CyiMHa — vas (J1aT.) —vessel (aHri.), BeHa — vena (71atT.) — vein (aHri.), Hic
— nasus (J1aT.) — nose (aHri.), 1uxomaHka — febris (mat.) — fever (anrm.).

I'peribki TEepMIHOEIEMEHTH € CKJIAJOBUMU OUIBIIOCTI KIIHIYHUX TEPMIHIB:
narodizionorisa — pathophysiologia (at.) (Bix rp. pathos «ctpaxaanus, XxBopoOay, rp.
physio- «opupoga», rp. -logia «Hayka») — «pO3AiT MEAMIIMHU, 110 BUBYAE 3MIiHH
¢izionoriunux (MpupoaHix) mporecie B opranizmi» [1, T.3, c¢. 143], pathophysiology
(anrin.); necmyprist — desmurgia (;1at.) (Bix rp. desmos «3B’s30K, OB’ s13Ka» Ip. - urgia
«po0oTa, MISIIBHICTHY) — «HayKa mpo moB’s3km» [1, T.1, ¢. 621] — desmurgy (anrim.);
KataTpaBma — catatrauma (iat.) (Bim rp. Kata - «pyx QOHM3Y, MICHJICHHS Aii», TP.
trauma «IoIIKO/KEHHSI») — «TpaBMa BHACHIIOK majiHHsa (3 Bucot)» [1, T.2, c.
281] — catatrauma (aHr:i.) Ta iH.

OTxe, JTaTUHCbKa MOBAa € OJHUM 13 HAaWBaXIMBIMIMX JKepes 1HpopMalii mpo
MalOyTHIO Mpodeciiiny JeKCUKY (i310TeparneBTiB, @ BABUCHHS MEAUYHUX TEPMIHIB K
CEMAaHTUYHUX OJWHHUIIb HA MPAKTHYHUX 3aHATTSIX BUKIMKAE I[IKABICTh CTYJIEHTIB 0
BUBYCHHS JIMCIUIUTIHM, a 3HAYUTHh ONTHMIi3ye HaBYaJIbHUU Tporec. OnaHOBYHOUH
JATUHCHKY MEIWYHY TEPMIHOJIOTII0 CTYAEHTHU-(PI310TepaneBTH MiJIBUILYIOTh CBOIO
npodeciiiHO-KOMYHIKaTUBHY KYJIbTYPY MOBJICHHS.

CIIMCOK BUKOPUCTAHUX T/KEPEJI

1. YkpaiHChKO-TaTHHCHKO-aHTTIHCHKHI MEAMYHUN CHIMKIONCINYHUNA CJIOBHHK y 4-X T. /
VYxknanaui JI. 1. ITetpyx, I. M. T'onoBko Kuis : Menununa, 2012-2016.

PYCJIAHATAPJEIIBKA

3AXITHOYKPATHCHbKUI HAIIIOHAJIbHUH YHIBEPCHUTET,
m. TEPHOIILIb,

IBAH KY3IB
TAJIMIIBKUA ®AXOBUH KOJIEJK IMEHI B’ TUECJIABA YOPHOBO.IA,
m. TEPHOIIJID,

MAPIA KY3IB
3AXITHOYKPATHCHKHWI HAIIIOHAJIbHAM YHIBEPCHUTET,
m. TEPHOIILJIb

POJIb IHTEPHETY Y HABYHAJIBHOMY ITPOLECI

[aTepHeT y cydacHOMY CBITI CTaB HEBII'€eMHOI0 YAaCTHMHOK  HAIIOro
MOBCAKJEHHOIO KUTTS, 1 MOT0O BUKOPUCTAHHS B HABYAJIIBHOMY IMPOIECI MAa€ 3HAYHUUN
BIUIMB Ha €(QEKTHUBHICTh Ta JOCTYMHICTh OCBITH. 3aBISKH YHWCJICHHUM OHJIAWH-
pecypcaMm, matdgopmMaM 1 IHCTPYMEHTaM, Y4HI Ta CTYA€HTH OTPUMAJIM HOBI
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MOXJIMBOCTI i1  BUBYEHHS  MaTepiajly, B3aeMOJli 3 BHKJIaJadyaMud Ta
OJTHOTPYITHUKAMHU, a TAKOX JJII PO3BUTKY BIACHUX HABUYOK CAMOCTIMHOTO HaBYAaHHSI.

VY wiii cTaTTli MU PO3IIIIHEMO, SIK IHTEPHET CYTTEBO BIUIMHYB Ha OCBITY Ta 3MIHUB
T€, SIK JIIOJJM HABYAIOThCSA B CY4YaCHOMY CBITI.

VY mudpoBy enoxy iHTEpHET 3JIMCHUB PEBOJIIOLIIO B KUIBKOX cdepax Oi3HECy,
BKJIIOYAIOYH OCBITY, 1 BINIMHYB Ha BC1 ACMIEKTH HAIIOTO XKUTTA. JOCTymHICTH Ta 00CsT
OHJIAMH-PECYPCIB JIOKOPIHHO 3MIHUJIM T€, K CTYJACHTH HABUAIOThCSA, a BHUKJIagadl
MOMIUPIOIOTE 1HGOpMaIlio. [HTepHET CYTTEBO 3MIHMB T€, SK JIIOAU HaBYAIOThCH,
BIIKPUBIIM HOB1 MOJIMBOCTI JiJIsi CaMOCTIMHOTO HaBYaHHS, KOMaHAHOI poOOTH Ta
JOCTI/IKEHb.

[uTepHeT 3A1IICHMB pEBOMIOLII0 B OCBITI, TpPaHC(OPMYBABIIM HABYAHHS B
IUQPPOBY €MOXy 3aBASKHA POIMIUPEHOMY JOCTYIY A0 3HAaHb Ta HOBUM MOXIIUBOCTSIM
HaBYaHHSI.

[urepHer HUHI — Halikpammii 3acid TpaHcnopTyBaHHs iH(opmauii. Bix
3a0e3neduye MUTTEBMM 1 TMOBHHMM JOCTYN JO BCHOTO OOCSTY CBITOBUX 3HaHb 1
TpaHCIIOPTYBaHHs iH(OpMAIIii, OmOCepeIKOBaHOT MOTYKHUM IONIYKOBUM IICHTPOM,
0 3BUIBHSE oOjiepKyBaua I1i€l iHGopmamii Bix HEOOXIAHOCTI IUIAaHYBaTH Ta
3MIACHIOBATH 0aratoCTyleHeBy pOOOTY MIOAO OJCpXKaHHS THX YW IHIINX 3HAHb,
BimmomocTeit [1].

BukopucranHs iHTEpHETY B HaBYaHHI Ma€ psijI repesar. Po3riissHeMo neski 3 HuX
[2].

1. JHocmynuicme ingopmayii. IatepHer Hagae O€3MEKHUM JOCTYyH J0O
BEJMYE3HOT KUTBKOCT1 HABUAJIbHUX MaTepialliB, TAKUX K MIAPYYHUKU, HAYKOB1 CTaTTI,
BIZICOYPOKH, JIEKIil, OHJalH-Kypcu Ta Oarato iHmoro. Lle mo3Boisse cTymeHTam
OTPUMYBATHU JIOAATKOBI 3HAHHS 1032 MEKaMU TPATUIIHHOTO HaBYAJIBHOIO IUIAHY Ta
NOTJIMOIIOBATH CBOT HABMYKHU B PI3HUX cdhepax.

2. Inousioyanvruii nioxio 0o nHaguanwus. IHTEpHET TO3BOJIIE KOKHOMY YUYHEB1 a00
CTYJICHTY BUOMPATH TEMII 1 CTUJIbL HABYAHHS, SKUHA HANOUIbIIE MIXOIUTh caMe oMy .
3aBAsIKM OHJIAMH-Kypcax, BIIEOYpOKaM 1 HaBYAJbHUM IMpOTpaMaM MOXKHA BHBYATH
Marepiaj y 3pyYHUM Yac 1 3a BJACHUMHM MPIOPUTETAMH.

3. 3pyunicms i enyuxicme. OHIAWH-HaBYaHHS HAJa€ MOXIHUBICTH 37100yBaTH
OCBITY 3 Oyab-siKOi TOUkHM CBITy. [[ns mromei, ski 3 PI3HUX TPUUYUH HE MOXKYThb
BIJIBIlyBaTH TPAAUIlIHI HABYAJIbHI 3aKJIaJ {1, IHTEPHET CTA€ CIPABKHIM MOPSATYHKOM.
CTyneHTH MOXXYTh BUUTHCS, HE MTOKUAAI0OUN CBOTO JIOMY, 1[0 3HAYHO €KOHOMUTH Yac
Ta TPOIIIL.

4. Moowcnusocmi ona cnignpayi ma KomyHikayii. IHTEpHET A03BOJISIE CTyAEHTaM
JIETKO B3a€EMOJISITU MK COOOIO Ta 3 BUKIIaJadamMu 4epe3 Pi3HOMaHITHI MmiaaThopMH:
dopymu, yaTH, eNeKTpoHHY momTy. lle CTBOpIO€ MOXIMBOCTI AJii KOJEKTUBHOI
poOoTH, OOMIHY imesMH, a TaKOX JUIsl PO3BUTKY HABUYOK KOMAaHAHOI pOOOTH.
BuxopucranHs BiieOKOH(PEPEHITIA TAaKOXK JTO3BOJISE MPOBOIUTH JISKITIi Ta CEMIHApH B
peanbHOMY 4aci, 30epiratouu e()eKTUBHICTh HABYAITBHOTO MPOTIECY.

5. Pozeumok nasuyox inghopmayiiinux mexuonoeit. BUKOpUCTaHHS 1HTEPHETY B
HAaBYaHHI CTUMYITIOE PO3BUTOK BAXKJIMBUX HABUYOK, TAKUX SK U(PPOBA TPAMOTHICTb,
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3MaTHICTh MpalIOBaTH 3 pI3HUMHU IHCTPyMEHTaMU Ta IulaTopMaMu, BMIHHSA
3HAXOJIUTH 1 aHAJI3yBaTH 1HMOPMALIIIO B MEPEXKI.

He3Baxaroum Ha Te, 1110 BUKOPUCTAaHHS IHTEPHETY B HABUYAaHHI HA Cy4aCHOMY €Talll
Ma€ BEJIMKE €BOJIOLIMHE 3HAUYEHHS, BOHO CYNPOBOKYETHCS TAKOXK PAJIOM HEJIOMIKIB
Ta BUKJIHUKIB [3].

1. Ilpobaemu 3 momusayicro ma camooucyuniinoro. OHIIaiH-HaBYaHHSI BUMAarae
BHCOKOI CAaMOIMCIMILIIHU, OCKUTBKH CTYACHTH 4YacTO HABYAIOTHCS CaMOCTiHHO Oe3
0e3mocepeTHbOT0 KOHTPOJIO 3 00Ky BHKJIamada. lle mMoxke mpusBecTH A0 BTpaTu
MOTHBAIli, 0COOJIMBO SIKIIO HABUYAHHS HE OPraHi30BaHe HAJIEKHUM YUHOM.

2. Pusux nepesanmasicenHs iHgopmayieto. IHTEpHET MPOIOHYE BETUYEIHHUUN
oOcar iHdopmallii, 1 IHKOJIM CKJIaJHO BUOpAaTH HaWKpaull jJxepesa ado MpaBUIbHO
OopraHizyBaTH HaBUaJbHUM mporiec. BaxxauBo HaBuuTHCS PUIbTpyBaTH iHGOPMAaIlitO, a
TaK0X PO3I13HABATU JOCTOBIPHI PECYPCH BiJl HEJJOCTOBIPHUX.

3. Texniuni npobaemu. He BCl CTyJAEHTH MalOTh JOCTYI JO BHUCOKOSIKICHOTO
IHTEepHETY ab0 TeXHIYHUX 3ac00iB Il MOBHOIIHHOTO OHJaliH-HaB4YaHHS. lle Moxe
CTaTh CEpPHO3HOK TEPENIKONOK [UIsl THX, XTO JKMBE B BiIJAJICHUX YU
MaJI03a0e3MeYCHNX PEerioHax.

4. Biocymuicmu dcugoi 3aemooii. Xoua IHTEPHET J03BOJISIE CIUIKYBATHCS Yyepes
yaT, BiJeOKOH(EpeHIlli Ta IHIII OHJAWH-PECYpCH, BIH HE MOXKE 3aMIHUTH >KUBY
B3a€EMOJIIF0 MK YYHSMH Ta BUKIagadaMu. JKuBE CHUIKYBaHHS CTUMYIIOE Kpalie
PO3YMIiHHS MaTepially 1 CTBOPIOE MOXKIIUBOCTI J1sl 6€31oCcepeTHLOTO OOMIHY AYMKaMH
Ta 1IE€SIMU.

[HTepHeT Mae BeNMYe3HUN MOTEHINAT JJI PO3BUTKY HABYAIBHOTO IPOILECY,
poOJIIUM MOro JOCTYMHUM, THYYKHM 1 pi3HOMaHITHUM. OnOHaK 1jisg TOro, o0
3a0e3rneunTd  €(QEeKTUBHICTh  BUKOPHUCTAHHS  IHTEpHET-pecypcCiB, HEOOXIIHO
BPaxOBYBATH sIK IEpEBaru, TaK 1 HEIOJIIKA TaKOTo miaxoay. Buknamgadyam i1 cTyaeHTaM
CJI1JT HABYMTHCS NMOETHYBATH TPAIUILIIHI METOM HABYAHHS 3 HOBUMU MOJIHBOCTSIMH,
SK1 HaJa€ IHTEPHET, IO JO3BOJHUTH CTBOPUTH MAKCUMAIBHO €()EKTHBHY HABUAIbHY
aTMocdepy I BCIX YYaCHHUKIB MPOLIECY.

CIIMCOK BUKOPUCTAHMUX JIXEPEJ
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IPUHA I'OJTOYUNHCBKA

TEPEBOBJITHCHKHM AKAJIEMIYHUIA JIIIEW IMEHI SIPOCJIABH
CTELBKO, m. TEPEBOBJISA

BUKJAJJAHHS IHO3EMHOI (HIMELIBKOI) MOBHU B KJIACAX
HYIII B YMOBAX CbOI'OJEHHS

CyuacHa ocBiTa B YKpaiHi epexuBae 3Ha4H1 3M1HHU, 30KkpeMa B KoHTeKcTi HoBoi
ykpaincekoi mkonu (HYI). OaauMm 13 KIFOYOBHX acneKkTiB pe)OpMH € BUKIIAJaHHS
1HO3eMHUX MOB, 30KpeMa HIMEIIbKO1, sika Ha0yBa€e Bce OUTBIIOT MOMYJISPHOCTI SIK ApyTa
iHO3eMHa MOBa. B yMoBax choroieHHs1, Koiau iHOopMaIliiiHi TEXHOJIOT1i Ta IHHOBAIIHH1
METOJIMKM aKTUBHO BIPOBADKYIOTBCS B OCBITHIM IPOIIEC, BUKIAJaHHS HIMEIBKOi
MOBH MOTPeOYy€e HOBUX MIIXO/AIB Ta aJanTailii 10 cy4acHux peaiiit [1].

Mertoto 11i€1 poO0TH € aHaATI3 CydacHUX MiJIXO/1B 10 BUKJIAJaHHSI HIMEIIBKOT MOBU
B ymoBax HVYIII, BUSBICHHS OCHOBHUX BUKIHWKIB Ta pO3IIISA] ¢(PEKTUBHUX METOIUK
HaBYaHHS, 1110 CIIPHUSIOTH (POPMYBAaHHIO KOMYHIKATUBHUX KOMIICTCHIIIN yUYHIB.

BuBYCHHS 1HO3EMHHMX MOB € BaXJIMBOIO CKJIAJIOBOIO CY4YaCHOI OCBITH, IO
3a0e3nedye HTErpaliio YUHIB y TJI00anbHUi 1HGOpMAIITHUN TPOCTIp 1 CHpUs€E IXHIH
KOHKYPEHTOCIIPOMOXKHOCTI. BpaxoByrouu pedopMyBaHHS OCBITHBOI CHCTEMHU
VYkpainu Ta 3anmpoBaJKEHHS KOMIETEHTHICHOTO MiAXOAY, MUTAaHHS €(PEKTUBHOIO
BUKJIQJ]JaHHSI HIMEIbKOT MOBU HaOyBae 0cCOOJIMBOI akTyalabHOCTI. BrpoBaikeHH
HOBUX METOJUK, HUGPOBUX TEXHOJOTIM 1 KOMYHIKATUBHOTO MIAXOJY JIO3BOJISE
MiABUIIUTA MOTHBAIIIIO YUHIB 1 3pOOUTH HaBUYaHHS OUTBII MPOIYKTUBHUM [2].

AHai3 HayKOBOI JIITepaTypy Ta METOAMYHUX PEKOMEH/Iallii TTOKa3ye, 0 Cy4acH1
JOCIIAHUKA aKTUBHO BUBYAIOTh NMUTAHHS BUKIAJAaHHS 1HO3EMHHUX MOB Y IIIKOJIL.
MiHICTEpCTBO OCBITH 1 HAYKH YKpaiHU MPOIMOHYE OHOBJIEHI ITIIXOAH JO HaBYAHHS B
mexax konreniii HYII. 3 momixk mocnigaukiB BapTo Buaumtu ['etmanoBa A. O.,
SKAW JOCIIJDKYE METOJIM HaBUYaHHS 1HO3EMHHMX MOB 1 HaroJiolye Ha BaKJIHWBOCTI
KOMYyHIKaTuBHOro minxoay, Miller T., skuifi po3riasmae iHHOBAIIMHI METOIU
BUKJIQJIaHHS HIMEIBKOI MOBH, BKJIIOYAIOYM BUKOPUCTAHHS ITUGPOBUX ILIATHOPM.
HoporoBapticaum mxepenom iHdopmartii € Goethe-Institut, sxuit mpomnonye 1udposi
THCTpYMEHTH i1 €)eKTUBHOTO HaBUAHHS, 30KpeMa IHTEPAKTHUBHI PECYpCH Ta OHJIAiH-
KypCH.

Hoga ykpainchka mikona 0a3yeThCsi Ha MPUHIIMIIAX OCOOUCTICHO OPIEHTOBAHOTO
HAaBYaHHS, KOMIIETEHTHICHOTO MiIXOAY Ta IHTErpaiii cydyacHuUX TexHoiorid [1]. ¥V
BUKJIaJIaHH1 HIMEIIPKOT MOBH I1i TIPUHIIAITA PEai3yIOThCS Yepe3 TaKi aCTeKTH:

— KOMYHIKamu@HUil ni0xXio — rOJIOBHOIO METOI0 HABUAHHS € PO3BUTOK YCHOTO Ta
MUCEMHOTO MOBJICHHS. YYHI BHKOHYIOTh 3aBIaHHS, fKI IMITYIOTh peaibHI
KUTTEBI CUTYAIlli: 3aTIOBHEHHS aHKET, 3aMOBJICHHS 1K1 B Kade, CIIUIKYBaHHS B
MOJIOPOXKi. BUKOPUCTOBYIOTHCS MiajioTH, POJNBOBI IrpH, a TaKOX 1aedaTH Ta
nuckycii [2].

— Inmecpauia ingpopmauiiitno-komynikayiiinux mexnonoziii (IKT) — Bxiroyae
BUKOpUCTaHHS 1HTepakTuBHUX Matdopm (LearningApps, Quizlet, Duolingo)
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JUTsl BUBYEHHS HOBHIX CJIiB Ta TpaMaTWKH. BuUuTesni 3acTOCOBYIOTH Bifco Ta
ayJiomMaTepiaiy A1 TOKPAIICHHS CIIPUIHATTS MOBH Ha CITyX, a TAKOX OHJIAlH-
nomiku (Padlet, Jamboard) nnst cTBOpeHHs CIUTBHUX TPOEKTIB [4].

— IIpoekmna Oianvuicmy — 1HTErpalis 3HaHb Ta BMIHb 4Yepe3 CTBOPEHHS
MIHIIIPOEKTIB:  HANMCAHHS  KAa30K  HIMEIbKOIO  MOBOI,  CTBOPEHHS
BiJICOMPE3CHTAIlIA MPO BJIACHE MICTO a0O0 MIKOJY, MPOBEICHHS IHTEPB'tO 3
ONHOKJIacHUKaMH. [Ipo€kTH pO3BUBAIOTH SK MOBHI, TaK 1 JOCIIAHHUIIbKI
HAaBUYKHU y4HIB [3].

— Inmepaxkmueni memoou Haguanna — 3aJTy4CHHS ITPOBUX TEXHOJOT1M, KBECTIB
ta Ttearpamizauii. Hampuknaa, y rpi "Xto 4?" y4Hl 3araayioTh BIIOMY
OCOOMCTICTB 1 CTABIIATH 3alIMTaHHS HIMEI[BKOIO MOBOIO, III00 BrajaTH ii.

— lugpepenyiiniosanuil nioxio — aganTtailisi HaBYaJIbHUX MaTepialliB il pPiBEHb
KOKHOTO Y4HS. 3aBIaHHS MOAUISIOTHCS Ha PIBHI CKJIAJHOCTI, @ Y4HI MOXYTb
oOupaTH BIpaBH BIAMOBIAHO JO CBOIX MOXJIMBOCTECH. BHUKOPHUCTOBYIOTHCS
IHAMBIAYaJbHI Ta TpynoBi GopmMu poOOTH IS MIATPUMKH CIAOMIUX YUYHIB Ta
PO3BUTKY CHJIBHIMINX [2].

Buknananns Himenbkoi MoBu B pamkax HoBoi ykpaincbkoi mikonu (HYI)
BHUMarae BIPOBA/KCHHS 1HHOBAI[IMHKUX ITIIXO/IB, 110 OPIEHTYIOTHCS HAa aKTHBI3AIlII0
HaBYAJIBHOI MAISUIBHOCTI YYHIB, PO3BUTOK IXHIX KOMYHIKaTHMBHUX 3/10HOCTEl Ta
(dopMyBaHHS 3JaTHOCTI 3aCTOCOBYBAaTH MOBHI HABUYKH B pEaJbHUX JKUTTEBHX
CUTyallisiX. Y CBOill MpakTULl S aKTUBHO BHUKOPUCTOBYIO IHTEPAKTHBHI METOIU
HaBYaHHsI, TUGPOBI TEXHOJIOTIT Ta TU(EpeHITIHOBaH] MIAX0IU 10 POOOTH 3 YUHIMHU.

OnuuM 13 Halle(DeKTUBHIIIUX METOJNIB € BUKOPHUCTAHHS POJBOBUX IrOp IS
PO3BUTKY KOMYHIKaTUBHMX HaBUYOK. Hanmpukian, Ha ypo1ii Ha Temy «Most ¢iM’si» yuHI1
MOXYTh TpaIfoBaTH B mapax abo rpymax, e KOXKE€H Y4YeHb BUKOHYE pOJIb YJIeHa
poauHU (Mama, TaTo, Opat, cectpa). 3aBAaHHS MOJATAE B TOMY, 100 OMUCATH CBOIO
POJIMHY, BHKOPHUCTOBYIOUM HOBY JIGKCHMKY Ta I'paMaTuyHi CTpyKTypu. Hampukmnan:
VY4ens, axuit rpae posib Mamu, ToBopuTh: "Ich bin die Mutter von Anna. Ich habe zwei
Kinder." (5 mama Auun. Y MeHe € aBoe aiteii.) TakuM 4MHOM, JiTH 3aCBOIOIOTH HE
JIUIIIE HOBI CJIOBA, aJie ¥ MPAKTUYHI HABUYKHU CIUIKYBAaHHS, III0 € OCHOBHOIO METOIO
KOMYHIKaTUBHOTO IIXOY.

Buxopucranas mudpoBUX TEXHOJIOTIH € Ba)XIMBOIO CKJIAJOBOI0 HABYAIHLHOTO
npouiecy B HYIIIL. S aktuBHO BIpoBaKyio OHIAWH-TIIATGOpMHU, Taki sk Quizlet mis
CTBOpeHHs (iem-kapT 3 Jekcukw, Kahoot! s mnpoBemeHHS I1HTEPAKTHUBHUX
TECTyBaHb, a TaKOXX OHJAWH-BIACO 3 HOCISIMH MOBH, IO JO3BOJISIE JIiTAM
O3HAHOMITIOBATHUCS 3 aBTEHTUYHHUM akKIeHTOM 1 BuMoBor. Ha mmardopmi Quizlet s
CTBOpIOIO Habip ¢ruem-kapT, MO MICTUTh HOBI cimoBa Ha Temy '"llomopoxi"
(mampukian, cioBa Ha 3pa3ok Flughafen — aepomnopt, Reise — momopox). Y4aai MOXKYTH
BUKOPUCTOBYBATH 111 KAPTKH JIJII CAMOCTIHHOTO BUBUCHHS 1 IEPEBIPKU CBOIX 3HAHD, a
TaKOX JIJIs1 TPCHYBAaHHS TIPABOIIHCY.

Takox, Ha KOXXHOMY YypoOIli MH OOOB’SI3KOBO BHKOPHCTOBYEMO Bieo 3
ABTCHTUYHHMU CUTYaIlISIMU CIUIKYBaHHS Ha HIMELBKIM MOBIi, IO CIPHUSE PO3BUTKY
ayIUTUBHUX HAaBUYOK 1 PO3ILIMUPIOE CIOBHUKOBUU 3amac yuHiB. Hampukian, Bigeo 3
MPOCTHMHM JIiajorTaMyd B Mara3uHl 4¥ Ha BOK3aJll JO3BOJISIOTH YUYHAM MOOAYUTH, SIK
MOBa BUKOPHUCTOBYETHCS B pEATbHUX CUTYAIIisX.
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Ypoku 3a AOMOMOIrOK MPOEKTHOI [ISJIBHOCTI JIal0Th MOXJIUBICTh YUYHSIM
MPOSIBUTH CBOIO KPEATHUBHICTb, MPAIIOIOYM HAJ MPOEKTaMH, 10 OXOIUIIOIOTH PI3HI
aCTNIEKTH BUBYCHHS MOBH, BiJ JICKCUKHU JI0 TpaMmaTUKW. Hampukiaz, mig 9ac BUBUCHHS
teMu «Mos KpaiHa» y4H1 MOKYTb CTBOPIOBATH HEBENUKI Mpe3eHTauii npo Himeuunny
a00 1HII1 HIMEIKOMOBHI KpaiHW, BAKOPUCTOBYIOUM HOBI CJIOBa Ta BUpa3u, HaOyTHIl
rpaMaTuyHui Marepian. [{nsg mnpukiagy, y4HI MOXYTb CTBOPUTH IUTakaT abo
npe3eHTanio npo micta Himewunnu (bepnin, Mionxen, ['amOypr) 1 po3noBicTa mpo
iXH1 BU3HAYHI MaM'SITKU HIMEIBKOIO MOBOIO. Takuil MPOEKT O3BOJISIE HE TUIBKH
YIOCKOHAJIUTH MOBHI HaBUYKW, ajlé ¥ Ji3HaTUCAd OUlblIEe TMpo KYJIbTypy
HIMEI[bKOMOBHHX KpaiH.

VYpoku B HYII monenHo notpeOyroTh BpaxyBaHHS PI3HOTO PiBHS MiATOTOBKHU
yuHiB. J{J1 1IbOTO 51 3aCTOCOBYIO IU(DEepeHLIMOBaHUM TiAXIJ, AKUH Ja€ MOXKIUBICTD
KOXXHOMY YYHEBI MTpaI0OBaTH BiJIMOBIIHO 0 HOTO PIBHS BOJIOJIHHSI MOBOIO. J{J1s yuHIB
3 BUCOKHMM DPIBHEM 3HaHb S MOXY JIaTh OUIbII CKJIQJHI 3aBIaHHS, K1 BKIIOYAIOTH
HAIMCAaHHS KOPOTKHUX €ce ad0 BEJCHHS I1aJIoTy Ha OLIbIN CKJIaaH1 TeMu. J[isa y4uHiB 3
HU3bKUM PIBHEM MIATOTOBKU — MPOCTIII 3aBJIJaHHS, TaKi K 3allOBHEHHS TaOIuUIb a00
BUKOHAHHS BIIPaB Ha TpaMaTHUKY.

Cnin 3a3aHaudTd, [0 3aJy4YCHHS Y4YHIB JO poOOTH B rpymax JoromMarae
PO3BUBATH HE TiIbKA MOBHI HABUYKH, a i yMIHHS IpaIloBaTi B KoMaHi. Hanpuknan,
i1 9ac YpOKiB Ha TeMy «BiibHUIT 4ac» y4Hi MOKYTb CTBOPUTH IPYITH, 1€ KOXKEH YUCHb
BIJIMOBIZA€ 32 OJHY YACTHUHY MPOEKTY, a MOTIM MPE3EHTYE CBOI YACTHHY NeEpen
kiaacoM. Lle crpusie po3BUTKY KOJEKTUBHOI IISUTBHOCTI Ta KpaloOMy 3aCBOEHHIO
MaTepially, OCKUIBKM YYHI BYaTbCS JONOMAaraTd OJIMH OJHOMY Ta TIOSCHIOBATH
Marepiaja Kojeram. Y TpyIi y4HI MOXYTh PO3MOAUIUTH MK COOOK PI3HI BUIU
TISTTBHOCTI, SIKI BOHM 3a3BHYail BUKOHYIOTh Yy BUIBHUW uac (Hampukiazn, lesen —
yuTaHHs, Sport treiben — 3aliMatucs crioptom). [ToTiM KOKeH y4eHb poOUTh KOPOTKHU I
BUCTYM, IO JO3BOJISIE HE TUIBKM HAaBUMTHU OJHOKJIACHHKIB, ajleé ¥ caMHM Kparie
3aCBOITH MaTepiall.

[TpakTruHMil TOCBiA BUKIIaJaHHS HiMelbKoi MoBU B kiacax HYII moka3ye, 110
BaXXJIMBO CTBOPUTH IHKIIFO3UBHE CEPENOBHUIIE, SKE J03BOJISIE KOXKXHOMY YYHEBI
PO3BUBATHCS B CBOEMY TEMITi, BUKOPUCTOBYIOYH PI3HI METOJIM HaBYaHHs. BakamBo
3a0e3Meun T MOTHBAIIIIO YUHIB Yepe3 IHTepaKTHUBHI BITPaBH, IU(PPOB1 IHCTPYMEHTH Ta
MPOCKTHY MiSUTBHICTH, IO JO3BOJSIOTH IM HE TUIBKM BHBYATH MOBY, ajie W
3aCTOCOBYBATH 11 B peaIbHUX )KUTTEBUX CUTYAITISX.

[IpakTruamnii  qOCBin BUKIamaHHsS HiMernbkoi moBu B HVYIIl memoHcTpye
e(hEeKTUBHICTh IHTEPAKTUBHUX METO/IIB.

— Memoo ""Cumyauiiine naguanna'': nig yac BuBueHHs TeMu "l[lomopoxi" yuHi
MOJICTIIOIOTh JTiaJioT 'y (QopMaTi aepomopTy, OpOHIOBAaHHS TOTENI0 YU
3aMOBJIEHHS K1 B PECTOpaHi, IO JOTMOMAara€e iM 3acCTOCOBYBATH JIEKCHKY Yy
pealbHUX CUTYyaIIIsX.

— Ilpoekm "/Tucmysannsa 3 yunamu 3 Himeuuunu'': 3aBnsku mnporpamam
MOBHOIO OOMIHY Y4YHI OTPUMYIOTb MOXJIUBICTh MNPAKTUKYBaTH MHCHMOBI
HaBUYKU y pEAIbHOMY XUTTi, OOTOBOPIOIOYM aKTyalbHI TEMH Ta KYJbTYpHI
BigmiaHOCTI [3].
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Bukopucranns udpoBuX pecypciB: iHTepaKkTHUBHI BripaBu Ha matdopmi Kahoot
J0TIOMAararoTh ypi3HOMAaHITHUTH TMPOLEC HaBYaHHA Ta 3poOUTH HOro OUIbII
3aXOIUIMBUM [4].

Tako 51 4acTO BUKOPUCTOBYIO PI3HOMAaHITHI IHTEpaKTUBHI irpu. Hanpuknan, as
BHUBYEHHS HOBOI JIEKCUKM Y4YHI MOXYTh rpatd y rpy "ClOBHUKOBUN JaOipuHT", A€
BOHU OTPUMYIOTh KapTKH 31 CIOBaMH Ha HIMEIbKIA MOBI1 1 MalOTh 3HAUTH 1XHI Mapu
(cimiB cMHOHIMIB 4M aHTOHIMIB). Taka (opma poOOTH 3a0X0Uy€e y4YHIB JO aKTHUBHOT
y4acTi, pO3BUBAE MaM'ATh Ta MOBHY UyTJIMBICTb.

[Tonpu 1HHOBAIIIITHI MIAXOAM, ICHYIOTh MEBHI BUKIUKH Y BUKJIaJaHHI HIMEI[bKOT
MOBH:

— OOMexxeHHt yac Ha BHUBYEHHS JIPYroi 1HO3€MHOI MOBH — YYHI MAalOTh JIMILE
KUTbKa TOJUH Ha THWXAECHb, 10 HEOCTATHBHO JIJISi MOBHOI[IHHOTO 3aCBOEHHS
matepiany [1].

— Huzbka MoTHBalli YYHIB — Y€pe3 BIICYTHICTb MOBHOI'O CEpEOBHUIA YUHI HE
3aBX]Id 60avyaTh MPaKTUYHE 3aCTOCYBAHHS MOBHU.

— BigcyTHICTP CyyaCHUX HaBUaJbHUX MaTepiajiiB — HE BCl MIIAPYYHUKH
BianoBinaroTh kKoHueni(ii HYII ta MicTaTh 10CTaTHBO IHTEPAKTUBHUX 3aBJaHb.

Buknamanasg HiMenbkoli MoBu B kinacax HVYIID € Bak/IMBOIO CKIIag0BOIO
OCBITHBOT'O TIPOLIECY, IO CHPHUSE PO3BUTKY MOBJICHHEBHX KOMIIETEHIIN YUHIB, iXHBOT
KOMYHIKa0eIbHOCTI Ta KpPEaTUBHOCTI. BUKOpHCTaHHS 1HTEPaKTUBHUX METO/IIB,
U ()POBUX TEXHOJIOT1H Ta MPOEKTHOI AISTILHOCTI MIJIBUIIYE MOTHBAIIIIO YUHIB 1 pOOHUTH
HaBuaHHs eexTuBHIMM. OHAK ICHYE€ HU3Ka BUKIIUKIB, SIKi HEOOX1THO BUPIITYBATH
IIUISIXOM YJIOCKOHAJICHHS HABYAIbHUX MaTepialliB, IMIBUIIICHHS KBaTidikallii BUNTEIIB
Ta PO3IIUPEHHS] MOBHOTO CEPEIOBUINA B IIKOIAX. 3alPOBaIKEHHS Cy4aCHUX I1JIX0/[1B
J03BOJIUTH 3POOMTH MpPOLEC BUBYEHHS HIMEIbKOI MOBM OUIBII 3aXOIUIMBUM Ta
pe3yabTaTUBHUM.
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IPUHA I'OPEHKO
COJIOMISA CAMUIA

3AXITHOYKPATHCHKHAI HAIIIOHAJILHAM YHIBEPCHUTET,
M. TEPHOIILJIb

OCOBJINBOCTI BHPOBATI’KEHH A IHQOPMAHIﬁHO-
KOMYHIKAINIMHUX TEXHOJIOI'TH
Y HHPOLEC HABYAHHA IHOBEMHUX MOB

CyuacHi iHpopmaniitHo-komyHikariiai TexHosorii (IKT) BimkpuBaroTh HOBI
MOJKJIUBOCTI JIJII ONTUMI3allii TPOIECy BHBYCHHS I1HO3EMHHX MOB, CIPUSIOYH
IHTEpaKTUBHOMY, TIEPCOHATI30BAaHOMY Ta aBTCHTUYHOMY HaBuaHHIO. Llg pobGorta
aHai3ye mepeBaru Ta BUKIMKK 3actocyBaHHs IKT y BukiIagaHHI iHO3EMHHX MOB,
30KpeMa IXHIi BIUIMB Ha PO3BUTOK KIIOYOBUX MOBJICHHEBUX KOMITCTCHIIIH
(ayniroBaHHS, YUTaHHS, TOBOPIHHS Ta nuchMma) [1].

Buxopucrannsa uudposux miatdopm, Takux ik Duolingo, Quizlet, Kahoot 1 BBC
Learning English, mo3Bosisie amantyBaTu HaBYajibHI MaTepiaid BIIMOBIAHO O PIBHS
MOBHOT TIJITOTOBKH CTYJICHTIB, CTBOPIOIOYH IEPCOHAII30BAHE OCBITHE CEPEIOBHIIIC.
[Inatdopmu ns oHyalH-KOMYHIKallli, 30kpeMa Zoom, Google Meet 1 Microsoft
Teams, 3a0e3Meuy0Th MOMIIMBICTh IHTEPAKTHUBHOI B3a€MO/IIi CTYJICHTIB Y pPealbHUX
KOMYHIKQTUBHUX CUTYaIlisIX, BKIIFOYAIOUU CHUIKYBaHHS 3 HocisiMu MoBH [3]. Lludposi
1HCTpyMeHTH, Takl K LearningApps 1 Wordwall, cipusitoTs miJIBUIIEHHIO MOTHBAII1i
CTYJICHTIB Uepe3 IrpoB1 METOIM HABYAHHS, IO CIPHUSIE KPAIIOMY 3aCBOEHHIO MOBHOTO
Mmarepiany. OnnaliH-pecypcu, 30kpema YouTube, TED Talks i HoBUHHI mopTanu,
3a0€3MeuyloTh CTYJACHTaM KOHTAKT 13 CyYaCHOIO MOBOIO, CHPHUSIOYHM PO3BUTKY
HAaBUYOK ayJliIOBaHHA Ta 30arayeHHIO CIOBHUKOBOTO 3amacy. BukopuctanHs
IHTEpaKTUBHUX TeCTiB, Takux sk Google Forms, Socrative 1 Edpuzzle, nae 3mory
BUKJIaJ]Ja4aM OIEPATUBHO OIIHIOBATH 3HAHHA CTYACHTIB 1 KOPUT'YBATU HaBYAJIbHUN
IIPOIIEC BIAMOBIIHO J0 TXHIX MOTPEO.

[Tonpu 3naunmii nmotenmian IKT y BukiIagaHHI 1HO3EMHUX MOB, iX €()EKTHUBHE
BIIPOBADKCHHSI  CYNMPOBO/IKYETHCS HHU3KOIO BUKIWKIB, 30KpeMa TEXHIYHUMHU
OOMEXEHHSMH, HECTaOUTbHUM IHTEpHET-3’€IHAaHHSIM 1 BIIICYTHICTIO HEOOXI1THOTO
obnmanHanas. Buknaganus i3 3actocyBanHsM IKT Bumarae Bij BUKIIaJadiB HE JIHIIIE
METOAIMYHOT KOMIIETEHTHOCTI, a © 1mdpoBoi rpamoTtHOocTi [2]. Haamipue
BUKOPHUCTaHHS IU(PPOBUX PECYPCiB MOKE 3MEHIITYBATH 3HAUYIIICTh 0€3M0CepeaHBOTO
KUBOTO CHUIKYBaHHS, IO € BAXKIWBUM KOMIIOHEHTOM PO3BUTKY MOBJICHHEBUX
HABUYOK.

JlocTiAHUKHA HAroJIONIyI0Th, MO epekTuBHEe BuKopucTtaHHs KT moxinuBe nwiie
32 YMOBH MPABUIILHOTO TIOE€THAHHS TPAIULIMHUX Ta TU(PPOBUX METOAIB HaBYaHHS [1].
JlocTimKeHHsI TOKa3yIoTh, III0 BUKOPUCTAHHS XMAPHUX TEXHOJIOTIH Ta IHTEPAKTUBHUX
THCTPYMEHTIB CIPUSIE MiIBUIIEHHIO aBTOHOMHOCTI CTYJICHTIB Yy MpoIleci HaBYaHHA [3].
BukopuctanHs MOOUIBHMX JOJATKIB Ta OHJIANMH-KYPCIB JO3BOJISE CTyJACHTaM
HABYATUCSA B 3PYYHHH JUIsI HHAX dYac, M0 OCOOJIMBO aKTyalbHO Yy KOHTEKCTI
CaMOCTIMHOTO OIlaHyBaHHS MOBHU. KpiM TOTO, 3aCTOCYBaHHS aJalTUBHUX
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HaBYAJIbHUX TEXHOJIOT1H, TAKUX K IITYYHUM IHTEJIEKT Y MOBHUX IJIaTGopMax, CIipusie
MepCcoHaI3alii HAaBYaJIbHOTO MPOLECY Ta MOKPAIIEHHI0O €(EeKTUBHOCTI 3aCBOEHHS
Marepiany [2].

BaxnuBum acnektom BropoBamkeHHd IKT y HaBuyaHHS 1HO3€MHHUX MOB €
CTBOPEHHS TOPUIHUX HABUAIBHUX CEPENIOBHII, SIKI MOEIHYIOTh TPAAUILIITHI METOIU
BUKJIaJIJaHHA 13 IIU(PPOBUMH pecypcaMu. KOMOIHOBaHE HaBYaHHS CIPUSE PO3BUTKY
KPUTUYHOTO MHUCIICHHS Ta HaBUYOK CcaMOCTIHHOro HapuaHHsi. Kpim ToOrO,
BUKOPHUCTAHHS TEXHOJIOT1H Y BUKJIAJaHHI MOB MIATPUMYE MIPUHIIUI «HABYAHHS Yepe3
J110Y», IO BIATIOBIJA€ CyYaCHUM IEaroriyHuM migxoaam [2].

Okpemy yBary ciig TOpUAUIMTH €TUYHHM acnektam BuxkopuctanHHs [KT.
Buknanaui moBuHHI 3a6e3meuyBaT O€3MEKy JaHUX CTYACHTIB, JOTPUMYBATHUCS HOPM
aKkageMigyHoi A0OpoYecHOCTI Ta (OpMyBaTH B Y4YHIB BiANOBilajbHE CTaBJICHHS 0
mupoBux pecypciB. BukopucrtanHs BiIkputux ocBiTHIX pecypciB (OER) Ta
JIIEH30BaHUX MaTrepiajliB JI0NOMara€ YHHKHYTH TOPYIIEHHS aBTOPCHKUX TIpaB 1
CIpHsi€ pO3BUTKY KYJIbTYpH BIANOBIIaTbHOTO KOPUCTYBaHHs 1H(popMariieto [3].

Omxe, iHQopMaliIHHO-KOMYHIKAIIiHI TEXHOJOrIi € HEBII €MHOIO CKJIaJ0BOIO
CydyacHOTO TMpOIeCY BHUKIAJAaHHSA 1HO3eMHUX MOB. BOHM He JuIIe CHOpUSIOTH
MBUIIICHHIO MOTHBAIlIl CTYCHTIB 1 3a0€3MeYyIOTh JOCTYI 10 aBTEHTUYHUX MOBHUX
Marepiajis, aje i J03BOJISIOThH 1HAUBIYaTI3yBaTH HABYAJIBHUHN MPOIIeC BIIMOBIIHO 70
notped KoxkHoro cryaeHta. OpHak 1 edexktuBHoro BukopuctanHs IKT vy
BUKJIAJ]JaHHI 1HO3EMHHUX MOB HEOOXIJHE peTelbHE IUTAHYBAaHHS, SKICHE TEXHIYHE
3abe3reueHHs Ta npodeciiiHa MiaroToBKa BUKIIaaviB.
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IOJIIA T'PEI'OPALIIYK

TEPHONLIbCbKU AKAJJEMIYHUMA JIIIEX
“YKPAIHCBKA TIMHASBIS” IM. I. ®PAHKA, M. TEPHOIILIb

POJIb CTUJIICTUYHHUX 3ACOBIB
Y PO3BUTKY MOBHOI KOMIIETEHIII HA ITPUKJIAII
INICHI “DUSTY” EJIA INPAHA

VY cydacHii METOAMIIl BUKJIAJAaHHS I1HO3EMHHMX MOB Jiedani OLIbIIoi yBaru
NPUAUISETECA PO3BUTKY KOMYHIKATUBHOI KOMIIETEHIlT Y4HIB. OpHaK d4acrto Yy
HaBUYAJIbHUX TporpamMax Opakye HajeXHOI yBaru 10 CTHIIICTUYHUX 3aco0iB, L0 €
BAXKJIMBUMU 11 PO3YMIHHSI MOBM Ha TJIMOIIOMY piBHI Ta PO3BUTKY 3/IaTHOCTI
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e(EeKTUBHO BUPaXXaTH BIACHI AYMKH. JIITHTBOCTUIICTUYHUI aHaN13 CydYaCcHUX TEKCTIB,
30KpeMa MICeHb MOMYJIAPHUX BUKOHABIIB, MOXE CTaTH €()EKTHBHUM IHCTPYMEHTOM
JUIsL pO3BUTKY MOBHOI KOMIIETEHLIIi Y4YHIB Yepe3 BUBUEHHS CTHIIICTUUHUX MPHUIOMIB,
K1 BOHU MOKYTh 3aCTOCOBYBATH Y CBOEMY MOBJICHHI.

VY cydacHiil MeroaMill BUKIAJaHHA 1HO3EMHHUX MOB JeJaji OUIbIIOi yBaru
NPUALIAETECA PO3BUTKY KOMYHIKATHBHOI KOMIeTeHIii yuHiB. Cy4acHl y4Hi 4acTo
3aXOIUTIOIOTECS MY3HMKOIO, IO 3YMOBIIIOE IHTEpPEC J0 BHUKOPUCTAHHS ITICEHb SK
e(hEeKTUBHOTO IHCTPYMEHTY I BUBUCHHS 1HO3eMHUX MOB. [le muTanHs nocaipKyBaiu
Oarato BITYM3HSHUX HAYKOBI[IB 1 mejaroris, cepen skux AntoHrok H. [1],
Bacunenko O. [2], 'ypesuu O. [3], Adpsuenxko H. [4], Kapmenko O. [5],
[Tetposcrka H. [6], [Tetbko JI. [7], Cucoenxko I. [2], Ta Cynauma T. [6].

[Ticui cywacHoro OputaHcekoro mnon BukoHaBls Epa Ilupana € oco6iuBO
HOMYJISIPHUMHU CEpeJl MOJIO/I1 Yepe3 iX eMOLIHHY HACUYEHICTb, JIIPUYHICTh 1 CYYacHHM
ctiiib. Lle poObuth MOro TBOPYICTH 1€aNbHUM MaTepiajioM Uil 3ay4eHHS YYHIB J0
BUBYCHHSI MOBH, OCKUIPKM BOHHU BXE MAlOTh €MOIIMHWI iHTepec A0 WOTO MiCEeHb.
OpHak y HaBYAJIBHHUX MPOTpaMax 4acTo OpaKye HaJeKHOI yBarw 10 CTHIIICTUYHHX
3ac00iB, 110 € BOXIMBUMH I TIUOMIOTO PO3YMIHHS MOBH Ta PO3BUTKY 3/1aTHOCTI
e(DeKTUBHO BHUpaXaTW BIACHI JIyMKH. JIIHTBOCTWIICTUYHUN aHaii3 TmiceHb Ena
[IIupana moxe cTaTh €PEKTUBHUM iHCTPYMEHTOM JIJIsi PO3BUTKY MOBHOT KOMITETEHITi{
yUYHIB Yepe3 BUBUCHHS CTHJIICTHYHUX MPUHOMIB, SIKi BOHH MOXYTh 3aCTOCOBYBATH Y
CBOEMY MOBJICHHI.

Jns  anamizy Mu oOpamu micHiO “Dusty”, ska € 4YyJoBUM NPUKIAIOM
BUKOPUCTAHHS PI3HOMAHITHUX CTHJIICTHYHHX 3ac001B, Takux sK MeTadopH,
MOPIBHSHHS, €MITETH Ta ajeropii, 1Mo CTBOPIOKOTh E€MOIIMHUN HAcTpid 1 riauoIIe
PO3KpHUBAIOTh 3MICT TEKCTy. JIIHTBOCTHIIICTUYHUIN aHalli3 TaKHUX 3acO0IB J1a€ 3MOTY
YUHSAM Kpalle 3p03yMITH HE JIUIIE 3MICT, ajJie 1 KOHTEKCT TEKCTY, CIPUSIIOUU PO3BUTKY
KOMYHIKQTHBHOT KOMIICTCHIIi.

Mertadopu, sk 3aci0 CTUIIICTUYHOTO BUPAXKCHHsI, BYaTh YUHIB MUCIUTH O0Opa3HO,
J03BOJIAIOTH iM aHATI3yBaTH MPUXOBaHI CMUCIH, IO € BAXJIUBUM JJIsl TOTIUOJICHHS
MoBHOT kommnetenitii. [Ipukiagom meradopu y Tekcti micHi € — “Just let the speakers
take you away” (mocn. “Jl03BoJib KOJIOHKaM BimHecTu Tebe momaini”). TyT cioBo
“KOJOHKH” € MeTadoporo I MY3UKH, IO MIAKPECHIOE ii 3MaTHICTh MEPEHOCUTHU
ciyxaya B IHIIWA €MOIIMHUN CTaH.

[HmuM ipuktagom metadopu € — “All of the pressure washed away in the low
tide” (mocn. “Bces Halra Hampyra 3HUKJIA IT11 9ac BIATUIMBY ) — BioOpakae eMoliitHe
MOJICTIICHHS, KOJIM HAIIpyTa 3HUKAE, SIK BOJA i Yac BiAIUMBY. BUKOpHCTaHHS TaKuX
MeTadop M03BOJISIE YYHSAM MOOAUUTH, SK XyJO0KHI NPUAOMH MOXYTh TepeaaBaTH
CKJIAJTHI ITOYYTTS 32 JIOMIOMOT'OF0 TIPOCTHX 00Pa3iB.

Posrnstnemo mopiBHSIHHSA y TicHL: “Frost on the leaves like a lake” (mocn. “Iniii
Ha JIMCTI HeHaYe BOJSHA I1aJ1b) CTBOPIOE SICKPaBUi Bi3yalIbHUM 00pa3, sSIKUW T03BOJISIE
guTaueBi abo ciryxadeBi Kpalie yABUTH cuTyalliro. [[opiBHSIHHS 4acTO JOTOMAararoTh
YYHSIM PO3BHBATHU YSIBY Ta POOUTH CBOI BUCJIOBIIFOBAaHHS OUIbIII BUPA3HUMU.

VY TeKCTi TaKoK BUKOPHUCTOBYIOTHCS CIIITETH, TaKi K “‘a beautiful smile”, “a long
night”, “the future is so bright”, “our clothes are bone dry” (mocin. ‘“wapiBHa
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ycmimka”, “moBra Hiu’, “cBitiae ManOyTHe”, “cyxuid oasar’). Bonu poOasTe TekcT
OUTbII €MOUIMHUM Ta BUPA3HUM, JIOJAIOYHM OMMCY SICKpaBOCTi. BHBUEHHSA emiTEeTIB
CHpUsi€ PO3IMIUPEHHIO aKTHBHOT'O CJIOBHHMKOBOTO 3alacy y4HIiB, a TaKOXX HaBYae ix
BUKOPUCTOBYBATH €MOIIIITHO 3a0apBiieH1 BUCIOBU ISl CTBOPEHHS BIACHUX TEKCTIB.

[ixaBuMm mpukiaagom aneropii € dbpaza: “Put some colour into the grey” (mocim.
“Ilonmait koibopy B cipe”). TyT “cipuii” cUMBOJII3ye CMYTOK 1 PyTUHY, a “Komip” —
pagicTh 1 KUTTA. Taki CTUIICTUYHI 3aCO0M J03BOJISAIOTH YUHSIM OauuTH IPUXOBaHI
3MICTH y CJIOBaX 1 BUpa3ax, 10 3HAYHO 30aravye iXHi MOBHI Ta KOTHITUBHI HABUYKH.

JIIHrBOCTUJIICTUYHUI aHalli3 MICeHb MOXXHA €(PEKTHUBHO BHUKOPUCTOBYBATH Y
HaBYaHHI 1HO3€MHOI MOBH, PO3pOOJISIOUH 3aBJAaHHSA, 110 CIIPHUSIOTh PO3BUTKY MOBHOT
KOMIIETEHI1i Yepe3 pO3yMIHHS CTUJIICTUYHUX 3aC001B.

VYyHsIM MOXHa 3alpONOHYBAaTH 3aB/IaHH Ha 1AeHTU(IKAL1I0 MeTadop, MOPIBHSIHb,
EmITEeTIB 1 aJeropiil y Tekcrax miceHb. Lle monomoxke iM He nuiie rimduie 3p03yMiTu
3MICT, aJie i HABUYUTHUCS PO3PI3HATH CTUIIICTUYHI 3aCO0U, 110 MIJBUIIYE IXHIO 3IaTHICTh
710 aHaJ3y TEKCTIB.

TBopui 3aBmaHHs € e OAHUM e()EKTHBHUM METOJOM HaBYaHHS, KOJU YYHSIM
MPOIMOHYIOTh TIEPENUCAaTU YPUBKU TEKCTIB, BHKOPHCTOBYIOUYHM IHINI CTHJIICTHYHI
3acobu. Hampuknan, 3amiauTu MeTadopu Ha TMOPIBHSHHSA ab0 J0JATH EMITETH 10
OMHCY, 110 PO3BHBAE 3JIATHICTh BapilOBaTH MOBHI 3aCO0U JIJIi CTBOPEHHSI BJIACHUX
TEKCTIB.

3aBmaHHS 31 CTBOPEHHS BIIACHUX TEKCTIB JOMOMAara€ Y4HsIM HaBUUTHCS
BUKOPHUCTOBYBATH CTHUTICTUYHI 3aCO0M, SIKI BOHW BU3HAYWIM Y MICHSAX, 1100 3pOOUTH
CBO1 TBOPH SCKPABIIIMMH Ta BUPA3HIITUMU. Taki BpaBu pO3BUBAIOTh KPEATUBHICTD Ta
BMIHHS BUCJIOBJIFOBATH TYMKH 4epe3 CTBOPEHHs MeTadop, MOPIBHIHB UM €IITETIB.

Kpim Toro, yuHsim MOHa 3aIIpONOHYBAaTH NIEpEeNUcaTH YPUBOK 3 MICH1, 3MIHIOIOUHN
MeTtadopy Ha MOPIBHSAHHSA, €MITeTH Ha OUTHIN onucoBi (pa3u abo Joaaruu ajaeropii.
Ile cipusie THYYKOCTI y BUKOPHCTaHHI MOBHHUX MPHUHOMIB 1 JorioMarae yaasaM Kpare
3pO3YMITH, SIK CTHJIICTAYHI 3aCO0M MOXYTh 3MIHIOBAaTH BUPAXCHHS Ta CIPUHHATTS
TYMOK.

AHaJi3 CTHIIICTUYHHUX 3aCO0IB Yy MICHSAX JI03BOJISIE CTAPIIOKIACHUKAM PO3BHUBATH
KPUTUYHE MUCJICHHS, MOKpAIllyBaTh 3AaTHICTh O IHTEpHpeTallii TEeKCTIB, a TaKOX
PO3IIMPIOBATH TXHI1M aKTUBHHUM CJIOBHUKOBUIA 3arac. BUBUEHHS CTHIIICTUYHUX 3aC001B
TaKOX MIABUIINYE 37aTHICTh YUYHIB JO PO3YMIHHS XYyIOXKHBOI JITEpaTypH 1 CHpHUSE
iXHPOMY 3arajlbHOMY PO3BUTKY MOBHOI KOMITETEHIII1.

JlinrBocTricTiuHui aHanmi3 micedb Ena [lupana € edeKTUBHUM 3acO000M st
PO3BUTKY MOBHOI KOMITETEHIIII yUHIB 4epe3 MOCITIKEHHS CTHIICTUYHUX TPUHOMIB.
BuxopucranHs CydacHUX IICeHb, 30Kpe€Ma THX, IO MICTITh Oarari CTHJIICTHYHI
3aco0u, 103BOJISIE 3pOOUTH HABYAHHS IHO3€MHOI MOBH OUTBII ITIKAaBUM, IHTEPAKTUBHUM
1 pesynbTaTuBHUM. CTapHIOKIIACHUKH OTPUMYIOTH MOXKIIMBICTH HE JIMIIIE BHUBYATU
MOBY, aji¢ 1 BUKOPUCTOBYBATH i1 K 3aCi0 BHpaKEHHS €MOIIiil Ta JYMOK y BIACHOMY
MOBJICHHI.
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HAIIA T'YIIKA-MAKOI'TH,
HATAJIIA XY A

TEPHOILJIbCHbKUN HAINIOHAJIbHUM EJAT OI'TYUHUIA
YHIBEPCHUTET IM. B. THATIOKA, m. TEPHOIILTb

POJIb TECTOBUX METO/IUK
Y OUIHIOBAHHI 3HAHb CTYJIEHTIB

VY cydacHiil OCBITHIN MpaKTHUIll TE€CTOBI METOJMKH BIIIIPAIOTh BAXKIUBY POJIb Y
mpolieci KOHTPOJIO 3HaHb CTYAEHTIB. BUKOpHUCTaHHS TeCTiB J03BOJIAE 00'€KTHBHO
OI[IHIOBATH PIBEHb 3HAHb, YMIHb Ta HAaBUUYOK 3700yBadiB ocBitu [3]. BoHu mupoko
3aCTOCOBYIOTHCS Y PI3HUX HaBYAIBHUX 3aKJIajax, 10 3yMOBJICHO iX €(eKTHBHICTIO,
3pYYHICTIO Ta MBUIKICTIO 00pOOKH pe3ynbTaTiB [4, 5].

TecToBi METOIWKU TPYHTYIOTHCSI Ha CTaHIAPTU30BAHUX 3aBIIAHHAX, SIKI MOXYTh
MICTHTH 3alMTaHHS 3 BHOOPOM MPAaBUIBHOI BIATIOBII, BIIKPUTI 3alTUTaHHS, 3aBAaHHS
Ha BCTAHOBJICHHS BIAMOBIAHOCTEW Tomo [6]. BoHUM CHOpUAIOTH TMiJABUIIECHHIO
00’€KTUBHOCTI OIIHIOBaHHS Ta 3MEHIIEHHIO Cy0’€KTMBHOTO BIUIMBY BHIKJajJada Ha
pe3yabTaTu CTYAEHTIB [7].

3HauHy yBary NpuaUISIOTh BUKOPUCTAHHIO UG POBUX TEXHOJIOT1H y TECTyBaHHI.
Hampuknan, enexTpoHHi TuIaThOpMH  JO3BOJISIIOTH  aBTOMATH3yBaTH  IPOIIEC
OIL[IHIOBaHHA Ta 3a0e3nmeyyBaTH MUTTEBHU 3BOPOTHHM 3B’A30K CTyaeHTam [8].
JlocnmiJiPKeHHsT CBil4aTh, IO Taki MmIaTGopMH MiABUIIYIOTh PIBEHb CAMOCTIHHOCTI
CTYACHTIB Ta CIIPUSIOTH iX MOTHBAIIi1 10 HaBYaHHS [9].

OCHOBHUMU TIepeBaraMu TECTyBaHHS €:
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— MIBUKICTb NEPEBIPKU PE3ybTATIB;

— MOXJIMBICTb OXOIUJICHHSI BEJIMKOTO 00CITY MaTtepiany;

— CTaHJapTU3aLlisl OL[IHIOBAaHHS;

— 3MEHIIICHHS CY0’ €KTUBHOTO ()aKTOPY B OILIIHIOBaHHI 3HAHb CTYACHTIB [3].

Bapro 3a3HaunTH, 1010 ICHYIOTH 1 HEOJIIKKM BUKOpHUCTaHHS TecTiB. Cepen HHUX
BUJIUIIEMO HACTYIIHI:

— UIMOBIPHICTh BUMAIKOBOTO BUOOPY MPaBUIILHOI BIIMIOBIAL,

— CKJIQJHICTh Y pO3pOO0I1Ii IKICHUX TECTOBUX 3aBJaHb;

— 00MEXEHICTh Y MepeBipIli NIMOOKOTro po3yMiHHS MaTepiany [6].

Cy4acHi TeCTOBI METOJMKM 0a3yrOThbCS HAa KOMIIETEHTHICHOMY MIAXOMA1, SKUH
nepe0avae OLIHIOBAHHS HE JIMINE 3HAHb, a H YMiHb 1X 3acTocoByBatH [7]. Lle cipusie
MiBUILCHHIO €()EKTUBHOCTI OCBITHBOTO Mpoliecy Ta (OPMYBAaHHIO KPUTUYHOTO
MUCJIEHHS Y CTYACHTIB [8].

BaxxnuBy posib Bifirpae alaliTiBHE TECTYBaHHS, 110 JO3BOJISIE KOPUTYBATH PiBEHb
CKJIQJTHOCTI 3alliTaHb 3aJIGKHO BiJ BiAMOBIAEH cryneHTta. Takuii miaxia 3ade3neuye
1HAMBITYyai3aIlil0 HaBYaHHs Ta MiJBUIICHHS MOTHUBAIlIl CTYJIEHTIB JO CaMOCTIHHOTO
3aCBOEHHSI Martepiany [2]. AKTyanabHI JOCHIKEHHS JTEMOHCTPYIOTh, IO aJalTHBHE
TECTYBaHHS € OCOOJMBO KOPUCHUM /I CTYACHTIB 3 PI3HUM pPIBHEM IIiJITOTOBKH,
OCKUIBKHU JTO3BOJISIE ONITUMI3yBaTH HaBYaJIbHUM mporiec [1].

TectoBi MeTOANKY € €(PEKTUBHUM IHCTPYMEHTOM OIIIHIOBaHHS 3HaHb CTYACHTIB,
M0 MOEAHYE 00 €KTHBHICTh, IIBUAKICTh Ta CTaHAAPTU30BaHICTh. BUKOpUCTaHHS
IU(POBUX TEXHOJIOTIM Y TECTYBaHHI BIIKPUBAE HOB1 MOXJIMBOCTI JIJISI aBTOMATH3aIli1
npolecy KOHTPOJ0 3HaHb. BogHouac, po3po0Ka AKICHUX TECTIB MOTPeOye peTeTbHOro
MiAX0y Ta BpaxyBaHHS CyYaCHMX OCBITHIX TeHJeHIiM. Hamanmi mepcrnekTHBHUM €
JOCIIHPKEHHSI BIUTMBY aJIallTUBHOTO TECTYBAHHA Ha AKICTh 3HAHb CTYACHTIB.
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CBITJIAHA 3EJIIHCBKA
TETAHA IOPYULINH

3AXITHOYKPATHCHKHAM HAIIIOHAJIbHAM YHIBEPCHUTET,
M. TEPHOIILJIb

TENMI®IKAIIS Y HABYAHHI AHTJIICHKOI JIEKCUKHA

Y cydacHOMy CBITI aHrJilicbka MOBa € OJHMM 13 KJIIOUYOBUX 3aco0iB
MDKKYJIBTYPHOTO  CIUIKYBAaHHS, IO 3YMOBJIOE aKTYaJbHICTh  JIOCHIJI>KEHHS
e(eKTUBHUX METOJIIB ii BUBUYEHHS. TpaauuiiiHi MiIX0IU, TaKl K 3ay4yBaHHS CIIB 1
BIOPaBM Ha TEPeKsaJ, YacTo He 3a0e3medyloTh JJIOCTaTHhOI MOTHBaIii Ta
JOBTOTPUBAJIOTO 3araM’ TOBYBaHHS. ¥ CY4acHHX YMOBax OCBITH Bce OibIle yBaru
OpUIISETBCA TelMidikalii — MeTony, SKuM mnependadyae BUKOPUCTaHHS IrPOBUX
€JIEMEHTIB y HaBYaJbHOMY MPOLECi, 110 MIJBHUILYE 3aJy4YECHICTb YYHIB 1 CIpPHUSE
KpaIoMy 3aCBOEHHIO JICKCHKH.
Metoro JOCHIKEHHST € BU3HAYUTH €(EKTUBHICTH reimidikaiii y mporect
HaBYaHHS aHTJIIHCHKOT JIGKCHKU YYHIB CEPEIHBOT IIIKOJIH.
JI71s1 MOCATHEHHS 11T METH HEOOXITHO BUPIIIUTH TaKi 3aBJIaHHS:
1. IlpoananizyBaTu TEOpETUYHI 3acaau reimidikaiii y HaB4aHHI.
2. BusBUTH OCHOBHI ITpOB1 MEXaHIKH, K1 MO’KHA 3aCTOCOBYBATH 11 BUBUCHHS
AHTJIACHKOT JIEKCUKH.

3. HocninuTu BruIuB remidikaiiii Ha MOTHBALIIIO Ta pe3yJbTaTH YUHIB.

4. Po3pobutu Ta anpoOyBaTH IHTEPAKTUBHI METOJUKHA HaBUYAHHSA 3 €JIEMEHTAMHU
TpH.

VY X011 A0CIIIPKEHHsS] BUKOPHUCTAHO TaKi METO/IH:

— AHani3 jiteparypu Ha TeMy reimidikarii Ta CydacHUX MiAX0IB O HaBYaHHS

1HO3EMHHUX MOB.

— ExcriepuMmenTanbHe BINPOBAKEHHS reiMiiKOBAaHUX METOJHMK y HaBUAJIbHHM

polriec.

— [opiBHANBHHUI aHANI3 PE3yNbTATIB YYHIB, SIKI HABYAIHUCS 3a TPAIUIIIHHOIO

METOJIUKOIO Ta 3 BUKOPUCTAHHAM Teiimidikartii.

Tepmin «reiimidikarmis» MOXOAUTH 13 JOCHIIKEHb 3apyODKHHX HAYKOBIIIB Ta
CIIOYATKY BUKOPHUCTOBYBCA y cdepi 6i3Hecy. ['eimidikariis aK TiSIbHICTD TOTOMOTIIA
nocsarti yemixy kommadii «Kpekep» B 1912 porii, koau BoHa modaia J0/1aBaTH
ITpaIIKu-CIOpIpU3n y cBoi poAykTu. ChOro/IHI TEPMiH TeiMidikailis Ha0yB BEIUKOT
MOMYJSIPHOCTI 1 Mae KidbKa TpPaKTyBaHb, $KI YacTO 3BOJSTHCA JIO OJHOTO:
BUKOPHUCTAHHS IrPOBOi JAISUTBHOCTI B HEIrpoBoMY KOHTEKCTI [4, c. 45]. JlochimkeHHs
reiimdikarii y HaB4aIbHOMY MPOTIECi 3aCBTYMITH, IO TACKBHA MTPE3EHTAIlisS MaTepiany
no3Bosisie 3acBoitu Big 10% mo 50% irdopmamii. [lpun BUKOpUCTaHHI aKTUBHUX
METO/IiB HaBYaHHS B mam’sTi 30epiraerbes Bix 80% mo0 90% marepiany.

VY cBoemy nocnimxenni Kapn Kann BuzHavae reiimidikaiiito sk BUKOPUCTAHHS
MIPUHIMITIB MEXaHIKH ITPOBOi JISVIBHOCTI, €CTETUKH Ta IrPOBOTO MMCICHHS JJIs
3aITy9eHHS JIFOJICH 0 aKTUBHOTO HABYAIBLHOTO TMPOIIECY, IMIBUINCHHS MOTHBAIlIl Ta
BUpimIeHHs1 ocBiTHIX mpoosieM [2, ¢. 10]. ITix TepMiHOM «MeXaHika» aBTOpP Ma€ Ha
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yBa31 BUKOPUCTAHHS 3arajlbHUX IFPOBUX €JIEMEHTIB, TAKUX AK PIBHI, O€Ki, cucTeMa
OaJtiB, 4acoBl 0OMexeHHs Tolo. CaMoro «MexaHi3My» 3amalio sl €peKTUBHOI I'pH,
ajie BOHAa BUCTYIA€ CTPUKHEM Mpoliecy reimidikarii [2, ¢. 11].

Hatomicte ®irepoa Ha3MBa€ OCHOBHUMH KOMIIOHEHTaMH TIeiMiiKOBaHOTO
HaBYaHHs 0anu (KUTbKICHE HAKOMMYEHHS 3a MEeBH1 BUAM ISIIBHOCTI), 0e/k1 (Bi3yaibHa
BiJI3HAKa 3a BU3HAYEHY KUIbKICTh 0alliB), TypHIpHI TaOnuill (peMTUHIroBa YCHIIIHICTh
rpynu), JiarpaMd 1nporpecy  (IE€MOHCTpauis CTaTycy TIpaBls), rpadiku
BUKOHAHHS(JIEMOHCTpAIllsl pe3yJbTaTUBHOCT1), KBECTH (O0OB’S3KOB1 10 BUKOHAHHS
3aBJlaHHs ), piBHI (AU(epeHItiallis 3aB/laHb B 3aJI€KHOCT1 B/l pIBHS BOJIOIIHHS MOBOIO),
aBatapu (Bi3yajlbHa TIpPE3€HTaIlisl), Haropoau (MoTHBaIlig HaWkpamux). Bubip
KOMITOHCHTIB 3aJIC)KUTh BiJl IIJICH HABYaHHS Ta KOHKPETHOT'O OCBITHBOTO TIPOIIECY.

Po3po0nsitoun BnacHy MoJenb reimigikaiii Kypcy 3 IHO3€MHOT MOBH, BapTO B3SITH
no yBaru nociimkenns J. Figueroa. Bin 10BiB e(peKTUBHICTD T’ ITUKPOKOBOI MOJIENI
3aCTOCYBaHHS OCBITHBOI revimidikaitii (po3pooneny Huang ta Soman). J{nsa negarora
KOKCH 3 ITUX KPOKIB Ma€e OYTH MOCITIJOBHUM Ta IIPOyMaHHM:

Kpox 1. Po3ymMiHHS MeTH ayTUTOPii Ta KOHTEKCTY HAaBYaHHS.

Kpok 2. BuzHaueHHsI OCBITHIX 3aBJaHb.

Kpox 3. CTpykTypyBaHHS IOCBITY.

Kpok 4. Buznauenns pecypcis.

Kpok 5. CtBopenHs enemenTiB reiimidikarii [1, c. 43].

V¥ 2020 porti I.S. Redjeki Ta R. Muhajir nocniaunm epeKTUBHICT BUKOPUCTAHHS
DuoLingo mig yac kypcy «I'pamaTuka a1 MMCEMHOTO MOBIIEHH». B ekcniepumeHTi,
o TpuBaB 4 n1Hi y boropcekomy yHiBepcuteti (West Java), B3sisio yuacts 15 cTyneHTIB
PI3HOTO PiBHSA, SIKI BAKOHYBAJIM I'pamMaTU4H1 BIpaBu B DuoLingo 3a 70mMoMoror cBoix
cMapThOHIB M1 KEPIBHUIITBOM JTOCTITHUKIB.

PesynpraT anmkeTyBaHHS ToOKaszanu, 1o Bci ydacHuku (100%) Bim3Hauumu
3pOCTaHHS MOTHBAIlli 10 BUBYEHHS aHTIINACHKOI MOBH Ta OTPUMYBAIHM 3aJI0BOJICHHS
BiJl HABUAHHS, OCKUIbKU BOHO OYJIO I[IKaBUM, MPOCTUM, CYYaCHUM 1 TOCTYIHUM. 87%
CTYJIEHTIB BU3HAJIU, 1110 3ACTOCYHOK CIPUSIE 3aCBOEHHIO TPaMaTUYHUX HABUYOK, a 67%
IPUAULUTA 3aBAaHHSIM 110 20 XBWIMH IIOJHS, TOJI SK 1HII 3aiiMaucs HEPETYJsIpHO.
67% y4acHHKIB TOTOIWINCS BUKOPUCTOBYBaTH Duolingo sk perynspHe JOMallHEe
3aBJaHHs], TOMAlI SK pEIITa BOJLIA BUKOHYBAaTH BIPaBH JOJATKOBO 10 OCHOBHOT
HaBYAJIbHOT mporpamu [3, ¢. 76-77].

Pesynbratit nmocmimkeHHS TOBOAATH €(PEKTHBHICTH redMidikaiii y HaBYaHHI
aHTINMCHKOI JIeKCUKU. BoHa cripurse MiABUIICHHIO MOTHBAIlIi, aKTHBHOMY 3aJTy9CHHIO
VYHIB Ta KpaIioMy 3aCBOEHHIO MaTepiany. BUkopucTanHs iIrpoBUX MEXaHIK JI03BOJISIE
MEPETBOPUTH HABYAIBHHUM TMPOIEC Ha 3aXOIUIMBUH 1 TPOJYKTUBHHUM TOCBIJ.
BrpoBamkenns reiimidikaiii B OCBITHI IporpamMu CepeaHbOI MIKOJIM MOXKE CTaTH
OJIHMM 31 NUIAXIB MOJCpPHi3aImii MOBHOI OCBiTH, 3a0e3medyroud ii BiATOBIAHICTH
motpebaM CydacHOTO TIOKONIHHSA y4HIiB. [lomampmni  JAOCHITKEHHS MOXYTh
30CepeuTHCS Ha po3poOllli e(PEeKTUBHUX CTpaATEeriii 3ampoBa/pKCHHS ITPOBHX
€JIEMEHTIB Ta ajanTallii MeTOUK I pi3H1 BIKOB1 TPYIH 1 PiBHI MATOTOBKH.
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I'AHHA KAPJIOBCBKA

YEPKACBKHNH JEP)KABHUIM TEXHOJIOITYHUH YHIBEPCUTET,
m. YEPKACH

POJIb AYAIFOBAHHA Y HABYAHHI IHOBEMHUM MOBAM

CydJacHMI CBIT BHCYBa€ HOBi BUMOTH JO BOJIOAIHHS iHO3EMHHUMH MOBaMH, IO
CTaJI HEOOX1THUM €JIEMEHTOM TTPOQECIHHOr0 Ta OCOOUCTICHOTO PO3BUTKY. Y 3B’S3KY
3 UM TUTaHHS €(EeKTUBHOI'O HaBYaHHS 1HO3EMHHM MOBaM HaOyBae jenaii OLIbInoi
akTyasbHOCTI. OJTHUM 13 KJIFOUOBHX ACIIEKTIB LILOTO MPOIIECY € OBOJIOIHHSI HABUYKAMHU
ayJiIOBaHHs, sIK€ BUCTYyMae 0a30BOIO IMEPEIyMOBOIO JUIsl PO3BUTKY IHIIUX BHJIIB
MOBJICHHEBOI JISTTBHOCTI, TAKUX SIK TOBOPIHHS, YUTAHHS 1 MTUCHMO.

AynitoBaHHS € OJHUM 13 HAMCKJIAIHIIINX aACIICKTIB HABUYAHHS 1HO3EMHHUM MOBAM.
BoHo BuMmarae He nuiine po3BUHEHOI CIIyXOBOT IaM’ATi, ajie i 34aTHOCTI JI0 aHAII3y Ta
CHUHTE3y MOBJICHHEBHX CUTHaIB. KpiMm Toro, mpoliec ayiiroBaHHs repedadae akTUBHY
poOOTYy 3 MOBJIGHHEBHM MaTepiajoM, IO pPOOUTh HWOTro IHCTPYMEHTOM, SIKUU
JI0TIOMArae 3aHypUTUCS B MOBHE CEPEIOBHIIIE.

AynitoBaHHS OTPUMaJIO BHU3HAHHS SIK OJIMH 13 KIIOYOBUX 1HCTPYMEHTIB
dbopMyBaHHS I1HIIIOMOBHOI KOMIICTEHTHOCTI. BBa)ka€ThCs, IO SKICHC HaBYaAHHS
ayJifOBaHHS HE JUIIEC TOKpallye€ CHPUUHATTS MOBHU Ha CIyX, aje W CTHUMYJIIOE
3arajJbHU KOTHITUBHUN PO3BUTOK.

HaBuanus aynioBaHHS CHOpPSIMOBAaHE HA PO3BUTOK HHU3KH HABHYOK, SIKi
J03BOJITIOTH €(DeKTUBHO CIPUMMATH yCHE MOBIIeHHA. OCHOBHUMH 3aBJIaHHSIMH I[HOTO
MPOIIECY €: pO3Mi3HABAaHHS MOBJICHHEBUX CUTHAJIB (COPHUHATTS 1HTOHAIl, pUTMY,
may3 i HaroJIoCiB; 3aCBOEHHSI ICKCHYHUX 1 TPAMaTUYHUX CTPYKTYP (CIyXad MOCTYIIOBO
BUYUTKLCS PO3YMITH 3HAYCHHS CITIB 1 p€UYCHb Y KOHTEKCTI1; OpMyBaHHS MPOTHO3YBAHHS
(3maTHICTH TIepenOavaTH HACTYMHI cioBa a00 ¢pas3u, 0a3ylOUYNCh HA MOMEPETHHOMY
MOBJICHHEBOMY Martepiaji); OIliHKa Ta aHajii3 (BU3HAYECHHS TOJOBHOI ITyMKH 1
KJIFOUOBHX JIeTaJIel Y TOBIIOMJICHH]).

[HTEepakTUBHI  TEXHOJOr1l 3HAYHO PO3IIMPUIM  MOXKIMBOCTI  HABYAHHS
aynitoBaHHS. Y CydyaCHUX yMOBax BHUKJIaJadyl BUKOPUCTOBYIOTh PI3HOMaHITHI 3aCO0MU:
MyJIbTUMEIAHI pecypcd (HaBYajdbHI BIACO, AayJIOKHUTM Ta TMOJKACTH, SKi

172


http://greav.ub.edu/der

3a0€3Me4y0Th PeaiCTUYHICTh MOBJIICHHEBUX CUTYaIliil ); IrpOB1 METOIU (POJIBbOBI IFPH,
B SIKHX CTYJEHTH IMITYIOTb J1aJI0TH; IHTEPAaKTUBHI I1aT(GopmMu (MOOUIBHI JOAATKH, K1
J03BOJISIIOTh TPEHYBAaTH ay/AllOBaHHSA uepe3 pi3HOMaHITHI 3aBaanHs). L1 meromau
COPHSIIOTh PO3BUTKY AKTUBHOI'O CIIYXaHHS 1 CTBOPIOIOTh MOTHUBAIIIMHE CEpPEAOBHILE
IU1s1 HaBYaHHS [1].

He3Bakatroun Ha 4KMCIIEHHI NlepeBary, HaBYaHHS ayA1IOBaHHS Ma€ CBOi TPYIHOILI.
HalinommpeHimuMu 3 HUX €: JIHTBICTHYHI OCOOJMBOCTI (AKLEHTH, IAIeKTH Ta
HIBUAKICTb MOBJICHHSI MOXYTh YCKJIQJAHIOBATH PO3YMIHHS); 1IHAMBIAYaldbHI (PaKTOpH
(HemocTaTHIM piBEeHb MOTHUBAILl, TPYAHOIII 3 KOHUEHTPALEI YBaru); TEXHIYHI
oOMexxeHHs1 (HeIOCTaTHS AKICTh 3amuciB ab0 BiJICYTHICTh CY4aCHOT'O OOJIaJHAHHS).
[TogonanHs MX BUKJIMKIB BUMAarae BiJl BUKJIAJayiB ajanTtarlii METOJIUK J0 MoTped 1
MO>KJIUBOCTEHN CTYJIEHTIB.

[cHyrOTH TIEBHI peKOMEHIAIlll 00 MiABUIIECHHS €()EKTUBHOCTI HaBYaHHS. Tak,
JUISL YCHIIIHOTO OBOJIOIHHS ay/1IOBaHHAM PEKOMEHIYEThCSI BUKOPHCTOBYBATHU TakKi
IMAXOIU:

l.IToeTanHicTh HaBYaHHA: BIJ TMPOCTUX 3aBAaHb JO CKJIAJHUX TEKCTIB.

2.ABTEHTUYHICTh MaTEpialiiB: BAKOPUCTAHHS 3aIMCIB 13 peaJbHUMHU CUTYAIlISIMU
MOBJICHHSL.

3.IuauBigyanizaiis: aganTamis METOIUK 10 0COOUCTUX OTPped cTyaeHTa [2].

TakuMm 4MHOM, ay1OBaHHS € IEHTPATLHUM KOMIIOHEHTOM y HaBYaHH1 IHO3EMHUX
MoB. Moro 3HaueHHs monsArae He nmme y (OPMYBaHHI HABMYOK CIPHIHATTS
MOBJICHHSI, ajleé ¥ Yy CTUMYJIOBaHHI 3arajJlbHOro MOBHOI'O PO3BHUTKY. |HTerparis
CydyaCHUX TEXHOJIOTIH 1 mMmiAXoAiB poOUTh Iiei Tmporec OuUTbll edEeKTUBHUM 1
MOTHUBYIOUHM JIJIsl CTYJICHTIB, CIIPUSIOYN IXHHOMY BCEOIYHOMY PO3BUTKY.
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TAMIJIA KOTOBCbKA
BITAJIIL T'OJTYBUYYK

3AXITHOYKPATHCHKHAM HAIIIOHAJIbHAM YHIBEPCHUTET,
M. TEPHOIILJIb

METO/l TIPOEKTIB Y BUKJVIAJAHHI IHO3EMHUX MOB TA
MOI'0O BIVIUB HA ®OPMYBAHHSI MOBJIEHHEBHUX
KOMIETEHIIN CTYJEHTIB Y C®EPI BUIIIOI OCBITH

Meron mnpoextHoro HaBuaHHs (Project-Based Learning, PBL) Buctymae sk
neperoBa 1HHOBAllfHA cTpaTeris B JUAAKTUII BUBYEHHS 1HO3EMHHUX MOB Yy raiysi
BUIIOI OCBITH. JlaHWM MIAXi I'PYHTYEThCS HAa AKTUBHOMY 3aJIy4€HH1 CTYJEHTIB 10
CTBOPEHHS MPOEKTIB, IO CHPUAIOTH IXHBOMY NpO(deciiHOMY Ta OCOOMCTICHOMY
3poctanHto. ['onoBHa konuenuiss PBL nondrae y ¢dopmyBanHi yMoB s
PEATICTUYHOTO OCBITHHOT'O CEPEIOBHIIIA, /1€ CTYJEHTH MOXYTh 3aCTOCOBYBAaTH HAOYTi
3HaHHS B PEAIbHUX KOMYHIKATUBHUX KOHTEKCTaX.

PBL cnpusie po3BUTKY KOMIUIEKCY HABHUOK, IO OXOIUTIOE SIK MOBIJICHHEBI, TaK i
KOTHITHBHI acriekTu. OJHIEI0 3 KIFOUOBUX TepeBar € BIOCKOHAJICHHS MOBJICHHEBHX
KOMIICTEHIIil, BKIIFOUAIOYU TOBOPIHHS, IIMCEMO, CIIyXaHHS Ta YATAHHS. 3aCTOCYBAaHHS
I1i€T METOJMKUA B OCBITHBOMY IPOIIECI MiABUIIYE MOTHUBAIlIIO CTYJEHTIB 10 BUBYEHHSI
1HO3eMHHUX MOB, 3a0e3Medye X CAaMOCTIHHICTh Ta CTBOPIOE YMOBH JISl IHTEPAKTUBHOT
B3aeMoii [2, 3].

VY mpaktuunomy acrniekti PBL nepen0auae 3amyyeHHs! CTY/IEHTIB 10 BUKOHAHHS
3aB/IaHb PEAILHOT0 XapaKTePy, TAKUX K CTBOPEHHS MPE3CHTAllil, HariucaHHsg ece abo
po3pobOka My IbTUMEIIMHUX pecypciB. Jocaimkenns Bameou (2021) neMoHCTpyE, 110
CTYJIEHTH YKPAiHCBKMX BUIIMX HaBYAIBHUX 3aKJIaJiB, 3aJTy4eHl 1O MPOEKTHOTO
HaBYaHHS, BUSBIISIIOTH 3HAYHE TMOKPAIICHHS KOMYHIKAaTUBHUX HAaBUYOK, OCOOJIUBO Y
IpymoBiit po6oTi [2].

MeToa MpoeKTHOTO HaBYaHHS OXOIUTIOE KiJTbKa KIIFOUOBHX €TaIliB:

1. Buznauenns uineit Ta 3aBmaHb MpoekTy. CTyAeHTH pa3oM 3 BUKIAJadyeM
o0uparoTh TeMy, sKa BIAMOBia€ iX IHTEpecaM Ta PIBHIO BOJOJIHHS MOBOIO.
Tematnka wmoxke OyTH TIOB'SI3aHa 3 MDKKYJIBTYPHOIO KOMYHIKAIII€O,
COIiaIbHUMH TpobsieMamMu a00 npodeciiHuMu chepami.

2. [Tomryk iudopmartii. CTyIeHTH aKTUBHO 3aMaIOThCSI MOITYKOM PI3HOMAaHITHUX
JDKepen, 10 CIpHUsS€e PO3BUTKY HABUYOK YUTAHHS Ta CiyxaHHS. KpuTudnwmii
aHaji3 310paHMX JaHUX Ta IX OIlIHKA 3 TOYKH 30py JOCTOBIPHOCTI €
BUPINIATIEHUM.

3. Po3pobka mpoekty. PoboTa Moxke BKIIOYATH HAMMCAHHS TEKCTiB, CTBOPCHHS
npe3eHTalliil uu BimeoMarepianiB. Takoxx CTyJACHTH MOXYTh 00'€THYBaTUCS Y
Majl TPymH, MO0 CHUPHUSE 3POCTAHHIO THTEPAKTUBHOI B3a€EMOJIII Ta HABHUYOK
KOMaHAHOT pOOOTH.

4. TlpesenTaiis pe3ynabrariB. Ha nboMy eTamni po3BUBaIOTHCS HABUYKHU MYOJITUHUX
BUCTYIIIB Ta BIEBHEHICTh Y CIUIKYBaHHI 1HO3€MHOIO MOBOIO.
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CryzaeHTH HaBYalOThCS BIANOBIIaTH HA MUTAHHA ayJIUTOPii Ta OOTPYHTOBYBATH
cBoi mo3wuirii [3,4].

JlocnimKkeHHs MIATBEPAXKYIOTh, 110 BUKOPUCTaHHS TEXHOJIOT1H y KoHTekcTi PBL
30UIbIIy€E IHTEPEC CTYACHTIB JO HaBYAHHS. 30KpeMa, IHTErpaiis MyJIbTUMEIIMHUX
3ac00iB  poOWUTH OCBITHIA TMpolec OUIbII JUHAMIYHUM Ta IHTEPAKTUBHUM.
Bukopucranus BipTyanbHux miatdopm, sk-oT Zoom abo Google Classroom, Hagae
MOXKJIMBICTh CTYJI€HTaM MpaLOBAaTU HAaJl MPOEKTaMU HA BIACTaHI, IO € OCOOJMBO
BKJIMBUM y Cy4aCHUX YMOBAX OCBITH [5].

3actocyBanHsi PBL y nporieci BUKJIajaHHsl IHO3EMHUX MOB CIIPHSIE TTOTIIIIIEHHIO
BCIX aCIEeKTIB MOBJICHHEBOT A1STTLHOCTI:

—T'oBopinns. IIpoekTHa MISIBHICTH [O3BOJISIE CTYAEHTAM BJOCKOHAJIIOBATH

BUMOBY, IHTOHAII1}0 Ta 3/1aTHICTbH A0 IMIIPOBI3alii i yac cnuikyBaHHs. Pobora
B KOMaH/Ii TAKOK CTIPUSIE PO3BUTKY HABHUOK YCHOT'O MOBJICHHS Yepe3 aKTUBHUIMA
OOMIH TyMKaMH.

— IIucemo. CTBOpEHHSI TEKCTIB JJIs MPOEKTIB CIpHsi€ pOOOTI HAIl JEKCHKOIO,
IrpaMaTUKOI0 Ta CTHIICTHKOI. KpiM TOro, miaroToBka MMChMOBHX 3BITIB Ta
pedIIEKCUBHUX 3alHCIiB JIONIOMAara€e CTyJCHTaM CHUCTEeMAaTH3yBaTH OTpPUMaHi
3HaHHSI.

— CnyxaHHS Ta 4YuTaHHSI. B3aeMomiss 3 TEKCTOBUMH Ta ay/iOBi3yaJIbHUMHU
MaTepiajlaMi PO3IIMPIOE JEKCUYHUHN 3arac 1 MOKpallye po3yMiHHS 1HO3€MHOT
MoBHU. Hampukiaza, nmeperisa Bifeo mpe3eHTallid Ta aHali3 HayKOBUX CTaTel
CIIpHUsi€ PO3BUTKY aHATITUIHOTO MUCTEHHS [2,3].

Metoa MPOEKTIB B OCBITHROMY MPOIECI AEMOHCTPYE BUCOKY €(EKTHUBHICTH Y
PO3BUTKY MOBJIICHHEBUX KOMIICTCHIIIH CTyneHTiB. llel miaxim He TUIBKH CIpUSE
BJIOCKOHAJIEHHIO KOMYHIKaTUBHMX 3/1I0HOCTEH, ajie 1 BUXOBY€E yMIHHS MpPAIlOBATU B
KOJICKTHBI, PO3BUBA€ KPUTUYHE MHCIICHHS Ta TOTY€ 10 BHUpIIMIECHHSA MpodeciitHux
3aBJIaHb Yy peadbHUX yMoBaxX. OKpIM TOro, 3aCTOCYBaHHS HOBITHIX TEXHOJIOTIH
3abe3reuye amanTUBHICTh Ta JOCTYMHICTh OCBITHBOT'O MPOIECY JJIs CTYISHTIB 3
pI3HUM pIBHEM 3HaHb. TaKMM UYHMHOM, iHTErpallisi MPOEKTHOTO HaBYaHHS B CHCTEMY
BUIIOi OCBITH SBJISE€ COOOI TEPCIECKTUBHUM Ta PEJICBaHTHUN HaAINpsSMOK y cdepi
IeIaroriyHuX 1HHOBAIIM.
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POMAH KOI[IOBA

TEPHOILJIbLCHKUI HAIIIOHAJIBHUM MEJJMYHU YHIBEPCUTET
iMm. LS. TOPBAYEBCBKOI'O, m. TEPHOIILJIb

BUKOPUCTAHHS 3ACOBIB CYYACHUX IHOOPMALIIIHUX
TEXHOJIOTTIA Y ®OPMYBAHHI IHIHOMOBHOT
KOMYHIKATUBHOI KOMIIETEHTHOCTI CTYJIEHTIB
MEJAYHUX 3AKJANIB BULLIOT OCBITH

3 pO3BUTKOM 3ac00iB cy4yacHUX IH(OpPMAIIHHUX TEXHOJIOTIM BHHHKIIA
MOXJIMBICTh BHKOPHCTaHHS IIMX 3ac00IB 3 METOK 3a0e3NeueHHs KepyBaHHS
HaBYAJIBHHUM IPOIICCOM 31 CTOPOHU CTYJEHTIB. Peaizallis Takoi MeTOIMYHOT CUCTEMH,
Ha JYMKY CIEHIaJiCTIB, € HaWMepCHeKTUBHIMIOKW Yy KOHTEKCTI 3apyOiKHOI Ta
BITYM3HSHOI PAKTUKY BUBYCHHS 1HO3EMHUX MOB Y MEJIMYHUX 3aKJIaJIaX BUIIOT OCBITH.

AHaji3 cTaHy BUKOPHCTaHHS 3ac001B Cy4acHHMX IH(OpMAIiHHUX TEXHOJIOTIH 3
METOI0 OpraHizailii HaBYaJIbHOTO TPOIECY 3 BUBUEHHS 1HO3EMHUX MOB y MEIMYHUX
3aKjajax BUIOI OCBITH MOKA3ye, 10 HE MMOBHICTIO BUPIIICH] TaKi MPOOJIeMHU:

— HU3BKHUM PIBEHh BUKOPUCTAHHS MOTEHITIATY 3aCO0IB Cy4acHUX 1H(POpMaIIHHUX

texHoJiori (CIT). Po3po6Hukwy, siki 3aiiMaroThCsl IPOrpaMHUM 3a0e3MeYeHHSIM
JUIS. BUBUCHHSI 1HO3EMHHMX MOB, a TakoX (haxiBIll, sIKI IPaIlolOTh y raiysi
PO3pOOKK IITYYHOTO 1HTEJIEKTY, HaAroJIONylTh, IO IIPU oOpraHizaiii
HaBUYaJbHOTO TIporiecy 3 1Ho3eMHMX MoB Ha 06a3i CIT He BMIOTH
BUKOPHUCTOBYBATH Bci moTeHIiitHI MoxauBocTi CIT koMmIuiekcHo;

— HEJIOCTaTHIN piBeHb iHTerpallii (IIecCIpsIMOBaHOTO 00’ €IHAHHS ICHYIOYHX YU
po3pobIeHNX 1HGOPMAIIHHUX CUCTEM y HIUTICHY CUCTEMY, 1110 peaji3ye 3aaHy
GyHKITiIO 13a/10BOJIBHSIE TIEpe10aYeH1 BUMOTH YH TPOIIEC IMiIBUIIIEHHS SIKICHOTO
piBHA B3aeMozii Mk enemeHntamu cuctemu) CIT y HaBuanpHuii mporec mnpu
BHUBYCHHI IHO3eMHUX MOB [2;5].

Ornsan mitepaTypHUX JKEpeN, SIK BITYM3HSHUX TaK 1 3apyOLKHUX JO3BOJISIE
BU3HAYUTH OCHOBHI crocoOu 3actocyBanHs 3aco0iB CIT 3 meroro opranizarmii
HABYAIBHOTO TPOIIECY 3 BUBUEHHS 1HO3EMHHMX MOB y MEIWYHUX 3aKJIajax BHUIIOL
OCBITH.

1. BuBdeHHs iHO3eMHHX MOB Ha 0a3i 3aco0iB cydacHUX i1HGOpMAIIITHIX
texrojorii (Computer-assisted Language Teaching (CALT). I1pu Taxkiit hbopmi
opraHizamii HaB4yanbHOro mporecy 3acodm CIT BHUKOPHUCTOBYIOTBCS SIK
TpEHaXep I OpraHizamii 1HAUBIAYaJIbHOI POOOTH  CTYICHTIB  TiJ
KEepIBHULITBOM BUKJIajaya. Ha 3ampomnoHnoBaHOMY MporpaMHOMY 3a0€3MeUeHH1
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CTyZCHTaM OTPiOHO BUKOHATH 3aBJaHHS Yy BUIJISI/1 BIIPAB, SIKE COIPSIMOBAHE Ha
OTIpaIlfOBaHHS TOTOYHOTO HABYAILHOTO MaTepiaiy.

BuBueHHs 1HO3eMHMX MoOBa Ha 0a3l 3aco0iB cyyacHUX I1H(OpMaLIHHUX
texuouiorii (Computer-assisted Language Learning) [1].

Buxopucranua 3aco6iB CIT 3 MeTo0 JOeMOHCTpyBaHHS HaBYaJIbHOI
iHpopMmarlii s poOOTH B Ipynax IiJl KepIBHULTBOM BukIagada. 3acobu CIT
BUKOPUCTOBYIOTh SIK JIPKE€PEJIO HaBYaJIbHOI 1HQOpMalii 3 METOI0 oprasizamii
HaBYaHHS YCHOMY MOBJICHHIO a00 JJIsl ONPAIIOBaHHS MaTepialdy B IPYHOBOMY
peXUMi MiJ KEpIBHUITBOM BHKJIajaya. 3a I[i€l opraHizaiuii HaBYaJIbHOTO
IpoIleCy CTyIeHTaM MPOMOHYETHCS HAJATH BiAMIOBI1 HA 3aMUTAaHHS BUKIIAa4a,
SKHUH TIPAIOE 3 IEBHUM MTPOTPaMHUM 3a0€3MEUYCHHSIM Ta JEMOHCTPYE 3aBIaHHs
Ha Kom torepi. CrerianicTd BBaXKalOTh TaKke BUKOPHCTAHHS KOMIT IOTEPHOT
TEXHIKA HE 30BCIM €(QEKTUBHHM, OCKUIBKM HE€ 3aJliiHl aHi KOpPUTYBaJIbH1
dbyHKII11, aH1 3aC00M aBTOMAaTUYHOTO KOHTPOJIIO. Y 1[bOMY BUITQJIKY MOTEHITIAI
3aco6iB CIT crpsiMoBaHuii Ha opraHizailito rpyrnoBoi poOOTH, y TOH yac, sk
1HAUBIMYyai3allis B opraHizallii HaB4aJIbHOTO MPOIIECY 3MEHITYEThCS.

. 3acTocyBaHHS cydacHUX iH(OPMALIHHUX TEXHOJIOTIH 3 METOI OTPUMAaHHS
MOB1IOMJIEHb, OpTaHi3allli MpoIecy CHUIKYBAaHHS MK I'pylnaMu CTYICHTIB 3a
JIOTIOMOT OO JIOKAJIBHOT Yd T71I00aNIbHOT TeJIeKOMYHIKaliiHoi Mmepexi. CTyneHTu
MalOTh 3MOTY OOMIHIOBaTHCSI TUCHbMOBHMH TIOBITOMJICHHSIMHU, CTBOPIOIOTH Ta
IIPOBOJIATH CHUIBHI TEJICKOMYHIKAI[IHHI MPOEKTH TOI0. Bukopucranss 3aco6iB
CIT nanae 3mMory BigjaneHoro aoctymny 1o indopmairii. Lisg dopma opranizanii
HABYAJILHOTO TPOIECY JOMOBHIOE TPAAUIliHHI (opMU opraHizaiii HaBYaHHS 3
TOUYKH 30py MPAKTUYHOTO 3aCTOCYBaHHS 3HAHb Y MPOIECi pOOOTH 31 CIUIBHUX
IIPOEKTIB 1 CTBOPIOE TIEBHUI PiBEHb MOTHBAIIII.

. Bukopucrtanus 3aco6iB CIT 3 meTor0 oTpuMaHHsS HEOOXiTHOT HaBYAIBHOI
iH(pOopMaIIii 32 YMOBH CAMOCTIHHOTO JOCTYITY JO TEICKOMYHIKAI[IHHIX MEPEXK.
CryneHTaM HAJA€ThCS MOXKJIMBICTh aBTOHOMHOI POOOTH 3 1HIIOMOBHHMU
okepenamu  iHGopmaliii 0e3 BTpydYaHHS BHKJIaga4a. BoHHM caMoCTiiHO
OTpUMYIOTH 1H(OpMaIIito 3 pi3HUX 6a3 gaHux. Ha mymKy crermiamicTiB, Takui
crioci0 opranizaiii HaBYaJIbHOTO MPOIECY MOIUIFHO 3aCTOCYBAaTH 3 METOIO
peanizaiii JUCTAHIIMHOTO HaBYaHHS 1HO36MHHUM MOBaM.

. 3actocyBanHsa 3aco0iB CIT 3 MeTOr0 HaKOTIMYECHHS HaBYAJIBLHOTO MaTepiamy.
3acobu iHpopMalIMHUX TEXHOJOTIH BUKOPUCTOBYIOTHCS 3 METOIO OOpOOKHU
pi3HOi 1HIMIOMOBHOI iH(opMarii i ii 30epiranns. Taka ¢dopma opranizamii
HABYAJBHOTO TIPOIIECY 3aCTOCOBYETHCS MPH CTBOPEHHI1 PI3HOMaHITHUX 0a3
JTAHUX TaKUX 5K, CICKTPOHHUX CIIOBHHKIB, OaHKIB PI3HOMAHITHHX IOKYMEHTIB
tomo. [Tpu mpakTuuHii opraHizallii HaBYaJIBHOTO MPOIECy Taky Gpopmy podoTu
JIOIIJTEHO BUKOPUCTOBYBATH y TpyMax IiJ KEpIBHUIITBOM BHUKIagada YW Ha
NPAKTUYHUX 3aHATH JJII CTBOPEHHSI CJIIOBHUKIB YW JOBIHHKIB 3yCHIIISIMU
CTYJICHTIB.

. Bukopuctanus 3aco6iB CIT 3 MeTo0 OTpuMaHHsS J0JIaTKOBOTO MaTepiany
KOHCYJIbTATUBHOTO Xapakrepy. CTyAeHTH MOXYTh MPAIIOBATH 31 CHEI[iaIbHO
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miAI0paHuM TMpPOrpaMHUM 3a0e3NEeYeHHsIM aBTOHOMHO Oe€3 BHKIIajgaya Ha
3aHATTI a00 MiJl KepIBHULTBOM BHKJIaJada. BoHM MaioTh 3MOr'y OTpUMATH
HEOOX1H1 1HIIOMOBHI MaTepiajau KOHCYJbTAaTUBHOIO XapaKTepy Ta BUKOHATH
3aBJaHHS 3a JOMNOMOIOI0 PI3HOMAHITHMX IpOrpaMm, $Ki MarOTh MOLIYKOBI
¢dbynkiii Tonro. Takum ynHOM 3aco0u CIT BUKOPUCTOBYIOTHCS JI0BOJII IIUPOKO,
bOMY CIIpHSi€ HasIBHICTh MPOTPaMHOT0 3a0e3neueHHs Mepexi [HTepHer.

8. 3acTocyBanns 3aco6iB CIT 3 MeToro opraHizailii A1a1oroBoro pexxuMmy poooTu
MDK CTyJeHTaMu Ta Komm'totepoM. [Iporpamue 3abe3nedeHHs] [103BOJISE
BUKOPHUCTaHHS CY4acHUX 1HQOPMALIMHUX TEXHOJOT1H SIK CIIIBPO3MOBHMKA JIJIS
cTtyneHTiB. Taky poOOTy MOXKHa TMPOBOAUTH SK miAg Oe3mocepeaHiM
KEepIBHUIITBOM BHKJajada, TaK 1 3 METOI0 opraHizaiii caMOCTiIiMHOI poOOTH
ctynenTiB. Ilporpamui 3aco0u, $Ki BHKOPHCTOBYIOTHCS 3 LI€I0 METOIO,
po3po0JieH] 3 METOK CTBOPEHHSI MOJCITIOBAHHS KOMYHIKAIIMHUX CHUTYyallii
(speaking simulations).

9. BukopucraHHs KOMIT FOTEPIB 3 METOIO OpraHi3allii AUCTaHI[IMHOTO HaBYaHHS.
KoMm’toTepHy TeXHIKY BHKOPUCTOBYIOTH SIK 3aci0 30epiraHHs 1 JOCTaBKHU
nakeTa HaB4YaJIbHOI 1H(OpMaIlii KOPUCTYBauyy y PEKHMi CaMOCTIHHOTO TOCTYITY
10 TeJEKOMYHIKaIMHX Mepexkax. CTyJeHTH MpalioloTh CaMOCTIHHO abo 3a
MIHIMaJIbHOT y4acTi BUKJIaadyiB. BOHM OTpUMYIOTh TOBHUI KOMILJIEKC OCBITHIX
MOCJIYT, SIKWA HEOOXITHUM ISl TOTro, 100 CaMOCTIHHO JOCSTTH MOCTaBJICHOT
MeTH [3:4].

Otxe, BukopuctanHs 3aco0iB CIT y mnpomeci QopMyBaHHS IHIIOMOBHOT
KOMYHIKQTUBHOI KOMIIETEHTHOCTI CTYJICGHTIB MEIMYHUX 3aKJaJiB BHUIIOI OCBITH
CBIIUUTh MPO TO3WTHBHUM JIOCBI — MOTHBAIIIHI TIepeBaru, IHIAUBITyaTi3amis
HaBYAJIHHOT'O MPOIECY, CTBOPEHHSI IHIIIOMOBHOT'O CEpeIOBUIIA, HEOOMEKEHA KUTbKICTh
MOBTOPEHHSI HABYAJILHOTO MaTepiajly Ta KOHTPOJIBHUX BIIpaB Ta TPEHYBaHb IIiJl 4ac
CaMOCTIHHOT poOOTH CTYICHTIB, KA BiJIrpae BaXJIMBY POJIb IIPU BUBUCHHI 1HO3EMHHX
MOB.
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HATAJIIA KOLILJIb
IPUHA CAIIAPTA

3AXITHOYKPATHCHKHAI HAIIIOHAJIHAM YHIBEPCHUTET,
M. TEPHOIILJIb

OCOBJIMBOCTI BUKOPUCTAHHA ITPOBUX METOAIB Y
HABYAHHI IHO3EMHUX MOB Y CTAPIIIHA IIKOJII

B ymoBax cy4acHOTro CBiTY, Jie KOPJIOHHU CTUPAIOTHCS, 3HAHHS 1HO3EMHUX MOB
CTa€ KIIIOYOBUM (HaKTOPOM YCHIXy JUISS BHITYCKHHKIB, SIKi MPAarHyTh 10 PO3BHUTKY B
r100aaizoBaHOMY CYCHUIbCTBI. TpamuiiiifHi MiaAXoAW A0 BHUKIAJAaHHS YacTo He
BUKIIMKAIOTh JIOCTAaTHBOTO €HTY31a3My B Y4YHIB, II0 HETaTUBHO ITO3HAYAETHhCS Ha
iXHpOMY Oa)kaHH1 BUBYATH 1HO3eMH1 MOBHU. Ha BiqMiHy BiJ 3BUYHUX METOJIB, IrPOBi
TEXHIKA CTBOPIOIOTH MOTHBYIOUY aTMocdepy, A¢ Y4Hi aKTUBHO BHKOPHCTOBYIOTH
MOBY, PO3BHBalOYM KOMYHIKaTUBHI Ta TBOPY1 3/1I0HOCTI.

BuBuenHs ocoOJMBOCTEH 3aCTOCYBaHHS ITpOBMX METOJIB Yy CTapIliii IIKOJI
JTI03BOJIUTH PO3POOUTH JTIEBI OCBITHI CTpaTErii, [0 CIPUATUMYTh MOKPAIICHHIO SIKOCTI
HaBYaHHS Ta PO3BUTKY MOBHOI KOMIIeTeHLIi ydHiB. He3Bakaiounm Ha BU3HAHY
€(hEeKTUBHICTh ITPOBHUX METOJIB y HAaBUaHHI IHO3EMHHX MOB, IXHE 3aCTOCYBaHHS B
CTapIIii MIKOJ1 YaCTO 3aJUIIAETHCA HEAOCTAaTHHO CUCTEMATU30BAHUM Ta aJIallTOBAHUM
710 BIKOBHX OCOOJMBOCTEH y4HIB. ICHye pO3pHB MK TEOPETUYHUMU JOCIIKEHHIMHU
ITpOBHX METOAIB Ta IiXHIM NPAKTHYHUM BIPOBAKCHHSIM Y HaBYAIBHUN IIPOIIEC
CTapIOi MIKOJIH, IO MPU3BOAUTH O HEMTOBHOTO BUKOPUCTAHHS IXHBOTO MOTEHIIIATY.
HenocratHbo po3po0sIeHO METOAWYHUX PEKOMEHAAIlH MoJA0 BHOOpY Ta ajarrairii
ITPOBUX METOJIB ISl CTAPIIOKIACHUKIB 3 YpaXyBaHHSIM iXHIX IHTEpeciB, MOTped Ta
PiBHS BOJIOJIIHHS 1HO3€MHOIO MOBOI0. BuHuKae mpobieMa oriHioBaHHS e(peKTUBHOCTI
BUKOPUCTAHHS ITPOBUX METOJIB Yy CTapIIiid IIKOJI, OCKUIBKH TPAIAUIIHI METOIH
OIIHIOBaHHA HE 3aBXIU B1IOOPaKalOTh PO3BUTOK KOMYHIKATHBHUX Ta TBOPYHX
HaBHYOK, IO (HOPMYIOThCS B IrpoBid JisibHOCTI. HeoOXimHO IOCHIAWUTH BIUIMB
IrPOBUX METO/IIB Ha MOTHBAIIIIO YYHIB CTapIIOi ITKOJIH 0 BUBYCHHS IHO3EMHHUX MOB,
iXHIO CAaMOCTIHHICTh Ta 3JJaTHICTh JIO CITIBIpAIli B HABYAJIIBHOMY IPOIIECI.

MeTa nocmiKEHHS MOJIsITae y BUSBIICHHI Ta OOTPYHTYBaHHI €()eKTUBHUX ITPOBUX
METOJMIB JJIi HABYaHHS 1HO3EMHUX MOB Yy CTaplIiil MmKOJi 3 METOH (OpMyBaHHS
KOTHITHBHUX 1 MOBJICHHEBHX 310HOCTEH yUHIB.

Bupimenns 3a3Ha4eHOT METH JOCATAETHCS MUISIXOM BUKOHAHHS HU3KU 3aBIAHb
AOCJIIKeHHSI: IPOaHaJI3yBaTU TEOPETUYH1 OCHOBU BUKOPUCTAHHS IPOBUX METO/IB Y
HaBYaHH1 1HO3EMHHUX MOB; BUSHAYUTHU OCOOJIMBOCTI 3aCTOCYBaHHSI IFPOBUX METO/IIB Y
CTapIIiil ImKoJi; pPO3poOUTH Ta amnpoOyBaTH KOMIUIEKC IrpOBUX BIIpPaB ISt
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HAaBYaHHS 1HO3€MHHUX MOB; OI[IHUTU €(EKTUBHICTh BUKOPUCTAHHS IFPOBUX METOJIIB Y
HaByYaJlbHOMY Tipoiieci. MeToau aociaigxkenns. Merogonoriuna 0aza JOCTIIKEHHS
nependadae 3aCTOCYBaHHS HU3KHU 3arajlbHOHAYKOBHUX METOJIB, & caMe: TeOPEeTUIHUI
aHalli3 HAayKOBHUX Ta HAaBUAIBHO-METONWYHHX JDKEpEN; TEOPeTHUYHUH aHaui3
JTEpaTypH; METOJl MOJENIOBaHHA (PO3poOKa METOJUKH PO3BUTKY KOTHITUBHUX Ta
MOBJICHHEBUX 310HOCTEH Y4HIB); €KCIEPUMEHTAJIbHE HAaBYaHHS Ta CTAaTUCTUYHA
00poOKa JaHuXx.

3acTocyBaHHs ITPOBUX METOJIB y CTapIllii IIKOJl BUMAarae BpaxyBaHHs KUIBKOX
KIIt0uoBUX actekriB. [lepir 3a Bce, HEOOXITHO OpaTH 10 yBard BIKOBI OCOOJIMBOCTI
YUYHIB, TakKl SIK PO3BUTOK CAMOCTIMHOCTI, KPUTUYHOIO MHCIEHHS Ta IHTEepec M0
cowianbHOi B3aeMoii. KpiM Toro, cnernugika HaB4aabHOTO MPOLIECY B CTAPIIIIM HIKOT],
30kpeMa miaroroska A0 3HO Ta npodiibHe HaBYaHHS, TAKOX BIUIMBA€E HA BUOIp 1rop.
BaxnuBo migbuparu irpu, sKi BiAMOBIAAIOTH PIBHIO BOJIOJIHHS MOBOIO, IHTEpecam
YYHIB Ta LUIIM HaBuyaHHsA. Ponb BuuTenss B opradizaiii Ta MPOBEIEHHI 1rop €
Ha/I3BUYAiHO BaXJIMBOIO, OCKUTFKH BiH BHCTYIA€E B POJIi MOJIepaTopa, KOHCYJIbTaHTA
Ta mapTHepa. BukopucTtanHs irop Ta irpoBHX €JIEMEHTIB Y HaBYaHHI 1HO36MHUX MOB
npuBepTae yBary JOCHIAHUKIB PI3HUX CIENIaJbHOCTEH, 30KpeMa ICHXOJOrIB,
NeJIaroriB Ta METOUCTIB [2].

[IpakTrYHa YacTHHA JOCTIHKEHHS BKITIOYAa€ pO3POOKY KOMIUIEKCY irpOBUX BIIPAB
JUTS HAaBYaHHS 1HO36MHHMX MOB Y CTApIIIiid IIKOJIi, HATTPHUKJIA], aHTIIHChKOi MOBH. Omirc
ITpOBUX BIIPaB BKJIIOYAE TaKi BUAM, K POJbOBI irpM, sKi JOMOMararoTh po3BUBATH
KOMYHIKQTUBHI HABWYKH, YMIHHsS TIpaIfoBaTH B KOMAaHJI Ta PO3YMITH IHIIUX,
Hanipuknan The Interview (Iumeps'to): YdH1 po3irpyroTh cUTyalii criBOecinu Ha
po0OTy, MPAaKTUKYIOYH IITOBY aHIIIHCHKY Ta HABUYKH CIiikyBaHHs. The Travel
Agency (TypuctuuHe aeewmcmeo): YdHI CTBOPIOIOTH TYPHCTHYHI —areHIli,
NPOMOHYIOTh TYpH, CIUIKYIOTBCA 3 KIiEHMamu, MPAKTUKYIOYU JIEKCUKY, TOB'SI3aHy 3
nogopoxkamu. The Restaurant (Pecmopan): YdHi po3irpyroTh CUTYyaIlii B pecTopaHi,
BiJl 3aMOBJICHHS 1K1 JI0 BHpPIIICHHS IpoOJieM, MPaKTUKYIOUH JIEKCUKY, TOB'SI3aHy 3
DKero Ta OOCIyroByBaHHSM; JiIOBI irpH, sKi pO3BUBAIOTh NMPAKTUYHE MHUCIICHHS
CTYJICHTIB, yMIHHS aHAJII3yBaTH CHTYAaIlil0, CIPHUSAIOTh 3aHYPEHHIO CTYJCHTIB Yy
IHIIIOMOBHE ~cepefioBuIe, Taki sk Business Tycoon (biznec-maenam): YuHi
CTBOPIOIOTH ~ BJIACHI ~KOMIIaHii, TPUHAMAIOTh PIMICHHS, BEIyTh IEPETOBOPH,
MPAKTHKYIOYX JUTOBY aHTJIHChKY Ta HaBWYKU BeleHHs OizHecy. The Negotiation
Game (Ipa 6 nepezogopu): YdHI OepyTh y4acThb y TEpPEroBOpax, BHUPIIIYIOTh
KOH(MJIIKTH, TOMOBISIOTBCS TPO YMOBH, NPAKTUKYIOUH JIEKCUKY, TOB'SI3aHy 3
MEePETOBOpPaMH; KOMIT'IOTePHi irpM — 1i¢ IHTEpaKTHUBHI IrpH, SKi CTHUMYITIOIOTH
CTYJICHTIB JI0 BUBYCHHS 1HO3EMHOI MOBH, CIPHSIIOTH PO3BUTKY KOMYHIKATUBHUX Ta
TBOPYMX 3M1I0HOCTEH, JIOTTYHOTO Ta KPUTUIHOTO MUCICHHS, Hanpwukian Minecraft:
Y4HI MOXyTh BHUKOpHCTOBYBaTH Minecraft mns cTrBopeHHsS BipTyaqbHUX CBITIB,
CIUIKYBaHHS 3 IHITUMU TPABISIMHA, BUKOHAHHS 3aBJaHb, IPAKTUKYIOUH aHTIIHCHKY B
iHTepakTBHOMY cepenoBumii [3]. Duolingo: Xowa Duolingo we € TpamuiiitHOO
KOMITFOTEpPHOIO TpO0, II€ TMOMYyJASPHUN MOMATOK IS BHUBYCHHS MOBH, SKHI
BUKOPHUCTOBYE IFPOBl €JIEMEHTH JUIsi MOTHBAlil YYHIB; KBeCTH, [1e0aTH Ta
iHTesekTyanbHi irpu [1]. AnpoOailisi KOMILJIEKCY IrpOBHX BIIPaB y HaBYaJIbHOMY
MpoIect  JI03BOJIAE  OLIHUTU  1X  €(EeKTUBHICTh.  AHami3  pe3ylbTaTiB
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€KCIIEpUMEHTAIbHOTO HAaBYaHHSA, 30KpeMa MOPIBHSHHS PIBHS BOJIOJIHHS MOBOIO B
eKCIIEPUMEHTABHIN Ta KOHTPOJBHIN rpynax, 1a€ 3MOTY 3p00OUTH BUCHOBKH MPO BIUIHB
I'POBUX METOJIIB HA HAaBYAIBHUI mpouec. BaxXimBO TakoX BpaxOBYBAaTH, IO I'POBI
METOJU CHPHUSIOTH PO3BUTKY KOMYHIKaTUBHUX HABHUOK Ta MiJBUIIYIOTh MOTHBAIIIO
YUYHIB JO BUBYEHHS 1HO3eMHOI MOBU. KpiM TOro, BOHM [0NOMAarairOTh CTBOPHUTH
MO3UTUBHY aTMocpepy Ha ypoll Ta 3pOOUTH HaBYaHHS OUIBII IIKaBUM Ta
3aXOITIOIOYHM.

Pe3ynbTaTu A0CTIIKEHHS] TOKAa3aldH, [0 BUKOPUCTAHHSA ITPOBUX METOMIB Y
HAaBYaHHI 1HO3€MHUX MOB Yy CTaplid IIKOJ1 Ma€ MO3UTHUBHUN BIUIMB HA YYHIB.
30kpema, crocrepirajiocs MiIBUIICHHS MOTUBAIll Y4YHIB JO BUBYEHHSI 1HO3EMHOI
MOBH, IO € BOXJIUBUM (PAKTOpPOM yCHIIIHOro HaByaHHs. KpiMm Toro, irpoBi meTonu
CTPUSIIN PO3BUTKY KOMYHIKATHBHUX HABUYOK, TBOPUOTO MHCIEHHS Ta CAMOCTIHHOCTI
yuHiB. [lokparieHHs piBHS BOJIOIIHHS JIEKCUKOIO Ta TPAMATHKOIO TaKOX CTAI0 OJHUM
13 3HAUymUX pe3yNbTaTiB JOCHIIKCHHS. BaxiamBum acnektoM € (opMmyBaHHS
MIO3UTUBHOTO CTABJICHHS JO BHBUCHHS 1HO3EMHHX MOB, IO CIPHSE IOAATBIIOMY
PO3BUTKY MOBHUX HaBUYOK.

BucHOBKHM JOCHIKEHHSI MIATBEPIKYIOTh, 110 IrPOBI METOAU € e()EeKTUBHUM
3aco00M HaBuYaHHS IHO3EMHHUX MOB Yy CTapimiid Ikoji. BoHU CHpHSIOTH PO3BUTKY
KJTFOYOBHUX KOMIIETEHTHOCTEH YYHIB, IO € BAXJIMBUM JUIS IXHBOTO IOJAJBIIOTO
HaBYaHHS Ta XUTTS. OHAK, HEOOXITHO BPaxOBYBaTH BIKOBI OCOOJMBOCTI y4YHIB Ta
creniniky HaBUAJIBLHOTO TMpoIlecy mpu BHOOpiI Ta opraxizamii irop. Ilomanpmri
JOCJTIJDKEHHSI MOKYTh OYTH CIIPSMOBAHI Ha po3poOKy Ta ampoOailito HOBUX IrpOBUX
METOIB Ul HaBYaHHS 1HO3€MHHUX MOB. Ba)kIMBO Tako)X IOCHIIIUTH BIUIMB IrPOBHUX
METO/IB Ha PO3BUTOK MDKKYJIBTYPHOI KOMYHIKamii Ta ¢GopMyBaHHSA TJI00ATBHOT
KOMITETEHTHOCT1 y4HiB. KpiM TOro, HeoOXiTHO pO3pOOUTH METOIWYHI pPEKOMEHaaIlii
JUTSL BYUUTENIB 11010 BUKOPUCTAHHS I'POBUX METO/IIB Y HABYAJIbHOMY IPOIIECI.
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HATAJISI MAMOBCBKA

TEPEBOBJISTHCbKH ®AXOBHI KOJIEJK KYJIbTYPU I MUCTEITB,
M. TEPEBOBJISAA

KOMYHIKATUBHUM IMIIXLI
SIK IHCTPYMEHT MOJEPHI3ALI{
MPOLIECY BUKJAJIAHHS AHTJIICHKOI MOBU

CydacHuil eram pO3BUTKY HAIIOi JEp:KaBH y BaKKUM MeEpioj] BIMHU BHUMAarae
MIBUIKOT afjanTarlii 10 pi3HUX KUTTEBUX CUTYAIlii, BAXKJIMBOIO CKJIAJ0BOIO IKHX € CaMe
KOMYHIKallig, aJe NOTPIOHO HAaBUMTUCS JIOJIaTU MOBHUU Oap’ep, pO3BHUBATH
KPUTUYHE MUCJICHHS, YHUKATU KOHQIIKTHUX CUTYallld, MPUIUISATH OCOOJIUBY yBary
e(eKTHBHOCTI Ta SIKOCTI MpOIIeCY BUKIAJaHHs aHTJilicbkoi MoBH. [lepmodyeproBum
3aBJIaHHSIM BHKJIa/1aua BBAXKAETHCS CTBOPEHHS PEAIbHUX CUTYAIliH, Y SIKUX CTYJICHTH
MOTJIM O Ha MPaAKTHUIIl 3aCTOCOBYBATH 3HAHHS, SIKi 37100YBalOTh Ha 3aHATTAX.

[lepmri crnpoOM TPAKTUYHOTO 3aCTOCYBAHHS KOMYHIKATHBHOTO METOAY OYJIu
3aiiicHeH1 y 70-X pokax MHUHYJIOTO CTOJITTS, KOJW JIIHTBICTH W OCBITSIHU TOYaiu
CTaBUTU IiJl CYMHIB €(EKTHBHICTh TPAJUIIHHOTO HAaBUYaHHA MOBM Ha OCHOBI
rpaMatukyd. BoHWM BH3HaMM HEOOXIAHICTH PO3BUTKY B YYHIB Ta CTYJCHTIB
KOMYHIKaTHBHOT KOMITETEHII1i, Ika BKJIIOUYA€E JIIHTBICTUYHI 3HAHHS, COIIOKYJIbTYPHI Ta
nparMaTuyHi acleKTH BUKOPUCTaHHS MOBH. Llg 3MiHAa MepcneKTHBH MpHU3BeNa 0
PO3BUTKY KOMYHIKATUBHOTO MIAXOAY 5K alIbTE€PHATUBHU /ISl BUKIagaHHs [1].

KomyHikaTuBHUN MeETOJ pO3BUBABCS U ajanTyBaBCS 10 MOTpPeO 1 3amuTiB
3100yBaviB 3HaHb MPOTITOM OaratboX pokiB. OMHIEIO 13 Cy4acHUX TEHJIEHIIM HOTo
PO3BHUTKY € MIAXIJ, SKUH MIJKPECIIOE BAXKIUBICTh MPOIECY HABUAHHS, a HE JIMIIE
30Cepe/KEHHS Ha KiHIIEBOMY pe3ysbTaTi. CaMe 1€ 3a0X04ye CTYASHTIB 10 pedekcii
HaJ BIACHUMHM CTPATETiIMU BUBYCHHS MOBH, ITOCTAHOBKH II1JICH Ta CaMOOIHKY [ 1].

KomyHikaTBHUN MiAXil y BUBUYCHHI aHTJIIHCHKOT MOBH € PE3yJbTaTOM POOOTH
0araThOX JIIHTBICTIB Ta IEIAroriB, SKi MPOTATOM KUTBKOX JIECATHIIITH PO3BHBAIU Ta
BJIOCKOHAJTFOBAJIM 1[I0 METOJUKY, a came: Jlein X. XaWMc — po3pOoOHMK KOHIICTIIT
KOMYHIKaTUBHOT KOMIICTCHIlI, IO BKJIIOYA€ HE JIMINEC TpaMaTHYHI 3HAHHA, a W
3/1aTHICTh BUKOPUCTOBYBATH MOBY B PI3HUX COILiAIbHUX cuTyaiisax; Maiikn Kanane i
Meppin CgeitH, $KI pO3MUPWIA KOHIEMIII0 KOMYHIKAaTUBHOI KOMIETEHI],
BUJUTMBIIM YOTHPU OCHOBHI KOMIIOHEHTH: TpaMaTH4HY, COI[IOJIIHTBICTHYHY,
TUCKYpCHUBHY Ta cTpateriuny; Jlesinm HioHan — BijoMuii METOIUCT, KOMY HaJeXaTh
YHCJICHHI TPAKTUYHI PEKOMEHIAITIT 1100 BUKOPUCTAHHS KOMYHIKaTUBHOTO TIIX0y B
kiaci; Kenner JlittnByn — aBTop kauru «KoMmyHIKaTHBHE BUBYCHHS MOBWY», y SKIH
JETaIbHO OMKMCYE MPUHIIMIIN Ta METOAN KOMyHIKaTUBHOTO Tiaxony [2], [3].

[ToTpiOHO 3BEepHYTHM yBary Ha Te, IO Cy4YacHI peasii BHECIH KOPEKTUBH Yy
BHUKJIQIaHHS aHTIIHCHKOI MOBH. AJDKE y TIEpio MOJCPHI3allil Ha TJIi BOEHHOTO CTaHy
Ta IHIIKMX MOJI1H, sIK1 BIIOYBaIOTHCS Y CBIT1, MU MIOBUHHI1 3HAXOAUTH MIJISAXW BUPIIICHHS
nmpobneM came yepe3 komyHikaiiro. 1100 1e cTaso MOXIMBUM, MOTPIOHO MaTH
BIIMOBIHUI CIIOBHUKOBUM 3amac 1 BMUJIO HUM KopuctyBaTucs. Yacto OyBae Tak, 110
JIOJIA 3HAIOTh 0araTo CliB, MOXYTh IX IHTEPHPETYBATH, Ta KOJIU JOXOAUTH
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70 CTIIKYBaHHS, HE MOXYTb BUCJIOBUTHUCS, TOMY 110 HE BUKOPUCTOBYIOTH MOBY, SKY
BUBYAIOTb.

VY cyyacHiii METOAMII BUKIAJaHHS 1HO3EMHUX MOB KOMYHIKaTUBHUM M1AX11 HAOYB
HaJ3BMYaHO1 TOMYJSIPHOCTI cepell BHUKJIaAadiB. BiH IpyHTyeTbcs Ha 171e€i, WIO
TOJIOBHOIO METOIO BHBUCHHSI MOBHU € 37]aTHICTh €()EKTUBHO CILIKYBATHCS B PEATbHUX
KUTTEBUX CHUTyallidX. 3BEPHIMO yBary Ha JesKi KJIIOYOBI aCleKTH Ta MPHUKIaaH
BUKOPUCTaHHSI KOMYHIKATUBHOTO MIAXOMY:

1. BukopuctaHHsi aBTEHTHYHHMX MaTepialliB — BHUKOPUCTOBYIOTHCS peasibH1

MaTepiajid, U0 BIOOPaKaloTh KMBE MOBJIEHHS (B1A€O, ayAlo3amucH, CTaTTi).
Ile nmomomarae cTyaeHTaMm 3BHKHYTH 10 BUKOPHUCTAaHHS MOBH y pEaJbHOMY
KUTTI.

2. DokyCc Ha CIHIIKyBaHHI — OCHOBHA yBara MPUIUIAETHCS PO3BUTKY HAaBUYOK
TOBOPIHHS, ay[difOBaHHS, YWTaHHS, THChbMa B KOHTEKCTI PEaTbHOTO
CHIIKYBaHHS. YBara 30CepeKyeThCss Ha BHKOPUCTaHHI MOBH I Tiepenadi
iHopMaIlii, BAPAKEHHS TyMOK 1 IOYYTTIB.

3.I'pymoBa Ta mapHa poOOTa CTBOPIOE CHPHUATIMBI YMOBH ISl TPAKTUKH
TOBOPIHHS 1 ay/1II0BaHHS B IHTEPAKTUBHOMY CEPEIOBHUIIIL.

4. PonboB1 Irpu Ta CUMYJSIII — CTyIEHTH OepyTh ydacTb y POJBOBUX Irpax,
CTBOPIOIOUM MOJIENII peallbHUX IKUTTEBUX cHryalid. lle mo3Bomsie im
NPaKTUKYBaTH BUKOPUCTAHHS MOBH B PI3HHX KOHTEKCTAaX.

5. ®okyc Ha 3HAYCHHI, a HE Ha (DOPMI — OCHOBHA yBara MpUAUISETHCS PO3YMIHHIO
Ta mepefadl 3HA4YCHHsS, a HE JMIIE I'paMaTHuYHIA mpaBuwibHOCTI. [lomMumiiku
CIIPUMMAaIOTHCA SIK IPUPOJIHA YACTHHA MpOoIlecy HaBUaHH: [2], [3].

OTxe, MOKHa 3pOOUTH BUCHOBOK, 1110 Y IEPi0J MOJIEpHi3allil Ipolecy HaBYaHHS
1HO3eMHOI MOBHM BHKJIaJa4, BHUKOPHCTOBYIOUM KOMYHIKATMBHMM MiAX1d, 34aT€H
CTBOPIOBATH IIiKaB1 CHUTYyaIlii, sIKI MO3UTHBHO BIUIMBATHMYTh Ha 3aCBOEHHS MOBH
cTyneHTamMu. Takuil Mmiaxin siBiase co0O0 TO€IHAHHS 0araThbOX METOJIB HaBYAHHS
1HO3eMHUMH MOBaMU Ta 3aBKIH 3aiiMaTUME MEPIIICTh Y BUBUCHHI aHTIIMCHKOT.
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JILJIISI MOJIOTAM

XMEJbHUIIBKU HAIIIOHAJIbHU YHIBEPCHUTET,
m. XMEJIbHUILIbKHUIA

JIO MUTAHHS TPO®ECIMHO CIIPSIMOBAHOTI'O HABYAHHS
CTYAEHTIB IPUPOJHNUYUX CIIEIIAJIBHOCTEH HA
SAHATTSX IHO3EMHOI MOBU

Cy4acHuii cTaH BUIIOi OCBITH, 10 OCTIIHO PO3BUBAETHCS, BUCYBAE HOBI BUMOTH
10 mpodeciiiHoi MiArOTOBKM BHUIYCKHUKa Ta Horo ocodbucrticHux sikocteil. Cepen
BAXJIMBUX — MIMOOKI mpodeciiiHi 3HaHHS Ta BMIHHS, 3[ATHICTh JO THYYKOrO iX
3aCTOCYBaHHS, IHIIIATUBHICTh, KOMYHIKa0€IbHICTh, TBOPYA AKTHUBHICTH, TOTOBHICTH
70 6e3MepepBHOTO CAMOPO3BUTKY.

MeToro HaBYaHHS iHO3€MHHUX MOB Y HEMOBHHUX BHIIAX € JIOCATHEHHS DIBHS,
JOCTaTHBOTO IS TPAKTUYHOTO BUKOPUCTAHHS I1HO3€MHOI MOBHM Yy MaHOYTHIM
npodeciitHiil TisTbHOCTI.

CkrnagHa €KoJIOTI4HA CHUTYyaIlisl CKjajacs B 0araThbOX perioHax Hamioi KpaiHu B
pe3ynbTari OOMOBHMX JIiif, HEKOMIIETEHTHOTO TOCIIOJIapIOBAHHS, CIIOKHBAIILKOTO
BiJTHOILICHHS JI0 IPUPOJTHUX 0araTcTB, HEMIAHOI eKCILTyaTallii MPUPOIHUX PECYPCIB,
a TaKkoX JIOMIHYBaHHS TEXHOKPAaTUYHOIO MHUCIEHHA. ToMy  MiAroTOBKa
kBamidikoBaHUX (HaxiBI[IB 3 MPUPOJHUYUX HAYK, 30KpeMa €KOJIOTiB, € CTPATEridyHO
BOXJIMBHM 3aBJaHHAM Ta IMOTpeOye HOBUX IIAXOMIB Ta METOMIB y Opraxizarmii
HaBYaHHS.

SAxio Ha (HUIOIOTIYHUX CIEIaTBbHOCTAX 1HO3eMHa MOBa € TpodTbHOW 0a3010,
TO Ha IHIIMX CHEI[aTbHOCTIX — 1€ JOJATOK JI0 3arajibHOi KYyJIbTYpH, TOMY Ha
HEMOBHOBHHUX CICIIABHOCTSAX, 1 Ha MPUPOAHUYMX CICIIAIBHOCTIX 30Kpema,
dbopmyrOBaHHS KIHIIEBOI MEeTH MOTpeOye KoHkpeTusarii. [Ipodeciiino cnpsimoBaHe
HaBUYaHHs Tependadyae mpodeciiiHe HAMOBHEHHS HE JIMIE 3MICTy HaBUYaJbHUX
MarepiajiB, a W JISIBHOCTI, IO BKIOYAE MPUUOMH Ta METOAH, IO (HOPMYIOTH
npodeciitni BmiHHA. [Ipodeciiina cipsaMOBaHICTh 1HO36MHOI MOBU Ma€ BIANOBIAATH
HACTYITHAM BHUMOTaM: IMO-TIepile, ToTpedye iHTerpamii TUCIUILIIHN 3 TUCIUTUTIHAMU
npodeciiiHoi Ta MpakTHYHOI MIATOTOBKU [2, c¢. 65]; mo-apyre, CTaBUThH TMepen
BHKJIaIa4eM 1HO3eMHOT MOBH 3aBJIaHHS HABUUTH MalHOYTHBOTO CITEIlialicTa Ha OCHOBI
MDKITPEIMETHHX 3B'SI3K1B BAKOPHCTOBYBATH 1HO3€MHY MOBY SIK 3aCi0 CHCTEMaTUYHOTO
MOTIOBHEHHS CBOIX Mpo(eciitHuX 3HaHb, a TAKOXK SIK (hopMyBaHHS MpodeciitHIX yMiHb
1 HABUYOK; TO-TpeTe, 3a0e3nmevyBaTy Mi3HaBaJIbHY aKTHUBHICTH CTYJICHTIB; 1 HAPEIITI,
nepenbavae BUKOPUCTAHHA (OpPM Ta METOJIB HABUaHHSA, 3JaTHUX 3a0€3MeunTH
dbopMyBaHHS HEOOXiMHUX MPODECIHHIX yMiHb Ta HABUYOK MailOyTHBOTO (haxiBIIs.

[Ipodeciitno cmnpsiMoBaHe HaBUaHHA 1HO3EMHOI MOBH Ha TPHUPOTHUYHAX
cnemianpHOCTAX 3BO moTpebdye HOBOrO Migxody 10 BimbOopy 3micTy. Bin mae Oytu
OpIEHTOBAaHUIN HAa HOBITHI JIOCATHEHHS y Tid 4M 1HIIIN cdepi JH0ACHKOT MIsIIBHOCTI,
CBOEYACHO BiIOOpakaTM HAyKOBl JOCSTHEHHS Yy cdepax, sKi 0e3rnocepeHbo
3a4inaroTh MpodeciiHi I1HTepeCH CTYAEHTIB, HAJaBaTH iM MOXJIMUBICTh JJIS
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npogdeciitHoro  3poctaHHsa. [l OBOJOMIHHA CTYA€HTAMH KOMYHIKaTMBHOIO
KOMIIETEHL1€10, TOOTO KOMYHIKaTUBHHUMHM BMIHHSIMH, C(OPMOBAaHMMH Ha OCHOBI
MOBHUX 3HaHb, HAaBUYOK 1 BMIHb, BHUKIAJa4 1HO3€MHOI MOBU IOBHUHEH
BUKOPUCTOBYBAaTH CyYacHl I1HHOBAI[IfHI TEXHOJIOrli Ta METOAM HAaBYaHHSA, UIO
MOEIHYIOTh KOMYHIKaTUBHI Ta MI3HABaJIbHI 1111 [3, ¢.19].

CyvacHuii npodeciiiHO CchpsIMOBaHMM MiAXiA 10 HaBYaHHS 1HO3EMHOI MOBH
nepenOayae (GopMyBaHHS y CTYIEHTIB HAaBUYOK I1HIIOMOBHOTO CIIUIKYBaHHS Y
KOHKpPETHUX MpOoQeCciiHuX, AUIOBUX, HAYKOBUX c(pepax Ta CUTyallsiX 3 ypaXyBaHHAM
ocobnuBocTed  MPOQECIHHOrO  MUCIEHHS, NpU  OpraHizamii  MOTHBAI[IAHO-
CIIOHYKAJIbHOI Ta OPIEHTOBHO-AOCIIIHUIILKOT MisiibHOCTI. IligroroBka MaiOyTHIX
CHEIIANICTIB MPUPOAHUYMUX HAyK MOJArae y (popMyBaHHI TaKUX KOMYHIKaTHMBHUX
YMiHb, SIKI O J03BOJIMIM 3AIMCHIOBATH MpPOQeciiiHi KOHTAKTH 1HO3EMHOIO MOBOIO B
pi3HUX cdepax Ta CUTyallisx.

TakuMm urHOM, i TPodeciitHO CIPIMOBAHUM, PO3YMIIOTh, HABYAHHS, 3aCHOBaHE
Ha BpaxyBaHHI MOTped CTYAEHTIB y BHUBUEHHI 1HO3EMHOI MOBH, IO AUKTYIOTHCS
0COOJIMBOCTAMHM MalOyTHBOI mpodecii YM CHEeIabHOCTI, fKi, y CBOIO Yepry,
noTpeOyoTh 1i  BUBUYEHHSA. TepMiH «IpodeciiHO CHpSIMOBAHE HABYAHHS
BUKOPUCTOBYETbCA [IJIi TO3HAYEHHS TIPOLIECY BHUKIAJAHHSA 1HO3EMHOI MOBHM Ha
HEMOBHUX CHEI1aTbHOCTAX, OPIEHTOBAHOTO HA YUTAHHS JIITEPATYpH 32 CIIELIATIbHICTIO,
BUBUYEHHS IPO(DECiitHOT TEKCUKH Ta TEPMIHOJIOT1i, 8 OCTAHHIM YacOM 1 Ha CIIUIKYBaHHS
y cdepi mpodeciiHOT TiSITBHOCTI.
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OKCAHA HUYKO
IPUHA CTELBKO

3AXITHOYKPATHCHKHAI HAIIIOHAJILHAM YHIBEPCHUTET,
M. TEPHOIILJIb

OBI'PYHTYBAHHSA 1OUIJIBHOCTI BUKOPUCTAHHA
PEBEPCUBHOI'O HABYAHHSA HA 3AHATTI 3 IHO3BEMHOI
MOBMU 31 CTYAEHTAMMU-IIEPEKJIATAYAMHU

BrpomoBx OCTaHHIX pOKIB METOJHMKAa PEBEPCUBHOTO HaBUaHHsS HaOyBae
NOMYJIIPHOCTI Y HABYAJIBHOMY Mpolieci. Ha MyMKy 3aKOpJJOHHMX YYEHHX € 0araTto
nepeBar O3HAYeHOT METOJMMKH. BBaxkaloTh, M0 BUKOPHCTAHHS PEBEPCHUBHOTO
HaBYaHHS JIa€ 3MOTY CTYACHTaM BHBYATH Matepian Oy/b-KoJu, Oyab-/Ie Ta Y CBOEMY
BiacHoMy Temi [2]. KpiM Toro, mesKki ToCTiKeHHS TOKa3aju, 0 e BUJT HAaBYAHHSI
HiIBUIIY€E CIPUHHATTS HaBYaHHS Ta 3arajbHy IIHHICTH Kypcy [3], a Takok MOKpamrye
B3a€EMOJIII0 BUKIAMa4ya/ydyuTeNsl Ta CTYACHTA/YYHS IIiJl 4Yac 3aHATTS W CIpuse
AKTUBHOMY 3aJly4€HHIO JI0 TIpoIecy HaB4yaHHs [1].

[Ipote, sk 3acBimuye aHaii3 JIiTepaTypHUX JKEpEN, MpoOJieMa BUKOPUCTAHHS
IHHOBAIIIMHUX TEXHOJIOT1H y BUBYEHHI 1HO3EMHHUX MOB III€ HEJIOCTaTHHO PO3POOIICHA.
IcHye cymnepeuHicTh MK TTOTpeOamMu MPaKTHKH 1 HAYKOBUM OOIPYHTYBAHHSM IXHBOT
peamizaiii. Och 4OMy, BUXOASYH 13 aKTyaJbHOCTI Ta BOXKJIMUBOCTI ITI€T MPOOIEeMH MU
BBAKAEMO HEOOXIIHUM PO3IJIAHYTH KIIIOYOBl aCHEKTH BUKOPUCTAHHS TEXHOJIOT1i
PEBEpPCUBHOTO HABYaHHS Ha 3aHATTAX 1HO3EMHOI MOBH 31 CTyIAEHTaMH —
nepekiagayaMu OCBITHRO-TIpodeciitHoi mporpamu «bizHec KOMyHIKaIli Ta mepexiamn
3a cnenianbHicTIO 035 «®inomnorisy». PiyHe HaBUagbHEe HaBaHTAXEHHS MPAKTHYHUX
3aHATh 13 AUCUMINIIHKM IHO3eMHa MOBa» CTaHOBUTHL 196 ron., MO Ja€ JOCTATHIO
MOXJIMBICTh peali3yBaTH B IOBHOMY 00CS31 TEXHIKY PEBEPCHUBHOI'O HABYaHHS B
3aCBOEHHI HAaBUAJBLHOI'O MaTepialy. 3a3HauyMMo, II0 CaMOCTiiHa poOOTa CTAaHOBHUTH
134 rox., mo, K BIAOMO, € OJHHUM 13 Ba)XKJIMBUX BHUIIB HaBYaJbHOI IISJIBHOCTI
CTYJICHTIB 3 BHBUYEHHS I1HO3EMHUX MOB, PO3BHUTKY JEKCHYHOI, TpaMaTU4YHOI Ta
donernunoi kommeteHiii. Ha mpoMmy ertami mocrae mpoOiema e(eKTUBHOTO
METOJMYHOTO 3a0€3MeUeHHs] OopraHizaiii caMOCTIIfHOI poOOTH HIJii MaKCHMAaJIbHOTO
MOCATHEHHS KIHIEBUX I[UIEH HAaBYAHHS 3 JAHOI JUCIUAILUIIHHA.

Bupimenns 1iei mpoOiemu BOavaeMo y BIOPOBAHKCHHI BHINE3TaIaHOTO
KpEaTUBHOTO TIEAAroriyHOro MeTony. [HIma He MeHI BakiuBa IIiepeBara y
3aCTOCYBaHHI PEBEPCHBHOTO METOIy IIe Oe3emlepepBHUN ITOCTYN JO HaBYAHHS. Y
HUHINTHIX YMOBax BEJIMKA KUIBKICTh CTYJEHTIB MepeOyBalOTh 3aKOPJOHOM abo K
HABYAIOTHCS 32 iHAMBIAyansHUM rpadikoM. CydacHi iIHIUBIAYyadbHI MPOTPAMU B TaITy3i
BUIOT OCBITH TOYMHAIOTh BHUKOPUCTOBYBATH PEBEPCHUBHI TEXHIKM HaBYaHHA. €
CTYJICHTH, SIKI TPUBAJIUN Yac MO CTaHy 370pPOB’S HE MAIOTh MOYJIMBOCTI BiJIBiTyBaTH
MpPaKTUYH1 3aHATTS, MAOTh MEBHI (QI3MYHI OOMEXKEHHs, I314Thb Ha (ecTuBal,
3MaraHHs, KOHKypcH. AJ)Ke CTaTh CTYJEHTOM CHelialbHOCTI «bi3Hec koMyHikallii Ta
nepekia» 3YHY ue He nuine 3HaXOAWTHUCH Yy CTIHAX YHIBEPCHUTETY, TPaJUIIINHO
roTyBaTUCh Ta BIABIYBaTH 3aHATTA, a 1€ 3AeOUIBIIOr0 TpHUBaldl MOI3AKH Ha
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CEMECTpPOBE HAaBUaHHS 3aKOPJOH, MIATOTOBKAa Ta BHUCTYMHM HAa MIDKHAPOJIHHUX
KOH(epeH X, 1€ NOCTIMHA NepeKiajalbka MNPaKTHKA, [0 OOMEXYye CTyAEHTa
cTaliloHapy OyTH MOCTIMHO MPUCYTHIM Ha 3aHATTAX 1 FOTYBATHCh 3a TPAAMLIMHOIO
METOIHKOIO.

Binrak, Buki1amadi MOCTIHHO 3HAXOASATHCSA y MOIMIYKY €(PEeKTUBHUX METOIUK 21
CTOJITTSI, PO3POOKOIO aOCOIIOTHO HOBOTO MIIXOAY J0 HAaBUYAHHS IHO3EMHHUX MOB, JJISI
PO3BUTKY BaXXJIMBUX y CYY4aCHOMY CBIiTI HaBHYOK — BEJICHHS IUCKYCii, KDUTHIHOTO
MUCJICHHSI 1 CTBOPCHHSI BJIACHUX MPOEKTIB. BUKOPHCTaHHS TEXHIK pPEBEPCHUBHOTO
HaBYaHHS HaJa€ OUTBITY THYYKICTh SK JUIS CTYJEHTA, TaK 1 JIJI BUKJIaJada B MPOIEci
3aCBOEHHsI Marepiany. JlaHa MeToIuKa He JT03BOJISIE€ XBUJIIOBATHCS PO MPOIYIIEHI
3aHATTS. [HIUBITyalbHUH TEMI TEXHOJOTII pPEBEPCHBHOTO HABYAHHS Y BIACHOMY
TEMIIi He 0OMEXYe CTY/ICHTa B Yaci, 3 JOTIOMOTOK iIHCTPYMEHTY HaBYaHHS — TFa/DKETy
I BiIMTOBIHOT OH-JIAKH IIATHOPMH A€ 3MOTY OTPUMYBATH Ta BUKOHYBATH 3aBJIaHHSI
BUPIIIYIOUU MTPOOIeMy «IedILUTYy Yacy» i CIpUsAIOUN OCOOUCTIA CAMOOCBITI.

CyyacHa iHHOBaIlifHa METOJWKa BUKJIAJaHHS 1HO3EMHOI MOBU TOEIHYE B COO1
TpaJULIMHO OYHY (OopMy Ta BHUKOPUCTOBYE IUCTaHIIHY (opmMy HaBuaHHS. 3
BIIPOBA/PKEHHAM NEJaroriyHuX 1HHOBAII1i, HOBUX OCBITHIX HAIPSIMIB, IHPOpMaLIITHUX
TEXHOJIOT1H, Cy4yacHUX 3ac00iB KOMYHIKallli ChOTOJIHI MPAKTUYHO KOKEH CY4YacHHI
IIeIaror BOJIOJIE MOTYKHUM THCTPYMEHTAPIeM JIJIsi CTBOPEHHS HABYAJILHUX MaTepiajiB
JUIsL OpraHi3ailii HaBYaHHS HOBITHBOI METOJHMKH PEBEPCHUBHOTO HABYAHHSI, a CaMe:
cepicu Google (YouTube, Google Drive Ta inmii), Office 365 (Power Point, Video,
Sway Ta 1HIII1), OHJIAMHOBI peaakTopH Bigeo (Animoto, JayCut, Stupeflix, One True
Media, Movie Masher Ta O6arato IHIIMX), OHJIAHHOBI PEIAKTOPH TECTIB Ta
onutyBanbHUKIB (Google Forms, Maiictep tect, Online Test Pad, Poll Service To1o),
a Tako BmopaBu, irpu Ta masznu (Learningapps.org, Wizer.me, Study Stack,
ClassTools.NET Ttomo).

VYcninrHe BUBYEHHS Ta 3aCBOEHHS HOBOTO MaTepially cTae Ha0arato THyYKIITUM
3aBSKH TEXHOJOT1l PEBEPCHUBHOTO HAaBUAHHS, MOTHBAIlIS CTYICHTIB ITIIBUIIYETHC,
a/pke BOHM MalOTh 3MOTY O3HAHOMHUTHCS 3 HOBHM HaBYaJIbHUM MaTepiajoM BIOMa,
BIITYKYIOUX CaMOCTIHHO BIATOBIAI HAa KOHKPETHI 3alUTaHHA Yy NIAPYYHUKAX,
nociOHmnkax, pecypcax InrepHer. CTyneHTH BUYaTbCi aHANI3yBaTH 1HQOpMAIIiIO,
CTPYKTYPYIOUH ¥ KOPUTYIOUH 1i JUISl MOJAIBIIOr0 IPAKTUYHOTO BUKOPUCTAHHS.

Omxe, peBepcuBHE HaBUaHHS € €(EKTHBHUM METOJOM Oprasizailii 3aHATh 3
1HO3eMHOT MOBH JIJISI CTYICHTIB-TIEpEKIIaIadi, 110 JT03BOJISIE ONTUMI3yBaTH HaBYAIbHUN
mporec, 3a0e3nedyrdr IONEPEIHE O3HAHOMIICHHS CTYACHTIB 13 TEOPETHYHHM
MaTrepiaJioM 1 BHKOPHCTAHHS ayJUTOPHOTO HYacy JUIsi TMPAKTUYHOTO 3aCTOCYBaHHS
3HaHb. TaKWi TMiAXiA CHOPHUSE€ PO3BUTKY ABTOHOMHOTO HAaBYaHHS, KPUTUYHOTO
MUCJICHHS Ta MOBJICHHEBUX HABHUOK, 110 € KJIFOYOBUMH JIJIs1 MAOYyTHIX MepeKIIagaviB.
3acTocyBaHHSI PEBEPCHBHOTO HABYAHHS J1a€ MOXKJIMBICTh BHKJIaJadyaM aJalTyBaTH
Martepiai A0 IHAWBITYyadbHUX MOTPeO CTYIEHTIB, IIO MiJBUINYE iXHIO MOTHBAIIIO W
cnpusie OUTBIT aKTUBHIA B3a€MOJIl MiJ 4Yac 3aHATh. Ll TexHika crpusie pO3BUTKY
CaMOCTIMHOCTI CTY/AEHTIB, OCKUJIbKM BOHU HABYAIOTHCS MpAIlOBATH 3 1H(GOPMAIIEIO,
aHaJi3yBaTH 1l Ta 3aCTOCOBYBATH Yy MPAKTUYHUX 3aBAaHHsiX. Kpim Toro, BoHa
J0TIOMarae MOKpalllUuTA HaBYAJIbHI pe3yJIbTaTH, PO3BUBATH MpoQeciiiHi HABUUKU Ta
roTyBaTH 10 poOOTH B pealibHUX YMOBaX MepeKIIalalbKoi AISIbHOCTI.
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TEPHONIJIbCHbKUM HAIIIOHAJIbHUM
NEJJATOTTYHUHA YHIBEPCUTET
IMEHI BOJIOJJMMUPA THATIOKA, m. TEPHOIILJIb

TEAMI®IKALIS B OCBITI: ii BILIUB HA MOTUBALIIO
CTYJEHTIB HEMOBHMX CIIELIAJIbHOCTEM MPU
BUBYEHHI IHO3EMHMX MOB

VY KOHTEKCTI iHTerparii yKkpaiHChbKMX 3aKjajiB BHUIIOI OCBITH JI0 €BPOMEHCHKOTO
OCBITHBOT'O TPOCTOPY, IO Tepeadadae MDKHApOJIHE akajeMmiuyHe Ta TpodeciiiHe
BU3HAHHS BITYM3HSHUX JTUIIJIOMIB, BUCOKUM PIBEHb BOJIOAIHHS 1HO3€MHOIO MOBOIO €
HEOOXITHUM JIJIs1 37100yBaviB BHINOI OCBITH HEMOBHHUX CHeliaJbHOCTEeH. OBOJIOAIHHS
1HO3eMHOI0 MOBOIO € HEOOX1THOI HABUYKOK JUIs MpodeciifHOol peaizalii MOJoauX
¢daxiBIiB, a BiATaK, iX KOHKYPEHTOCIPOMOXHOCTI Ha TJIOOAJIbHOMY PHHKY Ipalli.
[IpoTe HU3BKHUI PIBEHb MOTHBAIIIl CTYJICHTIB J0 1i BUBUCHHS 3aJIUIIAETHCA OJHIEIO 3
BOKJIMBHX IpoOJieM BHUIOI OCBITH. TpadguIliiHi METOAM HaBYaHHS YacTO HE
BI/IMMOBIIAIOTh IHTEpECaM CTYIEHTIB, IO MPU3BOJUTL JI0 IMACHBHOTO CIPHUUHSITTS
Matepiairy, HU3bKOTO PiBHS 3aTy4EHOCTI Ta HEIOCTaTHHOT €(DEKTUBHOCTI HABYAIHLHOTO
IPOIIECYy.

[lepexin mo rymaHICTUYHOT a00 OCOOMCTICHO-OPIEHTOBAHOT OCBITHBOI MAapaJUTMU
3yMOBUB ()OPMYITIOBAHHS HOBOTO TEAArOTiYHOTO IMIEPATUBY: OCBITHIM MPOIEC Ma€e
MPUHOCUTH CTYJCHTaM 3aJI0BOJICHHS Ta BUKJIHUKATH ITO3UTHBHI €MOIIii, a atMocdepa B
KOJISKTHBI IMOBUHHA OyTH JOOPO3WUYIMBOIO Ta TBOPUOIO, IO CHpUSE ¢HEKTUBHOMY
3aCBOEHHIO HABYAILHOTO MaTepiaiy.

[IIupokoi mNOMyJNSAPHOCTI y PpI3HUX Taly3siX, 30KpeMa B OCBIiTI, HaOyBae
reiMipikoBaHMi MiAXix g0 HaB4YaHHSA. Hu3ka BUYEHHUX PpO3TIISAIAIOTh MOMKIHMBOCTI
3aCTOCYBaHHS JAHOTO MIAXOJy Y HaBUaHH1 1HO3eMHUX MOB [ 1, 2, 4]. Peanizaiisi 1poro
MIJIXOAY MOJKJIMBA JIMIIE 32 YMOBHU JOCTaTHHO BUCOKOTO PIBHS MOTHBAIlll CTY/ICHTIB,
SKa CTa€ PYUITIHOIO CHIIOK PO3BUTKY IXHBOI MI3HABAJIBHOI aKTUBHOCTI Ta HABYAJIbHOI
nisbHOCTI [3. ¢. 90]. OnHUM 13 IePCIEKTUBHUX MIJIAXIB i1 MIABUILICHHS €
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reiimigikalis — 3aCTOCYBaHHS ITPOBHX MEXAHIK y HEIrPOBOMY KOHTEKCTI, 30KpeMa y
BUKJIaJIaHH1 1HO3eMHUX MOB. J{OCIII>KEHHS 3aCB1IUYIOTh, III0 €IEMEHTH I'PU CIIPUSIOThH
KOMYHIKaTUBHUX HaBUYOK. [IpoTe HEMOCTATHICTh EMITIPUYHUX JaHUX BUMAarae
I'PYHTOBHOTO JIOCHIJIKEHHS MpoOsieMu e(heKTUBHOCTI reiiMi()ikOBaHUX METOAUK came
y HaBYaHHI 1HO3EMHOi MOBHU CTYJIEHTIB HEMOBHMX CHelladbHOCTeH. TakuM 4YUHOM,
JOCIIPKEHHsI BIUTUBY TeiiMidikallii Ha MOTHBALIIO CTYJEHTIB 10 BUBYEHHS 1HO3EMHO1
MOBH € aKTyaJdbHMM 1 HeoOXimHMM. Moro pesymbTaTM MOXYTb CIIPHATH
BJIOCKOHAJICHHIO METOJWK BUKJIaJaHHS, MiJBUIICHHIO YCIIIIHOCTI CTYJEHTIB Ta
e(eKTUBHIIIOMY BIIPOBA>KEHHIO IHHOBAI[IMHUX OCBITHIX TEXHOJIOT1M Y BUIY OCBITY.

Hocmigauns [2, c. 670] cTBepaxkye, 1m0 redmidikailis € KOHIEMIIEK, siKa
nependayae 3aCTOCYBaHHS €JIEMEHTIB TpU 3 METOI JOCSTHEHHS PI3HOMAHITHUX
3aB/JaHb, 30KpeMa, ITIIBUIICHHSA IXHHOT MOTHBAIlli Ta TOKpPAIICHHS HaBYaJIbHUX
pe3ynbratiB. BoHa cripsMoBaHa 3HaYHOIO MIpOIO Ha (JOPMYBaHHS caMe BHYTPIITHBOT
MOTHBAIIii CTYJACHTIB Y ME&XaX IrpOBOr0 CEpPEOBHINA, 3 BUKOPUCTAHHIM CJICMEHTIB
I'pU, SKUMU €: IEPCOHAX1 a00 aBaTapH, 110 OOMPAIOTHCS YUaCHUKaMU; 0anu (3HaYKH),
SIKi BOHM OTPUMYIOTh 3a BUKOHAHHS 3aBJlaHb; PCUTHHTOBUH CITMCOK, B SIKOMY BOHH
PO3MIIIYIOTECSI B MOPIBHSIHHI 3 IHIIMMH BiAMOBIIHO 10 HaOpaHUX OajiB; BUHArOpoIu
Ta HAropojau, siki BOHW OTpUMYIOTh B KiHIIll [1. ¢. 410]. 3acTocyBaHHS BHUIIE3raIaHO1
KOHIIETI[ii Mae BarOMUil BIUIUB Ha IMOBEIHKY CTYJICHTIB HE JIMIIE B paMKaX irpoBOi
TISTTBHOCTI, @ i B YHIBEPCUTETCHKOMY HaBYaIbHOMY KOHTEKCTI.

VY Mexax mi€i HaBuaJbHOT KOHUEMNII JOIIBHO BUKOPUCTOBYBATHM HAaBYaIbHI
irpoBi matopMu, 110 Tar0€ 3MOTy TIEPETBOPUTH HYAHI Ta pyTHHHI 3aHATTS Ha TPy, B
AKYy BUKJIa/Ia4y Ta CTYJEHTH T'PalOTh IT1]1 Yac OMIaHYBaHHS HaBYAJIILHOTO MaTepiaiy.

Sx mnpuknax, posrisiHeMo irpoBe ownnaiiH cepenoBumie Classcraft. Lle
OC3KOINTOBHA OCBITHA pOJIbOBA OHJIAMH Tpa, sKa Ja€ 3MOTy JMisiITH B paMKax
reiMipikoBaHOTO TIAXOAY MPOTATOM OyAb-IKOTO HaBYaJIbHOTO Tiepiogy. BoHa
nepeadavyae MOMIMBICTh TMPOXOJDKCHHS PO3JAUIB KYpCy KOXHHM CTYIACHTOM
1HAUBiMYyaapHO ab0 B rpyni. HaBuaHHS 3 BUKOPHUCTAHHSIM JaHOTO OHJIAMH CepeIOBHUIIA
nepeadavyae BUKOHAHHSA MPAKTUYHUX 3aBJaHb, TECTIB Ta KBECTIB, 3aBIaHb JJIs
caMOIIepEeBIpKH, CIEIIaJIbHO MIITOTOBICHUX BUKIJIAIadueM JIJI BCIX MOIYJIIB Kypcy. 3a
BUKOHAHHS IIMX 3aBJaHb HApPaxOBYIOThCs Oanmu. 3araimbHa KUTBKICTH OaliB GopMmye
PEUTHHTOBHIA CTIMCOK JIJIsl aBaTapiB, a TAKOK 320XOUEHHS Ta HATOPOJM 3a MEeBHI Oanwu,
HaIpUKIIAJ, Y BUTJISAA1 JOIaTKOBUX OaiB Ha 1CIIHTI.

[eitmidikamis B nudpoBoMy IrpoBOMy HaBYAIILHOMY CEpeOBHINI 3abe3nedye
CTyJIEHTaM MOXKJIUBICTh B3aEMOJIISTH 3 HABYAJLHUM KOHTCHTOM Y 3pYYHOMY JJIS HAX
TEMIIi Ta 00Cs31, BIAMOBIAHO A0 TXHIX 1HAWBIAYaTbHUX OCBITHIX MOTPEO, OIIHIOBATH
BJIACHUY PIBEHb 3HAHB 1 KOMIETEHTHOCTEH Ta CAMOCTIMHO MOTJIMOWUTH CBOi 3HAHHS 32
nonomororo  pexkomenpauiii  [4, c. 848]. Lle cnopusie poO3BUTKY HaBUYOK
CaMOOPTraHi30BaHOTO HABYAHHS Ta CTBOPIOE €(EKTUBHY MOTHBALIIIHY CHCTEMY, LIO
MIBHINYE SIKICTh OCBITHBROTO TIPOIECY 4dYepe3 IHAMBITyali3almilo HaBYaJIbHUX
TPAEKTOPIM.

BiacytHicTe reimidikallii Ta mepcoHali30BaHOIO MIIX0y MOXKE MPU3BECTH 110
TPYAHOIIB Y CTYACHTIB 13 HEJIOCTATHIM PIBHEM IOMNEPEHIX 3HaHb, OCKLIILKH BUCOKI1
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HaBYaJIbHI BUMOTH 3/JaTHI BUKJIMKATU MOYYTTS MpUTrHIYeHOCTI. [loTeHuidHuiA cTpax
HEBJIayl, [0 BUHUKAE BHACIIIOK LbOTO, MOPYIIYE ONTUMAIbHUI HABYAJIBHUNA TIPOLEC,
AKUU XapaKTEPU3YEThCS BHCOKMM pIBHEM KOHIIGHTpalli Ta 30CEpEIHKEHOCTI Ha
HaBYaJIbHOMY MaTepiaii. BoaHoyac CTyJEHTHM 3 BHCOKUM pIBHEM IMONEPEAHBO]T
MIATOTOBKM MOXXYTh BTpauaTH MOTHUBALIIO, SIKIIO HAaBYAIbHHUI Marepiaj BUSBUTHCA
3aHAJITO MPOCTHUM, 1110 TPU3BOAUTH /10 HYJbI'M 1 3HUKEHHS IHTEPECY.

Takum umHOM, relMidikalis Ta aJaNTUBHICTh HAaBYAIBHUX TPAEKTOPIM
BIJIIFPAIOTh KIIOYOBY pOJIb y MIATPUMII ONTHUMAJIBHOIO HAaBYAJIBHOTO IMPOILIECY,
0COOJIMBO B yMOBaX I'eT€pOTr€HHOI HaBYaIbHOI IPyIH, 3a0€3MeUy04d BUCOKHI PIBEHb
3aJTy4€HOCTI Ta aKaJeMIYHOI YCIIIITHOCTI.

BukopucrtaHHd HaBYalbHUX ITPOBUX IUIATQOpPM JOMOMAara€ BUKIIAJadam
3a]lydaTd Ta 3a0XOUYyBaTH CTYACHTIB [0 HaBYaHHS, CTBOPIOBAaTH aTtMocdepy
TBOPYOCTi, CHIBPOOITHUIITBA Ta JOOPO3UWIMBOCTI, IO copusie (HopMyBaHHIO
NO3UTUBHOT MOTHBAIIli CTYJIEHTIB Ta MIJBUILYE PE3YIbTATUBHICTh 3aCBOEHHS HUMH
1HO3€MHO1 MOBH.
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OJIbI'A IEPEHYYK
KATA XOMUK

TEPHOILJIbCHKWI HAIIIOHAJIBHUH TEXHIYHUA YHIBEPCUTET IMEHI
IBAHA 11YVJIIOA, m. TEPHOIILJIb

IHTEI'PALIIA OHﬂAI?'!JH-HJIA.fl“(DOPM Y METOJUKY
BUKJIAJAHHA AHI'VIIMCBKOI MOBU: ITIEPCIIEKTUBUA
TA BUKJIMKN BUKOPUCTAHHSA IVIAT®OPMMU ATutor

VY cydacHoMmy CBITI UM(POBI TEXHOJIOTi BiAIrparOTh KIOYOBY poiib y chepi
OCBITH, 30KpeMa Yy TIpoIlecl BHKJIAJaHHA Ta BHBYCHHS aHTJIMCHKOI MOBH.
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BukopucranHa OHIaH-MIATPOPM 3HAYHO PO3IIMPIOE MOKIUBOCTI JJII OCBOEHHS
aHTJIACHKOT MOBU Ta HAJA€ MOXJIMBICTH CTYJEHTaM 3 YChOTO CBITY OTPUMYBAaTH
JOCTyll 1O SIKICHOI OCBITH, POOJSYM HABYaHHS OUIbII THYYKHUM 1 JOCTYITHHM.
EnexTpoHi cucTeMu HaBYaHHS 3a0€3MEYYyIOTh JOCTYI 0 IHTEPAKTUBHUX 3aBJaHb,
ayJio Ta BiJleoMaTepiaiiB, a TAKOX CIPUSIOTh PO3BUTKY aJalTUBHUX METOIUK, K1
JOTIOMararoTh  €(peKTUBHOMY 3aCBOEHHIO 3HaHb. Y KOHTEKCTI BHUKJIAQJaHHS
aHTJIACHKOT MOBH, OHJAWH-IIIAT(GOPMU J103BOJISIIOTH CTBOPUTH MEPCOHAII30BaHI Ta
IHTepaKTUBHI MPOTPaMHu, SIKi TOTIOMArarTh CTyICHTaM Y PO3BUTKY MOBHUX HaBUYOK.
[lin vac BUBYEHHSI 1HO3EMHOI MOBH 3aCTOCOBYETHCS I[iJla HM3KAa OHJIAMH-
mwiatdopm — Moodle, Google Classroom Microsoft Teams, Google Meet, Skype Ta
iH. KokHa 3 HMX CTaHOBUTH 1H(QOpMALIMHHI TPOCTIp, 10 00’€IHYE YYaCHHUKIB
npoIiecy HaBYaHHS 1 Ja€ MOXIJIMBICTH Ui BiAJaldeHOi OCBiTH. BukopucTaHHS mux
wiatopm A03BOJIAE 31MCHIOBATH €(DEKTUBHUI MOHITOPUHT YCIIIIHOCTI 3/100yBayiB
OCBITH 4Yepe3 aBTOMATH30BaHI CHCTEMHU TECTyBAaHHS, aHAIITUYHI IHCTPYMEHTH Ta
IHTEpakTUBHI (popmu o1iHIOBaHHA. KpiM TOro, CTy/IeHTH OTPUMYIOTh HEOOMEKEHU M
JOCTYI 10 METOJIMYHUX MaTepianiB Ta iHdopmarrii.

Jlisi HaB4aHHS 1HO3EMHOI MOBHM Yy JUCTaHIIHHOMY (opMaTi OCBITHI OHJIAWH-
wiaThopMy HAJAIOTh MOXKIWBICTh BUKOPHCTAHHS TakuX (OpM HaBYaHHS, SK
KOHCYyJbTallli (TPYNoBi Ta I1HAMBIAYyaJibHI), IHAWBIAyaJlbHI 3aHATTA, CAMOCTIHHA
pobora, mpoekTHa poOOTa, BiAcOKOH(DEPEHIll, OHJAWH-3aHIATTS, ay/i0 3alucH.
Buknamauy Takok Mae MOXIMBICTH POOUTH JIEMOHCTpAIii 3 €KpaHy, OJAHOYACHO
CIUIKYBATHUCS 3 TPYIIOI0, TPOBOJIUTH TECTOB1 3aBJIaHHS 3 MOMEHTAJIBHUM PE3YJIbTaTOM,
IpaIffoBaTH OHJIAKH 13 miApyYHUKoM y popmati PDF, minkmtouaTrcs oHIaiH 10 CalTiB
10 TEMATHII 3aHATTS TOIIO0. 3BOPOTHIN 3B’ 130K MPHU ITbOMY B11I0YBAETHCS 371€01IBIIIOTO
y ¢opMi CIIIJIKYBaHHS Yepe3 ayaionoBIJOMIICHHS Ta MiHi- TPo€eKTH [3, ¢.14].

VY cydacHiil OCBITI ICHYIOTh 3arajJbHOBIIOMI OHJIAMH-TUIATQOPMHU, MO MICTATH
IMUPOKUI HaOlp IHCTPYMEHTIB JI HABYAHHS, a TAKOXX PO3BHUBAETHCS TEHICHIIIS
BIIPOBA/KEHHS JIOKAJIBHUX OCBITHIX CHCTEM Yy 3aKjajax BHINOi OCBITH YkpaiHnu. L1
mw1aThopMu  poO3pOOJISIOTECS  Oe3mocepeiHhO  (axiBIFIMH  YHIBEPCUTETIB 3
ypaxyBaHHSIM cCIlelii(iKHd HaBUYAJbHUX MTPOTPaM Ta OTped CTYICHTIB.

3o0kpeMa, y TepHONUIBCHKOMY HAIIOHAJTBHOMY TEXHIYHOMY YHIBEPCHTETI iM.
[.ITymrost po3pobiieHO yHIKaNBbHY cucTeMy ynpapiinHs HaBuanHsM (LCMS — Web-
based Learning Content Management System) — texnonoriuny miargopmy ATutor
(Academic Tutor). Atutor 6araro B yomy cxoxka Ha Moodle. [Toxiono no Moodle,
AtUtor € BIIKpUTOIO MOTYJTHBHOIO BE0-CUCTEMOIO ISl €IEKTPOHHOTO HaBuaHHA. Cepen
il ocoOnmmBOCTE MOXHA BUAUIMTH BOYJAOBAaHWA PEAAKTOpP KYpPCiB, aJanTHUBHHUUN
iHTepdeiic Ta Ta iH. BuUkopucTaHHA I1i€T CHCTEMH O3BOJISIE BHKJIaJadaM JIETKO
Opra”izoByBaTW pi3HI Kypcu HaByaHHsA. Dynkmionan miatdhopmu  ATutor
BU3HAYAE€ThCS MOXJIMBICTIO TPOBOJUTH KypCH Ta TECTH Ta 30UpaTH CTATHUCTHKY.
Monyns BigBlueButton go3Bossie mpoBoauT Bebinapu. € Takox migTpuMka Gopymis
Ta QYHKITISA BIICTe)KEHHS aKTUBHOCTI KopuctyBadiB [1, ¢. 156].

Sk 3a3Haueno Ha odimiiHomy caiiti THTVY im. I. Ilyntos, BipTyanbHE OCBITHE
cepenoBUIIIE sIK BeOopieHTOBaHa iH(opMalliiiHa cucTemMa, IpU3HayeHa AJisi CyIpoBOIY
OCBITHBOT'O TIPOIIECy, €PEKTUBHO BHUKOPUCTOBYETHCA B YHIBEPCUTETI

191



MOHaJ JAecsATh pokiB. BoHO 3abe3neunno AOCTyNn YYaCHHKIB IILOTO MPOLECY 0
€JIEKTPOHHUX OCBITHIX pecypciB (SK y IUIaHI iX CTBOPEHHs, TaK 1 BUKOPHCTAHHS),
MO>XKJIMBICTh TPOBEICHHS OILIIHIOBAHHS DPIBHSA 3HaHb Ha 0a3l CUCTEM TECTYBAaHHS,
KaTaJori3aIlifo eJEeKTPOHHUX PECYpPCIiB OCBITHBOTO Ta HAYKOBOTO TPU3HAYCHHS,
yIpaBliHHS MepediroM MpoIeCcy HaBYaHHS, a TaKOXX MOXIIMBICTh MPOBEICHHS
HaBYaJIbHUX Ta YNPABIIHCHKUX 3aXO0/11B Y PEKUMI OHJIAMH 3ac00aMu MIATPUMKHU ay/110-
4y BijfieokoHpepeHIii [4].

OyHKII0HAJIbHI MOKIMBOCTI ATutor 3a0e31neuyoTh BUKOPUCTAHHS PI3HUX THUITIB
KOHTPOJIIO, 30KpeMa TECTOBOr0, MUCHMOBOTO Ta YCHOTO, IO JIO3BOJISIE OILIIHIOBATH
3HAHHS 1 HAaBUYKH CTYJICHTIB 32 KJIIFOYOBUMH aCIIEKTaMH MOBHOI KOMIIETEHTHOCTI 3
aHrmidcekoi MoBu: reading, writing, listening, speaking. 3aBasku HasgBHOCTI
IHTErpOBaHUX 3ac00IB JIJIi CTBOPEHHS Ta MPEJCTABJICHHS HABUYaJbHUX MarepiajiB
iardopma crpusie ypi3SHOMaHITHEHHIO CITOCO01B MOjadi Mpe3eHTalll, 1110 CTUMYIIIOE
TBOpPUMU TMOTEHI1aJl CTYAEHTIB 1 MIJBHUILYE iXHIO MOTHBAIIIO JI0 CaMOCTIHHOTO
BUKOHAHHS 3aBJaHb.

Cepen Bimomux miatgopm, po3poOJICHUX JI OCBITHIX 3aKJIa/IiB BOXKIUBY POJb
Binirpae Google Classroom. InTepHer-tuiardopma 3adesneuye eekTUBHE YIpaBIiHHS
HaBYAJIBHMM IIPOIIECOM, HaJa€ BHUKJIAJa4yaM IHCTPYMEHTH IS CTBOPCHHS Ta
OIIHIOBAaHHS 3aBjaHb, a TAaKOX JOCTYIl JO OOMIHY MaTepiajlaMd Ta 3BOPOTHIM
3B's13k0M. Classroom He cremiai3yeTbCss Ha BUBYCHHI MOBH, Ta BOHA 3aJIMIIAETHCS
3pyYHUM IHCTPYMEHTOM /I OpraHizallli OHJIaiH-KypCy aHTIHChKOT MOBH B KJlacax
a0o rpymax.

Posrnsimaroun BaKJIMBICTP BUKOPUCTAHHS OHJIAWH-TUIATGOPM y BHBUYEHHI Ta
HaBYaHHI aHTJIIHCHKOT MOBH, 3aJIMIIAIOTHCS KIIOYOB1 aCMEKTH — 1€ TIEBHI IepeBaru Ta
Heponiku. Cepell OCHOBHUX I€peBar, Ba)XJIMBO BHJUIUTH TaKi SK: JIOCTYIHICTb,
nepcoHami3amisi Ta THYYKICTh. JIMCTaHIIfHI HaBYajbHI CEPBICH JalOTh 3MOTY
HABUYATHUCh Y Oyab-AKHI Yac Ta 3 Oyab-AKOTO MICIS, 110 POOUTH iX 1ICAUTBHUMU IS
CTYIEHTIB 3 pI3HHX KyTOUKiB CBiTy. CTyIE€HTH MalOTh MOXJIHBICTh CaMOCTIIHO
oOWpaTtu TeMH Ta Marepiajid JJisg BUBUYEHHS, IO JO3BOJISIE IM KOHTPOJIOBATH CBiit
HaBYAIBHHM TIpoliec. 3aBISAKH ITYYHOMY IHTEJIEKTY Ta allTOPUTMaM, SIK1 a1anTyIOThCs
i piBeHb CTYJCHTA, MOXXHA CTBOPIOBATH 1HAMBIAYyajdbHI MPOTpPaMH HAaBYAHHS, IO
ONTUMI3yIOTh TIPOLIEC BHUBUCHHS MOBU. He3Bakarounm Ha 3HA4YHI TIE€peBard,
BUKOPHUCTaHHS OHJIAMH-TIIAT()OPM MaroTh MeBHI BUKINKUA. Cepell HeTOMIKIB, Y TepIry
4yepry ciiJ] BIIMITUTH BiICYTHICTh KMBOi KOMYHIKaIlii, IEBHI TeXHIYHI poOiemMu, a
TaKOXK HEJIOCTATHIA PIBEHb CAMOIUCIIUILIIHH.

3a Oynp-skoi Mozeni HaBuaHHs 3 Web ykpait BaXKJIMBO MaTH iHCTpyMeHTapiit abo
METO/IOJIOT1F0 BUMIPIOBAHHS TSI OIIHKY €(DEKTUBHOCTI MPOTPaMU 1 PiBHS 3aTy4€HOCTI
cTyneHTiB. HasBHICTh criOCO0Y IEPEBIPUTH, IO CTYACHTH JOCSTIIN MOCTABIEHOT METH,
Ma€ KpUTUYHO BaXKJIMBE 3Ha4YeHHA [5, ¢. 58].

BuxopucranHs oHmaiH-TIaTQOPM JIJIsT BUKJIAJAHHS aHTIIIHCHKOT MOBH, TAKHX SK
ATutor, Google Classroom, Moodle ta iH., Mae 3HaYHMIA TOTEHITIA JJIs OKPAICHHS
npoiiecy HaBuaHHs. KoxkHa 3 miaTdopm Mae cBOi yHIKANIbHI MepeBaru Ta HEIOMIKH, 1
BUOIp MK HUMH 3QJICKUTH B1Jl KOHKPETHUX NMOTpeO CTYIEHTIB Ta BUkiIaaadis. [IpoTe
3 PO3BUTKOM TEXHOJIOT1M, TaKUX SIK IUTYYHUM IHTENEKT Ta BIPTyalibHa PEaAIbHICTD,
OHJIAH-HaBYaHHA CTa€e Bce Oulbll e€(EKTUBHUM 1 MepcoHali3oBaHUM. B
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MaiOyTHhOMY I MIaTGOpPMH MaTHUMYTh 1I€ OUIBIIMI BIUIMB Ha METOAMKY
BUKJIQJAHHS Ta BUBYEHHS aHTIINCHKOI MOBH.
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CBITJIAHA IETPIYEHKO

YEPKACBKHWH JEP)KABHUH TEXHOJIOI'TYHUH YHIBEPCUTET,
M. YEPKACH

IHHOBALIMHI TEXHOJIOT'TI Y BUBUEHHI MOB SIK
IHCTPYMEHT INIJIBULIEHHSI EOCEKTUBHOCTI
PLJIOJIOT'TYHOI OCBITH

Y cyyacHOMYy CBiTI IHHOBAIlIMHI TEXHOJIOTIi CTaJIM HEBII'€MHOI0 YaCTHHOIO
OCBITHBOT'O TIporiecy. BOHM 3HAYHO 3MIHIOIOTH TPAAUIIMHI MIIXOAH JO0 HaBYaHHS,
30KpeMa y BUBYCHHI IHO3eMHUX MOB. D11010T19HA OCBITa, KA BKJIFOYA€ BUBYCHHS MOB
1 IiTepaTyp, BUMarae HOBUX METOJIIB, IO CIIPUSIOTH KPAIIOMY 3aCBOEHHIO MaTepiaity,
PO3BHTKY MOBHMX HAaBHYOK Ta ITJIBUIICHHIO €(DEKTUBHOCTI HaBYaJIbHOIO Tporecy [1,
c. 32].

[HHOBAITIMH] TEXHOJIOT11 JO3BOJISIOTH 3HAYHO MIABUINUTH €()EKTUBHICTH HABYAHHS
MOB. BoHu 3abe3rneuyroTh TOCTYyH 10 BEJIMKOI KUIBKOCTI HaBYAJILHUX MaTepiais,
IHTepaKTHBHHUX BIPAB Ta TECTIB, IO JO3BOJIAE YYHSM INBHJIIC Ta
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SKICHIIIE 3acBOIOBATH HOB1 3HAHHI. AJJANTHUBHI CHUCTEMH HaBYaHHS, K1
NUIAIITOBYIOTBCA — MiA  IHAMBIAYalbHI ~ HOTPEOM  CTYJAEHTa, JOMNOMararoTh
30CEPEAUTHCS Ha CIIA0KHUX MICIAX Ta MOKPAIUTH PE3yIbTaTH.

3acTocyBaHHsI 1HHOBALIHUX TEXHOJIOTIA Ma€ BEJMKUANA TOTEHIan JIs
MOKpAaIIeHHs (PUTONOrTYHOI OCBITH, TaK AK pOOJATh HaBYaHHS OUIbLI JTOCTYIHUM,
THYYKUM Ta €(DEKTUBHUM, CIPHUSIIOTH PO3BUTKY HAaBHYOK CAaMOCTIHOTO HaBYAHHS Ta
30arauyroTb METOAM BUKIaAaHHsA. OAHAK JJig YCHOIIIHOTO BOPOBAKEHHS HEOOXITHO
MO/0JaTH TEXHIYHI OOMEXEeHHS, 3a0€3MeYUTU SKICTb KOHTEHTY Ta IMiJrOTYBaTH
BUKJIaa4iB. [HHOBAIIIITHI TEXHOJIOT1I € BaXKJIMBUM IHCTPYMEHTOM ISl MiJBUILCHHS
PiBHS BOJIOJIIHHA MOBaMHU Ta PO3BUTKY (DUIOJIOTTYHOT OCBITH Y MallOyTHBOMY [2, €.67].

Cepen 1HOBalIMHUX TEXHOJOTIi y BUBYEHHI MOB BHUPI3HAIOTh IHTEPAKTHUBHI
mwiatdhopmMu Ta MOOUTRHI JoaaTku. OCTaHHIM YacoM 3'SIBWJIOCS Oarato MOOUTBHUX
01aTKiB, Takux sk Duolingo, Babbel, Memrise, siki 103BOJISIFOTh BUBYATH MOBHU Yepe3
IHTEpAaKTUBHI YpoKH, irpu Ta TecTH. LI mnatdhopmu 3abe3neuyroTh 1HAUBIAYaTbHUN
HiIXi 10 KOXHOTO Y4YHS, IO JI03BOJSE€ €(PEKTHUBHO BUKOPUCTOBYBATH dYac IS
BUBUCHHS MOBH, a TaKOX 3HWKYE PIBEHb CTPECy NMPU HaBYAHHI.

3aBasKM BIpTyaJdbHUM KJIacaM Ta OHJIAMH-KypcaMm, HaBYaHHS MOBaM CTaJio
JOCTYIHUAM JUIS JIFO/ICH 3 Oy1b-s1k01 Touku cBiTy. Taki mmatdopmu, sik Coursera, EdX,
Udemy, mporoHyoTh KypcH BiJ MPOBIAHUX YHIBEPCUTETIB, IO JOMIOMArae CTyIeHTaM
OTPUMATH SAKICHY OCBITY Ta HABYATHCS B 3DYYHOMY JUISI C€OE TEMITI.

BaximBuM € TakoX BHKOPUCTAHHS MYJIbTUMEIIMHUX TEXHOJOTiH. BuBueHHS
MOBH Uepe3 BiZIeo Ta ayAio MaTepiaiu 3HAYHO MiABUIIYE PiBEHb YCBIIOMJICHHS MOBH,
MOKpAIIly€e CIYXOBE CHOPUMMaHHS Ta PO3IIMPIOE CIOBHUKOBHUH 3amac. CTyaeHTH
MOXXYTh JUBUTUCH (IIbMH, cepialid, CIyXaTH MOJKACTH ab0 My3MKy Ha MOBI, SIKY
BUBYAIOTh, 1[0 3HAYHO MOKpAIly€e HABUYKU KOMYHIKAII1i.

Ty4yHuii 1HTENEKT Ta aBTOMATHU30BaHI CHUCTEMHU JO3BOJISAIOTH CTBOPIOBATH
aJlaTITUBHI CHCTEMH, SIKI aBTOMAaTUIHO KOPUTYIOTh PIBEHb CKJIATHOCT1 3aHATH 3QJICIKHO
BiJl TIPOTpeCy CTy/eHTa. TaKi CHCTeMH TaKOX 3/1aTHI OI[IHFOBAaTH MOBHI HAaBHYKH, 5K
rpaMaTtvka, BUMOBAa Ta IMUCHBMO, IO JIO3BOJISIE CTYIAEHTaM OTPUMYBATH 3BOPOTHIM
3B'I30K y peaIbHOMY 4Yaci.

[lomo mepeBar BUKOPUCTAHHS IHHOBAIlIMHUX TEXHOJIOTIH y (UTONIOT1YHIN OCBITI
MO>KHA BU3HAYUTHU HACTYIIHI:

1. [mauBimyanizairis HAaBYaHHS. 3aBISIKA TEXHOJIOT15IM, CTYJCHTH MOKYTh BUBUATH
MOBY Y CBOEMY TEMITi, 3 ypaxXyBaHHSAM CBOiX moTped 1 iHTepecis. Lle mo3Bomsie
3HAYHO MOKPAIUTH €(hEKTUBHICTh HABUAHHS.

2. JlocTynHICTB 1 MOOLTBHICTD. [HTEpHET-pECYPCH TO3BONISIIOTH HABYATHCS B OY/Ib-
SIKUH 4ac 13 Oyab-SIKOT0 MICIIS, 110 BXKIIMBO JIJIS JTIOJICH 3 PI3HUMH rpadikaMu
1 )KUTTEBUMH OOCTaBUHAMHU.

3. 3ayiy4eHHs] CTYJIEHTIB [JI0 AaKTUBHOI ydacTi. [HTEpakTUBHI TEXHOJOTIl
CTUMYJTIOIOThH CTYJICHTIB JI0 aKTUBHOI y4acTi B HABUAJILHOMY MPOIIECi, pOOIISThH
Horo OLTBIN I[IKaBUM 1 MOTHBYIOUHNM.

4. TTominieHHs: HABUYOK KOMYHIKaIlli. BUKOpuCTaHHS 1HHOBAI[IMHUX TEXHOJIOTIN
JI0TIOMArae CTyJICHTaM TMOKPAITUTH HE JINIIe MOBHI HABUYKH, a U
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HAaBUYKM KOMYHIKaIlll, 30KpeMa 4Yepe3 BIlICOKOH(pEepeHlii Ta OHJalH-
CHUIKYBaHHS 3 HOCIIMH MOBH.

[lonpu 4HClIeHHI T@epeBard, BIPOBAKEHHS I1HHOBALIMHUX TEXHOJIOTIH Yy
(p11070r1YHY OCBITY Ma€e cBOi Baromi TpyaHouii. Cepesl HUX: HEOOX1AHICTh MOCTIHHOTO
OHOBJICHHSI TEXHOJIOT'1H, BIACYTHICTh TEXHIYHOTO OCHAILEHHA Yy JESIKUX HaBYAIbHUX
3aKjajax, a TakoXK ImpoOjieMa MOTHUBAIlll CTYJEHTIB 10 CaMOCTIHHOIO HaBYaHHS |3,
c.132].

[Ipore 3 wacoM 1l nOpoOieMH MOXHA TOJOJATH 3aBASKA  PO3BUTKY
1HGPACTPYKTYpPH, BIOCKOHAJICHHIO TNEJAroriyHMX METOJIB Ta IHTEerpaiii HOBHUX
TEXHOJIOT1H y HaBYaJIbHUM MpOIIeC.

TakuM urHOM, IHHOBAI[IMHI TEXHOJIOT1T BIAITPalOTh BXKJIUBY POJIb Y MOJIEpHI3aLlli
¢UI070r1YHOT OCBITH, pOOJSAYM TNPOUEC BHUBYEHHS MOB OUIBII JOCTYIHHUM,
IHTEPaKTUBHUM 1 e(eKTUBHUM. BUKOpHUCTaHHS HOBITHIX TEXHOJOTIA Jonomarae
CTyJIEHTaM He JIMIIIe 3aCBOIOBATH I'PaMaTUKY Ta JIEKCUKY, aje i po3BUBATH MPAKTUYHI
HAaBUYKHU CIIUIKYBaHHS, 1[0 € OCHOBHOIO METOI0 BUBYEHHS 1HO3EMHHUX MOB.
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JIIOAMUJIA IIOTAITIEHKO
JIAPUCA YABAK

YEPKACBKHWH JEP)KABHUH TEXHOJIOI'TYHUHM YHIBEPCUTET,
M. YEPKACH

OCHOBHI IPUHIMIIN CTBOPEHHSA HU®POBUX
TEPMIHOJIOTTYHUX CJIOBHUKIB

VY cyqacHOMy mpOBOMY CBITI TEPMIHOJIOTIUHI CIOBHUKH BIAITPAIOTh KIFOUYOBY
ponb y craHmaptusaiii mpodeciiiHoi Jekcuku Ta 3a0esneueHHl edeKTHBHOT
KOMYHIKAIlil y PpI3HAX Taly3aX HayKd, TEXHIKM Ta Oi3Hecy. 3 PpO3BHTKOM
iHoOpMalIiiHUX  TEXHOJIOTIA  3pocTae mmoTpeda y  CTBOpPEHHI  HHU(PPOBUX
TEPMIHOJIOTTYHUX CJIOBHUKIB, Kl JIO3BOJIAIOTH IMIBUAKO 3HAXOJUTH Ta aHAII3yBaTH
3HAQYEHHS CIeliali30BaHUX TEPMIHIB.

TepMiHONIOTTYHUNA CIIOBHMK € OAHUM 13 PI3HOBHJIB JIIHTBICTUYHOTO CJIOBHUKA,
KU OXOIUTIOE T4 CUCTEMATH3y€e TEPMIHM ¥ BU3HAYCHHS MEBHOI raiay3l 3HaHHS Ta
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CIIyI'ye OJHHMM 13 3acoOIB MOJO0JIAaHHA MOBHHMX Oap’epiB y MpakTuill npoeciiHoro
cuiikyBaHHs [3, c. 38]. lle noBiIHUK, SIKMI HaJa€ OCHOBHI KOHIENTYajbHI Ta
EHIUKJIONEINYHI BIJOMOCTI IIOA0 pealiid, MO3HaA4yBaHUX TEPMIHOM; HalBa KJIMBIILINMA
3aci0 OMMUCY BIAMOBIIHOT TEPMIHOCUCTEMH.

TepMiHOIOT1YH1 CTIOBHUKH HAJIEKATH J10 IOBIJKOBUX TOKYMEHTIB Ta MOUISIOTHCS
Ha!

— HAyKOB1, IO MICTATh PE3yJbTaTH TEOPETHUYHUX a00 EKCIEePUMEHTATBLHUX
JOCIIDKCHb Y BUTIIANI HAyKOBUX IOHATH Ta iX HOMIHATUBHUX OJUHUIIb;
HAJal0Th HAyKOBY JOBIAKOBY 1HGOpMaIlii mojo pi3HUX cdep MisuIbHOCTI
CYCIITBCTBA, a CaMe€ HAYKH, OCBITH, KYJIbTYPH, TEXHIKH Ta BUPOOHHUIITBA,;

— HAYKOBO-TIOMYJISIPHI, 1[0 OKPECTIOIOTH BiZIOMOCTI HAYKOBOTO Ta MPUKIIATHOTO
XapakTepy, pO3MOBCIOKYIOTh Ta MOIMYJISIPU3YIOTh TOCITHEHHS y Tally31 HayKH,
KyJIbTYpH, TEXHIKH Ta CIPSIMOBaHI Ha YNTa4a-HECIEIialicTa;

— BUPOOHUYI, 110 MICTATh MaTepiajii MPUKIAIHOTO XapakTepy, OpiEHTOBaHI Ha
daxiBiiB pi3HOI KBamidikamii Ta TMNpU3HAYEH] [ 3aCTOCYBaHHS Ha
BUPOOHUIITBI Ta B IHIIKUX cdepax MPaKTUYHOT IiSNIbHOCTI JTIOUHU;

— HaBYAJILHUM MOCIOHUK - € MEePEeBaKHO HOBUM PI3ZHOBUOM JIEKCUKOTpa(iuHUX
npailb, OKPECIIOE€ TEPMIHOJOTII0 BIIMOBIIHOT HAaBUAJIBHOI CIELIaJbHOCTI Ta
oOMeXeHMI 11 TEMaTHKOIO, CIPSIMOBAaHHMI Ha 3a0e3MeueHHS OCBITHHOTO
nporecy [4, c. 146].

[Tpu3HavueHHs OYb-IKOTO TEPMIHOJIOTIYHOTO CIIOBHUKA MOJISITAE Y BiIOOpakeHH1
MOHATIHHO-TEPMIHOJIOTIYHOTO arapaTry pi3HUX rajay3ei HayKu W TeXHIKU U BIIMOBITHO
3a0e3IeueHH] HayKOBO1, HAaBUaJIbHOI Ta BUPOOHNUYO1 AisTBHOCTI [3, ¢. 38].

Cepen OCHOBHMX JeKCHKOTpagiyHUX (YHKIIH HTHUPPOBUX TEPMIHOJIOTIUHUX
CJIOBHHUKIB BUIISIEMO:

— iHdopMalriiiHy, 10 cOpsMOBaHa Ha TOMIYK HeoOXimHoi iHdopmarii i

NOTJIMOJICHHS 3HaHb KOPUCTYBayYa y MeBHIN rany3i 3HaHb;

— CUCTeMaTH3yI0uy, MeTa SKOI BIOPSAKYBaTH HaBEJEHI TEPMIHOCHUCTEMH 3
BKa31BKOKO Ha  MapaJiiTMaTHYHI  BIIHONIEHHS W  TEPMIHOJOTIYHY
CIIOJTYy4yBaHICTh CIOBHUKOBHUX OJIMHHUIIb;

— HaBYAJIbHY, siKa € 0a30BOI0 JUIsl CJIOBHHMKA Ta Tiepenadadae 3acBOEHHS
IHIIIOMOBHO1 TEPMIHOJIOTT1YHOT IEKCUKH KOPUCTYBAYEM IIUISIXOM O3HAMOMIICHHS
3 eKBIBaJICHTAMU TMEPEKIIANY;

— HOPMAaTUBHY, IO MOKJIMKaHA €IIMIHYBaTH PO301KHOCTI MK IHAUBITYyaJIbHUM 1
KOJICKTUBHUM 3HAHHSIM;

— MOBO3HaBYy, SKa Tependadac TOPIBHAHHS OCOOJMBOCTEH TEPMIHOJIOTIUHUX
OJIMHUIIb BIMOBITHUX POOOYNX MOB;

— IPABOIKCHY, IO MOJA€ TAYMadHi # CHHOHIMIYHI MOSICHEHHS CJIIB, HATOJIONIYE

HAa TPaBWIBHI BHUMOBI, a TaKOX HAWNCKIAAHININX BHUIAJKaX HATrOJOIIYBaHHS
TEPMIHOJIOTIYHUX OJJUHUIIH TOIIIO.

OCHOBHI TPUHIUIIKA YTBOPEHHS MHQPPOBUX TEPMIHOJOTIYHUX CIIOBHUKIB
0a3yl0ThCsl HA METOJIOJIOTIYHUX 3acajiax JeKcukorpadii, iHGopMamiiHuX TeXHOIOT1i
Ta JIHTBICTUYHOrO aHaiizy. Jlo HUX HallekaTh CTPYKTYpPOBaHICTh, CHUCTEMHICTD,
1HTEeponepadeNbHICTh, JUHAMIUYHICTH OHOBJIEHHS Ta HOCTYIHICTD JIJIsl LIMPOKOTO KOJia
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KopucTyBauiB. lli mnpuHIMOM 3a0e3neuyloTh HE JUIIE TOYHICTh Ta MOBHOTY
CIIOBHMKOBMX 3alHUCIB, a ¥ IHTErpauilo LHUPPOBUX PECYPCIB 13 CyYaCHUMU
1HpOpMaIIITHUMU CUCTEMAMHU.

HanmcanHs TEpMiHOJIOTIYHOTO CJOBHHMKAa 3yMOBJIIOE BHKOHAaHHS  TaKHX
KOHKPETHHX 3aBJIaHb:

— BUSIBJICHHS CJIOBOTBOPHHUX OCOOJIMBOCTEN BUXITHUX TBIPHUX OCHOB;

— BU3HAYEHHS B3a€MO3B’SI3KIB MK YWJI€HAMU CIOBOTBOPHUX THI3;

— aHaJli3 PI3HUX TUIIB JIEKCUKOTpaQIUHUX IKEPEIT;

— pOo3pOoONIeHHST  CTPYKTYpPH  CJIOBHHUKOBHX CTaTeil, Makpo-, MIKpo- Ta

MEMIOCTPYKTYpH HAaBYAILHOTO CIIOBOTBOPYOTO TEPMIHOJIOTIYHOTO CJIOBHHKA,

— y3araJbHEHHS PE3YIbTaTIB IOCTIIKCHHSI;

— CTBOPEHHSI €IMHOI JEeP)KaBHOT MPOrpaMu TEPMIHOIOTIUHOI MisuibHOCTI [1,
c. 44].

CTBOpeHHST  TEPMIHOJIOTIUHMX  CJIOBHUKIB  3arajoM, Ta  LHUPPPOBUX
TEPMIHOJIOTIYHUX CJIOBHHMKIB 30KpeMa BUMAara€ BUPOOJICHHS €IMHOI Jep)KaBHOI
nporpamMu yKjiaJaHHS TEPMIHOJIOTTYHUX CJIOBHHMKIB Ta TEPMIHOTBOPYOi AISTIBHOCTI
B3araii. JlepxaBHa mporpama TepMiHorpadiuHoil AiSIBHOCTI MOKIMKAHA:

— CKOOpJMHYBATH 3yCHJUIS BCIX YKPATHCHKUX TEPMIHOJOTIYHUX LIEHTPIB;

— CTBOPHUTH YITKY Ta MPO30PY CTPYKTYPY MiANOPSIAKOBAHOCT1 TEPMIHOIOTTUHUX

oprasizailiif y Aep>kaBHOMY MacuiTaoi ;

— OpraHi3yBaTM Ha HAYKOBHX 3acajax TEpPMIHOJIOTIYHI JIOCTIDKEHHS Ta
CTBOPEHHS TEPMIHOJOTTYHHUX CJIOBHHUKIB;

— BCTAHOBUTH Ta MIATPUMYBATH KOHTAKTU 3 MDKHAPOJAHUMH TEPMIHOJIOTTYHUMU
opranizaiismu ISO, IEC, InfoTerm, TermNet [2, c. 4].

HudpoBuit TepMIHOIOTIYHUI CIOBHUK MOKIMKAHUM IHBEHTApU3Y€EBATU CJIOBA-
TEPMIHHU TIEBHOI Tally3i, PENPE3CHTYBATH BHYTPIIIHIO CTPYKTYPY KOXKHOI JISKCUYHOT
OJIMHMII, BU3HAYATH CEMAHTUYHI 3B’S3KM MDK YICHAMHU THI3Jl, HaJa€ TMepeKiaa
TEPMIHIB 3 aHTJINACHKOT MOBHU. Takuil JTOBIIHUK HABUAJIBLHOT'O THITy HaOyBa€ CTaTycC
e(eKTUBHOTO ITUAAKTUYHOTO 3ac00y, MOro BUKOPHUCTAHHS CTa€ MOXKIMBUM TIPH
pO3po0IIi TEOPETHYHHX KYpPCiB 13 JIEKCHUKOJOTiI, JeKcukorpadii, CeMaHTHKH, Y
MIPaKTHUIll BUBYCHHSI aHTJIIHCHKOI MOBH Ta y Kypci «/Jli10Ba aHTITiiiChKa MOBay.

OcHoBHMUMHU TiepeBaraMud  NIHU(PPOBUX TEPMIHOJIOTIYHUX CIOBHUKIB, 5Kl
JI0TIOMAraroTh 3p0OUTH iX e(pEeKTUBHUMH, TOUHUMU Ta TOCTYITHUMH JJIsl KOPUCTYBAYiB
€:

— CTaHApTHU3aIlisl TEPMIHOJIOTI — Y3TO/DKCHHS TEPMIHIB y TIEBHIM Taimy3i s

YHUKHEHHS HEOJTHO3HAYHOCTI Ta IMOMUJIKOBOT'O TIIyMaU€HHS;

— aBTOMartm3allis 0OpoOKM TEPMiHIB — PO3pOOKa MEXaHI3MiB IIBUAKOTO TMOIIYKY,
OHOBJICHHSI Ta aHATI3y TEPMIHOJIOTIYHUX 3aITUCIB;

— iHTerparis 3 IHIIUMH CHCTeMaMH — 3a0e3ledeHHS B3aeMOAil MUGPOBOTO
CJIOBHHKA 3 HAYKOBUMH 0a3zaMu, HABYAIIbHUMH TUTaT(opMaMu Ta MpOTPaMHUAM
3a0e31eUeHHSM;

— MYJIbTUMOBHA MIATPUMKA — CTBOPEHHS MOXJIMBOCTI MEpPEKJIaay Ta ajanTaiiii
TEPMIHIB PI3HUMHU MOBaMH JIJI MI>KHAPOJHOT'O BUKOPUCTAHHS;

— IWHAMIYHE OHOBJIEHHA — 3a0e3leuyeHHs IIOCTIMHOIO JOIIOBHEHHS Ta
aKTyasti3allii JaHuX BIAMOBIIHO 1O PO3BUTKY T'aly3€BUX 3HAHB;
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— 3pYYHICTh KOPUCTYBaHHS — CTBOPEHHS IHTYITHMBHO 3pO3yMuIOro iHTepgeicy
JUISL PI3HUX KaTeropidl KOpUCTyBadiB, BKIIOUYaOud (haxiBLIB, JOCIITHUKIB Ta
CTYJICHTIB;

— HIATPUMKA pI3HUX (OpMaTIiB JAHUX — MOXKIMBICTH EKCIOPTY Ta IMIOPTY
TEPMIHOJIOT1YHUX pecypciB y pizHUX popmaTtax (XML, JSON, CSV Toiwo).

Otxe, uu@ppoBi TEPMIHOJOTIUHI CIOBHUKH € BXKJIUBUMHU 1HCTPYMEHTOMH IS

CTaHAapTHU3alLlil Ta rapMOH13allii Mpo¢eciiHOl JIEKCUKU B PI3HUX rany3sX 3HaHb, K1 HE
JIMIIE CIPOLIYIOTh JOCTYII 10 TEPMIHOJIOTTYHUX PECypCiB, aje i 3a0e3MeuyroTh iXHIO
aKTyaJIbHICTh Ta IHTETPALIO 13 Cy4YaCHUMU 1H(HOPMALIHHUMH CUCTEMAMH.

2.

3.
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mepminonoeii. JIeBiB, 2008. C. 144-147.

EJITHA PAUCBKA
MAKCHUM POMAHIOK
OJIEHA LIMHUPKO

KAM’SIHEIIb-TTIOALJIbCbKU HAIIIOHAJIbHUM
YHIBEPCHUTET IMEHI IBAHA OI'I€HKA,
M. KAM’STHEIIb-ITO AIJIbCHb KU

®OPMYBAHHA HIMEIIBKOMOBHUX JIEKCUYHUX
HABHYOK Y4HIB 3ACOBAMHU IHTEPAKTUBHUX
TEXHOJIOI'IA (HA ITPUKJIAATI POJIBOBHUX IT'OP)

[lepeBaxna OuTbIIICTH (DOPM 1 BUAIB poOOTH, 30KpeMa i irpoBa MisIbHICTH Ha

ypokax Himenpkoi MoBH y 33CO, Mae OyTH KOMYHIKATHBHO CIPSMOBAHOKIO Ta
BpaxoBYBaTH iHTepecH y4HiB. e cipusiTuMe He nHIe po3BUTKY IXHIX MOBJIICHHEBHX
HABUYOK, a i JOPMYBAHHIO KUTTEBUX OPIEHTUPIB Ta MPOPECIHHOTO CaMOBU3HAYCHHS.
Ha mymKy HayKOBITiB, CaM€ KOMYHIKaTHBHUH IMiIX11 BPAaXOBY€E Pi3HI ACTIEKTH PO3BUTKY
3100yBaviB OCBITH, JO3BOJISIE YUHSIM HE JIMILIE 3aCBOIOBATU 3HAHHS, a U PO3BUBATH
KOMIIETEeHTHOCTI, IIIHHOCTI Ta COIliajbH1 1 MOBJICHHEB1 HaBUYKH [6, c. 32].
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[1in HaBUYKOIO PO3YMIIOTh aBTOMATHU30BAaHI KOMIOHEHTH CBIIOMO BHUKOHYBAHO1
JISUTBHOCTI, SIK1 YTBOPIOIOTHCS LUISIXOM BIIPABH 1 TPEHYBaHHs, TOOTO OJIMHMIIIO BMIHHS.
BMmiHHS, B CBOIO Yepry, po3risIaeThes K «CBIOMA JISIIbHICT, 3aCHOBaHA HA CUCTEMI
MIJCBIAOMO (PYHKIIOHYIOUMX J1ii1» (3HAHHSI — HaBUYKa — BMIHHA) [5, ¢. 57]. Jlekcuuni
HAaBUYKH CJIiJ] PO3TJBSIIATH SK BAXJIMBY CKJIQJIOBY 3MICTY HaBYaHHS iHO3EMHOI MOBH,
30KpeMa HimMenpkoi. HaBuuky BKUBaHHA 1 MPAaBUJIBHOTO 1HTYITUBHOTO PO3YMIHHS Ha
OCHOB1 MOBJICHHEBUX JIEKCHMYHUX 3B’SI3KIB MK TIpaplYHO-MOTOPHUMHU 1 CIyXO-
MOBJIEHHEBUMU (popMaMu CJI0Ba Ta HOro 3HAYEHHSM B IHIIOMOBHIH JIEKCHUII, 8 TAKOXK
3B’SI3KM MK CJIOBaMH iHIIOMOBHOT MOBHM HA3WBalOTh JICKCHYHHMH HaBHYKamH. B
nporieci GopMyBaHHS JICKCUYHOT HABUYKH PO3PI3HAIOTH TPHU CTAIIH:

OpientoBHO-TIIArOTOBYMH eran. Ha npomy erari BiOyBa€eThCsl BBEJEHHS HOBUX
JICKCUYHUX OJIMHHMIIb, 1X CEMAHTH3AIlisl Ta IEPBUHHE BiITBOPEHHS. [ 0JIOBHOIO METOIO
€ aKTHBI3AIllSl ACOLIATUBHUX 1 JIOTIYHMX 3B’S3KIB HOBHUX CJIIB 3 YXE€ HAasBHUMU
3HaHHSMH 37100yBaviB CEPeAHHOT OCBITH 1 IX MOBHHUM JOCBIJIOM.

CrepeoTurni3yrounii — CUTyaTuBHUM eTarl. Lleli eran BKItouae CTBOPEHHS CTIHKHUX
JICKCUYHUX 3B'SI3KIB y CXO)KMX MOBHHX CHUTYaIliIX Ta CUTyaTHBHE TPeHYBaHHS. TyT
BiIOyBa€TbCsl aBTOMATHU3AIlisl CTaHAAPTHUX MOBHHMX eJeMeHTIB. PedriekcuBHa
TISUTBHICT € BaXKJIIMBUM KOMITOHCHTOM, OCKUIBKM BOHA JI03BOJIsi€ C(OPMYBATH
aBTOMaTU30BaH1 MOBHI JIii HA CB1IOMOMY PIBHI.

BapiatuBHO-cuTyaTHBHUH etar. Ha iboMy eTarti CTBOPIOIOTHCS JICKCUYHI 3B'S3KH
1 Bi1OyBa€eThCS aBTOMATU3AIliSI MOBJICHHEBUX JIH Y PI3HUX KOHTEKCTaX Ta CUTYaIlisX.
OcHoBHa MeTa — TOJAJbIIe BIOCKOHAJIEHHS AaBTOMAaTH30BAHOCTI Ta THYYKOCTI
HaBUYOK [9, c. 29].

B KOHTEKCTI BUKOPHCTAHHS IHTEPAKTUBHHUX TEXHOJIOT1M Ha ypOKaX HIMEIbKOl
MOBH, 3 YpaxyBaHHSM NPUHIIMITIB KOMYHIKATUBHOTO MiTXOy, PO3IJISTHEMO POJIBHOBY
rpy SK 3aci0 opMyBaHHS IHITOMOBHHUX JEKCUYHUX HABUYOK Yy 3700yBadiB CepeaHBOT
OCBITH.

JIoCHJKYIOUN POJIBOBY TPY SIK IHTEPAKTUBHUN METOJI HABYAHHS, CHiJ B3SITH JI0
yBaru HayKOBI JOPOOKH Ta METOJIWYHI PEKOMEHJAIll IHTEpaKTHBHOTO HAaBYaHHS Ha
ypokax HiMmerpkoi moBu JI. 3eni, O. biruu, B. Peasko Ta in. [2; 3; 7]. InTepakTuBHE
HABYaHHS JIGKUTh B OCHOB1 KOMYHIKaTUBHOTO MIAXOY, MPOOJIEMH STKOTO PO3TJISIIAI0Th
yueni-pinonorn Ta Meromuctu, cepen sakux C. Cmomina, JI. [Tuposxenko,
O. IlomeryH Ta iH. [4; 8].

Ha nymky HaykoBIIiB, BUKOPUCTAHHS POJIbOBHX IrOp Ha ypOKaxX HIMEIbKOi MOBH
B 33CO mae KijlbKa KJIIFOYOBHX MIEPEBAr, poJibOBi irpH, 30Kpema:

1) cupusrOTh PO3BUTKY BCiX BHJIB MOBJICHHEBOT TIsITLHOCTI YYHIB, B TOMY YHCTi
YCHOT'O MOBIICHHS, SIKE€ € KITFOYOBHM KOMIIOHEHTOM MOBJICHHEBOT TISUTBHOCTI;

2) CTBOPIOIOTH MEJIArOTi9HI YMOBH, [0 CTUMYJTIOIOTh aKTHUBI3aIlil0 HABYAJIEHOTO
IIPOLIECY;

3) HagalTh yYHSM MOXKIIUBICTH BIITBOPIOBATH SK pealibHI, TaK 1 BUTaJaHi
CUTYaIlil, K1 HE OXOTUTIOIOTHCS MPOTPaMOI0 3 HIMEIIbKOT MOBH;

4) hopMyIOTh MCHXOJIOTIYHO-IICAArOriuHl YMOBH, IO CIPHSIIOTH aKTHBHOMY
BUKOPHUCTaHHIO HIMELIbKOT MOBU BCiMa 3100yBauaMu Cepe/iHbOi OCBITH [0, c. 34].
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I'pa Ha ypokax HIMELBKOT MOBU PO3IJISAAETHCS SIK HaBUaHHs y 1ii. BoHa cripusie
PO3BUTKY yBaru, Mi3HABaJbHOTO IHTEPECY, NOTMOMAara€ CTBOPEHHIO CHPHUSATIHBOIO
MICUXOJIOTIYHOTO KJIIMaTy Ha ypoui. [HTepakTMBHa Trpa — OJHE 13 HaWOUIBII
MPOAYKTUBHUX IHTEPAKTUBHUX MEAArOriYHUX METOIB, BOHA CTBOPIOE ONTHUMAIIbHI
YMOBH PO3BHUTKY Ta caMopeastizallii yuacHUKIB nporecy [1, ¢ 4].

PonboBi irpu JomoMaraioTh y4YHSIM 3aHYPUTHCS B peaibHl ab0 3MOJIeIbOBaH1
CUTYyallil, IO CHpHSIE PO3BUTKY Y HUX KOMYHIKATHBHUX HABHUYOK, PO3MIUPECHHIO
CIIOBHUKOBOTO 3amacy Ta BJIOCKOHAJICHHIO T'paMaTUYHMX HaBUYOK. BOHM Takox
J03BOJISFOTH YYHSIM MPAKTUKYBATUCS B )KUBOMY MOBJICHHI1, BHKOPUCTOBYIOUH JICKCUKY
Ta TPaMaTU4H1 CTPYKTYPH B KOHTEKCTI KOMYHIKATUBHUX CUTYaLlIH.

BuBYeHHSI HIMEIILKOT MOBH Yepe3 POJLOBY I'PY € OJHHM 3 €EKTUBHHX METOJIIB
KOMYHIKaTUBHOTO HaB4aHHS. [Ipu BHOOpPI TeMHU I POJILOBOI T'PpH BYHTEIb Ma€
BPaxoOBYBATH, IIO ISl JOCATHEHHsI YCHIXy T'PH Ba)KJIHBO, 100 BOHA, 3 OJHOTO OOKY,
CTBOpIOBaJIA JTUIAKTUYHI Ta TICHXOEMOI[IHHI YMOBH JUIS CTHMYJIIOBaHHS aKTHUBHOI
MOBJICHHEBOI JIISUIBHOCTI, @ 3 1HIIOTO OOKY, MOJEIIOBaJIa COLIAIbHUM 1 MPEeIMETHUN
KOHTEKCT MailOyTHHOT HaBYAJIBHOT UK Mpo¢eciiHol JIsTbHOCTI yuHIB. BaxiuBo, 1m100
TeMa pOJILOBOI I'PH BiJMOBIAANIa peaTbHIM TIOISIM Ta B3aEMHHAM.

MeToauka MpoBENEHHSI POJIBOBOI TPH PO3MOYMHAETHCS 3 MIATOTOBUOI PoOOTH
BUYMTEJIS, AKUI MTOBUHEH YITKO CPOPMYIIOBATH CUTYAIIII0, BA3HAYUTH (DYHKIIIOHATIBHY
CHPSIMOBAHICTh KOXHOI poJii, 3a HEOOXIAHOCTI MIArOTYBaTHM HAOYHI MaTepiaiu
(kapTuHkH, poTtorpadii), TOYHO BU3HAUUTHU 11l TPU Ta TIepeadaunTH ii pe3yapTar. B
KOHTEKCTI (opMyBaHHS JIEKCHYHUX HABUYOK, Ha TIEpPIIOMY, OpIEHTOBHO-
MiITOTOBYOMY €TaIll CIIOYaTKy aKTHBI3YIOTHCS MOIEPEAH] 3HAaHHS Ta BBOJSTHCS HOBI
JIEKCUYH1 OJIMHMIN; Y4YHI BOPABISIOTBCA B iX BXKMBaHHI: BUKOHYIOTH ITIATOTOBYI
BIIPaBH, MPOCIYXOBYIOTh ayAI0TEKCTH Ta CAMOCTIMHO (DOPMYIIOIOTH OKpEM1 PEUEHHS.
Ha ngpyromy, crepeorumizyrouoMy (CHTyaTMBHOMY) €Talll Y4YHI HaMararThCs
BIITBOPUTH OKPEMi E€JIEMEHTH TI'pH, BHKOPHUCTOBYIOUM HaJIaHi JIOMOMDKHI 3aco0u
(Tabnmuii 3 MPOMO3UIISIMA MOBJICHHEBHX 3acO0iB; TMOJS CJiB, 3HAYEHHS SKHX
YTOYHIOIOTHCS TpadiyHUMU CUMBOJIAMH TOIIO). TakuM YMHOM BOHU aBTOMAaTH3YIOTh
BUKOPUCTaHHS CTaHAAPTHUX BHUCIOBIB. Ha 3akitouHOMY, BapiaTUBHO-CUTYaTUBHOMY
eTami, 3aBJaHHsA TMepeAdayaloTh BUTbHE BHKOPUCTAHHS OTPUMAHHMX JIEKCUYHUX
HABUYOK. YUHI, XOua BCE II€ MPAIIOI0OTh B paMKax 3aJlaHUX CTaHJAPTU30BAHUX
CUTyallii, OJHAaK BHKOPHUCTOBYIOTh MOBJICHHEBI 3aco0M Habarato BiUIBHIIIE.
MoBgeHHEBI Jii Ha O3HAYEHOMY €Talll MOBUHHI BiJOYBATHCS CIIOHTAHHO BIIHOCHO 10
3MICTy, OyTH OOTPYHTOBAaHMMH Ta MPOKOMEHTOBAHMMH; HE MEHII BaXKJIMBUM IS
BJIAJIOTO Mepediry Ipu € 3AaTHICTh KOXKHOTO ii yYaCHUKA HEBHUMYILIEHO BCTYNHUTH Y
oecimy, mMATpUMarH ii.

OTxe, posboBi irpu € eeKTUBHUM CIIOCOOOM (HOPMYBAHHS JICKCHIYHUX HABHYOK,
OCKUTHKM JIOMOMArarTh YYHSM MPAKTUKYBaTH MOBIICHHS B peajJbHUX CHUTYaIlisX,
PO3MIMPIOIOTh iXHIA CIIOBHUKOBHH 3amac i MOTHBYIOTh J10 HaBuyaHHSI. OmHHM i3
HAWTIOMYJSIPHIIIMX BapiaHTiB € rpa Im Restaurant, me y4Hi BUKOHYIOTH pOJi
o(diIiaHTIB Ta BIABIAYyBauiB, CKJIaJal0YM 3aMOBJICHHS, YTOUHIOIOYM JE€Talli CTpaB Ta
B3aeMoiroun oauH 3 oxHuM. Ille onqHa mikaBa rpa — Beim Arzt. YuHi NpakTHKYIOTh
JIEKCUKY, MOB’sI3aHy 31 3/I0POB’SIM: JIIKap CTaBUThH 3alMTAHHS PO CTaH MAIlEHTA, A€
mopajy Ta BUIHKCYE ,,petientu. Takoxk kopucHO € rpa Eine Reise planen, ne oxmi
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Y4YH1 BUCTYIAIOTh B KOCT1 TYPUCTIB, Kl OOMPaIOTh MOJOPOXK, a 1HII — MpaliBHUKIB
TYPUCTUYHUX ar€HTCTB, SIKi MPONOHYIOTh MapLIPYTH T4 YMOBH MOI3/KH.

He w™enm 3axorumBuM Bapiantom € rtpa Auf Wohnungssuche, ne yuni
BIITBOPIOIOTh CHUTYaLII0 OPEHAM KUTJA: PIEATOPU OMUCYIOTh KBAPTUPH, a KIIEHTU
CTaBJIATh 3alUTAHHA Ta MPUIAMAIOTh PIIIEHHS 100 OPEHAH.

Taxi irpu CipusitOTh pO3BUTKY KOMYHIKATUBHUX HABUYOK, 30KpeMa, (POPMYBaHHIO
IHIIIOMOBHHX JIEKCUYHUX HAaBUYOK, HABUAIOTh YUHIB B3aEMOJIATH Y PI3HUX KUTTEBUX
CUTYyaIlIsIX 1 pOOJISATh YPOKHU LIKABUMU Ta JUHAMIYHUMH.

VY cydacHOMY CBITI BaXXJIUBOIO € iIHPOpMaIiiiHO-KOMYHIKaI[liHa KOMIIETEHTHICTb,
OCKLIbKU TEXHOJIOT1i CTalIOTh YHIBEPCAIBHUM IHCTPYMEHTOM 1S (haxiBLIB y Oyb-gK1i
npodeciiiniii chepi. 30kpeMa, BUKOPUCTAHHS IHTEPAKTUBHUX TEXHOJIOTIH (POJIHOBI
Irpy, JEKCUYHI OHJAWH-IrpW TOmIO) Yy (opMyBaHHI IHIIOMOBHOI JIEKCHYHOT
KOMIIETEHTHOCT1 3/100yBauiB CEpPeIHbOI OCBITHM 3HAYHO MiABUILYE €(EKTUBHICTD
HaBYAJIBHOI'O MPOILIECY.
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OKCAHA CABYEHKO
I'AJIMHA ITPUCTAHU

JTPOTOBULIbKUN JEPKABHUIM NEJATOI'TYHUI
YHIBEPCUTET IMEHI IBAHA ®PAHKA, m. JPOTOBUY

IHTEI'PAISA INIAT®OPMMU YOUTUBE Y NPOLEC
IHHIIOMOBHOI'O HABYAHHA B 3BO

YouTube sik mnatgopMa BiIEOKOHTEHTY Ma€ BEJIMYE3HHMH MOTEHIliaN AJid HOro
IHTerpauii y npoiec HaB4aHHs 0ynb-s1K0i i1Ho3eMHO1 MOBH. Llle 20 pokiB ToMy nocTyn
70 ayJio YW BIJEO3aMKCIB AHMJIINCHKO0 MOBOIO, OCOOJMBO y BHUKOHAHHI HOCIIB
aHTJIAChKOT MOBH, OyB BKpail oOMexxeHuil. btk Toro, 3anucu Oyl HEAKICHI, BiJIEO
HE MICTHIIO CcyOTuTpiB TOolo. B emoxy uudpoBizamii Ta HOBUX TEXHOJIOTIN
BIIOYBA€ThCS MOCTIMHE MOMOBHEHHS MJIAT(OPM Ta COLMEPEK PI3SHOMAHITHUMHU ay110
Ta Bigeoponaukamu. Oco0IMBUI iHTEpEC Y IbOMY TUTaH1 CTaHOBUTHL Y ouTube, ocKiibKU
MOJIITHKA [OTO CEPBICY € BUMOTJIMBOIO JI0 aBTOPIB BiZIC0, TOMY iXHS 3MICTOBA SIKICTbh,
piBEHb TEXHIYHOI 0OPOOKH BiAMOBIIAIOTH YCIM KPUTEPISIM Ta € BUCOKOIO.

3arajoM SIKIIO MOPIBHIOBATH BaroMiCTh 3aCTOCYBAHHS ayA10- Ta BIACOMPOAYKIIIIO
Ha 3aHATTSIX iHO3eMHOI MOBH, HayKoBellb M. AJutaH y CBOil KHU31
«Teaching English with Video» 3a3na4ae, 110 BIacHe BifieO YMOXKIIUBIIIOE TO€THAHHS
30pOBHX Ta 3BYKOBHX OOpa3iB B THUIIOBMX OOCTaBMHAX, IO JOMOMAarae Kpaiie
CripuiiMaT 1HO3EMHY MOBY ¥ po3yMmiTu Oulble neraneit [2, 56]. Sk mosichioe lO.
Bepucoxkin y crarti «BineodineM sik 3aci0 miaBUIIIEHHS MOTHUBAITIT YUHIBY», Y CydacHIM
IITKOJII BUKOPUCTAHHS ayaio- 1 BIZCO3aMKCiB HA YpOIll € HE TUIbKU JOPEYHUMH, a U
000B’s13k0BUMHU. P00OOTa 3 TakKMMU MarepialaMu Ha 3aHATTI YPI3HOMAHITHIOE BHJIH
TSTTBHOCTI YYHIB y TpoOIleCci HaBYaHHS 1HO3eMHOI MOBH. BukopucranHs aymio- i
BiJleoMarepiajiiB poOUTh YPOK IIKaBUM ISl BCIX IIKOJSAPiB, BIUIMBAE Ha PiBEHb
MOTHBAIlll BUBUCHHS 1HO3EMHOI MOBHM, HaBYaHHS BiJIOYBAa€ThCS 3 aBTCHTUYHUMH
3pa3kamu iHO3eMHO1 MoBH [1, ¢. 31-34].

lomo mmaTdopmu YouTube, xapakTepHUMHU prcaMu Oy Ib-SKOTO BiICOKOHTEHTY
HAa HBOMY € BIJHOCHO JOBra TPHUBATICTh B cepenHboMy 30-40 XB., HasBHICTb
ABTOMATHUYHUX YU BOYIOBAaHUX CYOTHUTPIB, 4aCTO MOXKJIMBICTh BBIMKHEHHS CYOTHUTPIB
PITHOIO MOBOIO, HiTKa CTPYKTYpPOBAHICTh BiJI€O, MOJEKYAN MPUCYTHICTh TaAlM-KOIIB 3
miTeMaMu, SIKi BUCBITIIIOIOTHCA Y Biieo. Taki TEXHIUHI apaMeTpH AK YiTKICTh 3BYKY,
300paKEHHS, MOXJIMBICTh TEPErysiAy Yy IIBUANIOMY YH TMOBUIBHIIIOMY TEMITI,
HAsSBHICTh Tay3W, TNEPEeMOTYBaHHS JalOTh 3MOTYy €(EeKTHBHO  3aIy4aTH
BiICOTPOAYKITiIO 1i€l mIaTdhopMu B IPOIIEC HABUYAHHS 1HO3E€MHOI MOBH.

[IIupoxkwii  TEeMaTHWYHHH  Jiama3oH,  JCTali30BaHICT,  iHpopmalii  Ta
pI3HOMaHITHICTh (popMaTiB Bizeo (BJIOTH, MOJKACTH, PO3MOBHI Bi/le0, aHIME TOIIO)
YouTube no3Bomsie BUBYaTH 1HO3EMHY MOBY Yy MPUEMHUHN, CydacCHUW Ta JOCTYITHUN
cnocio.

HaiiBaxnuBimmmu nepeBaraMu Bukopuctanus miargopmu YouTube Ha 3aHATTIX
aHTJIICHKOI MOBH Ta B CAMOCTIMHOMY HaBYaHHI €:
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1) ypi3HOMaHITHEHHS 3aHATh, TOCHJICHHS MOTHBAIIIT CTYICHTIB 10 HABYaHHSI;

2) BIIOCKOHAJICHHS YCIX MOBHHX Ta MOBJICHHEBHX KOMIICTCHTHOCTEH 3a YMOBH
BM1JIOTO TUTAHYBAHHS Ta OpraHizanli ypoKy BUKJIaJlayeM;

2) oCTyI A0 HalCy4YacHImoi iHpopmarii;

3) pO3BUTOK KPUTUYHOTO MUCJICHHS CTY/ICHTIB;

4) BIOCKOHAJICHHS COLIOKYJIbTYPHOI KOMIIETCHTHOCTI Ta PO3IIUPECHHS (OHOBUX
3HAaHb CTY/CHIB;

5) MOXKITUBICTD UyTH Pi3HI aKIIEHTH Ta BapiaHTH aHTITIHCHKOT MOBH;

6) MOAOpOXKYBaHHS CBITOM, 3aHYPEHHS Y KyJIbTYpPY Ta HMOOYT HOCIiB MOBH, siKa
BUBUYAETHLCS, HE 3aJIUIIAI0YN CBOET 30HM KOM(OPTY Ta He BUTpayarOdH 3aliBi KOIITH;

7) 30aradeHHs CBOET MOBU HaMMONyJsIpHIlIMMH (ppazamu, BUpa3aMH, iJioMaMu B
PI3HHUX CTHIISIX MOBJICHHS;

8) MOXKIMBICTH BiJIIpAI[fOBaHHs BiJeoMaTepiady y 3MIIIAaHOMY HAaBYaHHI: K B
OHJIaMH (hopMaTi, TaK 1 MiJ] Yac ayJUTOPHUX 3aHATh, a TAKOXK Y CAMOCTIMHIN MIATOTOBII
CTYJICHTIB;

9) npuCYTHICTH Bi3yaJIbHOT ONOpPH, MO0 3HAYHO IOJCTIIYE CHPHUAHATTS
THIITIOMOBHOT'O TEKCTY.

VY BHOODI BiZIcO B SIKOCT1 HABYAJIBLHOI'O MaTepially 3arajoM JOLUIBHO KepyBaTUCs
YUCJIOM TIEPETIISIIB I[HOTO BIJCO Ta YUCEIBHICTIO MIAMUCHUKIB KaHATY, KOMEHTAPSIMHU
iANUCHUKIB T Bigeo Ilomyk TemMaTWku Bifeo 3IIHCHIOETHCS O€3MOCcepeHbO B
norrykoBomy moiti matdopmu. [lepesary ciin BinjaBaTu KaHajgaMm 3 BOYJOBaHUMU
cyOTUTpaMH, OCKUTLKM BOHU BUKOHAH1 ()aXiBIIMHU 1 31€OUTBIITOTO HE MICTATH MOBHUX
orpixis. Ilpuknagom kanany 3 sskichHumu cyotutrpamu moxke 0yt TED Talks, School
of Life. Ha xanami TED Talks, 30kpema, mponoHYy€EThCS TEPETIIsT BIIEO Y CYIPOBOAI
CyOTUTpIB pI3HUMHU MOBaMH. BpaxoByroum TOoM (akT, 1m0 BOHH € TPUBAINMH,
MOTIEpETHE OTpPAIIOBAHHS BIJCOPOJIMKA, HOTO Meperysia, Mepekiaa, poldoTy 3
BOKaOYJISIpOM CJIiJT BITBOAUTH Ha JIOMAIIHE 3aBJaHHS, a 0€3MOCEPEeIHhO Ha 3aHSITTI
BUKOHYBATH BIIPaBU Ha 3aCBOEHHS HOBOI JICKCUKH, TIEPEBIPKY PO3YMIHHS MOYYTOr0 Ta
IIPOBECTH IUCKYCII0, e0aTH TOI0. BUIiIeHHS HOBOT JICKCUKH MOYKE€ BUKOHYBATHCS K
BUKJIa/Ia4ueM, TaK 1 CTyJICHTAaMU CaMOCTIHHO.

[Tpu GaxkanHi 3acTocyBaTu Bimeomatepian YouTube Bmepie 6e3mocepeHb0 Ha
3aHATTI, sIKe OOMEXEeHEe B 4aci, BapTO JEMOHCTPYBATH JHIIE HOTO KIIOYOBHUIM abo
HaWBAATIIIAA (pparMeHT TPUBAIICTIO 3-5 XB 1 B MOJAJIBIIIOMY OpraHi3yBaTh poOOTYy
HABKOJIO HBOTO.

MosxuBi etanu poOoTH HaJ BieodparmMmeHTOM, po3MinieHUM B YouTube:

1. Warm-up activity. Tyt MokHa 3aTIpONIOHYBaTH HACTYITHI TUTAHHS

1)What do you know about this blogger (channel)? Are you subscribed to it?
What made you subscribe to it?

2) Judging from the title, what theme can this video relate to?

3) What words and phrases can be used in it?

2. O3HalOMJICHHSI 3 HOBUMH JICKCHYHUMHU OJUHUIIMA Ta TpPaMaTHYHUMH
CTPYKTYypamH, iXHii TEpeKiaa Ta TMpaBWJIbHA BHUMOBA CIIIB, BUKOHAHHS BIIPAaBU Ha
B)KMBAaHHS HOBO1 JICKCHUKH.

3. TlocraHOBKa KOMYHIKATUBHOTO 3aBJaHHS Tepej] JIEMOHCTPAINEI0 Bineo,
BIIMOBI/Ib 10 SIKOTO CTYACHTH IIYKAIOTh 111 Yac MEPErIsi Iy BiIEOPOIHKA.
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4. Tlepernsan Bineo 0e3 cyOTUTpiB; mepeBipka BHKJIAJayeM KOMYHIKATHUBHOTO
3aBJIaHHS; TOBTOPHUU NEperisi 31 CyOTUTpamu.

5. Bukopucrtanns texHiku “shadowing” 3 MeTOI0 BIOCKOHAJIEHHS BHMOBU Ta
IHTOHAILII.

6. BukoHaHHA TECTOBUX 3aBAaHb JEKCHUYHOIO, I'PAaMAaTUYHOIO XapaKTepy Ta
BIIPaB HA PO3YMIHHA MPOCIYyXaHOI0/II00AYeHOro/MPOYUTAHOI0 (32 HAsBHOCTI
CyOTHUTpIB).

7. TlpoBeneHHs1 AMCKYCIi, 1HCILIEHI3allis J1ajioriB, HAIMCAaHHS €ce, PO3MOBIMII,
KOMEHTapiB JI0 Bi/I€0, MIATOTOBKY MPOEKTY, 3alllC BIACHOIO BileoMarepiaiy.

[Tnatpopma YouTube € mOTyKHUM THCTPYMEHTOM Yy poOOTI BUKJIaJa4a 1HO3EMHOT
moBu 3BO. Ii 3pyunuil (QyHKIIOHAJ, HECKIHYEHHA KUIbKICTh PI3HOMaHITHHX
BIZICOCIOKETIB, O3BYUYEHHMX HOCISIMU MOBHU CHPUSIIOTH YCIHIIIHOMY BHKOPHCTAHHIO
CEpBICY K B ayJAMTOPHOMY, TaK 1 B caMOCTIiHOMY HaByaHHI. HayexxHum dmHOM
OpraHizoBaHa BHUKIJaJadeM poOOTa HaJ BiJeoMaTepialoM CIPUSATAME OBOJIOIIHHIO
CTYJIEHTaMH KJIFOYOBUMH KOMIIETEHTHOCTSIMHU Ta MOCUIIUTH IHTEPEC 0 BAOCKOHAJICHHS
1HO3€MHO1 MOBH.

CIIMCOK BUKOPUCTAHMUMX JI’KEPEJI
1. Bepucokin FO. 1. Bineodinbm sik 3acid miABUIIEHHS MOTUBAIlT YUHIB. [HO3eMHa Mo8a 8
wroni. 2003. Ne 5-6. C. 31-34.
2. Allan M. (1991). Teaching English with Video. London: Longman.

OJIEKCAHJIPA YA

3AXITHOYKPATHCHbKUH HAIIIOHAJIbHUH YHIBEPCHUTET,
m. TEPHOIILTb

JIIOIMUJIA COBYYK

TEPHONIJIbCHbKUM HAIIIOHAJIbHUM TEJJATOT'TYHUIA
YHIBEPCUTET IMEHI BOJIOAUMHPA THATIOKA,
m. TEPHOIILIb

MOTUBU CAMOCTIMHOI'O BAOCKOHAJIEHHSI
CTYAEHTAMMU NEPEKJ/IAJJALIBKOI KOMIIETEHTHOCTI

VY cydacHux ymoBax TioOainizarlii pUHKY IHTEJIEKTyaJbHOI Tpaii 1 MOCIyT
Hal3anmoTpeOOBaHIMUMH CTAIOTh (axiBIli, SKi BUTBHO BOJOJIIOTh 1IHO3EMHOK MOBOIO
Ha PiBHI MIDXKHAPOJIHUX CTAHIAPTIB 1 MatOTh PO(dECiitHO 30piEHTOBaHI KOMYHIKATHBHI
MOBJICHHEBI KOMIMETEHTHOCTI [iJisi 3a0e3rnedeHHs] €(QEeKTUBHOTO CIUIKYBaHHS Yy
daxoBomy cepenoBuiil. OaHak, SK BiA3HAYAIOTh JOCHIIHUKH, HE JIUBIISIYMCH Ha
KUTTEBY HATAJIbHICTh 3HAHHS 1HO3€MHOI MOBHU (haxiBISIMU PI3HUX cep AISITBHOCTI 1
PO3YMIHHS 1i 3HAYEHHSI, BUMyCKHUKH HeMOBHUX 3BO HemocTaTHBO
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no0pe HEK BOJOAIIOTh, MO3asiK ICHYe HHU3Ka NpoOsieM, M0 3HWXKYIOTh SKICTb
IHIIIOMOBHOI MIATOTOBKH CTYAEHTIB. Y 3B'I3Ky 3 LUM npobOiema (QopMyBaHHSA
MOTHBAIIll 10 BUBYEHHS 1HO3EMHOI MOBHU BIINOBIAA€ pPaJUKATBHUM 3MIHAM, MO
3MIMCHIOIOTBCA B HAIIOHAIBHIA CHCTEM1 BHIIOI OCBITM B YKpaiHi, skl OyJo
3aMoYaTKOBAaHO MPOLECOM IHTerpalli KpaiHu B €BpONEHChKHI OCBITHIM MPOCTIp.

[Ipobnemi popMyBaHHSI HABUATBLHOT MOTHBAIII1 3araJIOM 1 MOTHUBAIII1 0 BUBYCHHS
1HO3€MHOI MOBHM 30KpeMa IpPHUCBAYEHI pOoOOTH 0aratbox Y4YeHUX. 3-MIOMDK HU3KHU
aCHeKkTiB ILbOTr0 NHUTaHHS OO0’ €KTaMM JOCHIIKEHb OyJiM: 1HTEHCHUBHE HaBYaHHS
1HO3€MHOT MOBHU CTYJIEHTIB, 110 MICTUTh TPU OCHOBHUX KOMIIOHEHTH — €MOLIMHO-
MOTHBAI[IMHUN, KOMYHIKATUBHUU Ta KOTHITUBHUM, SIKI PEANI3YIOThCS B yMOBax
3aHypeHHs ¥ auHamidHocTi [1; 6; 16]; MeTromosoriuHe OOIPYHTYBaHHS KOHIICTIIIi
MOTHUBAI[IMHUX TicuxoopM y cdepi MOAYIbHO-PO3BUBAIBHOI  1HHOBAIIHHOT
ocBiTH[2;9;11]; momiMoTHBAaIlis SIK CITOCIO aKTUB13allii OCBITHROT MISTIBHOCTI YUaCHUKIB
IHHOBAIIIITHOT PO3BUBAJIBHOI B3aeMOJIii [2; 4]; MOTUBALIMHO-I[IHHICH] JIETEPMIHAHTH
npodeciiiHoro cTaHOBJIeHHA MalOyTHIX (axiBiiB [3; 10]; MoTHBaIlis HaBYaHHS
CTYJICHTIB CIEIIaJbHOCTI «crmeliagbHa ocBiTay [9; 12]; mocuieHHsS NO3UTUBHOT
MOTHBAIlli MaOyTHIX YYUTENIB 1HO3EMHHUX MOB J10 camoocBiTH [7; 13]; camocriiine
IJIaHYBaHHS OCBITHBOI ISUIBHOCTI MaiiOyTHBOT'O BUMTENS 1HO3eMHUX MOB [12; 15] Ta
1H.

HaBuaibpHa TisSIBHICTB, SK MPaBUJIO, CIIOHYKAETHCS HE OJTHUM MOTHBOM, a IIJIOIO
CUCTEMOIO PI3HOMAHITHUX MOTHBIB, SIKl JOMOBHIOIOTH OJIMH OJHOTO, NMEPeOyBalOTh Yy
NIEBHOMY CIHIBBIJHOIIEHHI MiX co0or0. ToMy BBakaeMo, IO HE BCl MOTHBH
OJIHAKOBOIO MIpPOIO BIJIUBAIOTH Ha MPOAYKTUBHICTh 3a3Ha4€HOI AisIbHOCTI. O/THI 3 HUX
— MPOBIJHI, 1HII — ApyropsiaHi. [IpoBigHI MOTHBHU MOB'I3aH1 3 BHYTPINIHIM HAOYTTSIM
OCOOUCTICHMX CMHCIIIB HaBUAJILHOI TIpalli CTYACHTIB, TOMA1 SIK APYTOPsTHI 3yMOBJIEH]
30BHIIIHIMHA (D)aKTOpaMH 1 HE TMOB'I3aHI 0€3MOCEPEeHhO 31 3MICTOM OCBITHBOTO
poIecy.

Cepen MOTHBIB CaMOBJOCKOHAJICHHS HaBUYaJbHOI MiSJIBHOCTI 3 BHUBUYCHHS
1HO3€MHOT MOBHM YUIbHE MICIE 3aiiMae MOTHBAIlIS IO CAMOCTIMHOIO BIOCKOHAJIECHHS
NEepeKIaallbkuX KOMIIETEHTHOCTEH Yy Tpolieci OMaHyBaHHS MOBOIO. BoueBunb
KOMYHIKaTHBHAa MOTHBAIlIl Ma€ KJIIOYOBE 3HAUYCHHS B HABUYaHHI 1HO3€MHOI MOBH,
OCKUTBKM BOHA IIOB'S3aHa 13 IICHXOCOIIaJIbHUM 3aJI0BOJICHHSM, SKE OICPKYIOTh
CTYJIEHTH BiJl KOPUCTYBaHHS MOBOIO SK 3aCO00OM CHUIKyBaHHS. 3a YMOBH YiTKOi
MOTHBAIlli 10 CaMOBJOCKOHAJICHHA TMEPEKIANallbKuX HABUYOK 3 SBISAETHCS
MOXKJIMBICTh OTPUMYBATH 1H(OpMAIlI0 MPO HABKOJMUIIHIA CBIT 1 BUKOPUCTOBYBATU
MOBY SK 3aCi0 MDKKYJIBTYPHOI KOMYHIKAIlii, [0 KOHYE MOTPIOHO IS PO3MIMPEHHS
Kpyro3opy, 30aradeHHs 3arajbHOi 1 MOBHOI KYJIBTYPH, ISl PO3BUTKY OCOOHMCTICHOT
3pinocTi Ta mpodeciitHol 00i13HaHOCTI MaHOyTHHOTO (haxXiBIIs.

ABTOpaMH JTOCHIIKCHHS TMOHATIMHWN (hopMaT MOTHUBY JO CaMOBJIOCKOHAJICHHS
MEepPeKIaabKuX HABUYOK Yy BHBYCHHI I1HO3EMHOI MOBHU PO3TIISAAETHCS 5K
OTIOCEPEIKOBAaHUN BHYTPINTHIMA YHHHUKAMH 1 30BHINIHIMEH (DakTopaMu TIpoIlec
JIBOCTOPOHHBOTO CIIOHYKAHHS CTYJCHTIB JO CAaMOCTIMHOI HaBYaIbHOI JISJIBHOCTI JIJIS
JOCSITHEHHSI KOHKPETHOT OCBITHBOI METH, a CaMe JIJISI CAMOCTIHHOTO TIBUIIICHHS HUMHU
PIBHSI BJIaCHO1 NEPEKIIa1allbKOT KOMIIETEHTHOCTI.
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TakuMm unHOM, Ha (POPMYBaHHS MOTUBIB OCBITHBOI AISUIBHOCTI CTYJIEHTA B LILIOMY
Ta 1HO3€MHOI MOBH 30KpeMa BILIMBA€E OaraTOMaHITHUN KOMIUIEKC IPUYUH, OB’ A3aHUI
3 00'eKTUBHUMHU (haKTOpaMu 1 CYO'€KTUBHMMHM YMHHUKAMHM NEJaroriyHoro Ta
OCOOHUCTICHOTO 3yMOBJICHHSI POLECY HABYAJIbHOT MOTHBAIII].
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BAJIEHTUHA CTPLIELD

KWIBCHKUM HAIIIOHAJIbHU YHIBEPCUTET
IMEHI TAPACA IIEBUEHKA, KUIB

SMICT JONNEPEKIAJAIIBKOI'O AHAJII3Y HAYKOBO-
TEXHIYHOI'O TEKCTY

[Iporiec HaBYaHHS MUCHMOBOTO TIEPEKIANY BKIIOYAE aHATITUYHUHN €Tarl, METOIO
SIKOTO € peTelibHE 1 BceO1UHEe BUBUCHHS 3MICTY U (DOPMU TEKCTY OpUTiHAITY 3 (POKYCOM
Ha nojanbinuil nepekias. Llei etan Bkiroyae qekiibka B3a€MOIOB’ A3aHUX TiIETAITIB,
cepell AKUX — Jonepekiaaanbkuil aHami3 Ttekcry. Haykosi, 0a3yrounch Ha pi3HHUX
nixoAax, MPOMOHYIOTh 3IMCHIOBATH MOro Kpi3b NpU3My AuUcKypc-aHamizy [1], 3
OTEePTSIM Ha THTEHIIII0 aBTOpa Ta 1[Il 3aMOBHHUKA MepeKiaaaibkoi nociyru [3], uepes
KOHTEKCTYyaJTi3allilo TeKCTy OpuriHany [2] Ta BpaxyBaHHsS MOT0 €KCTPaTiHIBICTUHUHHUX
1 IHTPAJIIHTBICTUYHUX acCIeKTiB [2; 3]. Po3rissHeMO 3MICT JonepeKiiaalbKoro aHami3y
TEKCTY B KOHTEKCT1 HABYaHHSI TMCHbMOBOT'O HAYKOBO- TEXHIYHOTO IEPEKIIATy.

Sk moKa3ylTh pe3yJbTaTH OINUTYBaHb Ta BIACHUW JIOCBiN, IepeKiagadi-
NPAaKTUKA MalOTh CIPaBy 3 HAYKOBO-TEXHIYHUMH TEKCTaMH, SKi YMOBHO MOXHa
po3auuTu Ha 3 rpynu (npodeciiiHO-IPaKTUYHI, HAYKOBO-TCOPETHUYHI 1 HaBYAIbHO-
HAyKOB1), Yy KOXHIA BHOKPEMHBIIHM HAWYACTOTHIIII THUIM TEKCTIB, HAIPHUKIA],
TEXHIYHY JOKyMeHTalito (crenudikailii, 1HCTPYKIi, CTaHAApTH, TEXHIYHI 3BITH,
TEXHIYHI MACHOPTH, MPOEKTHY AOKYMEHTAIl0) Ta iH(OpMaliifHO-peKIaMHI TEKCTH
(BeOcaiiTu, mpec-peni3u, OrJIeTHI HOBUH) y NepInii rpymi. Take pi3HOMaHITTS THUITIB
TEKCTIB BUMarae BiJ MaHOyTHIX TNiepeKksiaziadiB yMiHb AudepeHIioBaTH iX 3a
TEKCTOTHUIIOJIOTTYHIMHU OCOOJIMBOCTSAMHM, a TaKOXX BHU3HAYATH C€KCTPAJIIHTBICTHYHI
JIHTBICTHUYHI XapaKTEPUCTUKH TEKCTy OpPHUTiHAIY 3 TIPOCKIIEI0 Ha MOJajbIie
POJYKYBaHHS TEKCTY MEPEKIaly.

AHaJji3 KOHTEKCTY, B SIKOMY OyJIO CTBOPEHO TEKCT OPUTIHANy Ta B SIKOMY Oyne
CIIpUHMaTHCs TEKCT MEpeKIaay, CIpsIMOBAHUM Ha €KCTPAJIHTBICTHYHI aCTEKTH, SKI
BKJIFOYAIOTh XapaKTEPUCTHKY aBTOpa TEKCTy OPWIiHAIY Ta IUIBOBOI ayauTopii,
30KpeMa ixHii ctaryc (¢axiBili B IEBHIN raiy3i, HAYKOBIIl YU OUTBII MIUPOKUHN 3aran)
Ta iXHIA piBeHHb BOJIOAIHHSA (OHOBHUMH 1 MPEIMETHUMHU 3HAHHAMHU. BaXImBO Takoxk
BU3HAYUTH METy TEKCTy OpWriHaly, IHTEHIil0 aBTopa 1 / YW 3aMOBHHUKA
nepekiaaanpkoi mocyru [3, c. 617-618], a Takoxk kaHa mepeaadi TEKCTY MepeKIamTy
1iTpoBOMY unTauy [3, c¢. 618] (HaykoBuii *KypHai, npodeciiine BUAaHHs, oDiiiHIIA
BeOCalT KoMmaHii, OyKJIEeT TOII0) Ta CMOCI0 KOMYHIKAIlii (IpyKOBaHUN TEKCT, yCHa
npe3eHTaiis Toupo) [3, c. 618]. Pobora 3 HaykKOBO-TEXHIYHHM TEKCTOM Iepeadadae
HAsSBHICTh MPEIMETHUX 3HaHb, TOMY MalOyTHI TEpeKiIazadi 3BepTaloTh yBary Ha
TEMaTUYHE CIPSMYBaHHS Tally3eBOrO0 TEKCTYy, HANpPHUKIAA: HAaTO- / Ta30pO3BijKa,
TexHojorii  BumoOyTKy HapTh / Trazy, OOCIYroBYyBaHHS  CBEp/JIOBHHH,
TpaHCIIOPTYBaHHs HaTH / ra3y, nepepodka HadTH / razy TOUIO B MekaxX HaTOrazoBoi
ramysi.
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Hactymuuii Kpok [omepekiIafanbKoro aHamizy mependavyae  BHUSBICHHS
JIHTBICTUYHUX  OCOOJMBOCTEH  TEKCTYy  OpHIIHANYy:  JIEKCHKO-CEMaHTUYHHX,
rpaMaTUYHUX, CHHTAKCUYHHUX 1 KaHPOBO-CTUIICTUYHUX. CTyJaeHTaM MPOMOHYETHCS
BUOKPEMUTU B TEKCTI OPUTIHAILY 3araJlbHOHAyKOBl, MDKIally3€Bl, BY3bKOTaly3eBi
TEPMIHU, IHTEPHAIIOHAII3MH, HEOJOTi3MHU, abpeBiaTypu, aKpOHIMH, BJIacHI Ha3BH;
3BEpHYTM yBary Ha IrpaMaTH4yHl OCOOJMBOCTI (4Yac, CTaH 1 cHoci0 [I€cioBa), Ha
CUHTaKCU4YHYy Oy/Z0BY pe4€Hb, OCOOIUBO Ti CTPYKTYPH, 5IKI CTAHOBUTUMYTh TPYAHOUI1
nepekiamgy, a came OaraTOKOMIOHEHTHI CIIOBOCTIOJNYYEHHS, KOHCTPYKUII 3
6e30co00BUMHU (OpMAMH JIECIOBA, CKIAAHOCYPSIHI W CKIAJAHOMIAPSIAHI PEUYECHHS,
0€30c000BI ¥ HEO3HAUEHO-0COOOBI peueHHs. JIONIIbHO BHU3HAYUTH 3aco0u
3a0€e3MeUeHHsl JIEKCMKO-CEMaHTHYHOI Ta rpaMatuyHoi koresii Tekcry [1, c¢. 125]. He
MEHIII BOKJIMBUM € PO3TJIS] KAaHPOBO-CTHIIICTUYHUX XapaKTEPHUCTHK, MPUTAMaHHUX
KOHKPETHOMY THITY TEKCTY.

[Tix gyac mepekiamy HAyKOBO-TEXHIYHOTO TEKCTY 3 PIAHOI MOBH BHKJIaJ a4 MOKE
CHpSIMYBaTH CTYJCHTIB Ha BUSBIICHHS WOTO HEMOJIKIB, SKi MOXYTh BIUIMHYTH Ha
JIOCSITHEHHS 1HTEHIIi aBTOpa 1 / YW 3aMOBHHMKA, 1 3JIMCHEHHS BIJAIOBITHOIO
KoperyBaHHs [3, ¢. 621]. 3a3HauuMo, 110 Nepe-pearyBaHHsl TEKCTY OpUriHaly (K
YKpPaTHCbKOMOBHOT'O, TaK 1 aHTJIIHCbKOMOBHOT0) IIJIIXOM YCYHCHHSI HEOJHO3HAYHOCTI
JICKCUYHUX OJIMHUIIb Ta 3MIHU CHHTAKCHYHUX CTPYKTYpP TaKOX JIOPEYHE Iepes
3aCTOCYBaHHSI CHCTEM MAaITMHHOTO MEPEeKIaay JJIs TOCITHEHHS BHUIIOI SKOCTI TEKCTY
nepexiany i, BIAMOBIAHO, 3MEHIIIEHHS Yacy Ha Ooro mocTpeiaryBaHHs.

3MIMCHIOYHM JoTepeKIagallbkui aHalli3, MalOyTHI mepekiaaadl BUSBISIOTH
TPYJHOIl TepeKyay KOHKPETHOTO TEKCTYy (JeKCHYHI, IpaMaTH4iHi, CHHTaKCHUYHI,
CTWJIICTUYHI, TIparMaTu4Hi, (OHOBI, NpPeAMETHI) ¥ mnependadarTh MNUIAXH 1X
MOJIOJIAaHHS 4Yepe3 3BEepHEHHS J0 1HGOPMAaIIiHO-TOBIIKOBUX JKEPENI, KOPIYCiB
TEKCTIB, 3aCTOCYBaHHS BIJMOBUIHUX CIOCOOIB TMeEpekiIaay W IepeKiIaganbKux
TpaHchopMalliid, a TAaKOXK 3TYyYEHHS CUCTEM MAIIMHHOTO W / Y aBTOMATH30BaHOTO
nepexnany, sAki OyayTh pealli3oBaHI Ha HACTYIHHUX eTamax. Y Takuil crocid
BUOYIOBYEThCS K MaKpOCTpATeriss, TaKk 1 MIKpOCTpaTerii mepekiaay KOHKPETHOIO
TEKCTY.

Omxe, pomepekIaganbKuii aHaTI3 HAYKOBO-TEXHIYHOTO TEKCTYy IMepeadavae
BUBUYCHHS HOTO EKCTPaJIHTBICTUYHUX MW JIHIBICTUYHUX OCOOJMBOCTEH, IO Ja€
MO>KJIMBICTh MaOyTHIM MepeKiagadam rroIe 3po3yMiTH TEKCT OPUTTHATY, BUSIBUTH
TPYJHOIIl TEpeKIaay Ta BH3HAYUTH ONTHUMAIbHY CTPATEril0 MOro BIATBOPCHHS
3acobaMu MOBHM Tiepekiany. Takok el TMiferan aHaIITHYHOTO €Taly HaBYaHHS
HAyKOBO-TEXHIYHOTO TEPEKIaay T03BOJISIE CTYyICHTaM BHUSBUTH CBOi MPOTAJIWHH B
MPEeIMETHUX 3HAHHIX 1, BIIMOBITHO, CIPOTHO3YBATH CBOIO MISIIBHICTh HA MMiJETari
iHGOPMAITIITHO-TOBIIKOBOTO  MOIIYKY, JOCTDKEHHS 3MICTY SIKOTO BBaXaeMo
MEPCTIEKTUBHUM JIJISI TTOTATTBIITNX HAYKOBUX PO3BIOK.

CIIMCOK BUKOPUCTAHUX JIZKEPEJI
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HAJIISI ®EJYUALLAH,
TETSIHA XBAJIUBOT A,
HATAJIISI TAHTIMYPOBA

TEPHOIIJIbCHbKUHN HAIIIOHAJIbHUN MEJUYHU YHIBEPCUTET
IM. 1.SI TOPBAYEBCBKOI'O

AOUIJIBHICTD TA HIEPCHEKTHUBY BUBUEHHA JIPYTOI
IHO3EMHOI MOBHU 310bYBAYAMMU BHUIIIOI OCBITH
ME/JUYHUX YHIBEPCUTETIB

['OTOBHICTB CTYJIEHTIB A0 BUBUYEHHS 1HO3EMHOI MOBH 3a (paxoM XapaKkTepu3yeThCs
CHCTEMOIO 310HOCTENH OCOOHMCTOCTI, a came: 34aTHICTIO IO CAMOCTIMHOTO OBOJIOAIHHS
1HO3eMHOI0 MOBOIO, PO3YMiHHS 3BHYaiB 1 KYJIBTYpHM IHIIUX HApOJIB, 3/IaTHICTIO
CIIUIKYBaHHS 3 1HO3eMHUMH (haxiBIsiMu 0e3 mepekiagava, 3aTHICTIO MPOJIOBXKYBATH
HAaBUYaHHsS 3a KOPJOHOM, TEHJEHIIi 10 0araTOMOBHOI OCBITH, ypi3HOMaHITHCHHS
IHIITOMOBHO1 TPOTIO3MIIii, 34aTHICTIO BUKOPHCTOBYBAaTH 3HAHHS 1HO3€MHOI MOBHM Ha
IPAKTHUII, CIUIKYIOUHCH 3 THO3EMHUMHU KOJIETaMH.

HapuanHs 1HO3eMHIH MOBI MaiOyTHIX (axiBI[iB MEIMIIMHU TIOBUHHO
pO3TIIAATUC KPI3h MPU3MY iX TOAaNbIoi mpodeciiiHoi MisuTbHOCTI. BaxxnmuBum
3aBJaHHSIM HaBUYaHHS 1HO3EMHUX MOB (OCHOBHOI Ta Jnpyroi) € ¢GopMyBaHHS
CHeIiabHOI KOMIETeHII1 y cepax mpodeciitHoro Ta CUTYaTUBHOTO CITIJIKYBaHHS Y
chepi MeIWIMHHW, O3HAWOMJICHHS 3 MEIUYHOI0 JITepaTypor mpodeciiHOTO
CIpSIMYBaHHS, JTOKYMEHTAI[I€I0, MEUYHUMHU JTOCITIDKEHHSIMU 3 1HO3EMHHX JIKEPEI,
CT@XYBaHHs 3a KOPJOHOM YHM y4YacTh y MPOEKTaX OOMIHIB JIKapiB, BiABITyBaHHS
MDKHAPOIHUX KOH(DEpEeHIIii 1y1s JiKapiB, MepelMaHHs JOCBITY KpaluX MKHAPOTHUX
¢daxiBIiB y PI3HUX TaTy3siX MeAuIuHA TOolo. CaMe TOMY iHIIIOMOBHY KOMYHIKAIIitO
CiJT pO3TIsAaTH B JBOX IUIOMIMHAX: TMO-Tiepiie, uepe3 (GOpMyBaHHSI MOBHOI,
MOBJICHHEBOT, COIIOKYJIBTYPHOI, COIIOJIIHTBICTUYHO1, TUCKYPCUBHOI Ta CTPATEri4HOI
KOMIETEHIIIi Ta, MO-ApYyTe, Yepe3 NpaKTUYHE ONaHyBaHHA 37100yBauyaMH BUIIO1 OCBITH
B THUIOBUX CHTYyalliiX MOBJIICHHEBUMU YMIHHSIMHU Ha PiBHI, JOCTaTHHOMY JUIsl
3M1MCHEHHS 1HIIOMOBHOIO CIUIKYBaHHS B YOTHUPHbOX BUIAX MOBJICHHEBOT JISUIBHOCTI:
ay/a1l0BaHH1, TOBOPiHHI, YNTaHH1, TUCHMI.
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BpaxoByroun BaXJIMBICTh SKOCTEW, IO CHPHUSIOTH YCIIIIHOMY OBOJIOJIIHHIO
1HO3€MHHUMH MOBaMU (OCHOBHOIO Ta IPYrol0), Ha HABYAJIbHUX 3aHATTAX IPU BUBYEHHI
MEBHOTO CHenu(pIYHOro JIEKCUMYHOIO0 MaTepialy CiiJl HaBUYUTU CTYJEHTIB crioco0am
CaMOCTIHHOI pOOOTH OMaHyBaTH HU3KY JEKCHYHHUX CTPYKTYp, HaBUUTH CTYJCHTIB
TISITA  OPOAYMAHO, TMOCIIAOBHO, CHUCTEMHO, (OpMyBaTH TMPAKTHUYHI HABUYKH
IHIIIOMOBHOT'O CIUIKYBaHHSA, PO3BUBATH MNPOQeECIiHy KOMIETEHTHICTh, CHPUATH
OCOOUCTICHOMY PO3BUTKY uepe3 IHAUBIIyali3alil0 HaBYAIbHUX  3aBJlaHb,
HiATPUMYBATH TIPArHEHHS J0 aKTHBHOI CHiIIbHOI POOOTH, BUBUEHHS TpaMaTUYHHUX
KOHCTPYKIIIM, SKI y TOJAJIbIIOMY JOMOMOXYTh HE JIMIIE CKJIACTH ICIOUT YH
CIUIKYBaTUCS B MEXax HAYKOBOI YU KIIIHIYHOT poOOTH, aje i omaHOBYBaTH Cy4yacHI
3HAHHS Y MEMIIMHI TPOTATroM NpodeciitHoi AisNIbHOCTI. 3HAYHA POJIb y BUPIIICHH] ITUX
3aBlaHb  HAJCKHUTh BHKJIAgady, WOro TIOSCHEHb, OCOOWCTOMY MPHKIATY
[iJIECIPAMOBAHOI POOOTH Y JOCSITHEHHI MOCTaBICHUX LLIEH.

VY 2024-2025 pp. npoBeieHO ONUTYBAaHHS, B IKOMY JI0OPOBUIBHO B3sUIM y4acTb
88 3m00yBauiB BuiOi ocBiTH [-11 KypciB TepHOMUIBCHKOTO HAIIIOHATEHOTO MEIMYHOTO
yHiBepcuTtety M. [.5. 'opbayeBChKOro m0/10 BaKJIMBOCTI BUBUECHHS IPYTOi 1HO3EMHO1
MmoBH. Bik pecniongenTis: 17-18 pokis — 53 (60%); 19-20 pokiB —

35 (40%).

26 (29,5%) 3100yBayiB BUIOT OCBITH OMAHOBYBAJIM Yy IIKOJI APYTY 1HO3EMHY
MOBY, B TOM 4ac, konu 62 (70,5%) pecionieHTH abo B3araji He BUMIM, a00 B IIKOJIAX,
B SIKUX BOHU HaBYAJIUCA, APYTOIO 1HO3EMHOIO OyIa pocilicbka. X04eMO 3ayBaXKUTH, 110
B IHCTPYKTHUBHO-MeTOAMYHUX pekomenpaaiisx MOH 3a 2024/2025 nmaBuanbHUM piK
PEKOMEHJIOBAaHO IIKOJIaM 3pOOUTH TEPEepO3NOi HAaBYAIBHUX TOAMH HAa KOPHUCTH
Jpyroi 1HO3€MHOI MOBH 3 1HIIIMX OCBITHIX rajy3ei, aje Ii TOAUHU He 3apaxoByBaTH JI0
MaKCHMAaJIbHOTO MOKa3HWKA, BUBHAYEHOTO Ha MOBHO-JIITEPATYPHY OCBITHIO rany3b. Y
MOJIeNIb HaBYaJIbHOI mporpamu i 5S—11-x kiaciB (ska MOKe BIPOBAJKYBAaTHCS B
kinacax HVYII) 3ampomoHOBaHO BHBYATH SIK JAPYri 1HO3EMHI MOBHU: HIMEIBKY,
b paHIy3bKy, ICTIAHCHKY, MOIBCHKY, HOBOTPEIIbKY, YTOPCHKY HE MEHIIIE IBOX TOJANH Ha
THWXACHD [1].

Ha nmutaHHS 1110710 aKTyaJIbHOCT1 M BOKJIMBOCTI BUBUEHHSI IPYroi 1HO3eMHOT MOBHU
y MEAWYHUX 3aKJIaJIax BHUINOI OCBITH, TO KaTEroOpu4HO Tak BigmoBimm — 58 (65, 5%)
PECTIOHICHTIB, MBI CXBATIOIOTH — 21 (24,5%), He MOBHICTIO MOTOKYIOThCS, aJie €
Oararo acmekTiB, yomy Iie BaxkinBo — 9 (10%) yuacHukiB. Xo4emMO BIIMITUTH TOM
dakT, 1m0 KOJACH MANOYTHINM Jikap HE JaB HETaTHMBHOI BIAMOBIMI. 3a pe3yibTaTaMH
HAIIIOTO JOCIIKEHHS 0a4UMO, 110 OUTBIIICTh CTYICHTIB MalOTh IIO3UTUBHE CTABJICHHS
710 BUBYCHHS JIPYroi iHO3€MHOI MOBH, OCKUTBKH PO3YMIIOTh POJIb 1HO3EMHHUX MOB Ta
IHIIIOMOBHOT'O MOBJICHHS JJIS MiITOTOBKH (haxiBIls BUCOKOTO PiBHS.

Ha 3anurtanns «Yomy He oOupaere muctururiny «J/lpyra iHozemHa MoBa
(miMenpka)», TO MaWOyTHI (axiBIli MEAUIIMHMA BKa3aJdW: CKJIQJHICTh BUBYCHHS
TYMaHITapHUX AUCITUILTIH, 3HEBIpa y CBOiX 3710HOCTSAX, CTPaX MOMUJIOK, HE3/IaTHICTh
JI0JIaTH TICUXOJIOT14H1 0ap’epH.

Pesromyroun pe3ynbTaTH aHKETYBaHHS CTYJEHTIB MOJIOJALINX KYpCiB, BBAXKAEMO
3a HEOOXIJIHE aKIIEHTYBaTH yBary Ha MIABUIIEHHI MOTUBAILIHHOTO KOMIIOHEHTY MpHU
BHUKJIQJJaHHI 1HO3EMHHX MOB y MEIMYHHMX 3aKjajax BHIIOi OCBITH, CTBOPEHHI
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peajpbHUX CHUTyallid, HAOJMKEHMX [0 JKUTTS, pPIBEHb 3HAaHb I1HO3EMHOI MOBU
pO3IJIAIaTH SIK BaXJIMBUH MOKA3HUK YCHIIMIHOI JISJIBHOCTI CY4acHOIO JIKaps,
MOB'A3aHUM 3 pe3ynbTatoM ioro HaBuanHs y 3BO, a BHBYEHHS 1HO3EMHHX MOB
BiJIIrpa€e BaXIIMBY poJib y MpodeciiiHoMy CHUIKYBaHHI Ta BIUIMBAE€ Ha €()EKTUBHICTh
KOMYHIKaIlil y TpodeciiiHOMY cepeOBHILI.

CIIMCOK BUKOPUCTAHMUX J/KEPEJI

1. Tposa I. JIpyra iHO3eMHa MOBa B IIKOJIaX: YOMY IE€pECTaId BUBYATU Ta K1 PILICHHS AJs
KT iCHYIOTH  https://nus.org.ua/2024/12/11/druga-inozemna-mova-v-shkolah-chomu-
perestaly-vyvchaty-ta-yaki-rishennya-dlya-shkil-isnuyut/

IHHA HINWJITHCBKA
I0JIISA KABYH

3AXIJTHOYKPATHCHbKUH HAIIIOHAJIbHUH YHIBEPCHUTET,
m. TEPHOIILJTh

AHAJII3 CYUHACHUX ITIIAXOAIB
A0 BUBHAYEHHA CYTHOCTI HOHATTA
«MIXKKYJIBTYPHA KOMIIETEHTHICTb»

Y cydacHOMy CBiTi, IO XapaKTepH3YEThCA TIIoOaizalfiero, MirpariiHUMu
npoiiecaMyd Ta TICHUMH MDKKYJIBTYPHHUMH KOHTaKTamH, €(EeKTHBHICTh KOMYHIKaIlii
BU3HAYAETHCS HE JIMIIE 3HAHHSAMHU 1HO3EMHOI MOBH, a 1 OOI3HAHICTIO 3 HAllIOHAJIBHO-
KyJIbTYPHUMHU TPAIUIISIMUA, 3BUYASIMU, I[IHHOCTAMH Ta HOPMaMHu COINaJIbHOL
MOBEIIHKK TIPEACTABHUKIB 1HIIMX KYJbTYp Ta HallloHaJbHOCTEeW. He3HaHHs HOpM
BepOabHOT Ta HEBEpOAIBHOI TIOBEIIHKK IMapTHEPIB KOMYHIKaIllli 3 pI3HUX
JIHTBOKYJBTYPHUX CHUILHOT IPU3BOIUTH 10 HEIIOPO3YMIHb ITi/1 Yac CIUIKyBaHHS.

VY CBITOMIIEHHST BaXJIMBOCT1 KYJIBTYPOJOTIYHOTO YMHHUKA CIIPUYMHWIO AKTHBHE
BUBUYCHHS NPOOJIEM MIKKYJIBTYPHOI KOMYHIKAIT HAMPUKIHII XX CT., 1[0 BILTUHYJIO 1
Ha OCBITHIO rany3b. ChOTOHI METOIO 1HITOMOBHOT OCBITH € (JOPMYBaHHS 1HIIIOMOBHO1
KOMYHIKaTUBHOT KOMIIETEHTHOCTI y4YHIB / CTYAEHTIB, II0 Tiependavyae pPO3BHTOK
31aTHOCT1 €(hEKTUBHO CHIJIKYBATUCS 1HO3EMHOIO MOBOIO Y MpodeciiHii, akaaeMIuHIi
Ta MOBCAKACHHIN chepax KUTTs, HOPMYBaHHS YMIHHS BECTH MDKKYJIBTYPHUN I1aJIOT
Ha OCHOBI PO3YMIHHS KYJIBTYPHUX OCOOJHMBOCTEH Ta I[IHHICHUX OPIEHTUPIB HOCIIB
MOBH.

Peanmizamist  imet  MDKKYJIBTYpHOTO  HaBYaHHS  3YMOBJICHAa  HAyKOBUMU
TOCIIDKCHHSIMH Y Taly3sAX KOMYHiKalii, ¢imocodii, comionaorii, JiHTBICTHKH,
TICUXOJIOTI{ Ta Tearoriku. B yMoBax MKKYJIBTYpPHOI KOMYHIKAIIi, SIKY PO3TISIAIOTH
SK TIPOTIEC CIUTKYBAHHS HOCI{B PI3HUX KyJIbTYp 1 MOB [1], yYacCHUKH BUKOPHUCTOBYIOTH
CBI1il MOBJICHHEBUM JMOCBIJ, 3HAHHS BJIACHMX HAIIOHAJBbHO- KYJIbTYPHUX Tpagulliil 1
3BHYAiB, BPAXOBYIOUM HAllIOHAJTILHO-KYJIBTYPHI YMHHUKU TApPTHEPIB CILUIKYBaHHS.
BaxnmBuM 3aBOaHHSM y IIbOMY KOHTEKCTi, SIK€ CTOITh
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nepes BUKJIagayaMu 1HO3€MHOT MOBH Y 3aKJiajiax sk 3arajJbHOl CepeHbO1 TaK 1 BULIOT
OCBITH € c(pOPMYBaATH B YUHIB/CTYIECHTIB MIKKYJIbTYPHY KOMIIETEHTHICTb.

Memoto 1ocniKEHHS € IPOaHaIi3yBaTh Cy4yacHi MIAXOAH 10 PO3TISLY MOHATTS
«MDKKYJBTYpPHA KOMIETEHTHICTH» Ta PO3KPUTHU il 3HAUEHHS B CUCTEMI 1HIIOMOBHOI
OCBITH.

MiKKyIbTYpHAa KOMIIETEHTHICTh € CKJIaJHUM 1 OararorpaHHUM SIBULIEM, SIKE
JIOCHIDKYETBCA B MeXax PI3HUX HAYKOBUX JUCUUIUIIH. 3 mo3uuii ¢iutocodii
MDKKYJIBTypHa KOMIETEHTHICTh PO3TISAAAETHCA Uepe3 MPU3MY TIalory KyJIbTYp.
Etuka komywnikaimii (FO. 'abepmac) BucyBae iei0 pamiOHAJIBHOIO JIAJOTy, SIKUAM
IPYHTYETbCSI HAa PIBHONPABHOCTI BCIX YYAaCHHMKIB MDKKYJIBTYPHOI B3a€MOJIII.
Corrionorn AOCTIKYIOTh TPOOJIEMH ETHOIIGHTPU3MY Ta CTEPEOTHIIIB, IO MOXKYTh
YCKIIQIHIOBATH MDKKYJIBTYpHY KOMYHIKAIlil0 1 pO3TIAalOTh MDKKYJIBTYPHY
KOMIIETEHTHICTh SIK YaCTHHY colliai3allii, sika 3a0e3mneuye ajanTaiio 0COOUCTOCT1 10
PI3HUX COLIAJIBHUX TpymH. Y KyJAbTYpPOJIOTil MDKKYJIbTYpHa KOMIETEHTHICTh
PO3IIIAIAEThCS  Yepe3 KaTeropii 1IEHTHMYHOCTI Ta KYJIbTYpHUX KOMAIB. Y4eHi
JTOCIIHKYIOTh COPUMHSTTS peaJbHOCTI Ta B3aEMO/III0 MK JIFOJIbBMH PI3HUX KYJIbTYp. 3
MO3UIli ICUXOJIOT1i MIKKYJIbTYpHa KOMIIETEHTHICTh PO3IJIAIA€THCS K KOTHITUBHUM,
EeMOIIMHUM 1 TIOBEIHKOBUM MEXaHI3MH ajanTallii 10 1HIIOMOBHOTO CEpPE/IOBUINA 3
IHIIOI0  KYJBTYpOIO, CKJIQJOBUMH $KOTO € €MOLIWHUM I1HTEJNEKT, eMIaris,
TOJICPAHTHICTh 10 HEBU3HAYEHOCTI Ta 3/IaTHICTh O KOTHITUBHOI THYYKOCTI.

JIiHTBiCTHKA aKIEHTYE yBary Ha poJii MOBH y (OpMYBaHHI MDKKYJIBTYpPHOI
KOMIIETEHTHOCTI. BoOJIOAIHHA 1HO3€EMHMMH MOBaMHU € KJIIOYOBUM €JIEMEHTOM
IHIIIOMOBHO1 €()eKTUBHOI KOMYHIKaIlii. YTiM, pa3oM i3 MOBHUMH HAaBUYKAMHU BaXJTUBY
pOJIb Bifirpae po3yMiHHS KYJIbTYPHHX OCOOJIMBOCTEH BepOaibHOI Ta HeBepOalbHOI
KoMyHikallii # etukety. Konmenitis miareicTuanoi BimHocHOCTI Cenipa-Yopda Bkazye
Ha Te, III0 MOBA BILJIMBA€E HA CBITOTJISA 1 CIIPUMHSTTS PEaTbHOCTI.

VY cydacHiIi BITYM3HSHIA JIIHTBOJMJAKTHUIN JOCTIIHKEHHSAM MDKKYJIBTYPHOT
KOMITETEHTHOCTI 3aiiMaroThes Taki BueHi ak: H. 'anpuyn, T. INapnuneka. O. 'magxka, 1.
IN'opomikin, O. Ilaciuauk, T. I[Tononceka, O. PezyHoBa Ta iH.

Huzka BITUM3HSHUX TOCTIAHUKIB PO3TIISIAI0Th MIKKYJIBTYPHY KOMIIETEHTHICTh
AK CKJIaJJOBy I1HIIOMOBHOI KOMyHikaTuBHOI KommeTeHTHocTi (O. ['opomkiH,
O. IMaciunuk, T. [Tononceka). O. [laciuHUK TpaKTye MIKKYJIbTYPHY KOMIIETCHTHICTD
K 3/IaTHICTh YCBIJOMJIIOBATH KYJIBTYpHI UYMHHUKHM 1HIIOI KpaiHW, IX BIUIMB Ha
MEHTATITET 1 HOPMH TIOBEIIHKU MPEJACTABHUKIB Ii€1 KyIbTYpH 1 BIMOBITHO J0 IIOTO
— SIK 3JJaTHICTh 3aCTOCOBYBATH BJACHY KOMYHIKAaTHBHO-TIOBEIIHKOBY CTPATETIIO [
gac KoMyHikartii. [3, c.164].

bputancekuii mocmimaunk M. Byram po3MexoBye MOHSTTS «MIKKYJIbTYpHa
KOMIIETEHTHICTE» 1 «KOMYHIKAaTHBHA KOMIIETCHTHICTHY» 32 KpPHUTEPIEM MOBHU
CIUIKYBaHHS 1 3a3Haya€, IO BOJOMIHHS MDKKYJIBTYPHOIO KOMIIETCHTHICTIO Ja€
MOJKJIMBICTh B3a€EMOISITH 3 MPEACTABHUKAMHU IHIINUX KYJIBTYpP CBOEIO PITHOIO MOBOIO,
TOM1 SK MDKKYJbTYpHa KOMYHIKAaTHBHA KOMIIETEHTHICTh Tependavac CHiIKyBaHHS
1HO3eMHOI0 MOBOIO [4, c. 70].

Himenpki Bueni K. Knapp, A. Knapp-Potthoff Bu3HauaioTh MIKKYIBTYpHY
KOMIIETEHTHICTh Ha 3aCa/iaX JIHIBICTUYHOI'O MIAXOAY SIK MI>KOCOOUCTICHY B3a€MOJIII0
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MPEJCTaBHUKIB PIIHOI Ta 1HIIOMOBHOI KYJBTYp, iX 3JaTHICTb JO PO3YMIHHS OJHE
oxHoro [35, 6].

Y  BITUMBHSHIA METOAMIIl HABYAHHS 1HO3EMHUX MOB  MDKKYJbTYpHa
KOMIIETEHTHICTh BU3HAUA€ThCS SK 3JaTHICTh peamidyBaTh ce0e B yMOBax
MDKKYJIBTYPHOI KOMYHIiKallii, TOOTO BOJOJIHHSA BiANOBIIHUMH KOMYHIKATUBHUMU
3HAHHSAMU NP0 PIAHY Ta IHUI KyJbTYpH Ta BMIHHS BUKOPUCTOBYBATH 111 3HAHHS y
npolieci KOMYHIKallii 3 IpeJCcTaBHUKAaMU HIIUX KyJIbTyp [2, ¢. 36].

Coorogni (opMyBaHHS MDKKYJIBTYPHOI KOMIETEHTHOCTI € HEBIJI €MHOIO
CKJIJOBOIO 1HIIIOMOBHOI OCBITH, OCKIJIBKM BH3HAYA€ 3JaTHICTh TUX, XTO HABYAIOTHCS
He Juuie eQEeKTUBHO 3/IMCHIOBAaTH IHIIOMOBHY KOMYHIKaI[ll0o, a ¥ 34aTHICTb
ajanTyBaTucad A0 PI3HUX KYJIbTYPHHUX CepeloBUll. BoOJOAIHHS MIKKYJIBTYPHOIO
KOMIIETEHTHICTIO crpusie (OPMYBaHHIO OCOOMCTOCTI, SiKa 3JjaTHA B3aEMOJISTH Yy
rJ100a/1i30BaHOMY CBITI, MPOSBISIOYM THYUYKICTh, TOJEPAHTHICTH 1 TMOBary Jo
KyJbTYPHOTO PO3MAITTS.

BucHoBku. Y3arajabHeHHS PO3TJIIHYTHX MIAXO/IB A€ 3MOTY 3pOOUTH BUCHOBOK,
M0 MDKKYJbTYpHA KOMIETEHTHICTh € CKJIQJHUM  MDKIUCHUIUTIHADHUM 1
0araTOBUMIPHUM SIBUIIEM, SIKE PEaNi3ye€ThCcsl HA OCOOUCTICHOMY U KOJEKTHBHOMY
PiBHI 1 TOEJHY€E CIUIKYBAaHHS Ta MOBEAIHKY B yYMOBaX MDKKYJIbTYPHOTO diaJioTy.
Po3BuTOK 1HOTO (heHOMEHa CIpHUsi€ MOPO3YMIHHIO MDK HapoAamMH, 3MEHIIECHHIO
MDKKYJIBTYpHUX Oap’epiB 1 epeKTUBHIN 1HTErpallii B riao0asnizoBanuii cBit. Came Tomy
BRXJIMBUM € BHECEHHsS JIO 3MICTY MOBHO-JITEpaTypHOi 1HIIOMOBHOI OCBITH
KyJIbTYPOJIOTIYHOTO MaTepiany (3HAHHS MPO KYJbTYPY, ICTOPit0, TpaduIlii Ta HOPMH
COITIaTbHOT TOBEIIHKY 1HITUX HAPO/IIB).
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JIJIA ITOXMAH
AHJIPIM HEBECHUH

3AXITHOYKPAIHCHKHAM HAIIIOHAJIbHUAM YHIBEPCUTET
M. TEPHOIILJIb

CYYACHI IIJIXOIH 1O BUKJIAJJAHHSI IHO3EMHOI MOBH

VY cTaHOBJIEHHI CY4aCHOTO KOHKYPEHTO34aTHOTO (haxiBIlsl 3pOCTae HEOOXITHICTh
BUBYEHHS 1HO3€MHOI MOBHM 3 OpIEHTAlll€l0 Ha I MpPaKTUYHE 3aCTOCYBaHHS Yy
noOyTOBOMY, JILJIOBOMY, MpodecitHOMY CiiKyBaHHI. PO3yMiHHS 1HO3€MHOT MOBH SIK
3ac00y MDKHApOAHOTO CHUIKYBAaHHSI CTUMYJIIO€ MOIIYK HOBUX MIJIXO/AIB B OpraHizanii
npollecy HaBYaHHS IHO3EMHHMX MOB, KM 3a0e3leuyBaTUME Ii3HAHHS CTYJIECHTaMU
HOBOi KYyJBTYpH. 3pPOCTaHHS OCBITHBOTO, BHXOBHOT'O W pPO3BHUBAIBHOTO 3HAYCHB
iHO3€EMHHUX MOB Y JKHUTTI CYCIUJIbCTBA W KOXKHOI JIIOJMHU, a TAaKOXX HasSBHICTh
0araToMOBHOTO ¥ MOJIKYJIBTYPHOTO CEPEIOBHUINA B YCIX €BPOINCHCHKUX KpaiHaxX
NPOAYKYBAIH /IS0 PO3MIUPECHHS 1HIMBIAYaIbHOTO MOBHOTO JIOCBiTy OCOOUCTOCTI.

BuknamganHs aHTIIHCHKOT MOBH MPOMIILIIO Yepe3 paJuKaIbHI 3MiHM aKICHTY. Y
60-70 pp. XX cr. Oyno po3poOieHO TYMaHICTUYHUW MIAXiA 70 HaBUYaHHI,
30pI€EHTOBAaHMI Ha 0COOY y4HS, HOTO IHTEpeCH, MOTPeOr 1 MOXKIUBOCTI, Ha CIIOCOOHU
HABYaHHSI, K1 BIMOBIIAIOTh 1HAUBIIYaIbHUM O0COOJMBOCTM. J[JI1 HbOTO XapakTepHa
IepeopieHTAIlis] yChOTO MPOIECY HABYAHHA 3 0COOM BUKJIaJa4ya 1 METO1B BUKJIaIaHHS
Ha ocoOy y4Hs 1 cmocoOu HaBuaHHs [3, ¢.25]. 'ymMaHICTHUHMI TIAX1A COPHUIB TMOSB1
pSly HOBUX, HETPAJUIIIMHUX METO/IB HABUAHHS UM OBOJIOAIHHS 1HO3EMHOIO MOBOIO.

[IpobGrnema BUOOPY €(PEKTHBHOTO MIAXOAY MPHU BUBYEHHI 1HO3EMHHUX MOB CTa€
aKTYyaJbHOIO caMe TeTep, 110 3HANIIIO CBOE BITOOPAXKEHHS y MpaliX K BITYN3HIHUX,
Tak 13apyOKHUX BUeHUX. [IMTaHHIO METOMK BUKJIAJaHHS IHO36MHOTI MOBH Y CBOIX
npamsix  npuaiiaioTe  yBary M. fApemenxo,,  T. Pymauneka, C. Comenko, b.
Komowmienp, C. I'anonosa, 1. Martsiis, B. Tepemyxk, O. Tymak Ta iumii [2; 3; 6].

Tomy BuKIagavi, po3yMirO4M BUKJIHUKH CYYaCHOT'O CBITY, OOMpPArOTh METOJHKY,
OpiEHTOBaHy NepeayciM Ha moTpedu ctyaerTa. Merox npoektiB (PBL) Gyio ctBopeHo
JUIS  peaiizarii KOHICNIli HaBYalbHOI IrpoBOi MiIBHOCTI 3a mpodeciiiHoro
CIPSIMOBAHICTIO, IO JIO3BOJISIE€ 3aISITH €JIEMEHTH MPOOJIEMHOCTI, JMCKYCIHHOCTI,
KOHCTPYIOBaHHS Ta CIIPHUS€ PO3BUTKY IHTETPAIIMHOTO MUCIICHHS, 3[aTHOCTI TBOPYO 1
CaMOCTIMHO MUCTTUTH, IPOTHO3YBATH BapiaHTHU BUpPIMIEHHS 3aBAaHHs [2, c.139].

bputancekuit nemaror [1. Iletpi (Petrie) y cBoiii mparii «Space for spontaneity»
3a3Hayvae, M0 y TaKii MpakTHIll IEHTpaIbHA yBara MpUIS€ThHCS BUKOHAHHIO 3aBIaHb
Ha BiIMIHY BiJ] BUBUYCHHS IPaMaTHYHUX YW JICKCUYHUX TE€M, a MUISIMU € HE
«BUBYHUTH CTPYKTYPY», & «BHKOHATH 3aBIaHHs». JIJIsl YCHINTHOTO JOCSTHEHHS i€l
METH Tiepen0avacThCsl OMAHYBAHHS CTYJEHTAMH TIEBHOTO T'pPaMaTUYHOTO Ta
JIEKCUYHOTO MaTtepiany, o0 KOMYHIKyBaTH CBOi ifiei. MoBa B TaKOMY BHITQJIKy CTa€
HE METOI0, a 3acC000M BHKOHAHHSI TIOCTaBICHOTO 3aBaaHHsa. CaMe BiJl HUX 3aJICKHUTh
BUOIp MOBHHMX KOHCTPYKIIH 3 METOI JOCSTHEHHS IMOCTaBJICHOI LIl — HE ICHYE
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MPAaBWILHOTO YHM HEMPAaBWJIBHOTO HA0OpY JIEKCUKA YW TPAMAaTHKU IS IHOTO.
CryneHTH IPUIMaIOTh BJaCHE PIICHHS 010 CIIOCO0Y BUKOHAHHS 3aBIaHHS Ta MOBH,
sIKa JIUTS IBOTO TiAXOIUTh.
IlepeBaroro PBL nepen Ttpaguuiiinumu metonamu lleTpi Ha3zuBae Te, 110 BiH
J03BOJISIE CTYACHTAM 30CEPEIUTHUCh HA peajbHOMY CITUIKYBaHHI, a aHaJi3 camMoro ix
MOBJIEHHSI MPOBECTH Jeulo Mi3Hime. Takuil crnocid HaBYaHHS MOMILAE CTYACHTIB B
aBTEHTUYH1 MOBHI CHUTyallli 1 JI03BOJIsI€ IM BHUKOPUCTOBYBATH BCl CBOi MOBJICHHEBI
pecypcu, mo0 BHOpaTHCh 13 HUMHU. BiH J03BoJislE CTylIEeHTaM 3pO3YyMITH, SIKY
iHpopMaIlito iM HEOOXITHO TMOBTOPHUTH, SIKY OINAHYyBaTU. 3aBISKH LILOMY BOHHU
CaMOCTIHHO 0ayaTh 1 pO3yMIIOTh CBOT MOTPEOH, 110 320X0UYE iX 70 BiJIMOBIIATIBHOCTI
3a BJIaCHe HaBuaHHsA. [lemaror Harosomrye, o BaXJIWBHM € T, IO BCi BOHH
OTPUMYIOTH OJIHAKOBHI KOMYHIKATUBHUI JOCB1J Ta IH(POPMAILIiIO PO BJIACHI NOTpeOU
y BUBUEHH1 MOBH [4].
PBL — miaxin, Ae CTYACHTOUEHTPUYHICTh HAa HAWBULIOMY piBHI. Y HBOMY
IIEHTPAJTLHUM (DOKYCOM CEMECTPY UM HaBITh POKY € BUKOHAHHSI MIPOEKTY. 3aJICIKHO Bij
BUKJIa/Iaua, MiaXid 10 Ii€T MeTOAUKHA Moxe OyTH pi3HUM. O1HI 0OMParOTh ii Ik 0a30BYy
UIsE poOOTU TPOTITOM POKY, IHIII — MPUAUISIOTH i JIMIIE TEBHUW Yac — Ha
JI0IATKOBOMY KypcCl 200 SIK YaCTUHY 1HIIOT METOUKH.
Ketpin BuncOopo 3a3Hauae, 1o B MeKax BCiX 3aHATH/KYpCiB/3aBlaHb, IKI MAIOTh
Ha METi CTBOPEHHSI IPOEKTIB, BUAUISIIOTh TaKl €IEMECHTH:
1. llenTpansHy TeMy, III0 BU3HA4Ya€ BC1 MOJAIBINI 3aBIAHHS 1 € PYIIIHHOIO y
JIOCSITHEHH] KIHIIEBUX [{IJIEH.

2. loctynn 10 3aco0iB MpOBEACHHS JOCIIKEHHs, 300py JaHUX, aHATI3y Ta ix
BUKOPUCTaHHS (3aBIAKU [HTEpHETY 1151 YacTUHA cTaja 3HaYHO MPOCTIIIOIO).

3. MoxnuBocTi aia oOMIHY imesiMu, CHiBIpali, oOroBopeHHs. B3aemonis 3
IHITUMHU CcTyJeHTaMHu € pyHnameHTansHo0 y PBL [1].

CryneHTtaM HmaeTbcs TMOBHAa CBOOOJA ISl BUPIMICHHS NUTAaHHS YW OOMIHY
iHpopMalliero Tak, SK iM Ie HeoOXimHo. Poyib BHKIamaya — MOHITOPUTH Ta OyTH
MIOCEPETHUKOM, SIKM BCTAaHOBIIOE pPaMKH BUKOHAHHS 3aBJaHb Ta JONOMarae i3
BHOOPOM MOBHHX 3aC001B, KOJIU I1¢ HEOOXITHO, Ta 3a0e3Ieuye CTyAeHTaM MOKJIMBOCTI
MPEACTABICHHA KIHIIEBOTO TMPOAYKTY UM Tpe3eHTanii. Bukiamad MOHITOPUTH
CHIBIIpAITio, ajie He BTPYYAETHCS Y caMy poOoTYy.

[lepeBaru Takoi JisTbHOCT1 OYEBHU/IHI, aJ[)KE CaMe 3aB/IsIKA POOOTI HAJl MPOEKTAMU
B HABYAJIHHE CEPEIOBHINE MOXKYTh 3aJy4aTUCS aBTCHTUYHI 33724l 3 PEaTbHOTO KUTTH.
Awmepukancbkuit egaror JIxon /1’101 (Dewey) mucas, 110 «0CBiTa HE € MiATOTOBKOIO
70 KUTTSI, & € CAMUM J>KHTTAM». TakuM YUHOM, Taka poOOTa JTO3BOJSE «CaMOMY
JKUTTIO» BHU3HAYATH JISUTBHICTh HA 3aHATTAX 1 3a0€31euy€e COTHI MOMKIIMBOCTEH ISt
HaB4YaHHA [TaM camo]. KpiM eneMeHTy po3Bard BHUKOHAHHS TPOEKTIB JAa€ 3MOTY
CTyJIeHTaM BUINpPoOyBaTH ce0e B pPEATbHUX KOMYHIKATUBHMX CHUTYaIlisx (aHamis,
MPUAHATTS pIlIeHb, JEeJETYBaHHS, BUIIPABICHHS, BIIMOBA, TMOTO/KEHHS) 1 4acTo
BUMara€ MyJbTUIUCIUIUIIHADHUX HABHUYKIB 3 iHmMUX cdep. Tobro Taka poboTa
J03BOJISIE PO3BUBATH BUILI PIBHI PO3YMOBOI AiSUILHOCTI, 3a biymMoM, aHiK mpocTe
BUBYCHHS JIEKCHKHU Ta CTPYKTYD.

BucHoBkn. OTO0X, METOJl TMPOEKTIB JIEMOHCTPYE CBOIO €(EKTUBHICTH Y
(dbopMyBaHHI HE JIUIIE aKaJEMIYHUX 3HAHb, a 1 MTPAKTUYHUX HABUYOK, HEOOXITHUX Y
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CydacHOMY CBITi. MoBa B HOro Mexax po3riisIa€ThCs K 3aci0 BUKOHAHHS 3aBJaHb, a
He sIK Ha0Ip 130JIbOBAaHUX TPAMAaTUYHUX YU JIEKCUYHUX TEM JIJIsl BABUCHHs. BoHU 1at0Th
0€e3MeXKHI MOXJIMBOCTI JIJIi KOMYHIKAIli B aBTEHTUYHOMY KOHTEKCTI Ta CBOOOAY
BUKOPUCTAaHHS MOBHHMX PECypCIB 1 pa3oM 3 THM — 1H(GOpPMALII0 MPO MPOTAMHU Y
BOJIOJIIHHI MOBOI0. Ha cyuacHoMy etami 1ieii METOJ 3alMIIAEThCA aKTyalbHUM 1
MIPOJIOBXKYE PO3BUBATUCS, 30KpeMa y c(hepi MOBHOIT OCBITH, IO POOUTH HOT0O BAXKJIUBUM
IHCTpYyMEHTOM Yy (OpMyBaHHI MOBHHMX KOMIIETEHIIM YYacCHHUKIB TeJaroriyHoi
B3a€MO/III.
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LEVERAGING ARTIFICIAL INTELLIGENCE IN ENGLISH
LANGUAGE LEARNING: INNOVATIONS AND IMPLICATIONS
FOR UNIVERSITY STUDENTS

The integration of Artificial Intelligence (Al) in educational settings has
revolutionized traditional teaching methodologies, offering innovative tools to enhance
language learning. For university students studying English, Al provides personalized,
interactive, and efficient learning experiences. This report explores various Al
applications in English language instruction, highlighting their benefits and referencing
recent literature in the field.

Al-driven platforms like Duolingo and Rosetta Stone utilize machine learning
algorithms to adapt to individual learners' needs. These platforms offer personalized
lessons, instant feedback, and gamified experiences to motivate students. According to
O. Zubenko [4] such applications adjust difficulty levels based on user performance,
ensuring optimal learning progression.

Intelligent Tutoring Systems (ITS) provide one-on-one tutoring by simulating
human tutors. They analyze student responses to offer tailored feedback and
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guidance. L. Viktorova et al. [3] discuss the effectiveness of ITS in enhancing students'
grammar and writing skills, noting significant improvements in academic performance.

Al technologies, such as speech recognition and pronunciation analysis tools,
assist students in improving their speaking abilities. These tools provide real-time
feedback on pronunciation accuracy, intonation, and fluency. For instance, applications
like ELSA Speak leverage Al to help learners refine their accents and speaking
confidence. Ye. Spivakovska [5] highlights the role of Al in facilitating autonomous
language practice, leading to increased learner autonomy.

Al-powered writing assistants, such as Grammarly and ChatGPT, support students
in developing their writing skills. These tools offer suggestions on grammar, style,
coherence, and even generate content ideas. N. Akop’yants [1] emphasizes the
potential of ChatGPT in aiding students to overcome writer's block and enhance
creativity in writing tasks.

Combining Al with Virtual Reality creates immersive language learning
environments. Students can engage in simulated real-life scenarios, enhancing their
conversational skills and cultural understanding. O. Zubenko [4] notes that such
Immersive experiences lead to improved language retention and learner engagement.

Al facilitates automated assessments, providing immediate and objective
feedback. This technology enables educators to track student progress efficiently and
identify areas needing improvement. O. Zubenko [4] discusses how Al-driven
assessments reduce administrative burdens and allow for more personalized teaching
approaches.

While Al offers numerous advantages, challenges such as data privacy, the need
for digital literacy, and potential biases in Al algorithms must be addressed. Educators
should critically assess Al tools to ensure they align with pedagogical goals and uphold
ethical standards. K. Antipova [2] highlights the importance of developing critical
thinking skills in students to navigate Al-generated content effectively.

Conclusions. The integration of Al in English language instruction presents
transformative opportunities for university students. From personalized learning
experiences to efficient assessments, Al enhances various aspects of language
education. However, it is crucial to approach Al adoption thoughtfully, considering
ethical implications and ensuring that technology complements, rather than replaces,
the human elements of teaching and learning.
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LEARNING STRATEGIES FOR STUDENTS OF NON-
LANGUAGE UNIVERSITIES: CHALLENGES AND SOLUTIONS

In today's world, students encounter a range of new challenges that significantly
impact the quality of their education. The rapid development of technology,
globalization, and information overload create both new opportunities and problems
that require a comprehensive approach to resolution.

Modern students have access to a vast amount of information from various
sources: the internet, social media, online libraries, electronic journals, and video
courses. While this greatly expands opportunities for self-learning and research, the
excessive flow of data often leads to difficulties in filtering information, in-depth
analysis, and forming independent opinions. Students may feel overwhelmed, which
negatively affects their ability to concentrate and absorb knowledge.

The rise of remote learning and online courses has become an integral part of
modern education, especially after the COVID-19 pandemic. While the online format
provides flexibility and the opportunity to study regardless of geographical location, it
also has its drawbacks: lack of direct communication with teachers, decreased
motivation for independent work, technical issues, and difficulties in organizing
personal study space.

Stress, high expectations from oneself and society, and competition among
students all contribute to motivation and mental health problems. Some students feel
they cannot keep up with the fast-paced learning environment, which can lead to
feelings of failure, depression, and anxiety. A lack of support from the university or
family, as well as the absence of self-regulation skills, only worsens the situation.

Modern technology, on the one hand, is an essential tool for learning, but on the
other hand, it becomes a source of constant distractions. Smartphones, social media,
and instant messengers constantly interrupt the learning process, making it harder to
absorb material and fostering a habit of instant gratification for informational needs.
Students must learn to manage their time effectively and set priorities to minimize the
negative impact of technology.
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To successfully overcome modern challenges, students need to develop critical
thinking, self-organization, and time management skills. The ability to work in teams,
analyze information, and use modern technology to organize the learning process are
all crucial components of success in today's world.

Modern higher education in Ukraine covers a wide range of specialties, not all of
which are related to languages or the humanities. Students of non-linguistic
universities, particularly those specializing in technical, natural sciences, or economic
disciplines, face a number of specific challenges. Their education requires the
development of individual strategies that allow them to effectively absorb material,
develop critical thinking, and enhance professional competencies. This article
examines key learning strategies that help students of non-linguistic universities
achieve high academic results.

One of the key features of studying technical and scientific specialties is the
emphasis on practical activities. Instead of exclusively theoretical lectures, it is
advisable to organize regular practical sessions where students can apply the acquired
knowledge in practice. This promotes better understanding of the material and the
development of practical skills, which is particularly important for future professionals.

Working on real projects, business case studies, and research assignments enables
students to develop analytical abilities and teamwork skills. Practical projects help
bridge theoretical knowledge with real-world situations, which stimulates interest in
learning.

Modern technologies open new opportunities for learning and research. The use
of electronic libraries, video lessons, webinars, and specialized platforms allows
students to independently explore material and deepen their knowledge beyond
classroom sessions. Platforms like Moodle, Google Classroom, or Canvas provide
access to learning materials, facilitate interaction between teachers and students, and
simplify the process of tracking academic progress. In technical and natural sciences
disciplines, the use of simulators enables students to safely experiment with various
scenarios and solve complex problems without risking resources or safety.

To enhance the effectiveness of learning for non-linguistic students, it is important
to apply interactive methods that encourage active participation in the educational
process. Organizing roundtable discussions, case study analyses, and seminars fosters
the development of critical thinking and argumentation skills. Students have the
opportunity to exchange ideas, analyze different approaches, and learn to work in
teams. An approach in which students work on solving specific problems or tasks not
only facilitates the absorption of theoretical knowledge but also develops skills in
independent thinking, research, and decision-making.

Studying at a university is not only about acquiring professional knowledge but
also about personal development.

It should be noted that in the context of a large volume of study material, it is
essential for students to learn how to properly manage their time, set priorities, and
allocate their resources efficiently. Time management courses, personal development
training, and coaching can be effective tools in this process.
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Moreover, modern employers value not only professional knowledge but also the
ability to work effectively in a team. Therefore, it is crucial to develop communication
skills, the ability to listen, and the capacity for discussion, all of which contribute to a
successful career in the future. Education does not end after obtaining a diploma, so it
IS important to cultivate a culture of lifelong learning. Participation in seminars,
webinars, and specialized training allows students to continuously update their
knowledge and stay informed about the latest industry trends. Internships, practical
training, and participation in joint research projects with companies help students gain
real-world experience, which is invaluable for future professionals.

Learning strategies encompass a wide range of methods and techniques that
contribute not only to effective knowledge acquisition but also to the development of
personal and professional skills. They help students become more independent, critical
thinkers who are prepared for the challenges of the modern world. The implementation
of active learning methods, the integration of modern technologies, and the
development of self-regulation skills form the foundation of successful education,
enabling students to achieve high results both in their studies and in their future careers.
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PSYCHOLOGICALLY INFORMED APPROACH TO TEACHING
CROSS-CULTURAL COMMUNICATION IN HIGHER
EDUCATION

Teaching cross-cultural communication requires more than just employing
successful strategies; it also demands a deep comprehension of psychological theories
that explain human behavior, with a particular emphasis on important components such
as motivation, self-awareness, and cultural intelligence. The article explores
international research on effective psychological teaching methods for intercultural
communication in higher education. It acknowledges the significance of creating new
programs, the value of experiential and group learning, and the creation of ethical
learning environments and opportunities. The need for educators to comprehend the
psychological ideas that influence instructional practices emphasizes the importance of
a psychologically informed approach to education.

To engage students in the process of active learning, cross-cultural communication
educators can incorporate a variety of successful teaching strategies into their courses.
Some researchers investigate the use of role-playing, gaming, simulation, and case
studies. Others focus on art-based learning, technology, or teamwork [3, p. 8]. The
application of role-play design in the development was examined by Germain-Thomas
et al., Guillaume, and Apodaca (2020) [2; 4]. Team- based learning was explored by
Brittain et al. (2021), Grobler and Flotman (2021), and Chauldry (2023). The
application of art-based tactics has increased, researchers have begun examining how
and why these methods function [3].

Curriculum development emphasizing theoretical foundations. The creation
of a thorough curriculum is the first step in teaching cross-cultural communication. In
addition to covering a wide range of issues like cultural intelligence, effective cross-
cultural communication, etc., programs should integrate theoretical knowledge with
real-world applications.

Encouraging self-reflection.  Another prerequisite  for  cross-cultural
communication is self-awareness. By incorporating self-reflective exercises into the
curriculum, self-awareness can be raised. Journaling, peer review, and guided self-
evaluations are some of the techniques that can be used to help students critically reflect
on their thoughts and deeds. As students reflect on their experiences, they become more
aware of their strengths and weaknesses, which enables them to align their philosophies
with who they are [8].

Experiential learning. Experience-based learning, in which participants engage
In activities that simulate real-world challenges, should be given top priority when
teaching cross-cultural communication. These projects promote the development of
practical skills and the application of self-awareness in a variety of situations. Case
studies and role-plays are effective teaching methods for cross-cultural
communication, according to [1].
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Collaborative learning. The advantages of team-based learning and art-based
learning for assisting students in understanding cross-cultural communication have
been highlighted by international researchers. The creation of strategically diverse
teams that collaborate on projects throughout the course sets team-based learning apart
from other types. Service-based learning is another useful strategy. It gives students
the resources they need to become lifelong learners, achievers, leaders, and defenders
of moral values while also encouraging them to get active in their communities [1].

Ethical frameworks. Ethics and integrity are the cornerstones of successful cross-
cultural communication. The curriculum for teaching cross-cultural communication
must incorporate ethical concepts. Students can practice moral reasoning and empathy
through case discussions that center on ethical dilemmas, which emphasize the
significance of making moral decisions. Both teachers and students need to feel at ease
in the classroom for learning to take place and for students to achieve their objectives
[5 p. 82]. Establishing inclusive learning environments in classrooms is therefore
essential. Ethical educators must be role models for their students, encouraging,
advising, and motivating them to succeed academically and personally, for teaching
and learning to be successful in educational settings [5, p.84].

Psychologically informed approach to education. A psychologically informed
approach to education places a strong emphasis on comprehending the various
cognitive, emotional, and social factors that influence learning. This method is
predicated on acknowledging the distinct psychological state of every student as well
as the elements that impact their educational journey. Furthermore, teaching's function
Is transformed "from transmission to invitation and facilitation” [6] in an educational
approach influenced by psychology. The teacher must draw each student's attention in
a way that motivates them to deepen their comprehension of the subject matter. "During
the second half of the twentieth century, educational psychologists' self-research and
theories gained prominence and influence within such transformations of teaching and
learning activities" [6, p.171].

Conclusions. Teaching effective cross-cultural communication requires a deep
understanding of the psychological foundations of leadership behavior and
development. A fundamental change in the way educators think about and carry out
teaching and learning strategies is represented by a psychologically informed approach
to education. This method provides a thorough framework that recognizes the
complexity of human development and learning by combining cognitive, emotional,
and social aspects. A comprehensive approach that takes into account teaching
methods, curriculum design, and institutional policies is required to implement a
psychologically informed approach in education. Equipped with knowledge gained
from psychological research, educators can create adaptable lesson plans that cater to
different learning profiles, interests, and readiness levels.
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CONDUCTING DIGITAL GERMAN LANGUAGE EXAMS IN
INDIA - AFIELD REPORT

This field report depicts of my experiences and observations when conducting
and supervising a telc digital German language exam (level B2) in Thrissur, Kerala,
India in May 2023 as a freelance lecturer for German. | will outline the scope of the

exam type, its provider, the telc gGmbH, and some specifics of the digital testing
format before 1 go on to situate the exam within the larger framework, i.e. Germany’s
struggle to attract a qualified labor force for her job market. The paper then focusses
about the German language and its learners in India. Finally, | will sum up some of
the results and lessons learned from conducting this exam with its specific challenges.
The telc gGmbH is a non-profit language test provider for several languages
whose certificates are widely recognized in Germany and abroad. Only recently, telc
also started to go digital with its tests, and now offers these exams in countries
outside the EU as “telc digitale AuBlenstellenpriifungen” (“telc digital branch office
exams”), currently limited to German B1, B2 as well as German B1-B2 for nursing
profession.
To conduct these examinations, interested examination sites need to pass through
telc’s evaluation scheme to conform to the set spatial, technical, and pedagogical
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examination requirements, which also includes an onsite inspection carried out by a
telc license team inspector.

At the present these digital exams are conducted in 12 countries worldwide, among
them seven sites in India [5]. Telc aims at further expanding these cooperations; this
needs to be seen on the larger socio-economic scale of Germany’s need for qualified
labor in understaffed professions like nursing. This view gets supported by telc as they
point out that “[o]ne of the advantages of this network is that, together with our partner
institutions, we are helping to counteract the shortage of skilled workers in Germany.
Therefore, we are making an important contribution to the professional and social
integration of skilled workers and other immigrants “[6]. Labor and skills shortages are
both a short-and long-term challenge, which is not only faced by Germany since all
across Europe employers are finding it increasingly harder to attract and hold staff with
the right skill-sets, a fact that becomes obvious in a growing job vacancy rate in selected
fields and branches, e.g. healthcare, construction, information technology, or some
manual professions. To counteract this issue, Germany has signed agreements with a
range of other countries, among them India, e.g. in the field of healthcare [2].

Learning German and acquiring language certificates as proof of sufficient
language skills, is one important step on the way to the German job market. It seems
therefore necessary to look shortly at the situation of German in India. All in all, the
number of learners of German in India is steadily growing. There was an almost six-
fold increase in numbers between 2015 and 2020, making German the second most
popular foreign language after French (in India, English is not regarded as such).
Approximately 211.000 people were learning German in 2020, out of a population of
more than 1.4 billion people [4].

The Goethe-Institut is present on the Indian market with six locations and four
centres, as are of course all the other major players of Germany’s foreign cultural
politics like the DAAD (German Academic Exchange Service), or the Zentralstelle fur
das Auslandsschulwesen (Central Agency for German Schools Abroad). There are
German schools in New Delhi and Mumbai. Since 2011 the ambitious project “Deutsch
an 1000 Schulen” (German at 1.000 Schools), supported by the German Federal
Foreign Office and the Goethe-Institut, aims at a further increase in the number of
learners of German at Indian schools [3]. Yet, these efforts are somewhat thwarted by
India’s Hindu-nationalist government since the country’s school politics in following
the “three languages formula” focus on Indian languages (esp. Hindi) and English but
not on foreign languages [for an overview and critical examination cf. 1].

Though these digital exams are located abroad on site at the partner institution, it
Is mandatory for a licensed “invigilator” from Germany to be present in person to
conduct the exam, deal with technical issues and monitor the implementation of zelc’s
examination directives. Before that it is necessary to pass a short qualification process,
I.e. familiarizing oneself with the testing software and the regulations for digital exams.
The written examination runs on this software and is conducted on site while the oral
exam takes place via Zoom with examiners sitting in Germany.
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Prior to the exam, additional hurdles were to be overcome. For the Indian branch
office, a Catholic language academy, having these digital exams on their premises also
meant the acquisition of an appropriate number of computers, notebooks, and
headphones since the exam cannot be taken on mobile devices. This cost-intensive
measure was managed in a combined effort of both language schools since funding was
impossible to find.

The keyboards, however, were not German ones, plus the Indian students
themselves were not much experienced with working on a computer. Several test runs
conducted from Germany were implemented to familiarize them with the telc digital
testing format and work on a keyboard.

The Indian school itself is a private secular language academy run by a Catholic
brotherhood that originated in Germany, offering German language courses from Al
through to B2. The language teachers are Indian priests that were themselves educated
or trained in Germany. The students of the language academy are mainly from the state
of Kerala with Malayalam as their native tongue. Their average age is
20 years, and they belong to Kerala's Catholic minority. According to their statements
most of them strive for vocational training in Germany, e.g., in the field of nursing of
technical professions.

The telc-B2 exam was taken by 42 students and carried out on two consecutive
days. Some of the anticipated and feared for obstacles like power failures, though
common in India, or collapse of the internet connection did not happen. Yet some
backlog demand in the quality of the technical equipment, especially headphones and
microphones could be identified since it clearly made the oral exam more difficult than
necessary; here, corners seem to have been cut in the wrong spot.

The test itself is basically the paper-based version transferred into a digital one,
without any innovative or challenging elements that the digital medium could provide.
My main point of critique here is that the test does not take into consideration the
situation of learners living and learning outside of the German socio-cultural context.
Although a language test tests allegedly only language skills, it turned out that some
tasks were not really understood by the examinees which was clearly based on their
unfamiliarity in cultural background. The learners have little to no first-hand contact
with Germans or the German-speaking world outside the classroom. This view gets
supported by Tushar Chaudhuri who pointed out that “[...] it may be argued that in a
country where German does not play any role in everyday social life, the GFL
classroom is the only place where German can be learnt as well as put to use as a
legitimate means of communication. Any use of other languages reduces the need to
use German thereby further reducing the opportunities of using the foreign language.”
German in India, and especially in this case, is a language learned outside the cultural
context, and this is somehow reflected in the exam | conducted and supervised.

The final — and somewhat disappointing — test results reflect this: Out of 42
candidates only three successfully passed the B2 level. All but one passed the oral exam
but failed in the other parts, especially writing — the format (e.g. writing a complaint or
a job application) might be culturally too specific, plus there is obviously some lack of
experience and practice with writing on a keyboard.
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However, the great advantage of digital testing is that the students can take the
exam in their home country without travelling great distances and spending a lot of
money and time for this. For taking up vocational training or a job in Germany this
means that they come already well-prepared.
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UNCONVENTIONAL APPROACHES TO TEACHNING FOREIGN
LANGUAGES

The globalized world demands multilingual proficiency and intercultural
competence, challenging traditional foreign language education paradigms.

The new vision of education aims to create a motivational environment for
students in the process of learning foreign languages. Traditionally, language
acquisition was grounded in methods such as grammar-translation and audio-lingual
approaches, both of which prioritized linguistic accuracy and form over communicative
competence. However, with the advent of digital tools and platforms, the landscape of
language learning has shifted towards more innovative, user- centered strategies. The
unconventional approaches, such as technology-assisted language learning (TALL),
multisensory approaches and task-based learning (TBL) focuse on accessibility,
engagement and learner autonomy, providing alternative paths to language mastery

The integration of technology into language education has revolutionized the
learning process. Technology-assisted language learning (TALL) encompasses a
broad range of digital tools and platforms, including language learning applications,
virtual reality (VR), augmented reality (AR) and artificial intelligence (Al). These
technologies offer personalized learning experiences, adapting to individual learner
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needs and providing real-time feedback. Al-driven platforms, can adjust the difficulty
level of exercises and content based on the learner’s progress [2].

Multimedia tools, such as interactive games, videos and virtual simulations, create
Immersive and engaging learning environments. VR and AR technologies offer
opportunities for authentic language practice in simulated real-world scenarios,
fostering contextual understanding and enhancing motivation. Al-powered tutoring
systems, like Socratic, provide on-demand support, addressing learner queries and
facilitating independent learning. Online platforms, such as Coursera and Khan
Academy, offer accessible educational resources, while collaborative tools like Google
Classroom and Microsoft Teams enable interactive learning experiences. Al- powered
chatbots (ChatGPT) provide personalized conversational practice and immediate
feedback, simulating real-life interactions [4].

However, the successful implementation of TALL requires careful consideration
of pedagogical principles and ethical implications. Educators must be trained to
effectively integrate technology into their teaching practices, ensuring that digital tools
are used to enhance learning rather than replace meaningful interaction. Furthermore,
issues related to data privacy, equitable access and digital literacy must be addressed
to ensure that all learners benefit from these advancements.

Multisensory approaches emphasize the engagement of multiple senses during
the learning process, recognizing that individuals learn and process information in
diverse ways. The VACOG method (Visual, Auditory, Cognitive, and Kinesthetic)
provides a framework for incorporating various learning modalities, catering to
different learning styles and enhancing retention [6].

Visual aids, such as images, videos and graphic organizers, facilitate
comprehension and memory retention. Audio recordings, including songs, podcasts
and dialogues, enhance listening skills and pronunciation. Cognitive-based learning
strategies focus on how the brain processes and retains information, offering a more
scientific approach to language acquisition. Cognitive exercises, like problem-solving
tasks and critical thinking activities, promote deeper understanding and analytical
abilities. Thus, kinesthetic activities, such as role-playing, physical games and hands-
on projects, engage learners physically and enhance active participation. [8]

Language learning applications and VR environments are particularly well- suited
for implementing multisensory approaches. These technologies offer a combination of
visual and auditory stimuli, adaptive cognitive challenges and opportunities for
physical interaction. By engaging multiple senses, learners develop a more holistic
understanding of the target language and culture, leading to improved comprehension,
fluency and motivation.

Task-based learning (TBL) focuses on using authentic and meaningful tasks as
the basis for language instruction encouraging learners to use the target language to
achieve specific goals. By engaging in real-life tasks, learners develop communicative
competence, critical thinking skills and problem-solving abilities [3].

Task-based learning offers a natural context for language use, as learners work to
complete a task while having abundant opportunities to interact. It is a strong
communicative approach where students spend a lot of time communicating [5].
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TBL promotes learner autonomy, collaboration and critical thinking. By engaging
in meaningful tasks, learners develop the ability to use the target language in authentic
contexts, preparing them for real-world communication challenges [1].

Unconventional approaches to foreign language teaching, including TALL,
multisensory approach and TBL, represent a paradigm shift from traditional pedagogy.
These approaches move beyond rote memorization and grammar translation, fostering
active engagement, contextualized learning and the development of communicative
competence. By embracing technology, engaging multiple senses and focusing on
meaningful tasks, educators can create dynamic and effective learning environment
that prepares learners for the challenges and opportunities of the 21st century.

These approaches enhance language acquisition and cultivate critical thinking,
cultural awareness and collaborative skills, essential for success in a globalized world.
As technology continues to evolve and the demand for multilingual professionals
increases, the adoption of unconventional approaches to foreign language teaching
becomes increasingly crucial. By embracing innovation and adapting to the changing
needs of learners, educators can empower individuals to become confident and capable
communicators in a multilingual and multicultural world.
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DEVELOPING PRE-SERVICE ENGLISH TEACHERS’
DIGITAL COMPETENCE

Digital competence is one of the key competences for life-long learning which
“involves the confident, critical and responsible use of, and engagement with, digital
technologies for learning, at work, and for participation in society. It includes
information and data literacy, communication and collaboration, media literacy, digital
content creation (including programming), safety (including digital well-being and
competences related to cybersecurity), intellectual property related questions, problem
solving and critical thinking” [2, p. 10] and is defined as a combination of knowledge,
skills and attitudes.

This paper explores three dimensions of pre-service English teachers’ digital
competence, the challenges pre-service teachers face in acquiring the skills determined
by the teachers’ professional standard, and suggests strategies for integrating digital
competence development into foreign language teachers’ education programs in
Ukraine.

Developing teachers’ digital competence is essential, as technology plays a central
role in teaching and learning. Digital competence enables educators to effectively
integrate digital tools and resources into their pedagogical practices, fostering more
interactive, engaging, and personalised learning experiences. It also supports the
development of students’ digital literacy, a crucial skill for academic and professional
success in the 21st century. Digitally competent teachers can adapt to diverse learning
needs, facilitate inclusive education, and critically assess digital content’s reliability
and ethical implications. Given the rapid advancements in educational technology,
continuous digital competence development is necessary to ensure teachers can
navigate and leverage digital environments effectively, thereby enhancing educational
quality and equity. Researchers suggest including digital competence as a component
of professional competence [4, p. 58].

In August 2024, the Ministry of Education and Science of Ukraine approved a new
professional standard, “Teacher of a General Secondary Education Institution”. The
document defines the necessary competences and requirements for educational and
pedagogical activities. Among the competencies that teachers must possess is
information and digital competence, which includes the ability to navigate the
information space, search and critically evaluate information, effectively use existing
and create new digital resources, and use digital technologies in the educational process
[5, p. 12 - 16]. The professional standard can be used, among other things, to enhance
educational programs aimed at developing relevant competences, including the digital
one.

Rapid digitalisation requires pre-service English teachers to develop strong digital
competence to increase teaching effectiveness and foster student engagement.
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Digital competence development in teacher education involves three critical
dimensions: technological, pedagogical, and ethical. Firstly, pre-service teachers must
acquire proficiency in using digital tools. Secondly, they need to develop pedagogical
strategies that integrate technology effectively into English language instruction,
ensuring that digital resources enhance rather than replace traditional teaching
methodologies. Finally, teachers must be aware of ethical considerations, including
data privacy, online safety, and digital well-being.

Despite the recognised importance of digital competence, pre-service English
teachers often face challenges in its development. Limited access to resources,
insufficient training opportunities, and varying levels of digital literacy among teacher
educators pose significant barriers. Additionally, there is often a disconnect between
the theoretical knowledge imparted in teacher education programs and the practical
realities of using digital tools in classroom settings. Addressing these challenges
requires a structured approach that combines theoretical instruction with hands-on
practice in actual or simulated teaching environments.

The challenges can be dissipated by the participation of higher education
institutions in international projects aimed at digitalising educational processes.
“DigiFLEd: Modernisation of University Education Programmes in Foreign
Languages by Integrating Information Technologies™ is a three-year Erasmus+ CBHE
project coordinated by Tampere University (Finland). The project focuses on building
the capacity of Ukrainian universities by modernising and digitalising foreign language
curricula. In the context of ongoing military aggression against Ukraine, developing an
accessible digital learning environment is crucial. DigiFLEd aims to ensure the
continuity and resilience of Ukrainian education. The strategic objective is to enhance
the quality of higher education in our country by integrating information and
communication technologies into foreign language-related curricula. Participation of
Ternopil Volodymyr Hnatiuk National Pedagogical University teachers and students
in the project ensures the effective development of pre-service English teachers’ digital
competence.

Teacher-training universities should adopt a multifaceted approach to integrate
digital competence into teacher education effectively. This includes educational
programs and course curricula enhancement, continuous professional development
opportunities for teacher educators, and increased collaboration between universities
and schools to provide authentic digital teaching experiences. Also, fostering a
reflective practice culture and encouraging pre-service teachers to engage in critical
thinking [1, p. 129] can enhance their ability to adapt to evolving technological
landscapes. Equally important is self-assessment of their digital competence by pre-
service foreign language teachers using various tools [3, p. 79-80].

In conclusion, developing pre-service English teachers’ digital competence is
imperative for preparing them to meet modern workplace demands. By addressing the
challenges and implementing strategies outlined in this paper, teacher education
programs can ensure that pre-service English teachers have the digital skills to create
innovative, inclusive, and effective learning environments.
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TEACHING ENGLISH LITERATURE THROUGH ESL/EFL:
A CRITICAL EVALUATION

Abstract. It is an acknowledged fact that literature serves as a popular technique
for teaching both basic language skills (i.e., reading, writing, listening and speaking)
and language areas (i.e., vocabulary, grammar and pronunciation) in the contemporary
era. There are various reasons why literary texts are used in foreign language
classroom. The main criteria for selecting suitable literary texts in foreign language
classes are stressed in order to make the reader familiar with the underlying reasons
and criteria for language teachers using and selecting literary texts. Moreover,
literature and the teaching of language skills, benefits of different genres of literature
(i.e., poetry, short fiction, drama and novel) to language teaching and some problems
encountered by language teachers within the area of teaching English through literature
(i.e., lack of preparation in the area of literature teaching in TESL / TEFL programs,
absence of clear-cut objectives defining the role of literature in ESL
| EFL, language teachers’ not having the background and training in literature, lack of
pedagogically-designed appropriate materials that can be used by language teachers in
a classroom context) are taken into account. In this way, the place of literature as a tool
rather than an end in teaching English as a second or foreign language will be
unearthed.
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The present study is a serious endeavour to analyse why a language teacher should
use literary texts in the language classroom, what sort of literature language teachers
should use with language learners, literature and the teaching of language skills, and
benefits of different genres of literature to language teaching will be taken into account.
Thus, the place of literature as a tool rather than an end in teaching English as a second
or foreign language will be unearthed.

The use of literature as a technique for teaching both basic language skills (i.e.,
reading, writing, listening and speaking) and language areas (i.e., vocabulary, grammar
and pronunciation) is very popular within the field of foreign language learning and
teaching nowadays. Moreover, in translation courses, many language teachers make
their students translate literary texts like drama, poetry and short stories into the mother
tongue.

Since translation gives students the chance to practice the lexical, syntactic,
semantic, pragmatic and stylistic knowledge they have acquired in other courses,
translation both as an application area covering four basic skills and as the fifth skill is
emphasized in language teaching.

Why language teachers use literary texts in the foreign language classroom and
main criteria for selecting suitable literary texts in foreign language classes are stressed
so as to make the reader familiar with the underlying reasons and criteria for language
teachers’ using and selecting literary texts.

Without any shadow of doubt, there are four main reasons which lead a language
teacher to use literature in the classroom. These are valuable authentic material, cultural
enrichment, language enrichment and personal involvement. In addition to these four
main reasons, universality, non-triviality, personal relevance, variety, interest,
economy and suggestive power and ambiguity are some other factors requiring the use
of literature as a powerful resource in the classroom context.

In recent years, the role of literature as a basic component and source of authentic
texts of the language curriculum rather than an ultimate aim of English instruction has
been gaining momentum. Among language educators, there has been a hot debate as to
how, when, where, and why literature should be incorporated in ESL
/ EFL curriculum. Vigorous discussion of how literature and ESL / EFL instruction can
work together and interact for the benefit of students and teachers has led to the
flourishing of interesting ideas, learning, and improved instruction for all. Many
teachers consider the use of literature in language teaching as an interesting and worthy
concern.

Literature can act as a beneficial complement to such materials, particularly when
the first “survival” level has been passed. In reading literary texts, because students
have also to cope with language intended for native speakers, they become familiar
with many different linguistic forms, communicative functions and meanings.

Literature is authentic material. Most works of literature are not created for the
primary purpose of teaching a language. Many authentic samples of language in real-
life contexts (i.e., travel timetables, city plans, forms, pamphlets, cartoons,
advertisements, newspaper or magazine articles) are included within recently
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developed course materials. Thus, in a classroom context, learners are exposed to
actual language samples of real life / real life like settings.

Literature provides learners with a wide range of individual lexical or syntactic
items. Students become familiar with many features of the written language, reading a
substantial and contextualized body of text. They learn about the syntax and discourse
functions of sentences, the variety of possible structures, the different ways of
connecting ideas, which develop and enrich their own writing skills. Students also
become more productive and adventurous when they begin to perceive the richness and
diversity of the language they are trying to learn and begin to make use of some of that
potential themselves. Thus, they improve their communicative and cultural
competence in the authentic richness, naturalness of the authentic texts.

When selecting the literary texts to be used in language classes, the language
teacher should take into account needs, motivation, interests, cultural background and
language level of the students. However, one major factor to take into account is
whether a particular work is able to reveal the kind of personal involvement by arousing
the learners’ interest and eliciting strong, positive reactions from them. Reading a
literary text is more likely to have a long-term and valuable effect upon the learners’
linguistic and extra linguistic knowledge when it is meaningful and amusing.

Interest, appeal, and relevance are also prominent. Enjoyment; a fresh insight into
issues felt to be related to the heart of people’s concerns; the pleasure of encountering
one’s own thoughts or situations exemplified clearly in a work of art; the other, equal
pleasure of noticing those same thoughts, feelings, emotions, or situations presented by
a completely new perspective: all these are motives helping learners to cope with the
linguistic obstacles that might be considered too great in less involving material.

Choosing books relevant to the real-life experiences, emotions, or dreams of the
learner is of great importance. Language difficulty has to be considered as well. If the
language of the literary work is simple, this may facilitate the comprehensibility of the
literary text but is not in itself the most crucial criterion.

ESL / EFL teachers should adopt a dynamic, student-centered approach toward
comprehension of a literary work. In reading lesson, discussion begins at the literal
level with direct questions of fact regarding setting, characters, and plot which can be
answered by specific reference to the text. When students master literal understanding,
they move to the inferential level, where they must make speculations and
Interpretations concerning the characters, setting, and theme, and where they produce
the author’s point of view.

After comprehending a literary selection at the literal and inferential levels,
students are ready to do a collaborative work. That is to state that they share their
evaluations of the work and their personal reactions to it — to its characters, its theme(s),
and the author’s point of view.

This is also the suitable time for them to share their reactions to the work’s natural
cultural issues and themes. The third level, the personal / evaluative level stimulates
students to think imaginatively about the work and provokes their problem-solving
abilities.
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LISTENING AS APREREQUISITE
FOR LANGUAGE ACQUISITION

One of the most important tasks in a child's development is language acquisition.
With the increasing ability to process and understand it, language is also used
productively as a means of expression (wishes, intentions), medium of representation
(meanings) and means of control in interpersonal interaction, whereby a personal and
social identity is formed [8, p. 446].

For language acquisition, it is essential that differences between sounds and sound
patterns are recognized. In addition, individual words in the flow of speech must be
identified and differences between individual speakers must be ignored [9, p. 45f].
Speech melody, rhythm and emphasis reveal a lot about whether a question is asked, a
request is made, or an order is given [8, p. 446]. Attentive listening is of central
importance for children's language acquisition and, subsequently, for the acquisition of
knowledge by pupils. In addition, it forms an important basis for the interpersonal
interaction and communication of all persons involved in school life [4,

p. 15]. Nevertheless, conscious and attentive listening is comparatively little practiced
at school, even more, usually justexpectedand perhaps even loudly demanded from
time to time.

Since hearing plays a central role in language acquisition, well-developed hearing
Is a basic prerequisite for normal development regarding language acquisition [1, p.
19]. But how does hearing work? The human ear is a highly complex and sensitive
sensory organ that consists of several parts: the outer ear, which picks up the sound
waves and conducts them to the eardrum, the middle ear, in which the sound waves are
amplified with the help of the three ossicles malleus, incus and stapes, and the inner
ear, which contains, among other things, the sensory receptors for hearing. The outer
hair cells of the organ of Corti, located in the inner ear, amplify the mechanical
vibrations transmitted to the inner ear, while its inner hair cells, which are
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enclosed at their base by fibers of the VIII cranial nerve, the vestibulocochlear nerve,
convert them into nerve signals. The stimulus is transmitted to the auditory center of
the temporal lobe in the cerebrum [6, p. 167ff], whereby the auditory pathway ends in
the primary auditory center and the identification of auditory impressions takes place
in the secondary auditory center [6, p. 135].

Hearing disorders can originate in the outer, middle and inner ear. In connection
with pedagogical work with children who are healthy with regard to hearing, one
should be aware of the possibility of (temporary) conductive hearing loss due to
tympanic effusion, e.g. as a result of a cold or otitis media, if, for example, children do
not react when they are spoken to or if abnormalities in speech development become
noticeable in the case of prolonged hearing impairment [6, p. 170], because the ability
to hear is a basic prerequisite for normal language development and for interpersonal
communication via language.

Below is an overview of the first milestones of a child's development in terms of
language acquisition: At the age of three months, the child reacts to sounds and imitates
sounds such as squeaking or cooing. At six months, the child turns to the sources of
noise and "tells" in short chains of syllables. At the age of nine months, it forms long
syllable chains with "a", imitates sounds and begins to understand language.
Subsequently, understanding becomes greater and greater and vocabulary is gradually
acquired, and speaking is practiced [6, p. 379]. These first milestones in language
development show the importance of hearing, because only those who listen can imitate
sounds. What applies to babies also applies to children or adolescents when it comes
to learning a previously unfamiliar language.

Which components of the language, thatare already intertwined with each other in
a complex way in simple sentences, must be acquired? Prosody (the emphasis,
rhythmic structure and intonation of language), phonology (organization of speech
sounds), morphology (word formation), syntax (sentence formation), vocabulary
(lexicon), word and sentence semantics (word and sentence meaning) and pragmatics
(speech act, discourse, and the control and coherence of a conversation), with each
language component making different demands on the learning child. This results in
the following three competencies and knowledge systems: Prosodic Competence,
Linguistic Competence and Pragmatic Competence.

Although language acquisition cannot be reduced to an imitation of heard
language, | will subsequently limit myself to the influence of hearing in language
acquisition. The psychologist Hannelore Grimm and the developmental psychologist
Sabine Weinert comment on language acquisition as follows: "The child is usually born
into a speaking environment. It has to isolate words from the stream of the
spokenlanguage and link them to meanings, it has to recognize how words are
connected in sentences and which morphological markers mean what. It has to learn
the structure of texts and learn something about the situational dependence of language
usage." [8, p. 446ff].

How does language competence develop? From the communicative interplay of
hearing and speaking in social interactionthrough the ability to listen, linguistic skills
are developed. Auditory attention, i.e. being able to concentrate on what is heard, plays
a central role in speech comprehension as an area of auditory perception [3, p.
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19f]. Auditory discrimination, the recognition and differentiation of similarities and
differences between tones and sounds (e.g. d and t), is also an important prerequisite
for language acquisition. In order to be able to recognize and reproduce what has been
heard, it must be stored in advance (auditory memory). Other areas of auditory
perception include auditory localization, i.e. the spatial classification of a sound source,
auditory figure-ground perception, which makes it possible to perceive sound stimuli,
such as the voice of a certain person, detached from the surrounding noise, and the
understanding and content-related allocationof a heard reference to its meaning.

Through paying attentionand narrating, hearing and speaking are placed in a
communicative context. But the ability to listen (attentively) requires some practice.
The educational scientist Renate Zimmer emphasizes that acoustic sensory overload
can result in listening difficulties: "Listening, listening, listening — children often have
difficulties with this, as their preciseauditory perception is impaired by the variety of
acoustic stimuli to which they are exposed to in everyday life." The advancement of
their auditory perception can be done in a playful way with exciting (puzzle) tasks (e.g.
searching for a hidden source of noise), for which attentive listening is necessary. In
order to intensify the listening experience, it is advisable to consciously switch off the
sense of sight and close your eyes during the perceptual games [10, pp. 90-93].

As part of my dissertation project [2], | devoted myself to auditory education in
elementary school from several perspectives. One focus is the so-called "HOrminue",
which freely translates to “minute of listening”. This is a free media library that was
designed for primary school lessons and contains short audio samples of different
musical genres, nature and everyday sounds in the length of about one minute as well
as associated additional materials and assignments and can be used for lessons in
primary school since the 2018/19 school year. The idea behind the "Horminute™ is that
just one minute a day helps to bring active listening into the classroom: "With the
Horminute, a new listening culture can be introduced into the class with a simple and
effective method that enables curious, involved and reflective listening.” [7].

As part of an impact-determining and decision-oriented evaluation of the
"Horminute™ by means of an online survey of the users of the media library, which was
conducted in June and July 2019 and another one in March 2020 with an additional
question, the perceptible reality of experience of users of the "HOrminute" was
recorded. The analysis of the quantitatively collected data shows a positive overall
result, according to which the "Horminute" team supports the surveyed teachers in the
classroom as well as promotes their students in their acquisition of skills — above all
the ability to listen — through the use of the "HOorminute™: Almost all of the surveyed
teachers were able to observe a noticeable improvement in the students' ability to listen
through the use of the "HG6rminute", which corresponds to the main goal of this
medialibrary. In addition, an increase in attention, an expansion of vocabulary and an
improvement in communication skills could be observed by teachers in the classroom

[2].

236



REFERENCES

1. Festman, J. et al (2021). Horen in der Primarstufe. Theorie und Praxis fur Horen,
Horverstehen und Hordidaktik, Minster: Waxmann.

2. Gesierich, C. (2024). Senso(h)r — Horerziehung als integraler Bestandteil von
Musikunterricht in der Volksschule [Unvertffentlichte Dissertation], Universitat
Mozarteum Salzburg.

3. Hagen, M. (2006). Férderung des Hoérens und Zuhdrens in der Schule, Géttingen:
Vandenhoeck & Ruprecht.

5. Imhof, M. (2010). Zuhoren lernen und lehren. Psychologische Grundlagen zur
Beschreibung und Férderung von Zuhérkompetenzen in Schule und Unterricht. In V.
Bernius & M. Imhof (Hrsg.). Zuhdrkompetenz in Unterricht und Schule. Beitrdge aus
Wissenschaft und Praxis (S. 15-30), Gottingen: Vandenhoeck & Ruprecht.

6. Krist, H., Kavsek, M. & Wilkening, F. (2018). Wahrnehmung und Motorik. In W.
Schneider & U. Lindenberger (Hrsg.): Entwicklungspsychologie (S. 373-393), Weinheim
und Basel: Beltz.

7. Menche, N. (Hrsg.) (2012): Biologie. Anatomie. Physiologie (7. Aufl.). Munchen:
Elsevier.

8. Music Information Center Austria (03.05.2018). Horminute. Ein Projekt fir VVolksschulen
von mica — musicaustria/Plattform Musikvermittlung Osterreich.
https://www.hoerminute.at/

9. Weinert, S. & Grimm, H. (2018). Sprachentwicklung. In W. Schneider & U. Lindenberger
(Hrsg.): Entwicklungspsychologie (S. 445-469), Weinheim und Basel: Beltz.

10. Szagun, Gisela (2013). Sprachentwicklung beim Kind. Ein Lehrbuch, Weinheim und
Basel: Beltz.

11. Zimmer, R. (1995). Handbuch der Sinneswahrnehmung. Grundlagen einer ganzheitlichen
Erziehung, Freiburg: Herder.

NATALIHAHANTIMUROVA
NADIYA FEDCHYSHYN
TETIANA KHVALYBOHA

. YA. HORBACHEVSKY TERNOPIL NATIONAL MEDICAL UNIVERSITY OF
MINISTRY OF HEALTH OF UKRAINE, TERNOPIL

THE CASE METHOD AS AN EFFECTIVE TOOL IN TEACHING
ELECTIVE GERMAN LANGUAGE COURSES FOR
INTERNATIONAL STUDENTS

The competitiveness of modern graduates in various medical fields within the
European space requires not only a high level of professional training but also
proficiency in foreign languages at a level sufficient for effective communication
according to professional needs. Thus, language learning in medical institutions of
higher education becomes one of the most important components of the educational
process in formation of a qualified specialist.
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Mastering a second foreign language enables students to use it as a tool for
communication in the dialogue of cultures and civilizations in the modern world. A
foreign language is viewed as a means of interpersonal interaction in the context of
multinational and multicultural global space. Practice demonstrates the need for
additional reflection and clarification of key principles in teaching German as a second
foreign language after English.

In modern world, medicine is an international field that demands not only deep
knowledge from specialists but also fluency in foreign languages. The ability to
communicate in multiple languages opens up vast opportunities for a medical student’s
professional growth and career development, namely:

1. Access to Modern Scientific Information. The majority of medical research,
articles, drug instructions, and recommendations from the World Health
Organization (WHO) are published in English, German, and other languages.
Proficiency in multiple languages helps medical professionals stay up to date
with the latest advancements in medicine.

2. Opportunities for Internships and Employment Abroad. Language skills
increase a student’s competitiveness in the international job market. Medical
professionals who know foreign languages have greater chances of securing
internships in leading global clinics and obtaining employment in international
medical institutions.

3. Effective Communication with Patients. Modern hospitals are seeing a growing
number of foreign patients, tourists, and migrants. A doctor who speaks multiple
languages can provide high-quality consultations, significantly improving the
level of medical care.

4. International Collaboration and Scientific Research. Doctors and researchers
actively collaborate with colleagues from different countries, exchanging
experiences, conducting joint studies, and participating in conferences.
Language proficiency allows for easy communication and the establishment of
professional connections.

5. Development of Cognitive Abilities. Learning foreign languages enhances
memory, concentration, analytical thinking, and the ability to make quick
decisions—Kkey skills for a medical professional [2, p. 457].

Thus, knowledge of multiple foreign languages is a powerful tool in a medical
professional’s career, allowing them to access the latest knowledge, work effectively
with patients, and expand career prospects in the global medical space.

In this regard, the curricula designed for students in higher medical education
institutions of Ukraine offer the study of German as a second foreign language within
the elective component. This elective discipline provides additional opportunities for
professional development.

To facilitate better assimilation of new German vocabulary and the development
of communication skills, instructors frequently use various interactive teaching
methods. These methods are regarded as a didactic resource for the innovative
development of higher medical education in Ukraine.

One of the interactive teaching methods used in learning the German language is
the case study method. Its essence lies in offering students a real-life situation, the
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description of which reflects a practical problem and highlights a set of knowledge that
needs to be acquired in order to resolve the issue. At the same time, the problem itself
does not have a single, definitive solution.

The case study method serves as a practical approach to organizing the learning
process, fostering discussions to stimulate and motivate students, and acting as a tool
for laboratory-practical assessment and self-evaluation. It provides a clear depiction of
a practical issue and demonstrates different ways of addressing it. From a practical
standpoint, it is most often a problem-solving method.

From a methodological perspective, the case study method is a complex system
that integrates simpler cognitive methods such as modeling, system analysis, problem-
based learning, mental experiments, descriptive and classification methods, as well as
role-playing techniques. Being an interactive method, it is well-received by students,
as they perceive it as a game that facilitates mastering theoretical concepts and
acquiring practical skills. Moreover, situational analysis significantly impacts students'
professional development, fostering maturity, interest, and positive motivation toward
learning.

A case study is a form of role-playing system, where a role is understood as a set
of expectations imposed on individuals occupying specific social positions. A high
concentration of roles within a case study can transform it into its most immersive form
— a game-based learning method, which combines gameplay elements with a
sophisticated intellectual development strategy and a comprehensive control system.
The actions within a case study are either described (requiring students to analyze their
consequences and effectiveness) or must be proposed as potential solutions. In both
scenarios, developing a model for practical decision-making is an effective way to
cultivate professional qualities in medical students.

The analysis of the case study and the search for an effective way to present the
findings in class is the most critical phase of learning. This stage involves identifying
key facts, breaking down the problem into components, and establishing relationships
between them. In higher education institutions, small and simple cases are typically
used at the beginning of the course. However, the case study method requires a gradual
increase in the complexity of analyzed situations. Furthermore, the relevance and
modernity of the case content are not the only factors determining its success among
students.

So, to sum up we should mention that pedagogical potential of the case study
method far exceeds that of traditional teaching methods. It ensures constant interaction
between teachers and students, encourages students to select behavioral strategies,
confront different viewpoints, justify their actions, and support them with moral
reasoning.
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INTERACTIVE TEACHING METHODS AS A COMPONENT OF
THE ELECTIVE COURSE ENGLISH FOR SPECIFIC PURPOSES
(ESP) FOR PHARMACY FACULTY STUDENTS

Due to Ukraine's integration into the global space and the opportunities for
communication at the international level, the requirements for professional
communication, business qualities, and the general culture of a specialist are
significantly increasing. A crucial component of this culture is business
communication etiquette.

In this regard, the need for high-quality training of students in the field of
pharmacology for professional activities with a communicative component is
becoming increasingly relevant. Communication allows future pharmacists to identify
themselves as a personality capable of interpersonal business understanding. The
ability to communicate effectively and achieve mutual understanding while performing
professional functions and responsibilities is the most important foundation for high
work efficiency in business communication situations. The professional activities of
pharmacists require effective verbal and sociocultural interaction, as well as the ability
to adapt to changing external and internal circumstances.

The targeted development and systematic reform of higher education necessitate a
special role for language education, fostering communicative competence of
individuals who can use language as a tool for communication. Therefore, learning a
foreign language is an integral part of the professional training of future specialists in
Ukraine’s higher medical education institutions [1, p. 75].

The key benefits of learning a foreign language for pharmacy students studying at
medical universities in Ukraine should be highlighted:

1. Access to global research. Most scientific articles, medical journals, and

pharmaceutical research are published in English or other widely spoken
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languages. Knowledge of a foreign language helps students stay up to date with
the latest developments in their field.

2. International career opportunities. Many pharmaceutical companies operate
worldwide, and knowledge of a foreign language increases job prospects in
international markets. It also allows pharmacists to participate in exchange
programs, conferences, and internships abroad.

3. Effective communication with patients. Pharmacists often work with different
groups of the population. Proficiency in a foreign language, especially English,
helps provide better medical services to foreign patients and tourists.

4. Collaboration with foreign colleagues. Medicine and pharmacy are areas of
cooperation. Knowledge of a foreign language allows students to work with
professionals from different countries, exchange knowledge, and improve
treatment strategies.

5. Understanding medication information and instructions. Many drug names,
labels, and instructions are written in English or another foreign language.
Proficiency in a foreign language ensures accurate understanding and prevents
medication errors.

6. Professional development. Learning a foreign language develops cognitive
skills, improves memory, and increases problem-solving abilities. It also builds
confidence in professional interactions and broadens career prospects.

Nowadays the issue of forming an effective model of language training for
pharmacy students using interactive technologies is becoming extremely relevant.

As noted by Markova O. and Shvets S., interactive learning technology is an
educational process organization that makes non-participation impossible in a
collective, mutually reinforcing, and interactive learning experience. Each participant
either has a specific task for which they must publicly report or their performance
directly affects the quality of the entire group’s work [1, p. 76].

Scientist Milleryan V. distinguishes four groups of interactive learning
technologies by forms of learning:

1. Interactive technology of group (cooperative) learning (working in pairs, in

small groups, “learning in cooperation”, etc.);

2. Frontal technologies of interactive learning (‘“microphone”, “brainstorming”,
analysis of specific situations or “case method”, incident method, etc.);

3. Situational modeling-learning in the game (business game method);

4. Technology of working out discussion issues — learning in discussion (‘“Press
method”, discussion, debate, seminar-discussion, “round table”) [2, p. 35].

Interactive teaching methods are used to solve the following tasks:

— awakening students' motivation for self-education;

— formation of social and professional skills;

— effective assimilation of new material;

— independent search by students of ways and options for solving the task,
substantiation of the decision made;

— formation of the level of students' perceived competence [3, p. 3].

As numerous studies show, the introduction of interactive teaching methods into

the process of teaching foreign languages for pharmacy students is an extremely

241



promising direction, which contributes to the creation of additional opportunities for
updating the content of education, methods of teaching disciplines and the
dissemination of knowledge, which are based on modern multimedia technologies.
Interactive teaching makes it possible to diversify the process of learning a foreign
language, which is also a factor in increasing interest in the discipline and motivation.
The specifics of interactive learning allow for the combination of both traditional
and interactive methods, as well as the integration of various interactive techniques.
When applied correctly, this approach introduces an element of novelty into the
learning process. The assimilation of educational material occurs significantly faster
compared to traditional teaching methods. Pharmacy students develop speech skills
that are sufficient and necessary for communication in various communicative
situations. By deepening and improving students' linguistic and professional
competencies, interactive teaching methods also reflect the teacher's competence, as
they select the best, most effective and modern teaching approaches.
Thus, proficiency in a foreign language is not only an academic requirement for
future pharmacists, but also an important skill that will benefit their career and
professional development.

REFERENCES

1. Markova, O. & Shvets S. (2017) Vykorystannia suchasnykh metodiv v orhanizatsii
samostiinoi roboty yak holovnoho chynnyka u formuvanni klinichnoho myslennia. [The
use of modern methods in organizing independent work as a key factor in the formation of
clinical thinking]. Innovative educational technologies: experience of the European Union
and its implementation in the process of training medical workers : Scientific pedagogical
internship, August 14-20, 2017. Lublin. 140 p. [in Ukrainian].

2. Milerian, V. (2008) Metodychni osnovy pidhotovky ta provedennia navchalnykh zaniat u
medychnykh vuzakh. [Methodological foundations of preparation and conduct of training
sessions in medical universities]. Study guide. Kyiv. 2008, 80 p. [in Ukrainian].

3. Pertsova, I. (2023). Vykorystannia interaktyvnykh metodiv navchannia na zaniattiakh
ukrainskoi movy v medychnomu universyteti.[Usage of interactive teaching methods in
Ukrainian language classes at medical university]. International Science Journal of
Education & Linguistics. Vol. 2.(4). 32-38. DOl:
https://doi.org/10.46299/}.isjel.20230204.04 [in Ukrainian].

242



IVANNA HUMENNA
NATALIIA HANTIMUROVA
TETIANA KHVALYBOHA

I. YA. HORBACHEVSKY TERNOPIL NATIONAL MEDICAL
UNIVERSITY OF MINISTRY OF HEALTH OF UKRAINE, TERNOPIL

PROBLEM-BASED APPROACH
IN LEARNING ENGLISH FOR PARAMEDICS

In modern emergency medical care conditions, paramedics often find themselves
in situations where they need to communicate quickly and clearly in English. This is
especially crucial during international training sessions, collaboration with foreign
specialists, and when providing aid to foreign patients. Traditional language learning
methods are not always effective for medical professionals, as they do not consider the
specifics of their professional activities.

The Problem-Based Learning (PBL) approach in teaching English focuses on
solving real-life professional situations, enabling paramedics to acquire essential
language structures and terminology more quickly. This approach motivates active
learning, improves critical thinking and communication skills, and promotes more
effective practical use of the language.This work explores the characteristics of
applying the problem-based approach in teaching English to paramedics and highlights
its benefits for professional training.

Problem-Based Learning is a teaching method based on solving real-world
problems related to a specific professional field. In the context of teaching English to
paramedics, this approach is highly effective as it helps develop both language skills
and professional competencies essential for working in an international medical
environment.

The main advantages of using the problem-based approach to learning English for
paramedics are as follows:

— Realistic work scenarios: Teaching English to paramedics should be based on
scenarios that simulate real-life rescue operations, such as providing first aid,
conducting medical interviews, and communicating with patients and other
healthcare professionals.

— Hands-on learning: Students do not learn passively but actively engage in
problem analysis, hypothesis formulation, solution-finding, and practical
application. An example would be practicing scenarios where paramedics must
communicate with a foreign-language-speaking patient in an emergency
situation.

— Teamwork and collaboration: In the PBL method, group collaboration plays a
crucial role. Paramedics learn to communicate in English, share information,
and make decisions together.

— Development of critical thinking and decision-making: Problem-based learning
promotes logical thinking and quick decision-making, which are essential for
paramedics, especially in multilingual environments.
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— Practical application of the problem-based approach: Medical simulations in
English, for example, exercises based on realistic scenarios such as a car
accident, cardiac arrest, or an allergic reaction in a tourist require the use of
specialized vocabulary and communication in English under time constraints.

— Case studies: Analyzing real-life medical situations where paramedics had to
communicate in English helps better understand communication challenges and
enhances the ability to convey information effectively.

— Patient dialogue reenactments: Students role-play as patients and paramedics to
practice collecting medical histories, calming patients, instructing them on first
aid, and transferring information to the hospital.

— Use of authentic materials: Working with medical reports, patient charts, and
recordings of conversations between paramedics, dispatchers, and medical staff
helps learners understand the actual language used in professional situations.

— Development of communication skills with patients and colleagues: Paramedics
learn to communicate effectively in English with patients, doctors, emergency
dispatchers, and other members of the medical team. They practice active
listening skills, giving clear and concise instructions to patients, and conveying
information about the patient’s condition.

— Improving decision-making speed: Since a paramedic’s job requires instant
decisions, the problem-based learning method pushes students to quickly
analyze the situation, choose the right words, and formulate responses in
emergency situations.

— Increased motivation for learning: The problem-based learning approach makes
the learning process engaging and interactive, as students don’t just memorize
vocabulary — they apply it to solve real-world problems.

The problem-based approach to learning English allows paramedics to develop
not only language skills but also the ability to make quick decisions, communicate
effectively, and work under stressful conditions. This makes them better prepared to
work in an international environment and improves the quality of medical care
provided to English-speaking patients.

REFERENCES
1. Karpova O. (2021). Suchasni pidkhody do vykladannia inozemnoi movy profesiinoho
spriamuvannia. Modern Information Technologies and Innovation Methodologies of
Education in Professional Training: Methodology Theory Experience Problems, 47, 179-
183.

244



IRYNA HUMOVSKA,
ANHELYNA KARATNIUK- HUMOVSKA

WEST UKRAINIAN NATIONAL UNIVERSITY, TERNOPIL

DIGITAL TECHNOLOGIES AND INTERNATIONAL
COLLABORATION: INNOVATIVE APPROACHES FOR
ENGLISH STUDIES EDUCATORS

English Studies across the globe has been transformed in recent years through the
quick rise of digital technologies that has made it possible for English teachers to
collaborate in international perspectives on pedagogy, sharing of resources, and
scholarly and cross-cultural exchange and development. This work explores the
potential of digital resources to facilitate blended international cooperation in English
language teaching, addressing the challenges of global education in an era where
technology empowers educators to create transnational learning communities. Virtual
Learning Environments (VLES) (e.g., platforms like Moodle, Blackboard and Canvas)
emerged as important tools for sharing courses and even teaching collaboratively
across borders [1]. These can promote asynchronous cooperation and sharing of
resources, enabling educators in different time zones to work on joint projects and
exchange teaching resources. Video conferencing platforms (such as Zoom, Microsoft
Teams, and Google Meet) have become indispensable for real-time communication,
connecting English teachers worldwide for virtual webinars and conferences [1].
Professional social media platforms, such as LinkedIn, ResearchGate, and Twitter,
provide an important avenue for rapid information sharing and the formation of
educator networks [1]. These services afford the possibility of sharing research
findings, teaching methods, and best practices globally.

Virtual exchange programs have evolved into a powerful link for connecting
classrooms across countries, fostering cultural and language exchange by both students
and teachers. Platforms like eTwinning and Edmodo form more contained
environments for such activities, allowing the authentic practice of languages and the
development of intercultural competence. Collaborative research projects are greatly
enhanced with online repositories and cloud storages that enable the sharing of projects
through some computer programs that become extended across independent nations
[2]. Version control systems like GitHub provide mechanisms for unified authoring
and co-creation among virtual teams of researchers and educators in English Studies.
Co-creation of Open Education Resources (OERs) using wikis and collaborative
document editors is increasingly gaining popularity because of group pooling of
experiences to develop teaching materials freely available for a global audience [1].
The use of digital tools for the creation of multimedia content, with examples including
H5P and Genially, empowers educators across the globe to produce interactive
resources which are characterised by engagement and can be readily adapted for use in
a variety of contexts. Integration of Al in language education provides new
opportunities for personalized learning and data-driven
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insights into student performance [3]. Al tools support the creation of lesson materials
targeted at specified student levels and interests, provide feedback on spoken language
in real-time, and foster the reflection of teachers and professional growth.

The field of English Studies continues to be receptive to digital innovation,
therefore heightening the need for educators to equip themselves with the proper digital
skills and being highly aware when new technologies become available [4].
Professional learning networks provide a forum for educators to share information and
build on each other's expertise.
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INTEGRATION DIGITALER MEDIEN IN DEN
UNTERRICHTSPROZESS ZUR BILDUNG
KOMMUNIKATIVER FAHIGKEITEN

Im modernen Bildungsraum wird die Frage der Entwicklung kommunikativer
Kompetenzen der Schiilerinnen und Schiler immer relevanter. Die Herausforderungen
des digitalen Zeitalters verlangen von den Lernenden die Fahigkeit, effektiv zu
kommunizieren, Informationen Kkritisch zu bewerten und in verschiedenen
Kommunikationsformaten zu interagieren, insbesondere in digitalen Umgebungen. Die
Integration digitaler Medien in den Bildungsprozess eroffnet neue Moglichkeiten zur
Forderung der kommunikativen Féhigkeiten der Schiler, steigert ihre Aktivitat und
tragt zur Schaffung eines dynamischen Lernumfelds bei [1, S. 75].

Ziel der Untersuchung ist die Analyse der Integration digitaler Medien in den
Unterrichtsprozess zur Entwicklung der kommunikativen Kompetenzen der
Schiilerinnen und Schiler und die Zusammenfassung aktueller Ansatze zur
Implementierung von Medientechnologien im schulischen Bildungsprozess.

Die Problematik der Entwicklung kommunikativer Kompetenzen wurde von
deutschen Wissenschaftlern wie Gunter Kress, Richard Johnson und Thomas
Strohnmeyer erforscht, die die Bedeutung eines kommunikationsorientierten
Bildungsumfeldes betonen [2, S. 45]. Einen wichtigen Beitrag zur Entwicklung der
Medienbildung leisteten ebenfalls Manfred Mai und Sabine C. Meyer, die digitale
Technologien als Mittel zur Forderung des kritischen Denkens, der
Informationskompetenz und der interaktiven Zusammenarbeit betrachten [3, S.123].
Aktuell wird der Einsatz von Online-Plattformen, mobilen Anwendungen, sozialen
Netzwerken, Podcasts und Videoblogs im Bildungsprozess besonders hervorgehoben,
um das dialogische Sprechen und die Entwicklung 6ffentlicher Kommunikation zu
fordern.

Die Integration digitaler Medien in den Unterricht setzt den Einsatz vielféltiger
Arbeitsformen voraus, unter denen besonders hervorzuheben sind:

— der Einsatz von Bildungsplattformen (Google Classroom, Padlet, Kahoot), die
gemeinsames Arbeiten, den Meinungsaustausch und die Erstellung von
Projekten ermdglichen;

—die Arbeit mit Videoinhalten — das Ansehen und Analysieren thematischer
Videos sowie das Erstellen eigener Videoprasentationen oder Videoblogs zur
Forderung Offentlicher Auftritte und der mindlichen Ausdrucksféhigkeit;

— interaktive Ubungen mit Elementen der Gamification — Online-Quests, Quizze,
Rollenspiele in digitalen Umgebungen, die reale Kommunikationssituationen
simulieren;
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— die Nutzung sozialer Netzwerke zur Diskussion von Unterrichtsthemen und zur
Grindung von Diskussionsgruppen, was die Entwicklung argumentativer
Fahigkeiten unterstitzt [4, S. 53; 1, S. 211].

Ein solcher Ansatz aktiviert die kognitive Téatigkeit der Lernenden und tragt zur
Entwicklung sprachlicher Fertigkeiten, kooperativer Kompetenzen, Kkritischen
Denkens und Kreativitat bei.

Somit stellt die Integration digitaler Medien in den Bildungsprozess ein wirksames
Mittel zur Forderung der kommunikativen Kompetenz von Schilerinnen und Schiilern
dar. Sie steigert deren Motivation und schafft Bedingungen fir die personliche
Entwicklung in einer digitalen Gesellschaft.

Perspektiven weiterer Forschung sehen wir in der Ausarbeitung methodischer
Empfehlungen fir Lehrkrafte hinsichtlich des Einsatzes konkreter digitaler Werkzeuge
zur Forderung verschiedener Komponenten kommunikativer Kompetenz bei
Lernenden sowie in der Untersuchung der Auswirkungen digitaler Medien auf das
Sprachniveau von Schiilerinnen und Schiilern.

Besonders hervorzuheben ist die Rolle digitaler Medien bei der Entwicklung
interkultureller Kommunikation. Dank Online-Ressourcen haben Schilerinnen und
Schiiler die Mdglichkeit, mit Gleichaltrigen aus anderen Landern zu kommunizieren,
an internationalen Projekten teilzunehmen und sich mit den kulturellen Besonderheiten
verschiedener Volker vertraut zu machen, was ihren Horizont erheblich erweitert und
zur Bildung von Toleranz und Respekt gegentiber anderen Kulturen beitréagt.

Ein weiterer wichtiger Aspekt ist die Entwicklung schriftlicher Kommunikation in
digitalen Umgebungen. Aufgaben wie das Fihren von Blogs, das Schreiben von
Kommentaren und die Teilnahme an Diskussionsforen motivieren die Lernenden,
klare, fundierte Aussagen zu formulieren und dabei die Normen der Online-
Kommunikation zu respektieren.

Es ist zu betonen, dass die effektive Integration digitaler Medien in den
Bildungsprozess eine umfassende Vorbereitung der Lehrkrafte erfordert, die Uber
digitale Kompetenzen verfiigen, relevante Ressourcen auswahlen und interaktive
Aufgaben entwickeln mussen, die auf die Entwicklung kommunikativer Fahigkeiten
ausgerichtet sind. Die Weiterbildung von Lehrkraften durch spezialisierte Trainings,
Seminare und Kurse wird die qualitativ hochwertige Implementierung digitaler
Werkzeuge im Unterricht unterstitzen [3, S. 303].

Angesichts der rasanten Entwicklung der Informationstechnologien sind digitale
Medien zu einem unverzichtbaren Bestandteil des Bildungsumfelds geworden. Ihr
Einsatz ermdglicht die Umsetzung der Prinzipien des personalisierten Lernens, die
Schaffung von realen Kommunikationssituationen und die Entwicklung der
kommunikativen Kompetenz als eine der Schliusselkompetenzen der Neuen
Ukrainischen Schule.

AbschlieRend lasst sich sagen, dass die Einfliihrung digitaler Medien in den
Bildungsprozess weitreichende Perspektiven fiir die Entwicklung kommunikativer
Féahigkeiten der Schilerinnen und Schiler, die FOrderung kritischen Denkens und die
Vorbereitung auf eine aktive Teilnahme am gesellschaftlichen Leben erdffnet.
Zukiinftige Forschungen konnten auf die Untersuchung der Wirksamkeit bestimmter
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digitaler Werkzeuge zur Entwicklung der mindlichen wund schriftlichen
Sprachféhigkeiten sowie auf die Entwicklung integrierter Lernmethoden unter
Einbeziehung moderner Technologien abzielen.

Nicht weniger wichtig ist die Frage der Bewertung der kommunikativen
Féahigkeiten der Schilerinnen und Schuler im Prozess der Nutzung digitaler Medien.
Digitale Technologien ermdglichen sowohl formative als auch summative
Bewertungen durch  Online-Tests, Portfolios, elektronische  Tagebucher,
Videoaufzeichnungen von Schilerprasentationen, wodurch der Fortschritt jedes
Lernenden verfolgt, typische Fehler analysiert und der Unterrichtsprozess angepasst
werden kann.

Der erfolgreiche Einsatz digitaler Medien hangt auch von der angemessenen
technischen Ausstattung der Bildungseinrichtungen ab. Die Verfligbarkeit moderner
Computer, einer stabilen Internetverbindung, interaktiver Tafeln und
Multimediensysteme schafft die Bedingungen, um das Potenzial digitaler
Technologien im Unterricht zu realisieren. In diesem Zusammenhang ist die
Unterstltzung durch den Staat und lokale Gemeinschaften fiir die Modernisierung der
materiellen und technischen Infrastruktur der Bildungseinrichtungen von groRer
Bedeutung.

Ein weiterer vielversprechender Bereich der Integration digitaler Medien ist der
Einsatz mobiler Anwendungen zum Erlernen von Sprachen, die zur Entwicklung
kommunikativer Fahigkeiten in informellen Umgebungen beitragen. Schilerinnen und
Schuler kénnen Sprechen, Horverstandnis, Lesen und Schreiben Gben, indem sie
Aufgaben zu einem fir sie passenden Zeitpunkt erledigen, was das Mal} an Autonomie
und Verantwortung fiir die Lernergebnisse erhoht.

Ein wichtiger Aspekt der Integration digitaler Medien ist die Einhaltung der
Normen der Informationssicherheit und der digitalen Etikette. Schilerinnen und
Schiler missen sich der Risiken bewusst sein, die mit der Verbreitung personlicher
Daten und Fake News verbunden sind, und lernen, digitale Ressourcen
verantwortungsvoll zu nutzen, was ebenfalls Teil der kommunikativen Kompetenz der
modernen Personlichkeit ist.

So erweitern digitale Medien nicht nur die Maoglichkeiten des Lernprozesses,
sondern fordern auch die F&higkeiten der Lernenden, die fiur eine erfolgreiche
Integration in die digitale Gesellschaft erforderlich sind. Zukinftige Forschungen
sollten sich auf die Entwicklung von Modellen fir integriertes Lernen konzentrieren,
die traditionelle und digitale Kommunikationsformen kombinieren und dabei die
alters- und psycho-padagogischen Besonderheiten der Schiilerinnen und Schiler sowie
die Anforderungen der modernen Bildung berlcksichtigen.
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THE ROLE OF SIMULATION AND ROLE-PLAYING IN
TEACHING ESP TO FUTURE PHYSICAL THERAPISTS

In modern conditions of training future physical therapists, an important task is the
formation of their professional communicative competence in English. This is due to
the fact that English is the international language of science, medicine, and professional
communication. The use of English for Specific Purposes (ESP) in the educational
process becomes a necessity, as it provides students with the necessary language skills
for effective communication with colleagues, patients, and the scientific community.
Knowledge of professional English allows future specialists to interact with foreign
patients, participate in international conferences, work with English-language medical
sources, and maintain documentation in accordance with international standards.

One of the most effective methods of teaching ESP is the use of simulations and
role-playing games. Such approaches create an authentic language environment in
which students can practice professional communication skills in realistic situations.
Simulations and role-playing games promote the development of critical thinking,
decision-making speed, and adaptability, which are key competencies for future
physical therapists. Since the profession of a physical therapist involves constant
contact with patients, it is important for students to be able to clearly and
understandably explain procedures, discuss treatment methods, and provide
consultations to patients of different ages and levels of preparedness.

Simulations in ESP learning recreate real clinical situations, allowing students to
practice medical terminology and communication skills in conditions close to reality.
They provide students with the opportunity to interact with “patients” (who may be
teachers or other students), discuss diagnoses, develop treatment plans, and explain
procedures. Thanks to such exercises, future specialists can apply theoretical
knowledge in practice, which contributes to better material assimilation. For example,
a student may take on the role of a physical therapist assessing a patient's condition
after an injury and developing an individual rehabilitation program. This not only
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increases their confidence in using English but also develops critical thinking and
decision-making skills [1, p. 1].

Role-playing games, in turn, help students model various professional scenarios,
forcing them to adapt their speech according to the context. For example, they may act
as a physical therapist explaining rehabilitation exercises to a patient or discussing
cases with colleagues. This approach not only improves language skills but also
develops the ability to quickly respond to changes in the communicative situation. An
important aspect is also the development of empathy, as during role-playing games,
students learn to understand patients’ needs, support them, and motivate them to
perform therapeutic exercises.

Research shows that the use of simulations and role-playing games increases the
level of professional vocabulary acquisition and promotes the development of
interpersonal communication skills. Many students note that such teaching methods
reduce the language barrier and help overcome the fear of using English in professional
activities. They begin to use specialized terminology more confidently, construct
complex linguistic structures, and interact with partners in a work environment.
Additionally, such exercises contribute to the development of teamwork skills, which
is an essential element of a physical therapist’s professional activity [2,

p. 234].

Modern digital technologies also open new opportunities for ESP learning. Virtual
simulations, interactive platforms, and online courses allow students to practice
professional communication skills in a convenient format. For example, specialized
training programs may include video simulations of real clinical situations where
students can choose responses and make decisions based on a given scenario. This
helps them better understand possible interaction options with patients and develop
their own style of professional communication in English.

Thus, simulations and role-playing games are powerful tools in ESP training for
future physical therapists. They contribute to the development of language competence,
adaptability, and communicative confidence, which are necessary qualities for
successful professional activity in an international environment. Thanks to such
teaching methods, students acquire not only language knowledge but also important
practical skills that will help them become highly qualified specialists in the field of
physical therapy.
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INNOVATIVE APPROACHES TO TEACHING ENGLISH FOR
SPECIFIC PURPOSES TO FUTURE PARAMEDICS

In today’s world, characterized by globalization and rapid advancements in the
medical field, proficiency in English has become a necessity for future paramedics.
English for Specific Purposes (ESP) enables students to effectively interact with
colleagues, patients, and the international medical community. Therefore, it is essential
to implement innovative ESP teaching methods that ensure a high level of language
acquisition and its practical application in real-life paramedic work environments.

One of the most effective approaches to ESP teaching is simulation-based
learning. It allows students to master professional terminology and communication
skills in conditions as close to reality as possible. For example, using mannequins to
practice emergency care skills enables students to simultaneously develop their
professional English language proficiency. Additionally, interactive scenarios that
involve communication with English-speaking patients help build students’ confidence
in using a foreign language in emergency situations.

Digital technologies also play a crucial role in ESP teaching. Online platforms
such as Moodle, Duolingo, and specialized medical simulators enable students to
enhance their language skills in a convenient format. The use of video lessons, virtual
realistic scenarios, and mobile applications allows the learning process to be adapted
to each student’s needs. For instance, interactive case studies, in which students must
respond to emergency situations, help them develop English communication skills
under stressful conditions. Furthermore, virtual clinical practices that simulate
ambulance work allow students to interact with digital patients, learn to assess their
conditions, and provide necessary assistance.

Moreover, incorporating gamification elements can significantly boost students’
motivation in learning English for professional purposes. Using interactive online
games, competitions, quizzes, and mobile applications creates an additional incentive
for immersion in the language environment. For example, specialized applications that
simulate the work of an emergency dispatch service help students adapt to the specifics
of professional communication in emergency situations. These methods not only
improve the retention of professional vocabulary but also develop skills in rapid
response to unpredictable situations.

An effective teaching method is the case study approach, which allows students to
analyse real clinical cases, expand their professional vocabulary, and develop critical
thinking. Analysing situations where assistance must be provided to patients with
various pathologies enables students to better understand the specifics of using English
in professional activities. Problem-based learning, which focuses on solving
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concrete situations, helps students make quick decisions and improve their language
competence. Using authentic English-language materials such as medical reports,
instructions, and publications helps students become accustomed to real documents
they will encounter in their professional practice.

Role-playing games are another effective tool for developing students’
communication skills. Simulating interactions between a paramedic and a patient,
doctor, or emergency dispatcher allows students to practice necessary language
structures and enhance interpersonal communication skills. It is also essential to
develop teamwork skills, as paramedics often work in groups. Completing group tasks
in English during training promotes the development of effective communication skills
in a professional setting. For example, students can participate in simulated emergency
calls where they assume roles of doctors, paramedics, and dispatchers, using only
English.

Furthermore, the importance of intercultural communication should be
emphasized. Paramedics may encounter patients from different countries, and
understanding cultural communication nuances helps prevent misunderstandings.
Integrating thematic training on intercultural communication into the curriculum
prepares students for real-world practice. Studying the medical systems of different
countries also broadens future professionals’ perspectives and enables them to adapt
their knowledge to international standards. Additionally, incorporating international
medical protocols and standards into the learning process allows students to better
navigate contemporary approaches to emergency medical care.

Innovative ESP teaching methods for future paramedics contribute to improving
their English proficiency and its effective application in professional activities. The use
of simulation-based learning, digital technologies, the case study method, role- playing
games, and teamwork fosters an efficient and motivating learning environment. These
approaches provide students with not only theoretical knowledge but also practical
skills necessary for success in the international medical field. Training paramedics with
modern teaching methods ensures their competitiveness in the global job market and
enhances the quality of emergency medical care worldwide.
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LANGUAGE ETIQUETTE IN MEDICAL COMMUNICATION:
ENHANCING DOCTOR-PATIENT INTERACTIONS

The aim of this article is to show how the communication skills taught in medical
communication classes help to provide patient care. In the following, we have
described selected communication skills that are developed in medical communication
training and presented how students use them in their conversations.

The term communication has its origin in the Latin word communicare, which
means, among other things, ‘to make common, to bring together’.1 In the context of
the doctor-patient relationship, this provides an indication of what is the primary
purpose of a medical conversation and consultation. The daily experience of patients
shows that often during medical appointments both parties speak, but these utterances
resemble a monologue.

In a conversation between medical personnel and patients, it is extremely
important that during such an encounter both parties have the chance to say how they
perceive the patient's health problem. This is important both at the stage of the
diagnostic process, as this will provide the medical professional with all the
information necessary to establish the diagnosis, and in the treatment process. A
patient who has understood the information about the disease will be aware of why the
chosen therapeutic treatment is appropriate for his or her condition and how his or her

well-being may change depending on efforts to comply with medical
recommendations. A number of communication skills, which will be discussed
below, help to build a conversation that serves to ‘do things together’. Using them, the
conversation is a dialogue to learn and understand the patient's perspective, to ask the
questions necessary for mutual understanding, and to dispel doubts or ambiguities

Social changes, including above all the changing attitudes of patients, who want
to be treated as partners in interaction, the spread of the patient-centred care model,
better access to medical knowledge not only for professionals, but for anyone interested
in the subject, and the results of research confirming the impact of communication on
the effectiveness of therapeutic management, have led to the introduction of classes in
medical education curricula to develop the skill of building relationships and
conducting conversations. For several years, Ukrainian medical universities have also
been introducing compulsory communication classes. Two main goals of this education
can be distinguished, namely the development of an empathetic attitude towards
patients and the development of specific communication skills.

The main concepts of the communication curriculum assume that knowledge is
the basis of skills, and that simple skills, associated with a lower emotional load, should
be developed first, followed by more complex skills, taking into account various
situations that evoke strong emotions, such as the patient's frustration or
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anger, or the doctor's need to communicate unfavourable information. The
communication training process should also be staggered; starting at the beginning of
medical school and continuing until the final year. These recommendations are
presented, among others, in the Recommendations of the Ukrainian Society for
Medical Communication on the training of communication competence in medical and
medical-dental faculties.

The above-described assumptions are at the heart of the communication
curriculum that has been in place at the I, Horbachevskyi Ternopil National Medical
University since 2018. Students on the medical faculty have their first communication
classes in the first year, then in the secondyear and in the fifth year. In the 4th and 5th
year, communication skills are developed during clinical classes. In year VI,
communication classes are held at the Medical Simulation Centre. During these
classes, students practice simultaneously performing specific medical activities with
the need to deal with interpersonally difficult situations.

In order to pass the lectures, students have to write an excerpt of a conversation
with a patient before the first practical classes, where students first practise their
communication skills through discussion and small group work, then during interviews
with simulated patients. The prepared conversation is to be about one topic of choice:
motivating the patient or dealing with the patient's expectations that are difficult to
meet. According to the assignment, the paper is to be no less than 100 and no more
than 300 words. In order to consolidate the selected communication skills, they are
indicated in the assignment form as those that must be used in the interview. Depending
on the chosen topic of conversation, it is required to use elements related to the
communication skills given earlier. When preparing a paper aimed at motivating a
patient, students have to use skills such as: open question, reflective statement,
appreciation, summary. A point of reference is the skills described by William R. Miller
and Stephen Rollnick in their book on motivational dialogue.When writing a
conversation in which the doctor's task is to manage the patient's expectations, students
are expected to find out more about the patient's problem, to show understanding, to
assure that they are willing to help and to present the professional’s thinking. With these
skills and by paying attention to the language the doctor uses during the visit, the patient
IS given the right care, tailored to their individual situation. The conversation becomes
a dialogue in which both parties adopt an active and attentive attitude. This allows the
doctor to get to know the patient's world, to understand what kind of help the patient
needs, which influences the satisfaction of both parties, and also ensures the safety of
the patient, as this influences the choice of the right therapeutic procedure. As George
Bernard Shaw said: ‘the greatest problem in communication is the illusion that it has
occurred’.
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AI-BASED APPLICATIONS:
INFLUENCE ON TEACHING IN EDUCATION

The present-day educational setting is strongly characterized by emerging
dissemination of Al-based applications. They affect the teaching process management,
organization of teaching, teaching staff and students. As a result, they are causing an
influential shift in higher education didactics in general. Their number is constantly
growing, and the need to realise the opportunities Al-based applications offer and
urgency to ensure teachers’ proficiency in integrating them into institutionalised
education become high priorities.

The scholarly studies suggest a number of criteria for distinguishing Al-based
applications used in educational purposes. According to the “addressee”, they may be
subdivided into those that are designed for teachers and for learners. Considering their
impact on the teaching staff, they are differentiated into those that support teachers,
and those that require teachers to adapt them to be used for educational purposes, and
those that may function as “substitutes” for teachers [2]. As far as the functions of Al-
based applications in the organization of the teaching process are concerned, they are
subdivided into designed to function as one-to-one tutors, tutors of the groups of
students and as a means of creating a virtual educative setting [4]. Even
abovementioned approaches to differentiating types of Al-based applications point to
the diversity of functions and spheres they may be relevant to in the educational setting.

Although it is traditionally claimed that Al applications were firstly designed and
are especially effective in individualised teaching and learning, the growing number of
publications highlight their applicability in institutionalised teaching at different
educational levels [1]. Researchers assert that Al-based applications in education are
valuable for maintaining students’ motivation for learning, facilitate their cognitive and
mental skills development, their self-organisation and self-regulation and allow for
creating a positive educational setting [4]. Besides, Al-based tools guarantee prompt
feedback and provide for learning controlled by students themselves [6].

However, considering Al-based tools’ impact on institutionalized teaching, their
effective use should be examined from the teacher’s perspective. The teachers need to
acquire relevant training and sufficient proficiency in incorporating Al-based
applications into their teaching and teaching management. Current data prove Al tools
efficiency in teaching a variety of curriculum disciplines allowing for
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predicting, identifying and avoiding likely academic, cognitive, emotional, and
behavioural difficulties that may emerge while students assimilate the teaching
material. The research data suggest Al tools relevance for preparing for different types
of classes (lectures, seminars, practical classes, tutorials, etc.): teaching procedure
planning and structuring, content selection and adapting, working out teaching
materials and hand-outs, designing creative types of activities, surveys, gquests,
interactive exercises, organizing students’ individual, pair, group activities, project and
research activities [1]. Besides, scholars assert that Al-based applications facilitate
developing learning tasks and exercises that promote students’ critical thinking
competencies (formulating prompts, evaluating the quality of Al-based information
and responses, etc.), they may be especially helpful in personalizing the educational
content and adapting teaching materials to the individual needs of students [5].

The wide spectrum of opportunities Al tools may offer for teaching purposes
definitely cannot be realised without teachers’ proficiency in their integration. The
teachers need to be aware of didactic aspects of integrating Al-based applications in
education. “Literacy” in their use becomes one of the key competences equipping a
teacher with knowledge, skills, and attitudes that allow them to critically comprehend,
apply and evaluate Al-based applications and artificial intelligence systems, methods
and technologies in the context of their effective and ethical use in various teaching
activities [3].

The growing number of Al-based applications makes it difficult to follow the
specific solutions they offer. So, there is a need in summarising and compiling
instructions and recommendations on different of them. Although generative Al tools,
like Chat GPT may be relevant to and implemented in teaching a variety of subjects
and disciplines, others may be more appropriate or even specifically designed for
teaching certain subjects. At the same time teachers need to be aware of the risks that
overreliance on Al-based tools poses and ethical challenges their incorporation
presents [3].

Thus, the priority teacher-focused tasks caused by the inevitable and prompt
spreading of Al tools in education cover: - the necessity in training teachers and the
teaching staff in pedagogically sensible application of Al-based tools in their teaching
and teaching-related activities; - disseminating the information on the existing and
appearing Al-based applications valuable for teaching purposes; - undertaking studies
and providing recommendations on both advantages the Al-based tools offer and
concerns to be considered related to their incorporation in education.
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AI-ENHANCED LANGUAGE LEARNING: A COMPARATIVE
ANALYSIS OF PI1.AI, POE.AI, AND MAGICSCHOOL.AI IN
UNIVERSITY ENGLISH PROGRAMS

The advent of sophisticated artificial intelligence (Al) tools has ushered in a
transformative era for education, particularly in the field of language teaching. This
paper presents a comprehensive analysis of the pedagogical applications of Pi.ai,
Poe.ai, and MagicSchool.ai in General and Business English courses within a
university setting. Drawing upon extensive practical experience and student feedback,
this abstract explores how these Al-powered platforms can be effectively integrated
into curriculum design and classroom activities, while also acknowledging their
inherent limitations. The focus will be on demonstrating how these tools can enhance
student engagement, personalize learning, and foster critical language skills, ultimately
contributing to a more dynamic and effective learning environment.

What are the main features of the Al Platforms:

— MagicSchool.ai is designed specifically for educators, MagicSchool.ai provides

a suite of Al-powered tools for lesson planning, content generation,
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and student assessment. Its focus on efficiency and pedagogical support makes
it a valuable resource for instructors [1];

—Pi.ai is a conversational tool which focuses on providing supportive and
interactive dialogue. Its emphasis on natural language processing and
empathetic responses makes it a valuable tool for practicing conversational
English and developing fluency [2];

— Poe.ai serves as an aggregator of various Al chatbots, including those powered
by advanced language models. This platform allows for comparative analysis
of different Al responses and offers a diverse range of Al-driven functionalities
[3].

In General English courses, these Al tools have been integrated to enhance various
aspects of language learning. With Pi.ai students get engaged in simulated
conversations, focusing on improving pronunciation, fluency, and conversational
strategies. This platform provides a non-judgmental environment for students to
practice speaking without fear of making mistakes. Students utilize Poe.ai to compare
and contrast different Al responses to prompts, analyzing variations in grammar,
vocabulary, and style. This exercise promotes critical thinking and awareness of
language nuances. MagicSchool.ai has been employed to generate personalized
vocabulary lists, reading comprehension exercises, and writing prompts tailored to
students' individual learning needs. This allows for more engaging and relevant
learning materials. Al platforms are used to help students with brainstorming,
outlining, and editing written assignments. Students can prompt the Al to provide
feedback on grammar, structure, and clarity, fostering independent writing skills.

In Business English courses, the Al tools are employed to develop professional
communication skills and prepare students for real-world business scenarios. Students
engage in simulated business meetings, negotiations, and presentations with Pi.ali,
practicing professional communication strategies and developing persuasive language
skills. Students use Poe.ai to analyze and compare different business documents, such
as emails, reports, and proposals, focusing on identifying key information and
understanding rhetorical strategies. MagicSchool.ai is utilized to generate realistic
business case studies and scenarios, providing students with opportunities to apply their
language skills in practical contexts. Students use Al to generate professional emails,
letters, and memos, focusing on clarity, conciseness, and appropriate tone.

Al Integration into the educational process provides the following advantages:
personalized learning: Al platforms can adapt to individual student needs, providing
tailored feedback and personalized learning pathways; enhanced engagement:
interactive and engaging Al-powered activities can increase student motivation and
participation; 24/7 availability: Al tools are accessible anytime, allowing students to
practice and learn at their own pace and convenience; immediate feedback: Al
platforms provide instant feedback on language usage, enabling students to identify
and correct errors in real-time; diverse learning modalities: Al platforms offer a variety
of learning modalities, including conversational practice, text analysis, and content
generation; increased efficiency: Al tools can automate tasks such as lesson planning
and content generation, freeing up instructors' time for more personalized
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interaction with students; real world simulations: Al tools can create realistic
simulations of real-world scenarios, giving students valuable experience in applying
their language skills.

However, Al tools utilization has some disadvantages:

—accuracy and reliability: Al platforms may sometimes generate inaccurate or
inappropriate responses, requiring careful monitoring and validation by
instructors.

— lack of human interaction: over-reliance on ai can diminish the importance of
face-to-face interaction and human connection in language learning.

—ethical considerations: the use of Al in education raises ethical concerns
regarding data privacy, bias, and the potential for over-reliance on technology.

— technical limitations: Al platforms may not fully replicate the nuances of human
language and communication, particularly in complex or culturally sensitive
contexts.

— digital divide: not all students have equal access to technology or digital literacy
skills, creating a potential digital divide.

— over-dependence: students can become over-dependent on Al, and not develop
critical thinking skills, and problem-solving skills that humans need to have.

— instructor training: teachers require training to effectively use and integrate ai
tools into their teaching practices.

— authenticity of interaction: While Al can simulate conversations, it lacks the
genuine emotional intelligence and contextual understanding of human
interaction.

To maximize the benefits of Al-powered platforms, instructors should adopt a
blended learning approach, combining Al tools with traditional teaching methods. Al
tools should be used to enhance and supplement traditional classroom activities, not to
replace them entirely. Students should be provided with clear guidelines and
instructions on how to use Al platforms effectively and responsibly. Instructors should
monitor and evaluate Al responses to ensure accuracy and appropriateness. Students
should be encouraged to critically evaluate Al-generated content and reflect on their
learning experiences. Instructors should emphasize the importance of ethical
considerations related to Al use, such as data privacy and intellectual property,
Incorporate activities that promote human interaction and collaboration, such as group
discussions and presentations; use Al-generated data to assess student progress and
provide personalized feedback; stay updated on Al Developments: Instructors should
stay informed about the latest developments in Al technology and its applications in
education.

In conclusion, Pi.ai, Poe.ai, and MagicSchool.ai offer valuable tools for enhancing
General and Business English instruction. By adopting a thoughtful and strategic
approach, instructors can leverage these Al platforms to create engaging, personalized,
and effective learning experiences that prepare students for success in a rapidly
evolving world.
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LANGUAGE SPEAKING CLUBS AS ASIGNIFICANT PART OF
LANGUAGE ACQUISITION OUTSIDE OF THE CLASSROOM

Many educational centres run language clubs for the purposes of conversation and
speaking practice. Some of these are organised by the institute itself; others are
organised by students; still others, by groups outside of any learning centre. Language
skills are significantly boosted by regular use and speaking clubs have a number of
advantages, specifically concerning issues or problems that arise in a classroom
context. Various benefits will be discussed in the following paper and examples will
be shown from various countries. The purpose is to show how language conversation
clubs can improve a learner’s skills and encourage use of such groups in as many
situations as possible. Educators will also be encouraged that, in light of the evidence
and examples provided, foreign language clubs should be created in their school,
university or other educational environment.

Conversation clubs present a number of advantages in and of themselves. Firstly,
they allow for the spontaneous use of language. In classes, speaking is often prescribed,
with students following a dialogue in a book or from another source. While these can
help a student to get started, the learner must reach a point of understanding language
and responding in an appropriate fashion. I once had a friend come to me who was
studying English. He approached me and greeted me with, “Hello, my name is Mrs.
Brown, I have an appointment.” Clearly, he was simply repeating what he had learned
in class and was demonstrating his language use. However, this sentence had no
meaning in the context in which it was being used; it was nonsense. | responded with,
“Is your name Mrs. Brown?” to which my friend responded with “No.”. I then asked,
“Do you have an appointment with me?”. Again, he answered no. He began to use
English in a more appropriate fashion that matched the context much more closely. His
language developed well as he began to interact more often with other English-speakers
on a regular basis.

While many language teaching resources try to provide various contexts for
language production and use, they are still limited. A student may not use dialogues
from a doctor’s office in the near future using the target language. A language club can
provide more typical contexts and informal situations [2] where a learner can use the
language they learn in class and have others respond to him or her with meaning.

Language clubs may also provide the opportunity to interact with native speakers
of the language in various ways. Native users of the target language can engage with
learners in simple ways, using typical conversation techniques, and even idiomatic
expressions and colloquialisms. Again, while teaching resources may attempt to do
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this, they still have limitations and cannot cover all meanings. Native speakers can also
be accessed over the internet, either in a small group setting or individually. In a group
setting, such as a language club, the person can simply talk about a topic, with club
members asking questions during the time. Some native speakers may be willing to do
this without cost, but even with some cost involved, the benefits can be great.

Informal language groups can also be a place to learn about cultural references [2,
4]. Learning these can be invaluable when interacting with native speakers or living in
a country where the target language is used. Cultural references are those aspects of a
people that have been learned throughout the country’s history. They are reflected in
TV programmes and movies; they are demonstrated in social activities such as
traditional dancing or singing traditional songs. They are also inextricably linked to
slang and humour. In the English movie Zootopia/Zootropolis, a reference is made to a
song called Kumbayah. Any language learner who does not know the culture will not
understand the significance of the reference or what it means. Another English
expression would be the term “first world problems”, which refers to inconvenient
situations happening in more developed countries. An example of a first world problem
would be not having signal on a mobile phone or not being able to buy coffee whenever
it is desired. These references are not typically taught in a language programme.
However, informal gatherings in which the target language is used can offer the
opportunity to hear idioms in use along with other cultural references [2, 4]. There may
also be the chance to ask questions about idioms or references and have them explained,
especially if native speakers are present.

In eastern Europe, cultural references may link to the time of the Soviet Union and
its influence on that part of the world. These may refer to laws, actions of government
workers, or other such references. The “technical break in Eastern Europe was a 10-
to-15minute break in former Soviet regions where a worker would close their
workspace for a period of time regardless of who was with them or how many were
waiting. In Ukraine, jokes are also made about the conditions of the road, especially in
rural areas as they are often in a state of disrepair and force local drivers to drive on the
opposite side of the road in order to avoid holes. Any foreigner who does not know the
context of these references may not understand such humour.

Language clubs can also provide an environment that has a lower negative impact
on the people who attend. In a classroom, a student may be called upon to use language
that he or she feels unprepared to use. The teacher waits for an answer as do the other
students which can cause embarrassment for many people. Students do not learn at the
same speed and some are not able to grasp concepts as quickly as others. Additionally,
mistakes can invite criticism or even ridicule to the learner which can result in the
withdrawal of activity from class work. Laughing or over-correction can be humiliating
to those attempting to learn a second language, and these responses can be detrimental
to development or participation. Language clubs are usually less regulated and allow a
participant to engage at their own pace.

Limited time may also create difficulties for language production. Lessons of
approximately an hour where up to 20 students may be expected to be involved means
that only small amounts of the target language are used and are highly regimented. This
may result in learners not having an effective or efficient use of the
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language they are attempting to learn. A speaking club gives the chance for a person to
choose a smaller group of members and participate in a conversation that is at their
level or even to listen for the purposes of comprehension practice, thus developing their
linguistic knowledge and skill.

Language clubs are used in many places around the world, from Australia to
Europe and North America. These may be created and maintained by students or they
may be the result of staff prompting. Some organisations, such as the American Peace
Corps [3], provide speaking environments in other countries as a means to support and
assist language learners. Universities in Australia also provide speaking groups for
those who wish to develop their skills. In Adelaide University, for example, a Spanish
speaking club has been made available for learners and provided an opportunity, not
only for language practice, but for social interaction [1], which in turn helped new
students to establish connections with others. These groups are possibly organised by
students, without excess assistance from staff.

Multiple groups can be established to assist learners in their language acquisition
skills. The Dresden Technical University in Germany ran several language clubs
simultaneously each week. The languages offered included Swedish, English, Chinese
and French, and these could be changed or added to according to the needs of the
university and its students. Tea and coffee were provided, which contributed to the
informal atmosphere of the groups, which may have helped newcomers feel more
comfortable and then to open up and use the language they were studying. This was
organised by the university staff as opposed to students, however, it appeared to be
well received by both groups.

It is clear that social meetings where a foreign language is practised can be
effective in the development of any learner’s linguistic skill. They can and should be
an environment that allows a student to practice what they have learned in a more
relaxed situation which may be more suitable for their needs [2]. When events these
are spontaneously created by peers or teachers, the participants can then choose at what
level they are involved. Once confidence builds, and the person feels they can
contribute without being criticised [4], the potential for linguistic development rises
considerably. For these reasons, conversation clubs should be considered an integral
part of foreign language acquisition and foreign language educators should encourage,
and even actively create groups for this purpose.
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TEACHING ENGLISH PROFESSIONAL VOCABULARY IN A
PRACTICAL COURSE OF ENGLISH

Good command of professional vocabulary as an integral part of the professional
competence of future philologists is the key to successful learning of a foreign language
as a means of communication with foreign partners in a professional sphere in the
context of adaptation to EU standards. Translators’ proficiency in English professional
vocabulary determines the fluency and quality of communication when performing
professional translation tasks.

Philologists’ training is carried out as a well-planned structure when the
curriculum interacts with the most effective teaching forms and methods. It is the
methodological basis of training philologists. The methodology is not limited to
particular methods but is a systematic approach.

A logical approach dominates. Thus, when learning a foreign language, we first
consider phonetics issues and then study lexical and grammatical material, socio-
cultural issues, etc.

Thanks to the pedagogical potential of a foreign language based on an integrative
approach, the humanitarian and social aspects of the entire system of education of
philologists and translators, including subjects of the natural (psychology), aesthetic,
and technological cycles, are revealed, which enables to clarify the relationship of
various branches of knowledge to a person, their importance for an individual and
society in dynamics and interaction.

Implementing an integrative approach to the professional development of students,
we identified the Practical Course of English as an integrating core subject. The
structure of the educational process, when the peculiarities, problems, and phenomena
of a foreign language are in connection with the educational material of other academic
disciplines, creates an internal integrity that enables teachers to realize the pedagogical
potential of a foreign language for the professional development of students.
Highlighting the role and functions of English professional vocabulary will help to
avoid mistakes in the professional communication of specialists.

A holistic perception of society is urgent for modern philology specialists.

The organizational and pedagogical conditions for the implementation of an
integrative approach to the professional development of students in the process of
learning a foreign language (English), taking into account the peculiarities of English
professional vocabulary, can be defined as follows:

— Ensuring the motivational readiness of students to implement an integrative

approach to professional development in the process of learning a foreign
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language (English), taking into account the peculiarities of English professional
vocabulary.

— Improvement of the content of the educational material in a foreign language,
which primarily concerns the improvement of scientific and methodological
support;

— Selection and application of acceptable forms and methods for implementing an
integrative approach to professional development in learning a foreign language
(English) and the peculiarities of English professional vocabulary.

It was necessary to determine methods of teaching the educational material in
studying the academic course since students’ motivation develops by creating
conditions of activity (variation of content, approaches, etc.).

The psychological criterion for motivated foreign language teaching is the
stimulation of cognitive (action-seeking) interest in both language learning and
activities related to its learning. Efficient organization of the learning process according
to practical goals, such as actual topics, goal setting, profession, and age, contributes
to mobilizing students’ motivation.

Creating motivation to study involves establishing a microclimate of mutual
support and cooperation. All these help achieve educational goals.

We improved the content of the teaching material when developing curricula for
the Practical Course of English, teaching and learning materials, and creating a modular
environment for the discipline Practical Course of English.

At the initial stage of implementing the interactive approach to the professional
development of students in learning a foreign language, appropriate pedagogical
conditions were created. One means of improving the content of the educational
material was its structuring in accordance with the selected methods of pedagogical
stimulation.

We chose the following methods of pedagogical stimulation: heuristic
conversation, educational discussion (debate, analysis of life situations,
brainstorming), didactic game, problem-solving, and pedagogical assessment (grades,
evaluative judgments).

As for the conditions for implementing an integrative approach to the professional
development of students in the process of learning a foreign language we identified the
main criteria:

Relevance of the content of the learning material to the learning objective: each
type of learning activity should be meaningful, relevant to the aim, and necessary as a
means of achieving the learning objective of a particular section of the learning
material. We selected every type of learning activity to the optimal level of difficulty.
It should be difficult enough to arouse interest in continuing education but not so
complicated that it discourages students from further study.

Feasibility: each activity should be feasible within the requirements of a
professional situation (location and equipment, time, nature of the training group, etc.).

Efficiency: the results obtained from each activity should correlate with the time
and effort spent by the instructor and the students.

We also identified such additional criteria as:
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— Matching educational activities to the student’s interests.

— Creative nature of learning activities (including written work).

— Focusing on critical or creative thinking in students, their ability to solve

problems, make decisions, and not just present facts and definitions.

— Matching carefully selected learning activities to real-life situations and links to

current events.

We used specific forms and methods and created an optimal positive atmosphere
in the classroom to implement an integrative approach to the professional development
of students in learning a foreign language with English professional vocabulary. It is
urgent to use specific forms and methods and create an optimal positive atmosphere in
the classroom.

We used small group work, discussions, and targeted discussions to develop
speaking and listening skills. We used free association, system analysis, brainstorming,
and interviewing to learn writing skills. Students developed reading skills through
critical reading of texts for various purposes and literary analysis. We used original
assignments from English-language textbooks, authentic texts, and original mass-
media texts. Their use enabled teachers to provide the educational process with the
above activities.

We tested the effectiveness of learning in implementing an integrative approach
to the professional development of students in learning a foreign language (English),
taking into account the peculiarities of English professional vocabulary by monitoring
learning activities and analyzing their results.

Thus, by introducing an integrative approach to the professional development of
students in learning a foreign language (English), it was possible to create a set of
conditions for determining the peculiarities of functional use of English professional
vocabulary and effectively apply them in learning English. As a result, they have
developed cognitive interest, a desire to solve educational tasks independently, and
professional issues in translation.

SVITLANA PASECHNYK

KHMELNITSKY NATIONAL UNIVERSITY, KHMELNITSKY

METHODOLOGY OF ENGLISH STUDY ON BASIS OF
SUGGESTOPEDIA METHOD

In modern society, the issue of professionalism of future specialists is gaining new
content. The heads of companies and organizations, when hiring specialists, make
stringent requirements for professional training: modern managers should have deep
professional knowledge, be able to freely use information technologies and speak a
foreign language freely. Therefore, the issue of raising the level of foreign language
training of future specialists at universities is quite relevant.

English occupies a special place in the training of workers, because to cooperate
with foreign partners and establish connections with them requires its knowledge, as
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an international language of communication, business and trade, it occupies 80% of
business language space [3].

Mastering a foreign language is a creative and interesting process that develops a
worldview, allows you to improve logical thinking, the ability to express your thoughts
clearly and clearly.

Global changes in the public life of Ukraine, as in other countries of the world,
have changed the role of a foreign language in the education system. From the ordinary
school subject, the foreign language has become one of the basic elements of the
modern education system, a tool for achieving professional realization of personality.

In the education system in the 21st century there are reforms that are influenced
by globalization and universalization of political and cultural life, increasing the pace
of public life and increasing the importance of using modern information technologies.

Studying the subject one should master the lexical, spelling, grammatical and
stylistic norms of modern business English, as well as the method of compiling
business documents, which is extremely important in the preparation of workers [1].

It is for this reason that the active search for new and improving existing learning
technologies is now being active. Modern techniques of teaching foreign languages
offer a huge number of latest teaching models, the leading place among them is
"content-teaching”, and in particular, suggestopedia. At this stage of development
suggestopedia is a system of clearly developed principles and methods of learning,
which derive from these principles, that is, has sufficiently pronounced features of
structure, algorithm, and manufacturability.

At the time when this technology is insufficiently known by Ukrainian specialists
in the field of teaching foreign languages for special purposes, it is not only actively
used in teaching practice abroad, but a corresponding theoretical basis is created for it,
which highlights a variety of aspects of suggestopedia technology.

In the modern foreign methodology of teaching foreign languages, suggestopedia
technology is given the following definition: suggestopedia is a foreign/second
language teaching method that focuses on accelerating the learning process by
providing students with a comfortable classroom environment [2].

Studying the language in this way, all students in the group choose new names and
biographies. Due to this, an illusion is created that students are in the world being
studied. It helps them feel relaxed and their speech becomes as close as possible to the
original.

The universities that use this method also teach other subjects in the language that
Is studied, which provides learning a foreign language and supporting the native level
at the proper level. There are three main types of language suggestopedia programs in
the United States: suggestopedia in a foreign language, double suggestopedia and
suggestopedia in local language.

Suggestopedia uses four main stages as follows: presentation, active concert,
passive concert, and practice.

Suggestopedia technology contains nine principles, the main among which are the
principle of formation of bilingualism and the principle of linguistic
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interdependence. The native language system is the basis for mastering a foreign
language (the principle of linguistic interdependence). Moreover, at the same time in
the learning process, one should strive for the level of bilingualism in the professional
sphere of communication, when an individual can easily switch from one language to
another and clearly express their own thoughts in their native and foreign languages
[2].

The first and biggest advantage is about the results. In fact, suggestopedia speeds
the acquisition process up by at least 6 times (up to 10 times, in many cases). This
means people learn much faster and the acquisition is deeper compared to the
acquisition process taking place with other methods.

The task of the teacher who works in the dive system is to create a clearly
structured learning environment, the development of educational materials that would
help students simultaneously to understand the discipline and foreign language. All the
training strategies that the teacher implements under the conditions of introduction of
any suggestopedia model contains four basic goals: to make input information clear;
create opportunities for using the target language in the audience; ensure logic and clear
sequence of linguistic material; develop a structural feedback system.

REFERENCES

. Bernar K. Non-standard effective method of learning foreign languages. 2020.

2. Korneva Z. M. Methods of teaching future economists of English business on the basis of
suggestopedia technology. National Technical University of Ukraine "Kyiv Polytechnic
Institute”. K., 2012. P.162-165.

3. Miroshnichenko E.V. Training professional vocabulary of students- economists during oral
speech communication in unprofessional spheres of communication. K., 2010. 23 p.

|

ARKADIUSZ PIETLUCH

UNIVERSITY OF RZESZOW

EXPLORING PRE-SERVICE LANGUAGE TEACHERS’ WELL-
BEING TRAJECTORIES DURING THEIR PRACTICUM

Teachers’ well-being is more than a personal concern, as research consistently
shows that teachers who flourish demonstrate increased professional effectiveness,
leading to improved learning outcomes among their students. However, despite
extensive research on the factors influencing teachers’ well-being [1,10,16] and the
recognition of its highly dynamic nature [6,14], short-term fluctuations in well-being
levels remain relatively underexplored. This gap is particularly visible in the context of
momentary changes in pre-service language teachers’ well-being during critical
moments of their training, as only two studies to date have been devoted specifically to
studying these short-term shifts among such individuals. Specifically, a study
conducted in the Turkish context [13] indicated that pre-service language teachers’
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well-being in classroom settings is subject to both inter- and intra-individual variability
and is determined by factors such as lecturers’ instructional choices, content
attractiveness, classroom climate, self-perceived course benefits, positive feedback,
and efficacy doubts. Another study carried out in the Polish setting [12] further
evidenced the nonlinearity of pre-service language teachers’ well-being trajectories
during lectures and mock lessons, with participants’ well-being fluctuating in response
to factors such as efficacy doubts, insufficient technological literacy, training program
requirements, and low professional awareness.While these studies undoubtedly
provided preliminary insights into the dynamic nature of pre- service language
teachers’ well-being, they overlooked the practicum—a crucial yet challenging period
in teacher preparation. The practicum, while essential for professional growth, requires
pre-service teachers to balance the dual roles of students and educators, posing a threat
to teachers-to-be’s sense of self and well- being [3,9]. Additionally, students often hold
somewhat idealized perceptions of teaching [8, p. 1530], and difficulties in managing
real classroomscan significantly undermine their confidence [18], alter their
perceptions of teaching [15], and ultimately influence their willingness to enter the
profession. Investigating pre- service language teachers’ well-being during the
practicum is therefore critical to ensuring that future language educators are well-
equipped to manage real classrooms and sustain their motivation for teaching.

While existing research has examined general well-being experiences during the

practicum, emphasizing the positive effects of factors such as a sense of belonging [5]
and self-efficacy [7], little is known about micro-level fluctuations in well-being during
this critical stage of professional development. To address this gap, the present study
set out to explore momentary shifts in the well-being of prospective language teachers
in Poland. First, an invitation email was sent to students before their practicum, and the
overall well-being of the 32 participants who came forward was assessed using the
PERMA-Profiler [4]. Then, deviant case sampling [17] was used to select three outlier
cases. To generate in-depth insights into the participants’ well- being during their
practicum, the study adopted an ecological lens [11], conceptualizing the practicum
experience as consisting of two distinct micro-events:
(i) lesson observations and (ii) teaching experiences. To track well-being fluctuations,
participants recorded their well-being at five-minute intervals using customized graphs.
Real-time assessments were conducted during lesson observations, while post-lesson
ratings were used for teaching sessions to minimize stress and classroom disruptions.
Participants also provided brief written reflections on the factors provoking shifts in
their well-being, which were later discussed in follow-up interviews. Additional data
were collected through weekly semi-structured interviews, each lasting approximately
45 minutes. During these sessions, participants reflected on their well-being over the
preceding week and elaborated on their graph comments. Each interview session was
audio-recorded and transcribed verbatim, and the transcripts were verified through
participant-checking to ensure accuracy. Quantitative data were used to visualize
individual well-being trajectories, while qualitative data, including interview
transcripts and participants’ reflections, were analyzed using inductive thematic
analysis [2].
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The quantitative data gathered in the study provided further evidence for the highly
dynamic nature of pre-service language teachers’ well-being, as individual trajectories
fluctuated substantially both within and between sessions. Qualitative analysis revealed
that participants’ well-being was shaped by a dynamic interplay of contextual and
individual factors, with positive changes stemming from student engagement,
successful lesson execution, mentorship, autonomy in lesson planning, opportunities
for creative teaching, and positive feedback from learners and mentors. Additionally,
all participants, though to varying degrees, indicated that the observation phase
provided them with actionable pedagogical insights, which in turn made them feel more
at ease during their actual teaching experiences. Conversely, negative influences
included struggles with disengaged and disruptive students, leading to frustration and
self-doubt, as well as emotional strain caused by institutional limitations, pre-lesson
anxiety, and overt self-criticism. Two participants also reported lower well-being levels
due to role ambiguity, as they felt uncertain about maintaining professional authority
while still being perceived as peers by students.

Overall, the variability in participants’ well-being trajectories highlights the
importance of integrating explicit well-being support into teacher preparation
programs. Insights from the participants suggest that this could be achieved through
guided reflection sessions or more frequent mentorship opportunities with experienced
educators, equipping future teachers with practical resources to sustain their well-being
and successfully manage real classroom environments. Moreover, given the critical
role of teachers’ well-being in workforce retention and student success, future research
could focus on developing and testing adaptive interventions to support educators’
long-term personal and professional well-being across all career stages.
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USING OF ARTIFICIAL INTELLIGENCE
IN THE ELT CLASSROOM

Whether we like it or not, technology, and now artificial intelligence, has become
a part of our lives. The rapid expansion of digital applications and technology is
changing the way we live, work and learn. ‘We are living in the era of
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the “4th Industrial Revolution” which is characterized by breakthroughs in artificial
intelligence, automation and robotics. Billions of people are connected with mobile
devices that offer unprecedented access to data and knowledge’ [1].

No one denies that artificial intelligence is a phenomenon in the field of education,
especially in schools. Its use creates an innovative educational environment where
teaching and learning become more interactive, adapted to the individuality of students.
Besides, it can positively affect the educational process. The use of artificial
intelligence in teaching opens up new perspectives and opportunities for students and
teachers. Let us consider the key aspects and advantages of using Al in the process of
learning English, as well as analyze the shortcomings of this approach and give
examples of specific systems. My main focus here is to explain the most practical ways
language teachers can use Artificial Intelligence in the ELT classroom and how they
can enhance the students’ learning experience. I would like to demonstrate the power
of ChatGPT [2].

As shown on ChatGPT's landing page, it "interacts in a conversational fashion”
and can "answer follow-up questions." This means that learners can engage in
conversational interaction that involves negotiation of meaning. In addition, it can
provide instant feedback, drawing students' attention to their mistakes and gaps in their
language knowledge and skills.

ChatGPT can vary the difficulty level of materials to make them understandable
for language learners. Language learning enables people to have the opportunity to
communicate with representatives of other countries. And, of course, artificial
intelligence brings such an opportunity to make this process easier, more accessible
and achieve results faster. Only you need to study all the positive aspects of Al and
learn it correctly use.

What are the benefits of using artificial intelligence for language teachers in
schools?

Being a very competent assistant for language teachers can perform the following
tasks:

— can help students learn and practice new words and phrases;

— can provide definitions of the words, select synonyms and contextual examples,
for example, you can ask it to select synonyms for the most common words to
make the conversation more interesting;

— give explanations and examples of grammar rules, vocabulary, idioms, and other
language-related questions;

— delegate instructions on facts and fundamental knowledge. Teachers can assign
tasks such as introducing facts, linguistic rules, and cultural information or focus
on context-specific and creative activities in class;

— convert the written texts provided by ChatGPT into the audio format using the
other software;

— create quizzes, tests and activities;

— generate common forms of language assessment, such as cloze tests, multiple-
choice tests and true-or-false tests;

— design in-class activities, such as, buzz session activities, think-pair-share
activities, role-playing and others [4].

272



Using Artificial Intelligence in the ELT classroom can be in handy for:

— enhancing individual learning; it can create materials and activities tailored to
each student’s individual needs, interests, pace, and language proficiency level
and it promotes learner-centered learning and increases learner autonomy;

— facilitating self-assessment; learners can ask Al to create self-assessment tests
so they can monitor their progress in language learning.

Teachers can help students improve their writing using Al. Alternatively, they can
first write the text they want and then give the Al the same task. Then compare the
texts and find the advantages and disadvantages of their own versions, as well as
determine what they can borrow from the Al text. But it is important to note that when
using ChatGPT for these purposes, students should not simply copy its texts, as this
will not improve the learner's skills.

ChatGPT can correct errors in the text. This will allow teachers and students to
work in pairs, analyze the corrections and pay attention to how to improve the
grammar, sentence structure and coherence of the text. If it is difficult to understand
the error, you can ask it for a detailed explanation or ask it additional questions.

With the help of Al, you can improve your pronunciation by asking it for phonetic
transcription of words or a selection of words with similar sounds. Although another
option is possible - ask it to recommend resources that will help improve your
pronunciation. When working with ChatGPT, students can perceive it as a partner with
whom you can practice English. It is useful to communicate with it on topics that are
close to you and interesting, but direct it to use vocabulary for the level you need.

Using the Al learners can receive immediate feedback on their language use. If
feedback is requested in an upcoming conversation, this can improve their accuracy in
language use, facilitate reflection on their learning process and outcomes, and enhance
their meta-linguistic abilities [3].

Despite the advantages of learning a language using ChatGPT, there are also
disadvantages. And this should be remembered in order to avoid mistakes.

Firstly, the Al may not have up-to-date information, because it has been trained
on information that was previously available. Secondly, the quality of its answers will
depend on the quality of the queries. Do not forget that the more detailed you formulate
the query, the better it will answer it. The lack of emotional communication is obvious
as well — Al systems may be limited in their ability to express emotions and interact
with students, which can be important for language learning and cross- cultural
interaction. Due to imperfect speech recognition, technologies may misinterpret
accents or atypical pronunciation, which can lead to incorrect corrections or advice.

More and more language platforms and apps are using artificial intelligence to
improve learning and help users achieve results faster. However, there are also
challenges: some programs use only Al and do not involve live teachers, while a
number of other developers, as before, refuse to implement relevant technologies. But
balance is important: implementing Al requires a carefully thought-out strategy and a
clear sequence of actions.
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Although ChatGPT can help improve knowledge, it is important practice English
in various ways, namely: using language programs, listening to podcasts, watching
English-language films, talking to native speakers, reading foreign press.

Therefore, a comprehensive approach will provide more effective results and
comprehensive language learning.

In general, the use of artificial intelligence in English language teaching opens up
new opportunities for students to learn the language effectively and interestingly,
contributing to the development of their skills and knowledge. However, it is important
to consider the shortcomings and limitations of this approach, ensuring a balanced
approach to learning.

The use of Al in the process of learning a foreign language has proven to be
absolutely effective in practice. The thoughtful and appropriate implementation of Al
in language curricula ensures significant progress. In addition, the participation of
experts, including linguists, teachers and native speakers, is crucial for the development
and implementation of Al-based language courses.

All in all, the capabilities of artificial intelligence for learning English or any other
foreign language should neither belittled nor exalted. This is indeed a valuable
achievement of scientific and technological progress, but to achieve noticeable results,
it is not enough to use Al alone. At the same time, educational programs and services
created on its basis really help students significantly, offering personalized content,
feedback and materials adapted to the tasks set. In addition, Al allows teachers to
optimize the educational process and focus on the most valuable and important thing -
on teaching and helping students to reveal their language potential.
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ADAPTATION OF LEARNING STRATEGIES UNDER MARTIAL
LAW CONDITIONS

The war in Ukraine, which began with Russia's full-scale invasion on February 24,
2022, has become one of the most massive and tragic events in the country's modern
history. It has affected all spheres of life, including education. Millions of children,
students, and teachers have faced new challenges requiring rapid adaptation and
innovative solutions. Despite the danger, instability, and difficulties, the Ukrainian
education system continues to function, finding ways to provide learning even in the
most challenging conditions [1, p. 7].

Martial law creates numerous obstacles to quality education. Some of the main
challenges include:

1. Interrupted learning process. Frequent air raid alerts, power outages, and
unstable internet access complicate traditional learning. Emotional and
psychological stress during the war is accompanied by anxiety, fear, and fatigue,
significantly impacting concentration and motivation for studying.

2. Forced migration. Many students have moved abroad or changed their place of
residence, requiring adaptation to new educational systems and teaching
methods.

3. Resource shortages. The lack of textbooks, laptops, and other learning tools can
limit access to quality education [1, p. 8].

Under these difficult conditions, the use of effective learning strategies becomes
the key to successfully mastering material and student development. Learning
strategies are a powerful tool for developing flexibility and openness to change. They
help students not only study effectively but also develop skills necessary for a
successful career and self-fulfillment. In the modern world, continuous learning is the
key to success, and those who master various learning strategies gain a significant
advantage in life [2, p. 96; 3, p. 369].

Learning strategies are aimed at optimizing the learning process and effectively
acquiring knowledge by students. They represent a systematic set of methods,
techniques, and tools that allow for an individualized approach to each learner,
stimulate the development of critical thinking, enhance motivation, and achieve the
best results in education. Moreover, such didactic approaches are an integral part of a
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successful learning process. They help optimize knowledge acquisition, develop key
competencies, and prepare students for the challenges of the modern world. The choice
of appropriate strategies depends on the individual characteristics of each student and
the specifics of the subject, but their implementation always contributes to improving
the quality of education and shaping an independent, critically thinking personality.

The use of such educational methods helps reduce the time required to learn
complex material, improve knowledge retention, and decrease the stress associated
with the learning process [2, p.116].

Learning strategies foster the development of independent, responsible students
who can plan their time, analyze their achievements, and adjust their study methods as
needed.

Many skills acquired through effective learning strategies are directly applicable
in professional activities, including time management, teamwork, critical analysis, and
the use of modern technologies.

To ensure the continuity of the learning process, educational institutions are
introducing new approaches:

1. Online learning is being implemented using platforms such as Zoom, Google

Classroom, Moodle, and others, allowing classes to be conducted remotely.

2. Hybrid learning, which combines offline and online lessons, enables partial
restoration of in-person education where possible.

3. Psychological support is provided through special programs to help students
and teachers cope with stress and fear.

4. International cooperation is being developed, with many Ukrainian students
gaining the opportunity to study at foreign universities through academic
mobility programs.

5. Educational initiatives and charitable programs, including grants, scholarships,
and support from international organizations, help ensure access to education
for children and youth.

Learning strategies help students remain adaptable and open to continuous
development. Flexibility is the ability to quickly adjust to new conditions and modify
learning approaches in response to changing demands [1; 8]. By using diverse
strategies, students can:

— More easily grasp new material by combining different methods (e.g., reading,

watching videos, engaging in discussions).

— Adapt to various learning formats (online, offline, blended courses).

— Work effectively with information by analyzing, thinking critically, and forming
their own conclusions.

This contributes not only to academic growth but also to the development of

essential skills needed in modern society:

— Independent learning and the use of techniques such as active note-taking and
mind mapping enable students to master new topics without external assistance.

— Collaboration and communication through group projects, discussions, and
teamwork help develop interaction skills that are crucial in any field.
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— Critical thinking and the ability to analyze different sources of information, ask
meaningful questions, and find answers allow students to not just absorb
knowledge but also interpret and apply it.

To effectively apply learning strategies, students should:

— ldentify their own learning style. Some absorb information better visually,
others through listening or hands-on activities.

— Develop self-management skills. Planning study schedules, practicing time
management, and setting goals help increase productivity.

— Leverage technology. Online courses, mobile apps, and digital resources
significantly expand learning opportunities.

— Enhance self-assessment skills. Analyzing personal successes and mistakes
enables students to refine their learning approaches and continuously improve.

Given the instability of traditional education processes, students must cultivate
the ability to acquire knowledge independently. This can be achieved by:

— Using online platforms (such as Coursera, Prometheus, EdEra) for self-directed

learning.

— Practicing time management and planning study sessions flexibly (e.qg.,
creating weekly study schedules).

— Applying active memorization techniques (flashcards, associative techniques,
mind maps).

Moreover, technology helps overcome geographical and technical barriers by:

— Using cloud storage (Google Drive, OneDrive) to save study materials.

— Recording lectures for later viewing, which is particularly useful during
internet disruptions.

— Utilizing offline tools (such as offline libraries) for uninterrupted studying
without internet access.

Effective learning is also impossible without emotional well-being. Key skills for

maintaining mental health include [3, p. 369-370]:

— Meditation, breathing exercises, and physical activity to reduce stress levels.

— Maintaining social connections through study groups and student communities.

— Adopting a positive mindset by focusing on small achievements and gradual
progress.

Overall, martial law significantly complicates the learning process, yet it also
encourages students to develop new skills such as independence, adaptability, and
creative thinking. Implementing effective learning strategies not only allows education
to continue in difficult conditions but also provides students with a competitive
advantage in the future.

The primary goal for all participants in the educational process is to keep moving
forward, making use of all available opportunities and remaining open to new
knowledge. After all, education will be the foundation for Ukraine’s reconstruction and
prosperity after victory.
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CRITERIA FOR THE SELECTION OF PROFESSIONALLY
ORIENTED TEXTS USED IN TEACHING ENGLISH FOR
SPECIFIC PURPOSES TO REHABILITATION THERAPISTS

Today, the system of teaching English language for specific purposes to future
rehabilitation therapists is aimed at training all types of foreign language activities in a
particular scientific area; learning to read literature in specialty holding a special place.
A teacher is faced with the task to determine subject matters and find text material prior
to training students’ skills to read. Educational texts should meet students’ interests and
needs as well as consider their language and speech experience both in native and
foreign language, along with containing interesting information. Besides, the texts
should be adequate in terms of difficulty level [5, p. 86].

It should be noted that mastering the students’ professionally oriented reading
skills requires a serious approach to the selection of special texts, namely content
freshness as well as text types matching readers’ intelligence level and prevailing
interests, along with their desire to obtain most interesting, up-to-date and
professionally relevant information [1]. Special attention is paid to the specifics of the
specialty studied; constituent disciplines as related to future professional activity taken
into account.

Let us focus on the basic criteria in selecting authentic texts for reading. The first
one is the students’ professional activity that determines specific information direction
of a text. This criterion reflects future fields of activity, situations of professional
communication and professionally relevant subject matters.

According to this criterion, each text used in English classes should be
professionally oriented and provide guidance on the future students’ professional
activity. Educational process should include text-derived information to be used in the
field of professional communication. The subject of special educational texts should
vary from separate small topics to theme clusters and should introduce students to
various aspects of their future professional activity using texts of different content.
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Another selection criterion is authenticity of professionally oriented texts.
Authentic text is an original one borrowed from foreign sources and initially not
intended for educational purposes. As far as linguistic form is concerned, authentic
texts should conform to modern lexical and grammatical standards through preserving
coherence, integrity, information richness, and compliance to logical- compositional
and logical-semantic characteristics of original texts. The use of authentic texts in
teaching foreign language reading allows to solve the main objective the teacher is
faced with, that is to develop students’ ability to use the language studied as a real
communication tool in the modern society [3, p. 63].

At the same time, authentic texts maintain and increase students’ motivation, since
reading an original text contributes to realizing the prospects of obtaining information
from foreign scientific literature [2]. In its turn, the text content, capable of motivating
the students, acts as an independent selection criterion. This stimulates students’
cognitive activity and increases their motivation for mastering foreign language
professional communication aimed at text meaning understanding due to the extraction
of necessary text information [4, p. 433].

Presence of socio-cultural factors in some selected texts expands knowledge of the
standards, accepted in real professional communication. Let us look at functional-
stylistic and genre correlation with the specialty acquired by students, which is an
essential criterion, significantly influencing selection of specialized literature and
consistency of its inclusion into educational process since it involves coordinated use
of literature linguistic specifics and professional communication in English. This
criterion suggests text selection within a framework of certain functional styles and
related genres functioning in relevant communication areas under conditions of real
foreign language communication.

Studying specialized literature should be motivated. The students are most likely
to read the literature that is related to their professional interests. According to the
curriculum for Therapy and Rehabilitation specialists training, English language for
specific purposes is studied in the first year. However, students’ specialization begins
later. At this stage, inconsistency in the terms of studying foreign language and
specialization terms causes additional challenges in selecting the texts on specialty.
The teacher should keep in mind that most students firstly get acquainted with their
specialty, and what is more, with the use of a foreign language. Since specialization
terms are delayed as compared with studying foreign language, the text should be
feasible for students. The ratio of texts’ supply with professionally significant
information must meet the level of students’ knowledge in the field of grammar and
vocabulary. In other words, the criterion of increasing difficulty should be used in this
case. Professional feasibility implies certain sequence of presenting specialized
information according to “simple-to-complex” principle. When selecting texts,
students’ narrow specialization should be taken into account. This type of specialized
training texts contains both general scientific and highly specialized terminology. On
the other hand, it should be kept in mind that modern students possess general
background knowledge in the specialty mastered.

Thorough selection of authentic texts with underlying series of complementary
criteria aims to form an optimal basis for teaching professionally oriented foreign
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language reading. Thus, success of teaching professionally oriented English language
reading depends on the ability to comply with the criterion of accounting the level of
students’ professional and language training.
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TRENDS IN TEACHING BUSINESS ENGLISH

In today's globalized world, proficiency in Business English is essential for career
success. The teaching of this subject continuously evolves to meet the changing
demands of the business environment, digital technologies, and student needs.

This study explores modern trends in teaching Business English, focuses on key
business English topics and identifies effective methods to enhance professional
competencies.

Notably, there does not currently exist a universally accepted definition of
Business English. However, it is generally defined as a form of English that has been
specially adapted for use in international trade, commerce and finance. It is the kind of
English typically used in business meetings, sales presentations, negotiations, business
correspondence, business reports and executive summaries. Business English is
normally regarded as a specialism within the field of English for Specific Purposes.

Thus, Business English is generally categorised into two primary classifications.
The first is vocabulary. Part of studying Business English is to study the vocabulary of
business, which may itself be further specialised by activity or industry (banking,
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investment, import-export, oil, motor industry etc.). Another aspect of Business
English is the study and practice of the language and language skills needed to conduct
various typically business functions, such as running a meeting, negotiating or making
a presentation in English [5].

The overview of well-known business English textbooks helps to identify the key
features and the types of learners they are best for.

Textbook Key Features Best For

Market Leader (Pearson) | Uses Financial Times articles, | Intermediate to Advanced
case studies, and practical | learners. Business
eXercises. professionals & students.

Business Result (Oxford) | Focus on communication skills, | Business professionals
interactive tasks, and digital | needing practical
learning. communication training.

Intelligent Business | Integrates authentic business | Learners preparing for

(Pearson) texts and Cambridge BEC | business English
exam preparation. certifications.

Business one:one | Personalized learning  with | Individual learners & private

(Oxford) flexible lesson structures. coaching.

Business Benchmark | Prepares students for exams. Business students &

(Cambridge) professionals in multinational

companies.

English  for  Business | Covers meetings, presentations, | Professionals needing

Communication and professional writing. corporate communication

(Cambridge) skills.

Business Advantage | Focuses on case studies, | International business students

(Cambridge) intercultural training, and soft | & executives.
skills.

Business Partner | Includes digital tools, e- | Learners seeking interactive

(Pearson) learning platforms, and real | and digital-focused training.

business scenarios.

The table above shows that modern business English textbooks focus on practical
skills, professional vocabulary, and real-world applications. They integrate case
studies, role-plays, and digital tools to help learners effectively communicate in global
business environments. The best textbook depends on the learner’s goals— whether
for career advancement, academic preparation, or corporate training [1-4].

Most Business English textbooks focus on these core topics:

— Business-Specific Vocabulary & Functional Language: Finance & Accounting:

Budgeting, financial statements, and investment terminology; Marketing &
Sales: Branding, advertising, customer engagement, and market research;
Human Resources & Team Management: Hiring processes, employee relations,
and performance management; Entrepreneurship & Innovation: Startups,
business models, and new market opportunities; Trade & Global Economy:
International trade, supply chains, and economic trends.
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— Workplace Scenarios & Corporate Culture: Job Interviews & Career
Development: Writing CVs, cover letters, and practicing interview techniques;
Company Structures & Management: Understanding organizational hierarchies
and leadership styles; corporate Ethics & Sustainability: Ethical dilemmas,
corporate social responsibility (CSR), and sustainable business practices; Cross-
Cultural Communication: Navigating cultural differences in international
business settings.

— Business Communication Skills : Presentations: Structuring and delivering
engaging business presentations; Negotiations: Strategies, persuasion
techniques, and cultural considerations; Meetings & Discussions: Effective
participation, handling conflicts, and leading discussions; Business
Correspondence: Writing emails, reports, and proposals in a professional tone;
Networking & Small Talk: Building professional relationships and informal
business communication.

Common Teaching Techniques in business English textbooks.

Modern Business English textbooks use a combination of traditional and

innovative methodologies to create an engaging learning experience.

— Case Studies & Real-World Scenarios: Students analyze real-life business cases
from The Financial Times or Harvard Business Review and propose solutions.

— Role-Playing & Simulations: Role-playing activities (e.g., job interviews, sales
pitches, or crisis management) help students practice professional
communication.

— Task-Based Learning (TBL): Students complete real-world business tasks, such
as writing reports, negotiating deals, or managing projects.

— Interactive & Digital Learning: Incorporates online platforms, mobile apps, and
virtual reality (VR) tools to enhance engagement.

— Business Writing Workshops: Focus on crafting formal emails, executive
summaries, and reports with clarity and conciseness.

— Cross-Cultural Training Teaches intercultural communication skills to help
professionals work effectively in multinational environments.

These key topics and techniques shape current trends in Business English teaching

approaches.
1. Integration of Digital Technologies
A major trend is the extensive use of digital tools in education. Online platforms,
mobile apps, and virtual simulations have become essential for teachers. Platforms
such as Zoom, Microsoft Teams, and Google Classroom enable remote learning, which
Is especially beneficial for corporate students. Additionally, interactive platforms like
Coursera, Udemy, and LinkedIn Learning support self-paced learning.

2. Communicative Approach and Role-Playing

Modern teaching methods emphasize communicative techniques to help students
quickly adapt to real business environments. Role-playing, case studies, and
negotiation simulations are widely used to develop practical communication skills. For
instance, simulating client negotiations or presentations allows students to practice
professional vocabulary and business interactions.
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3. Personalized Learning

Contemporary teaching methods focus on an individualized approach. Analyzing
students’ needs, professional goals, and language proficiency helps create tailored
learning programs. Al-powered educational platforms enhance personalized learning
by adapting content to the learner’s skill level.

4. Learning Through Real-World Cases

Another significant trend is using real business cases as learning material. This
method familiarizes students with current industry challenges, expands their
vocabulary, and enhances their understanding of professional communication.
Teachers incorporate business articles from sources such as Financial Times, The
Economist, and Harvard Business Review along with real-world corporate examples.

5. Hybrid Learning

Combining online and offline learning has become a popular approach. This model
provides flexibility and accessibility for students with different schedules. For
example, corporate clients can balance independent learning on online platforms with
live instructor-led sessions.

Conclusion. The teaching of Business English is evolving dynamically by
incorporating digital technologies, interactive teaching methods, and personalized
content. These modern methodologies not only improve language skills but also enable
students to apply them effectively in professional settings. Educators must stay updated
with these trends and adjust their teaching strategies to meet the needs of today’s
business world.
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RE-THINKING THE PARDIGM OF TIME AND SPACE
IN TRADITIONAL ORGANISATION OF LEARNING

Technical and Vocational Education and Training (TVET) is globally regarded as
a second choice career pathway compared to university education. The reasons for this
have long since ceased to be plausible in modern societies, which is especially true for
societies where the percentage of a cohort with academic qualifications is particularly
high.
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It is also particularly noteworthy that countries with differentiated TVET systems
exhibit an astonishing diversity and heterogeneity of efficient and innovative
methodological and didactic realisations at different learning venues.

A central place of learning in TVET is the workplace [4]. People spend a large
part of their working lives in the workplace. Studies show that informal learning in the
workplace accounts for an overwhelming proportion of individual competence
acquisition [3; 2], which exceeds the competences that is formally acquired.

This insight gives rise to perspectives and development approaches for university
education, which is often stuck in traditional patterns with regard to the organisation
of learning.

The educational goal of TVET is to develop competences based on action theory.
The idea is to enable people to act independently in a comprehensive way, not only at
work, but also in the family and society. This can be thought of as an individual
analysing a situation, assessing it on the basis of knowledge, developing strategies for
action, then acting independently and reflecting on their actions. In some TVET
systems this action cycle is the curricular basis for simulation of typical work tasks [6].

The company workplace offers an environment that generally provides the basis
for the acquisition of such skills if the work organisation is conducive to learning, i.e.
fulfils certain criteria for learning (Franke XXXx). The company has a real work
organisation with real work tasks and work processes, time pressure and quality
specifications, real customers, colleagues and superiors. Simulating these conditions in
a formal TVET organisation is only necessary to a certain extent and, of course, does
not always make sense.

Learning in the workplace is largely informal and experience-based. If this
learning is conceptually integrated into forms of learning organisation, it loses its
informal character, but not its action-oriented and experiential focus [5]. Learning is
then not primarily the transfer of knowledge as input. It is the generation of new
knowledge, the utilisation of existing knowledge to solve problems, the strengthening
of innovative strength and creativity by working on real objects and the methodological
basis for lifelong learning.

The company workplace as a place of learning is not only of interest in the initial
vocational training phase, but especially over the entire life span, i.e. a phase that lasts
decades and is of course subject to continuous change. The buzzword of lifelong
learning is not an empty educational policy formula, but a demand on society and
individuals, especially as we do not know how the future will be organised.

There are numerous drivers of change that every individual must face. A central
driver is digitalisation as a simultaneous form of communication and access to
humanity's stock of knowledge and drastically changing the world of work [1].
Acrtificial intelligence has recently been added to this in technological developments
and in the organisation of learning. Digitalisation as a whole will permanently change
the way we learn. It is both a learning object and a learning medium and opens up
completely new perspectives, especially for learning and skills development outside of
traditional learning venues.
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We will have to address the question of how we can support learning outside the
university. We need to find out what higher education can learn from TVET. This
applies in particular to the development and utilisation of the company workplace as a
place of learning. And we need to ask how the role of teaching staff at universities will
change.
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CURRENT PRACTICES AND ISSUES IN FOREIGN LANGUAGE
TEACHING IN UKRAINIAN UNIVERSITIES

Due to globalisation processes, Ukraine's integration into the European space, the
intensification of intercultural interaction and dialogue of cultures, the study of foreign
languages, particularly English, is essential for contemporary specialists in various
spheres of social activity.

The issue of foreign language learning has consistently attracted the attention of
scholars, and to this day, researchers are in a continuous pursuit of effective acquisition
methodologies, novel approaches to student motivation, engaging in discussions
regarding the development of efficient learning materials, the implementation of
individualised learning approaches, and researching the specific characteristics of
foreign language education for diverse social groups of students, among other things.
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Our abstract aims to identify a range of difficulties encountered by foreign
language teachers in higher education institutions in Ukraine and to outline the ways
to overcome them.

Varying levels of foreign language proficiency among students. In some
universities, students are divided into groups for foreign language learning based on
their proficiency levels, which are determined by the results reflected in their school
leaving certificates or by the results of an internal test organised by the dean's office or
at the university level. This is feasible for the study of mandatory courses but poses
challenges in the case of elective disciplines or the teaching of specialised subjects in
a foreign language, particularly English.

When working with a student group in which learners significantly differ in their
foreign language proficiency, the lecturer should apply an individualised approach and
also delegate the teacher's responsibilities during the lesson to students with advanced
knowledge. The aforementioned situation requires the lecturer to use teaching materials
for different levels, to create level-appropriate tests, exercises, and tasks. This will help
to make the lessons as engaging and beneficial as possible for learners with varying
levels of foreign language proficiency.

Diverse modes of educational delivery for students. Due to the economic situation
in Ukraine, the increasing number of employed students, as well as students living
abroad, Ukrainian higher education institutions have experienced a significant rise in
the number of students studying under individualised schedules. This complicates the
work of the lecturer, as some students attend classes in the auditorium, others connect
to online sessions, while the remaining students engage in asynchronous learning.

To ensure high-quality education in such conditions, foreign language teachers
should dedicate significant attention to the creation and content development of courses
on platforms such as Moodle [1]. Specifically, this entails the creation of tests, the
provision of theoretical and practical materials, audio files, and links to video
resources. Coloured tables, containing effectively visualised information on grammar,
orthography, and word formation of a given foreign language, have gained
considerable popularity among young people; therefore, the inclusion of such
materials, relevant to the course topics, will promote the activation of cognitive activity
among learners.

In our view, the foreign language course in Moodle should also include a link to
an online test that enables students to determine their language proficiency level (see,
for example, [7]). Having students complete such a test at the beginning of the course
will allow the lecturer to select appropriate learning materials and implement a
differentiated approach.

Unsatisfactory material and technical resources. As the number of courses taught
in foreign languages in Ukraine, particularly English, is significantly increasing, it is
unfortunately not always possible for the lecturer to conduct classes in language
laboratories and classrooms equipped with multimedia projectors and internet access,
which can negatively impact the learning process. However, the use of portable mini-
speakers, as well as mobile devices by participants in the educational
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process, enables access to presentations, interactive resources, video and audio
materials, and the like.

Attention should also be drawn to the problems with providing students with the
latest teaching materials in foreign languages. In such cases, the solution to the problem
of access to learning materials can be the lecturer's own developments, adapted to the
needs of a specific student group. When it comes to choosing between a textbook of a
more difficult and a simpler level, we consider it advisable to give preference to the
latter, as this will allow maintaining student motivation and mastering the learning
material more quickly. If students have different levels of foreign language proficiency,
the lecturer should choose a textbook of medium difficulty, additionally offering
students resources that better correspond to their level.

Lack of student motivation to learn. Job mismatch, an unstable economic
situation in the country, and martial law exacerbate depressive states among young
people, which leads to a lack of interest in learning, particularly in foreign language
acquisition. Moreover, many students have negative experiences in foreign language
learning due to excessive criticism from teachers, frequent correction of students'
pronunciation errors and grammatical inaccuracies during speaking, and a lack of
opportunities to practise the foreign language.

A typical error made by teachers is uneven attention to the development of
different foreign language proficiency skills: educators often pay insufficient attention
to the development of students' communicative skills and written language. In such
cases, classes often appear monotonous, taking the form of completing grammar
exercises in a textbook or checking homework in the form of exercises. To activate
interest in foreign language learning and enhance student motivation, teachers should
use various forms and methods of instruction, focusing on the development of different
student skills and prioritising communicative competence.

We advocate the importance of students' independent extracurricular work in
foreign language learning, emphasising the significance of feedback from the lecturer.
Homework assignments should be varied, making them manageable and engaging for
students. Furthermore, the capabilities of modern information technology enable the
automation of their assessment process. Thus, teachers can utilise Al services not only
to verify the correctness of students' task completion but also to provide step-by-step
explanations of their errors.

Although educators are often sceptical about mobile applications for foreign
language learning and underestimate their role in motivating students, we highlight
their considerable effectiveness in reinforcing skills and deepening students'
knowledge. New features in mobile applications (such as in Duolingo [3] and Akelius
[2]) allow teachers to form student groups, track their progress, determine learning
trajectories, and so on.

An engaging form of English language homework may involve watching a short
video, thematically selected for the lesson, on the engvid.com platform [5] and
completing the subsequent test. A similar auxiliary educational resource is the Test-
English platform, which enables students to study or revise theoretical grammar
material, complete reinforcement exercises, and access thematic video and audio
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materials tailored to their language proficiency level [7]. For mastering the Polish
language, the resources ortograf.pl (spelling exercises of varying difficulty levels) [4],
the Language Supp platform [6], and the Zintegrowana Platforma Edukacyjna
Ministerstwa Edukacji Narodowej, which hosts educational material on various
subjects with self-assessment opportunities for users to monitor their learning progress,
are beneficial [9].

To practise skills in writing diverse-genre written assignments in English, we
recommend the Write&Improve platform, where learners can choose the type of
international English language examination, genre, and topic of the composition they
will write [8]. The aforementioned service not only assesses the work but also points
out errors and suggests to the user ways to improve the text.

In general, we believe that one of the most important tasks of a foreign language
teacher is to stimulate students to engage in regular practice, to develop in them the
skills of independently creating a foreign language environment around themselves,
transform learning into a pleasant activity accompanied by positive emotions and
bringing moral satisfaction.

Therefore, the main difficulties encountered by foreign language teachers in
Ukrainian universities today are the uneven level of foreign language proficiency
among students in a group, diverse educational trajectories of learners, unsatisfactory
material and technical teaching base, lack of language practice, and insufficient
motivation for learning.

Solutions to the aforementioned problems include the formation of student groups
for foreign language studies/courses taught in foreign languages according to their
proficiency level; teacher flexibility regarding the form and timing of classes and
consultations; provision of students with appropriate learning materials; diversification
of teaching methods and forms, motivating and encouraging students to use interactive
platforms and mobile applications for foreign language learning, and the utilisation of
Al services in education.
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THEORETICAL ASPECTS OF REFLECTION
IN PEDAGOGICAL ACTIVITY

Current socio-political events in the world and educational reforms impose a
number of new requirements on the level of professional activity of a teacher, as the
education of young people depends on teachers. It remains important to unlock the
potential of each teacher, his or her self-determination, ability to reflect and, on its
basis, the ability to self-develop. There is a growing need to develop and improve the
various qualities of highly professional and competitive teachers who are able to work
creatively, effectively and actively in the context of the modernisation of the modern
education system. Therefore, there is a need for teachers who are able to respond in a
timely and flexible manner to changes in their professional activities, who have
developed self-awareness, a deep understanding of themselves, who constantly strive
for professional and personal self-improvement, which requires the development of the
ability to reflect [8, p.315].

Despite the recognition of reflection as an important professional tool, the level of
teachers' reflective skills often remains insufficient. Research shows that the concept
of reflection is used quite widely in scientific and practical discourses, but its definition
remains ambiguous. This calls for analysis and development of clearer conceptual
approaches to integrate reflection into the process of professional development and
teaching improvement.

Reflection is one of the fundamental concepts in teaching and professional
education. Since the 1980s, it has gained considerable popularity in the field of teacher
training and has become an integral tool for the development of pedagogical skills [3].
Reflection contributes to improving the quality of teaching, developing critical
thinking, analysing one's own pedagogical practice and improving the learning
process. Through reflection, a teacher can realise his or her own strengths and
weaknesses, determine the best teaching methods, evaluate the effectiveness of his or
her work and implement the necessary changes. Reflection also helps to adapt to
changes in the learning environment, take into account the individual characteristics of
students and promote their personal development.

Pedagogical reflection is the process of analysing and reflecting on one's own
teaching activities in order to improve their results and enhance the quality of teaching
and learning. This term comes from the Latin word ‘reflectere’, which means ‘to
reflect’ or ‘to show’. In pedagogy, reflection means ‘reflecting’ on one's own activities,
analysing and self-critically evaluating them in order to improve them [7].
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In pedagogical practice, reflection performs several important functions, including
analysing one's own actions, realising their effectiveness and developing ways to
improve them. It plays a central role in the professional development of teachers and
IS an important aspect of standardised teacher training. Although reflection is widely
used in teaching, its definition remains quite variable and multifaceted. Some
researchers believe that reflection is a form of deep reflection on educational processes,
while others see it as a tool for assessing and analysing professional skills.

One approach to defining reflection is offered by the German research network
Net:Flex, which aims to study reflection in the pedagogical context [2]. According to
their findings, reflection can be seen as a process that includes analysis of professional
experience, critical reflection and development of new strategies. They propose a
differentiated definition of reflection based on three main aspects: analysis of one's
own actions, their evaluation and correction [6].

Reflection can be viewed through different models that define its structure,
mechanisms and levels. The most famous are the following models.

It should be paid attention to the D. Schon's model of a reflective workshop. D.
Schon distinguishes two types of reflection: reflection-in-action is the process of
analysing and correcting one's own actions directly during their implementation. A
teacher, faced with difficulties or unexpected situations, immediately assesses the
situation, analyses the possible consequences and makes adjustments to his or her
activities. Reflection-on-action is an analysis and reflection on the actions already
taken after the educational process is completed. It allows teachers to evaluate the
effectiveness of their methods, identify the strengths and weaknesses of their work, and
develop strategies for improvement in the future [5].

It is worth noting the D. Kolb's learning cycle. This model consists of four
interconnected stages that ensure the process of learning through experience: concrete
experience - gaining real pedagogical experience or conducting an experiment;
reflective observation - analysing and understanding the experience gained, identifying
key aspects and problems; abstract conceptualisation - generalising the experience
gained, formulating new ideas and principles based on observations; active
experimentation - applying the acquired knowledge and conclusions in practice,
creating new experiences and launching.

B. Larrivee proposes a concept of reflection that includes three levels, i.e. the
surface level - focusing on the technical aspects of teaching, a simple analysis of the
success of the lesson without deep reflection; the pedagogical level - reflection aimed
at analysing the effectiveness of the learning process, finding the causes of failures and
successes, developing new teaching methods; the critical level - the deepest level of
reflection, which includes an analysis of the social, cultural and philosophical aspects
of teaching, as well as one's own pedagogical beliefs and values [3].

The deep level of reflection contributes to the formation of a conscious
pedagogical position and the development of a creative approach to teaching.

Thus, reflection is a necessary component of teachers' professional activity, which
ensures the development of pedagogical competence, improvement of the educational
process and formation of critical thinking. Its systematic application
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allows teachers to analyse their own experience, identify the strengths and weaknesses
of their work and improve teaching strategies. Further research could be aimed at
developing new methods of developing reflection and implementing them in the system
of teacher education.
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THE ROLE OF TASK-BASED LEARNING IN TEACHING
MEDICAL ENGLISH TO PHYSICAL THERAPY STUDENTS

Task-Based Learning (TBL) has gained prominence in medical English education,
particularly in specialized fields such as physical therapy. This paper examines the
effectiveness of TBL in enhancing the language proficiency of physical therapy
students, emphasizing communication skills, medical terminology acquisition, and
practical application. The study explores the benefits of TBL compared to traditional
language instruction, outlines key task design principles, and provides
recommendations for integrating TBL into medical English curricula.

The growing demand for English proficiency among healthcare professionals
necessitates innovative teaching methodologies that go beyond traditional rote
learning. In physical therapy, effective communication with patients and colleagues is
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essential, making medical English a crucial component of professional education.
TBLoffers a student-centered approach that prioritizes meaningful language use
through real-world tasks. It explores the application of TBL in teaching medical
English to physical therapy students, assessing its benefits and challenges.

Task-Based Learning is rooted in communicative language teaching and
emphasizes learning through authentic tasks rather than isolated linguistic structures.
TBL follows a three-stage framework:

1. Pre-task stage. The given stage introduces the task, activating prior

knowledge, and preparing learners for the task.

2. Task stage. It is engaged in the task through problem-solving, discussions, or

role-playing.

3. Post-task stage reflects on performance, receiving feedback, and consolidating

language skills [1; 3].

TBL enhances motivation, engagement, and retention by promoting interaction
and contextual learning, making it particularly suitable for medical English instruction.

Physical therapists require both general and specialized English skills to conduct
patient assessments, explain treatment plans, and communicate with multidisciplinary
teams. TBL facilitates the acquisition of medical terminology and patient-centered
communication skills through hands-on learning that is implemented through the task
types in Medical English instruction. Here are some of the effective TBL activities for
physical therapy students:

— Case simulations: role-playing patient evaluations and treatment explanations.

— Problem-solving tasks: analyzing and discussing patient case studies.

— collaborative projects: developing patient education materials.

— Peer teaching: presenting medical conditions and rehabilitation techniques [2;

4].

Such tasks mirror real-life clinical scenarios, enhancing both language competence
and professional readiness.

In conclusion, TBL presents a highly effective approach to teaching medical
English to physical therapy students by integrating language acquisition with practical,
real-world applications. By engaging in structured tasks such as case simulations,
problem-solving exercises, and peer teaching, students develop essential
communication skills, improve their medical vocabulary, and enhance their ability to
interact effectively in clinical settings. Compared to traditional rote learning methods,
TBL fosters a deeper understanding of language through active participation,
promoting greater retention and confidence in professional interactions. While
challenges such as task design complexity and assessment remain, the benefits of TBL
in bridging the gap between theoretical knowledge and practical application are
undeniable. Future research should explore long-term outcomes of TBL in medical
English education, particularly its impact on clinical performance and patient care.
Integrating TBL into curricula can significantly enhance the preparedness of physical
therapy students, equipping them with the linguistic and communicative competencies
necessary for success in an increasingly globalized healthcare environment.
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EFFECTIVE TEACHING METHODOLOGIES FOR ENGLISH
FOR SPECIFIC PURPOSES (ESP) IN PARAMEDIC TRAINING

This study explores effective teaching methodologies for English for Specific
Purposes (ESP) in paramedic training, focusing on the role of task-based instruction
(TBI). Framed within the communicative approach, the study emphasizes the necessity
of real-world communicative tasks in ESP contexts. By analyzing the structure and
purpose of tasks, this paper highlights their effectiveness in engaging paramedic
trainees and improving their language acquisition. Drawing upon key linguistic
theories and established task classifications, the study provides a structured approach
to optimizing ESP instruction, ensuring learners acquire both linguistic proficiency and
practical communicative competence necessary for their professional roles.

English for Specific Purposes (ESP) plays a crucial role in paramedic training,
where effective communication can be a matter of life and death. Given the high-
pressure nature of paramedic work, English instruction must not only focus on general
language proficiency but also on specialized medical terminology and real- time
communication skills. Task-Based Instruction (TBI), as explored by A. Demirtas in the
context of English for Medical Purposes (EMP), offers a promising approach by
integrating authentic, goal-oriented tasks that simulate real-world emergency
scenarios. This paper examines how TBI can enhance ESP instruction in paramedic
training, aligning with contemporary linguistic theories and best teaching practices [1].

The study is grounded in the ESP framework developed by T. Dudley-Evans and
M. J. St John, which emphasizes learner-centered instruction tailored to specific
professional needs. Additionally, the communicative approach, as discussed by
J. C. Richards and T. S. Rodgers, supports the integration of meaningful, interactive
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tasks in ESP instruction. By incorporating these theoretical perspectives, task-based
learning can bridge the gap between classroom instruction and field application,
ensuring paramedic trainees develop both linguistic and procedural competence [2; 3].

TBI facilitates language acquisition through problem-solving activities that mirror
real-life professional challenges. The study by A. Demirtag categorizes tasks into
various types, including:

— Problem-solving tasks:simulating emergency scenarios, such as communicating

with patients and coordinating with medical teams.

— Listing and ordering tasks:prioritizing medical procedures, listing symptoms,
and organizing equipment.

— Creative tasks:role-playing patient assessments, medical handovers, and team
briefings.

— Structural  variations:open vs. closed tasks (flexible wvs. structured
communication), one-way Vvs. two-way tasks (individual vs. interactive
dialogues), and planned vs. unplanned tasks (scripted vs. spontaneous
conversations) [1].

These task types align with paramedic training needs, reinforcing both linguistic
accuracy and situational adaptability. Problem-solving and planned tasks, in particular,
are highly effective, as they encourage real-time decision-making and practical
application of medical English.

For optimal effectiveness, tasks must be carefully selected and adapted based on
learner needs. Evaluation criteria, as suggested in A. Demirtas’s study, include:

— Authenticity. Tasks should replicate real-world paramedic scenarios.

— Engagement. Activities must be relevant and interactive to maintain learner

motivation.

— Skill integration. Tasks should develop speaking, listening, and reading skills
simultaneously.

— Assessment methods. Formative assessments through simulations and
debriefing sessions ensure continuous improvement [1].

By integrating empirical findings on task effectiveness, paramedic ESP curricula
can be designed to foster practical communication skills essential for emergency
response.

TBI presents a dynamic and adaptable approach to ESP instruction in paramedic
training, enhancing learners’ motivation and performance. Future research should
explore the impact of task complexity, learner autonomy, and assessment methods on
language acquisition in emergency medical settings. Additionally, empirical studies
assessing the long-term effectiveness of task-based methodologies in paramedic
training programs would further refine best teaching practices. Ultimately, aligning
language instruction with real-world professional communication needs ensures that
paramedics are well-equipped to handle critical situations with linguistic precision and
confidence.
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